Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base. (2,500 words) 
This report will critically reflect how School S approaches an element of their School Developmental Plan (SDP). The schools name shall be kept confidential for this report in order to protect their privacy in line with the BERA guidance and will therefore be referred to as School S throughout. School S is a welsh-medium school, situated in the rural area of Carmarthenshire County. Approximately half of the pupils attending School S are from Welsh-speaking homes and 7.9% of all pupils are eligible for free school meals which is lower than the national average. English is introduced in key stage 2, while foundation phase is taught only through the medium of welsh (Estyn, 2017). An area that School S has prioritised as part of their SDP is for the improvement of pupils Welsh literature and language in Key Stage 2, to ensure that the percentage of pupils achieving over 2 levels increases from 72.5 to 85% by the end of the period. This report will look at how school S has developed this and critically reflect on the impact of this particular aspect.

Literature Review
SDP’s are based on assumptions that the schools themselves have the correct knowledge to understand and decide what areas need improving and how best to implement changes to benefit the pupils (School Development Planning | Department of Education, 2020). According to (Adolfsson and Håkansson, 2018), SDP’s are a complex arrangement and all types of capital need to be considered when constructing and implementing them. Before an SDP is constructed, there needs to be a time for self-evaluation. Elements of this self-evaluation may have been highlighted and come to light during a recent inspection of a school. According to Aydin and Toptas (2017) an effective inspection and evaluation are key to developing pupil’s education. Along with considering inspectors such as Estyn’s expectations, the school will consider their own philosophy and identity (Kurum, 2019). On the other hand, Education Journal (2019) suggests that peer reviews are as important to effective development as external inspections e.g. Estyn (wales). Research has shown that having a network of schools working together accelerates SDP’s success. 
For the most part SDP’s are constructed and led by the schools headteacher. It has been suggested that school staff see the leadership of a headteacher as someone who lives by the school’s ethos and values during their personal and professional lives (Hill, 1989). It can be suggested that the level of leadership can determine the staff’s level of faith in the success of the SDP and ultimately their level of commitment to implementing changes. 
Timperley et al. suggests that most school improvements are dependent on teachers continual Professional Development (PD) (Timperley, Parr, & Bertanees, 2009). This would then depend greatly on the teacher’s commitment and application of PD. However, not all attempts teachers make at PD are successful and worthwhile, especially when these are not incorporated into their teaching effectively (Kennedy, 1999).  

It has been proposed that developing pupils written work is a fundamental tool for the development of pupil’s literacy skills (Biancarose & Snow, 2004). This suggest that teachers should focus on providing written tasks for their pupils if the wish to develop their levels of literacy. However contrary to this, research has been carried out focusing on the beneficial impacts of performing arts on the developmental skills of pupils’ mathematics and reading (Flemming et al. 2010). Allowing pupils to build their confidence in other areas, such as performing arts, can have a positive impact in their overall confidence as students. Although this piece of research is not focusing on increasing the development of language skills, it could be suggested that performing through the medium of welsh will help improve students welsh literature and language. 

Lots of schools SDPs across Wales depend somewhat on data, whether that be from previous data highlighting what areas need developing or, tracking current data to monitor the progress of an SDP. McMaster et al undertook a small study examining how pupils who needed to largely improve their writing skills could benefit from teachers incorporating data-based instruction within their professional development system. The conclusion of this study confirmed that ‘data-driven instruction’ is crucial for improving pupils early writing skills (McMaster et al. 2020). However this is dependant and limited to the accuracy of the data collected and the level of analysis.    
  
Developing an action point

As can be seen by comparing the schools Estyn report in October 2010 with January 2017 Estyn report, it can be suggested that the improvements made based on the guidance and execution of their previous attempts at developing the school and pupil’s education were successful. School S identified 5 key areas for improvement and with that created an appropriate SDP that would benefit pupils progress. These key areas are determined as a result of the school self-evaluating, looking at what has been suggested as a result of an inspection but also what the school feel they need to improve to better represent their own philosophy and achieve their aim. Once the final SDP is constructed the headteacher delegates the 5 key elements for application and monitoring to other teaching staff members. For each key area of improvement, two teachers would be allocated, allowing fairness and efficiency.   

This report will focus on the key element of how, throughout the year the school will measure the impact of how the processes applied to ensure that the percentage of pupils achieving over 2 levels increases to 85% are effective. School S has adopted many strategies to ensure that this target is reached by a set date. These include using INCERTS as a form of data collection so that the school has a clear indication of where each pupil stands regarding Welsh abilities in key stage 2. Pupils from each classroom have been categorised within colours based on their assessment results. These assessments are carried out at the end of each term, with each pupils’ individual results being incorporated into the spreadsheet.

Teachers of pupils will also get an input into this data by giving constructive feedback to each pupil. As the teachers spend more time with the pupils of their classroom, they would have better understanding of their pupils’ abilities and special circumstances that could affect their assessment results. School S expects each pupil to attain level 4 across all subjects in key stage 2 before leaving at the end of year 6 for comprehensive school. The headmistress has constant access to each pupil’s exam results and correlates a hard copy for herself and others to see when necessary. This allows the headteacher to assess each pupil individually and keep track of their progress as to ensure nobody ‘falls through the cracks’. Once it becomes obvious a pupil is not attaining the expected grades for his /her age, the class teacher and headmistress can determine why this is and what can be done to rectify this. 

Currently the governors, Estyn, don’t assess the pupils based on their current attainment but on the development of their attainment during an assessing period. During the 2017 Estyn report, School S reported that 31% of their pupils had been identified as having additional learning needs (Estyn, 2017). This statistic is significantly higher than the national average. Therefore, the current way of assessing pupils can potentially be seen as beneficial for this school and others alike. However, another factor to consider is the school’s income and recourses for expenditure. Due to the low percentage of pupils eligible for free school meals, the school receives less funding for materials that would benefit the development of pupil’s welsh language and literature.

An example of a pupil attending school S who has been identified as having additional learning needs is pupil J. This pupil is currently attending year 3 and at times can find themselves struggling within the classroom for a variety of reasons. Although this pupil may not be attaining the standard level expected for their age group, their attainment reached over an assessing period has since increased 2 levels. Had this pupil been assessed on their current level as opposed to levels reached over a period of time, it would have caused the schools overall percentages to have decreased as opposed to increasing like the school has forecast to happen at the end of the current period. 

Reflection and evaluation

Upon reflection it is evident that many factors affect the success of an SDP and it is not the result of a ‘one size fits all’ approach, meaning what works for one school may be very different to another school. In the same context, what works for one element of the SDP may not work for another element.

School S has capitalised on the current ways of assessing pupils’ achievements in Wales. As shown in the Estyn report, School S has quite a large percentage of pupils with additional learning needs if compared with the national average. Upon discussion, the headteacher was very open about how this was considered and factored into the SDP. However, although this currently benefits the school, the percentage of pupils with additional learning needs will vary yearly due to pupils leaving and joining the school. Therefore, this may not always benefit the school and could result in them having to revisit this element of the SDP in the future. 

The headteacher may find it beneficial to delegate responsibilities within the SDP to teaching staff as it can lessen the workload and allow other perspectives to be seen and heard. However, as was discussed by Timperley et al, teacher’s PD is key to this being carried out successfully. The discussed aspect of this schools SDP had two members of staff allocated to it, one of which was not in work for a short period of time due to sickness and another of which who had not completed much work surrounding it as of yet due to other commitments and workload. This teacher was leading a partnership programme with a select few schools across Europe to promote languages and cultures. Although this teacher was engaging in PD, in this instance it had not benefited the SDP as the literature had suggested.

According to the Estyn report (2017), school S has a headteacher who provides “clear, calm and firm leadership”. This compliments Hills suggestion regarding how a positive headteacher should be viewed. Having this clear leadership can steer the school in the correct direction and give teachers faith in what they have been asked to complete. In the same sense, having such a positive headteacher can give pupils parents and the local community faith in the direction it is heading. 

When looking at Adolfsson and Håkansson’s suggestion that SDP’s require numerous capitals to be considered when constructing and implementing, you could argue that school S has not achieved this level of complexity. For this element the school has focused largely on data analysis based on pupils’ grades and teaching staff input, however, they have not considered external factors much. Some thought has been given to certain pupils who have made the teachers aware of situations happening at home that could affect their standard of work, yet no thought has been given to utilising outside input. These could include stakeholders such as community leaders or parents. Largely, in many cases, when a pupil leaves school, their parent/ guardian has an input into their welfare and how time is spent. By involving parents/ guardians in pupil’s development, achievement could be increased, although this is not true in all cases. Furthermore, the school could focus on peer review, utilising the work of others within a network of schools to better develop their pupils in key stage 2. 

Conclusion

To conclude, successful SDP’s are crucial toward ensuring pupils development and success, now and in the future. However, the success of an SDP relies on many factors that vary and are personal to each individual school.  

Data has shown to be a key resource when developing and implementing an effective SDP. However, the process of data analysis can be subjective, meaning various conclusions can be determined from one set of data. Furthermore, not all factors that have affected the data are evident in the results. For example, if a pupil is suffering from undiagnosed anxiety or has a stressful, lifechanging event happening at home they may not perform as well as expected leading to them achieving less. Knowing your students and noticing a change in behaviour is an important element of teaching and should be considered. This is something to be mindful of in the future when working in an educational setting.  

This is a collaborative approach that requires many stakeholders input and support in carrying out the key elements. Although school S has not demonstrated a collaborative approach with regards to the chosen element of the SDP, this does not mean that they have not done so within the overall SDP. This report focuses on a singular element of that schools SDP and is not a true reflection of the schools whole document.
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