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This Reflective Journal is based on a series of SKIP sessions carried out in Cosheston School, 
Pembrokeshire at which since September 2019 I have been the Foundation Phase Teacher. 
Cosheston is a small school with 42 children in the Foundation Phase and has a range of children in part time nursery, reception, year one, year 2, year 3 and also a child in year 5 with global learning difficulties. 

In the school’s recent history, we received a large number of pupils from a local school that had closed down. When these pupils became integrated into our school it became apparent that these children were finding it difficult to focus, concentrate and become centred. Thus, these children were experiencing significant barriers to accessing learning and so as a school we were extremely motivated towards doing what we could to engage these pupils and encourage them to become tuned in to the world around them. 

As a staff we suspect that the majority of children in our setting spend a lot of their spare time not outside pushing the boundaries of their physical and imaginative capabilities but in contrast were spending time indoors on devices. This is a theory that Goddard Blythe reinforces “We have seen how movement is an essential ingredient for a child’s development and capacity to learn, but children of today have less movement opportunities in their daily lives than any other generation.” (Goddard Blythe, The Well-Balanced Child, 2005: 130) This lies in juxtaposition with the instinctive response that Ayres says should be instinctive in the development of sensory integration “Within every child, there is a great inner drive to develop sensory integration.” (Ayres, J.A. 2005: 15) Ayres states that “Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions. It is fun to integrate sensations and form adaptive responses” (Ayres, J.A. 2005: 14) When I reflected on these theories, I began to consider that these natural instincts were present in the make up of our children but have been sadly repressed due to the society they live in. Both parents may work long hours or parents may be concerned about letting their children roam freely. When questioned at the start of this project how many children go to the beach with their family, less than half said they did. This is shocking when we consider that our children attend a school that is within 5 miles of one of the most beautiful beaches in the county. I was inspired by the words of Goddard Blythe “Something happens to attention, behaviour, and motivation when children and young people become active”. (Goddard Blythe, The Well-Balanced Child, 2005: 133) 

Embarking on this project it was our aim to develop specific physical development through teaching and practising locomotor and control skills but also to see if an increase in physical movement would raise levels of concentration in class and deepen the ability to focus and become motivated in a classroom setting believing that “When a child moves and improves their movement skills, their brain develops more connections (dense neural networks) and when a child moves they learn to process information more quickly and efficiently and have better attention”. (SKIP Cymru, 2016) We also wanted to imbed an ‘I can…’ attitude in our children. Seefeldt indicates “ there might be a “critical threshold” of motor skill competence, above which children will be active and successfully apply Fundamental Motor Skill competence for lifetime physical activities, but below which they would be less successful and ultimately drop out of physical activities at higher rates” ( Stodden et al, 2008: 294). From personal experience and memories of P.E lessons as a child the model Stodden et al uses to show Developmental Mechanisms influencing physical activity trajectories of children most certainly rings true in relation to perceived motor confidence. It really makes me reflect on how important it is to set the level correctly for children, so we don’t set them up to fail but to succeed thus developing a Positive Spiral of Engagement. (See figure 1)  

Figure 1: Developmental Mechanisms Influencing Physical Activity Trajectories of Children.
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(Stodden et al, 2008: 294).


In addition to embarking on our SKIP sessions we agreed as a Foundation Phase team to make Healthy Eating an intrinsic part of our topic for the term. Our Autumn theme: ‘Marvellous Me’ has proved an effective way of allowing the children to reflect on their own fitness and diet. They kept their own reflective journal of their daily food consumption and planned a healthy picnic to which they invited teddy bears and the reception class. Statistics published by the NHS Cymru state that 26.4% of children in Wales are overweight or obese, compared to 22.4% in England and also in Scotland in this age group. Wales also has higher prevalence of obesity in this age group, with 12.0% of children obese, compared to 9.5% in England and 10.1% in Scotland. (NHS website: 2019).

My aim as the only full-time teacher in the Foundation Phase was to construct a timetable would increase the level of Physical Literacy our children were receiving (See figure 2). While each child would not receive a session every day, SKIP would become an intrinsic part of each day within the school week. This was manageable, as an LSA who is experienced and confident in delivering SKIP sessions and myself would split the class to reduce the number of children taking part in each session therefore allowing us to observe, teach skills, intervene if necessary and model. 











Figure 2: Timetable to Show Scheduled SKIP Sessions.
(Groups are fluid and will sometimes change to allow children to work with other children depending upon curscumstance)

PT Nursery
Reception children
Year 1 children
Year 2 children
Year 3 children
Year 5 child
 
	
	SKIP
	THEMATIC:  FOCUSSED TASK / CHALLENGES

	MONDAY
1.20-1.50
	Myla, Harry, Tilly, Flossy, Scarlett, Bryar, Niamh, Mia, Ben, Lillia, Yuna, 
	Tyler, Matthew, Amia, Scarlett, Teddy, Tianna, Maia, Maizie

	2.00- 2.30
	Tyler, Matthew, Amia, Scarlett, Teddy, Tianna, Maia, Maizie
	Myla, Harry, Tilly, Flossy, Scarlett, Bryar, Niamh, Mia, Ben, Lillia, Yuna, 

	TUESDAY
1.20-1.50
	Myla, Harry, Tilly, Flossy, Scarlett, Bryar, Niamh, Mia, Ben, Lillia, Yuna, 
	Tyler, Matthew, Amia, Scarlett, Teddy, Tianna, Maia, Maizie

	2.00-2.30

	Tyler, Matthew, Amia, Scarlett, Teddy, Tianna, Maia, Maizie
	Myla, Harry, Tilly, Flossy, Scarlett, Bryar, Niamh, Mia, Ben, Lillia, Yuna, 

	WEDNESDAY
9.20-10.20
	Reception
	

	11.00-12.00

	Year 1&2
	

	THURSDAY
1.20-1.50
	Myla, Harry, Tilly, Flossy, Scarlett, Bryar, Niamh, Mia, Ben, Lillia, Yuna, 
	Tyler, Matthew, Amia, Scarlett, Teddy, Tianna, Maia, Maizie

	2.00-2.30

	
	Myla, Harry, Tilly, Flossy, Scarlett, Bryar, Niamh, Mia, Ben, Lillia, Yuna, 

	FRIDAY
9.10-10 – 10.10
	Reception
	

	11.00 – 12.00

	Year 1/ Y2
	Year 3 P.E with Sarah Bowen

	1.10-2.10

	PT Nursery
	





During the first week of the project I used the warm-up exercises to observe and asses the children to ascertain the stage of development at which they were able to run, hop, jump, gallop and skip. Prior to receiving SKIP training, I had not been aware of the stages of development and unless a child had shown obvious signs of difficulty in a performing an action, I had assumed that every child would eventually be able to perform the actions well. It was only when I really focussed on the children’s movements that I realized the variation in stages and abilities. I was surprised at how some children I had assumed were ‘sporty’ were actually presenting undefined movements, potentially in some cases because they were rushing to win a game, as most P.E. sessions historically had involved some sort of competitive activity. As a practitioner I was now aware of the signicance of developing competence in these Fundamental Motor Skills in securing future success and longevity in terms of being physically literate for life. Gallahue et al state that “Developing basic competence in locomotive skills is essential for the engagement in meaningful physical activity for health and to move effectively in various games, and dances.”  (Gallahue, Ozman and Goodway, 2012: 247). In order to effectively move the children through the stages of development at the appropriate pace it would mean that I was able to “design developmentally appropriate movement experiences for the children’. (Gallahue, Ozman and Goodway, 2012: 247). Based on the need to model and correct movements I over-came a reluctance to step in and started to model an action myself or ask a child who showed good skill to show an example.

As the sessions progressed, I became more aware of the significance of the constraints highlighted in Newell’s model in terms of understanding that “The individual is always undergoing age related change. This constantly changes the interaction with the environment and task and subsequently changes the way individuals move.” (Haywood and Gethell, 2014 :6) (See figure 3)


Figure 3: Newell’s Model of Constraints
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It was remarkable to me how now I knew what to look for I could perceive that the interactions in motor development were constantly developing partly as a result of my understanding of this model and the way that I was able to manipulate task restraints. 

During the first 3 weeks of the project I always set up 3 gardens. One of these would be an obstacle course which remained the same every session with the exception of 1 new piece of equipment / challenge each time to keep it enticing. This task constraint may be as simple as changing a beanbag to a fluffy ball while dribbling with a hockey stick through a series of cones. Or perhaps substituting a sensory string ball to a bean bag when playing pancake flip with a racket thus, modifying the level of skill required in being able to maintain control. 

The other 2 gardens would differ in task each session with us returning to that garden again at some point during the week. During the 2nd half of the project the children became confident in offering ideas as to how they could modify the garden to add challenge. One of these gardens would be aimed towards developing locomotive stages through travelling in a variety of ways (i.e. Treasure Chest, Busy Bees) and the other towards developing skills in object control (Battleships, Egg Game). 

During the course of the latter weeks of the project is became clear that throwing was an area of object control that was one of the least proficient skills, even though we had set up may gardens to try and reinforce good throwing techniques. On reflection I believe that I could have done more earlier on to tackle this – after all our head teacher has played women’s cricket for Wales. In week 5 having showed a clip to the children on an I pad that had little effect I asked our head teacher to become involved. She demonstrated a perfect underarm and over arm throw complete with follow through and contralateral step. This was a very effective move in helping some children to progress through the stages and obviously provided the boys and girls with a positive female role model.

During weeks 3 and 4 we also focussed on setting up gardens that would aid bilateral proficiency. We noticed that a significant group of children were still finding activities that meant they had to cross the midline extremely challenging both outside the classroom during SKIP sessions and also in day to day school life. Blythe states that “Between 6 and a half and 8 years of age a major period of myelination takes place, in which connections to the vestibular system, the cerebellum, and the corpus callosum are strengthened”. (Goddard Blythe, 2005: 101 Blythe goes on to state the importance of both sides of the brain being in ‘harmony’ with each-other as “Both sides of the brain are involved in a the period of entrainment, and that the partner that succeeds supremacy to the other side continues to provide a supporting, if secondary role”. (Goddard Blythe, 2005: 101). Thus, in the gardens we colour coded battle ships in order to encourage children to cross the midline in order to hit the red ball off the red cone with the red bean bag etc. In the classroom and outdoor area, we consolidated these skills by putting out puzzles, figure of 8 race track’s and we set up and activity that meant the children had to spray a target that was off centre on a large blackboard while standing on a spot. We moved the target further away and gave multiple targets for challenge. We extended this to include numeracy by awarding points for different targets to reinforce number recognition in the less able and addition skills more the more able. 

We have not been able to stick strictly to our original timetable every week.  However, in devising it from the beginning of the project and setting our expectations high in terms of the sessions we would carry out, there is no doubt that the levels of quality, worthwhile physical activity our children have gained has increased immensely. 

At the end of the six week period, myself and an LSA assessed the children again using the assessment grids created by Gallahue, Ozmun and Goodway (2012). Every child had shown some development if not by one complete stage.

We don’t have a school hall, but the children, parents and staff know that we will be out as much as we can, when we can and in all weathers. We have access to a mini-bus but as the sessions are short, to make the timetable achievable on a Monday, Tuesday and Thursday we have not used it. When it has rained heavily on a Friday when the sessions are longer, we have used the bus and had our sessions in the village hall. In a small school such as ours you learn to not let barriers hold you back. The children are always ready to take part in SKIP sessions rain, (wind) or shine and that speaks volumes. I am extremely grateful for the opportunity to take part in this project and without a shadow of a doubt as a school it is fully imbedded into our philosophy. My next step is to invite parents in to attend a workshop that will allow me to launch our parent bags, invite parents in to share SKIP sessions and inform them further about what we do to nurture and develop a lifelong enjoyment of physical activity and emotional wellness. 


Word Count: 2,508

References

Goddard Blythe, S., (2005) The Well Balanced Child (2nd edition) Glouscester, Hawthorn Press.

Ayres, J. A. (2005) Sensory Integration and the child. Understanding Hidden Sensory Challeges. Los Angeles, CA: Western Psychological Services. 

Goodway J. 2016 SKIP Cymru Ohio State University.

Stodden, D., Goodway, J., Langendorfer, S., Roberton, M., Rudisill, M., Garcia, C., and Garcia, L. (2008) ‘A Developmental Perspective on the Role of Motor Skill Competence in Physical Activity: An Emergent Relationship’, Quest, 60(2), pp. 290-306.

NHS Website: 2019

Gallahue, D.L., Ozmun, J.C. and Goodway, J. (2012) Understanding Motor Development: Infants, Children, Adolescents, Adults. McGraw-Hill, New York

Gethell, N., and Hayward, K., (2014) Lifespan Motor Development (6th edition) Human Kinetics.






































1

image1.jpeg
Feeds
Back
Into

Model

Positive Spiral of Engagement

Perceived Y
Motor 2o
Competence

Competence

MC-LC

& Ticalth
B, Related

Fitness

Negative Spiral of Disengagement





image2.jpeg
Individual
Constraints

Structural Functional

Task
Constraints

© 2009 Human Kinetics

Environmental
Constraints




