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Leadership for systems of quality 

It is seen to be vital for children to access quality provision in the foundation years. However, Ofsted reports that ‘local authority evaluations and organisational reviews tell us that this is not always the case’ (Robb, 2019), this is evident from self-evaluations from settings around the country. A programme that can help prevent this and that’s targeted to children under the age of four and their parents is Sure Start. Sure Start aimed at people living in the most disadvantaged areas to support children’s social and emotional development, learning skills and health and well-being (Education, n.d. and Prowse, 2008). A way to ensure that quality provision is given by practitioners is by looking online at the Foundation Years website that highlights key areas where practitioners can reflect upon in order to improve self-reflection, identifying where they can improve etc. Practitioners should always be questioning themselves on their knowledge and how they can improve. According to Goldsmiths, University of London (2019), each institution of higher education in the UK should be ensuring that children are achieving the top standards and that they are receiving a good standard of education. However, there can be some critique that quality assurance does not always lead to the desired outcome and may actually lead to undesired consequences (Allais, 2009). So, it is vital that practitioners concentrate on all of the different outcomes of what they’re trying to achieve with a child.  

Between the ages of three to five years of age, this is when a child’s brain develops at its quickest which includes ‘rapid cognitive, linguistic, social, emotional and motor development’ (Factsforlifeglobal.org, n.d.). Sustained Shared Thinking happens when two or more people work together as a team to solve problems and to evaluate an activity etc. (Ndna.org.uk, 2019), which can be used for 2 to 5 year olds. The problem solving should come from both people involved, not just one sided. This could occur in situations such as an adult working 1:1 with a child which happens daily for practitioners. Emotional wellbeing then is then defined by the ‘Mental Health Foundation’ as: 
‘A positive sense of wellbeing which enables an individual to be able to function in society and meet the demands of everyday life; people in good mental health have the ability to recover effectively from illness, change or misfortune.’ 
                                                                                                                 (Service, n.d.)
 These two factors combined is what makes the Sustained Shared Thinking and Emotional Wellbeing Scales (SSTEW) which is a tool to be used to assess quality in early childhood education and care (Ndna.org.uk, 2019). It is not required to use SSTEW but the SSTEW scales is something to offer to settings so they can follow a clear guide to moving to the next level. The scale going into depth when it comes to defining what adults do to support children and their emotional well-being, whereas previous quality rating scales didn’t focus a lot on the relationships and interactions but only the aspects of the environment and routines. The philosophy from this scale is that adults need to have an understanding of the children in their care, they need to know them well and have a good relationship for sustained shared thinking (Purdon, 2016). The adult can also support this by tuning in with the child by listening to them, observing their bod language, they can also show a genuine interest by giving them attention, keeping eye contact, smiling, staying engaged by nodding and also respect the child’s decisions (Mackenzie, n.d.). For the scales to work effectively, then the adult really needs to know the child’s current development, feelings, behaviour, response to learning etc. There is a seven point scale for the SSTEW scale which is split into five sub-scales and 14 items. The five sub-scales are building trust, confidence and independence, social and emotional well-being, supporting and extending language and communication, supporting learning and critical thinking and assessing learning and language (Towerhamlets.gov.uk, n.d.). Nancy Stewart is an early years consultant who has been using the SSTEW scale to assess settings involved in the SEED study expresses her experiences, she said ‘Building on the quality of what children experience in settings is the key to ensuring the best support for their learning and development.’ (Nurseryworld.co.uk, 2015), which is what it’s all about when working with children, is thinking about their learning and development and putting it first. Cognitive development is one out of four of the areas of development in children from age 3 to 6 years old. Slideshare.net (2019) states ways to help encourage a child’s cognitive development is by doing things like get to know the child’s strengths and weakness’, encourage them to express their thoughts, use open ended questions etc., which are all things that are used under the SSTEW scale. Nancy Stewart then goes onto say:

‘Settings work hard to develop their provision and practice, but sometimes it’s difficult to define exactly what to focus on that will really make a difference. The SSTEW scales can offer a clear guide to moving to the next level.’ 
                                                                                            (Nurseryworld.co.uk, 2015) 
This will help childminders, practitioners etc. feed into continuous professional development in the way that they will always know what to do whilst moving onto the next level. She also compares SSTEW to previous quality rating scales that focused only on the environment and routines and only included a small look into the quality of relationships and interactions. Whereas, SSTEW looks a lot further into the relationships an adult has with a child and what they do to actually support a child’s emotional well-being and their learning behaviours and attitudes. This is already a positive in itself as professionals using the scale are already comparing the different tools and seeing the SSTEW scale as more effective. 

Another programme which is used to develop early childhood settings is the Baby Effective Early Learning Programme (BEEL) which provides early education and care for children from birth to three years old. To do so, it provides self evaluation’s and evidence gatherings, gives the staff the opportunity to self-reflect and, also give the staff the opportunity to enhance their personal training etc. (Bertram and Pascal, 2006). BEEL has three key aims which include: 

‘1. To offer a manageable strategy to evaluate and improve the quality of early learning and development and the effectiveness of outcomes for young children in a wide range of settings; 
2. To achieve this through a collaborative, systematic and rigorous process of self evaluation, which is supported and validated externally; 
3. To generate evidence which feeds directly into national quality assurance and inspection schemes’ 
                                                                                            (Bertram and Pascal, 2006) 
[bookmark: _GoBack]Similarly to the SSTEW scale, the BEEL programme also has scales relating to adult-child interactions (App.croneri.co.uk, 2019). Another similarity is that adult-child interactions are evaluated from observations which can lead to things like improvements and can make the practitioner feel a lot more confident in future practice. It also supports practitioners in ways that they can help deep-learning in young children but also improve their professional development (App.croneri.co.uk, 2019). Overall, the programme will support practitioners on how they an improve quality which can promote equality of opportunity and cultural diversity (App.croneri.co.uk, 2019). BEEL starts off with intense training and then leads onto a setting-led process and then self evaluation. PACEY (2016) states how tailored training is important while working in a childcare profession as those are the people that prepare children for what’s to come in life. Continuous professional development (CPD) is what can help someone in this profession understand more about the job they undertake and how to work at their top standard. The benefits of training and Continuous professional development is getting the opportunity to learn from colleagues and share experiences which can boost confidence and gain higher qualifications through training. Another benefit is constantly being kept up-to-date with new childcare legislations and putting this new knowledge into practice if it applies to the affected environment (PACEY, 2016). Anything that keeps a person’s knowledge up to scratch on their profession will help ensure that they’re working through the correct times and keeping up-to-date on what tools apply to them. PACEY (2016) can help this by offering free training opportunities than will help better support children in the care. They offer a PACEY’s Childcare Professional magazine which includes practice ideas and professional advice. The self evaluation proves involves how the setting meets the Early Years Foundation Phase Framework, how they meet the national minimum standards and the new inspection framework. The Early Years Foundation Phase framework ‘supports an integrated approach to early learning and care’ (Foundationyears.org.uk, n.d.). There is a set of common principles set out and commitments for professionals to deliver ‘quality early education and childcare experiences to all children’ (Foundationyears.org.uk, n.d.). The Foundation Phase frameowkr also encourages partnerships with parents/guardians as they’re seen to be the child’s first educators (Welsh Government, 2015). The self evaluation of the BEEL will then be carried out by practitioners within the setting and can involve children and their parents/guardians. Ways to then raise the quality of provision is by gathering the further evidence which can also identify good practice. With this evidence, it is put into a portfolio into an Evaluation Report which concludes with an action plan for quality improvement which then moves onto whether the action plan is successful or not. This is proven through reflection and evaluation which then leads onto the next step of action and improvement (Bertram and Pascal, 2006). 

Reflecting on quality provision, the word ‘quality’ can be defined in many different ways. It may be difficult for a person to define the word quality because it ca be defined in so many different ways and are so many variables, some being quite difficult to measure. Hanson (2019) states how quality can be a difficult term to define, it’s all depending on the context e.g. the place, time, public, private etc. Also, Answers (2019) state how quality isn’t an ‘attribute or the object or product’, it’s something that relates to the person using the word. Business Dictionary.com (2019) defines quality as: 

‘In manufacturing, a measure of excellence or a state of being free from defects, deficiencies and significant variations. It is brought about by strict and consistent commitment to certain standards that achieve uniformity of a product in order to satisfy specific customer or user requirements.’ 
                                                                                    (BusinessDictionary.com, 2019)  
BEEL also state their take of how quality is defined. The programme understands that quality is a ‘value-laden subjective concept which has a dynamic aspect to it’ (Bertram and Pascal, 2006). Whilst there are expectations and national minimum standards to follow, there is always room for improvement. The National Minimum Standards are set out to determine whether child minders are providing top standard care for children up to the age of twelve years old (GOV.uk, 2013). BEEL’s main intensions are to think about the children and their parents/guardians in the light of the quality of learning and what actions need to be taken to plan improvements in that perceived quality after the reflection stage. 
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