	
	
	



· Explored and discovered on Lampeter campus and Lampeter town
· An international student living on campus
· Exploring the campus and town led me to many discoveries about flowers, wildlife (birds), ponies, several types of flowers, the importance of bees
· Green land and wood land area
· Brought my inner child out
· Many areas encourage sustainability topics and activities to do with children if I were to bring it to a setting
· Make connections between my home country and Lampeter Wales.



A sustainable development is one that satisfies present demands without jeopardizing the ability of future generations to satisfy their own, according to the Bruntland report (1987) by the UN World Commission on Environment and Development, commonly known as our common future. The Latin sustinere, which means "to hold up," is where the word "sustainability" comes from. In the late 1970s and early 1980s, sustainability became a clear social, environmental, and economic ideal (Caradonna, 2022). Similarly, the definition of sustainable development is provided in the beginning of the wellbeing of future generations (Wales) Act. The process of enhancing Wales's economic, social, environmental, and cultural well-being through actions taken in line with the sustainable development principle and directed towards the attainment of well-being objectives is referred to in this Act as "sustainable development." Everyone must raise all four facets of our wellbeing if Wales is to be sustainable. Every one of them is equally significant. (The Welsh government, 2015).
[bookmark: _Int_gTIqI1g2][bookmark: _Int_gJnnBePR]Many people's lifestyles have changed because of the pursuit of sustainability, which has also led to changes in professional agencies' missions and policies, educational institutions' policies, new national laws, and significant international accords and protocols. Like human rights and democracy, sustainability is now seen as one of the very few concepts that is universally supported (Thiele,2024). Similarly, the agenda for sustainable development is still having a significant impact on the political, social, economic, and environmental domains (Siraj-Blatchford and Huggins, 2015; Davis, 2015; UNICEF, 2013; Davis, 2010). Present-day children inherit a world where pressing worldwide concerns include poverty, pollution, loss of biological diversity, CO2 emissions, and climate change. Globally, the media, academics, and politicians all debate these problems. These issues are also specific to the area, described, and taught in schools as curriculum. Wales is unique. It is one of the few countries in the world where the core of government is sustainable development. Young people have a right to know about the pressing global issues that affect us and how they may personally contribute to influencing the course of events. No school should believe that it cannot assist its students in gaining these viewpoints. "There are several issues facing our globe today, including poverty, conflict, climate change, and consumer pressure. In addition to preparing for sustainable living as global citizens in the twenty-first century, ESDGC looks for strategies to increase awareness and action regarding the effects of individuals lifestyle decisions. 
Sustainable Development and Global Citizenship: A Strategy for Action, updated January 2009 by Jane Hutt, Minister for Children, Education, and Lifelong Learning in Education
 According to Hedefalk, Almquist, and Ostman (2014), there is also a tremendous push to teach children how to behave in a sustainable manner. There is no denying that preschools everywhere are becoming more interested in education for sustainable development (ESD). For instance, several recent accolades, including ECO teams (Bartusevica and Cedere, 2003), ECO schools (Elliott and Davis, 2009), and green schools (Elliott and Davis, 2009), clearly demonstrate this. Despite growing interest, several nations still do not incorporate sustainability into their curricula (Jóhannesson et al. 2011; Tal, 2008).
[bookmark: _Int_ivCmTiCg] The understanding that education and children are crucial in influencing people's conduct to create a society and environment that can support life both now and in the future is a significant component of the sustainable development ideology (Davis, 2015). A "void" in the research was found by Julie Davis (2009) in the areas of education for sustainability (EfS) and early childhood environmental education (EE). She discovered that scholars studying early childhood education had not addressed sustainability and environmental challenges, nor had they concentrated on the needs of very young children and their educational environments (Davis, 2009:). Davis noted that the field's response has been uneven, despite the push from the United Nations Decade of Education for Sustainable Development (ESD) (2005–2014) and themed national and international conferences on EfS in early childhood. Even though early years education was seeing an increase in EfS activities, the profession lacked a research foundation to "analyze, build upon, and critique these innovations" (Davis, 2009). 
[bookmark: _Int_JhydZIRt][bookmark: _Int_bFxnx72Q][bookmark: _Int_o4tAqVGx]At a preschool, four children are gathered around a wading pool, playing very hard. The focus is on samples that were gathered during a recent visit to their neighborhood beach. To assist children to learn about biodiversity, plastic sea animals and seaweeds have been mixed together and added to the wading pool with a small amount of water. The children present well-known characters from a Nickelodeon TM programme; a plastic sea star transforms into his friend Patrick, and one of the sponges becomes SpongeBob SquarePants TM. Two of the children cover Patrick and SpongeBob in seaweed. The other children take sticks from a nearby tree and give the water a really good swirl, lifting seaweed off Patrick and SpongeBob. Teacher Seth watched the children play and noted how well they interacted with each other and how well they articulated the cartoon genre in their SpongeBob SquarePants play (Amy Cutter-Mackenzie et al., 2014). 
This common approach to early childhood scientific education (Howitt et al. 2011) encompasses what early childhood environmental education should include. Four young children are enjoying an open-ended play-based activity while playing outside and taking in the scenery. There are obvious signs of the components of early childhood education that are historically valued, such as having access to outdoor play, having the freedom to freely experiment with materials, and engaging in pretend play. It is possible that many early childhood educators believed that not much more was required to assist these children in learning the conceptual foundations of the biodiversity present on their neighborhood beach. Given the benefits to physical and mental health and the consequences for development over a lifetime, it is important to address the relationship between children and nature (Pretty et al., 2009, Chawla, 2015). The need for adopting "a wider view of the barriers to visiting nature places throughout the whole family" has been noted due to the growing acknowledgment of the interconnectedness of children and adults (Defra, 2019). Initiatives promoting nature interaction should consider the "needs, motivations and benefits for the family, and extended family, as a whole" since adult "nature connection" is thought to have an impact on children's opportunities (Passmore et al., 2020). (Defra, 2019, p18). 
"Are vivid pictures of children playing in the outdoors and the prevalence of outdoor learning in early childhood curricula sufficient to foster a sustainable future?" ask Young and Elliot (2014). Early childhood educators frequently believe that experiences in and around nature are adequate to solve the urgent concerns of sustainability, according to Elliot (2012) and Elliot and Davis (2009). Through the capacity to "strive to feel into their hearts the spirit and life of nature," education is continuous, conscious, and "nothing so links teacher and pupil as conjoint study of nature" (Froebel, 1912, p101). Global early childhood education development has historically been influenced by Froebel's kindergarten pedagogy (Brehony, 2009). Aligning education with the needs of modern sustainability may now be possible with a modern reconnection of its lasting practices with its originating holistic logic. 
[bookmark: _Int_wDWejCvL]This is relevant to the need for a paradigm change towards interdependence, connectivity, and the ability to "act together" for a sustainable society, as noted by Elliott et al. (2017). To foster a feeling of compassionate connection, convivial relationships, and civic ability in children, Warwick (2017) contends that early childhood practitioners have a critical role to play in helping them to appreciate and value the natural and social world. To foster children's sense of wonder and natural interest about their lifeworlds, early childhood settings must provide a supportive environment. Additionally, it is a place where students may go beyond passive observation and actively explore their feeling of agency in collaboration and their ability to protect and promote the well-being of the environments they live in, as well as themselves. This presents Early Years EfS as an innovative pursuit of pedagogies of hope. This viewpoint is highly consistent with current international EfS research that highlights the value of learner-centered, active, participatory, and experiential pedagogies (UNESCO 2012). In reality, these practical learning strategies in EfS expand upon a multitude of earlier educational traditions in the early years setting. As stated in Development Matters in the Early Years Foundation Stage, for instance, they reflect the qualities of effective learning in the UK, such as creating and thinking critically, playing, and exploring, and active learning (Early Education 2012). The values, abilities, knowledge, and sociable relationships that EfS eventually aims to foster are developed and exercised by early childhood learners through this appreciation-based active learning process. As supported by the United Nations Convention on the Rights of the Child (United Nations 1989), this conceptualizes children as active social agents with the rights and capacities to engage in decision-making about topics affecting them. Authors like Elliott & Davis (2013) and Warwick and Warwick (2015) note that the underlying ethos of ESDGC is closely linked to the principles and philosophes inherent in early childhood pedagogy and practice, despite concerns that young children may not be able to engage with the complexity of issues linked to ESDGC and fears that discussing the threats facing humanity may overburden young children (discussed in Tinney, 2013). 
[bookmark: _Int_uAcU2oiV]According to Article 29 of the United Nations Convention on the Rights of the Child (UNCRC), education ought to promote respect for human rights, other people's cultures, and one's own. Additionally, it ought to teach children how to respect others, live in harmony with the environment. The Foundation Phase, the early years sector, and teacher candidates' perspectives and interpretations of ESDGC were examined by Tinney (2013). The interviewees' perceptions of various obstacles or difficulties were brought to light by the results. These included the belief that ESDGC was too complex for young children to understand, that there was not enough time in the current curriculum to teach ESDGC, and that ESDGC was seen as an extra or add-on subject. Additionally, during class discussions, the students are given materials and ideas that demonstrate how fostering quality play-based and experiential learning in early childhood organically incorporates sustainability into the conversation. For instance, building, cooking, and gardening projects give young children the chance to support their development in the six different learning domains found in the Welsh government's 2022 new curriculum. These activities also give them the chance to interact with the eight themes of the ESDGC (DCELLS, 2008a; 2008b), which are: Consumption and Waste; Wealth and Poverty; Health; Natural Environment; Climate Change; Identity and Culture; Choices and Decisions; and Wealth and Poverty. According to Elliott and Davis (2014), these materials and exercises dispel the myth that ESDGC is an "add-on" and give students the courage to examine their current activities through the lens of education for sustainability. Muir was an innovator in his youth, and his subsequent explorations reflected his scientific enthusiasm. He fully immersed himself in the natural world, noting and documenting the relationships among plants, animals, and the earth. Muir was among the first to argue that natural areas had intrinsic worth apart from being merely a resource for humans to use. He proposed the theory that humans were not masters of nature, but rather a part of it. 
[bookmark: _Int_de9jGjb0] A focus on preserving nature for the sake of the world and all its inhabitants is more important than ever, and it is desirable to have people who are open to differing viewpoints and have the flexibility to change their opinions in the face of new facts (JohnMuirTrust n.d). According to UNESCO (2013), there is a clear conflict between the key role of the "third sector" and essential mainstream provisions, even though other initiatives like the John Muir Award can help children in schools gain a broader understanding of ESD. This is because the Award is not a curriculum initiative, so not all students can participate in it.
Conclusion
To conclude this presentation, early childhood education for sustainability (ECEfS) is based on a set of guiding concepts that are essential to raising environmentally sensitive and responsible children. These ideas place a strong emphasis on children's holistic development and incorporate the social, economic, and ecological aspects of sustainability into regular educational activities. Through the development of a strong bond with the natural world, the encouragement of critical thinking, and the promotion of cooperative problem-solving, ECEfS equips young children to comprehend and tackle intricate environmental issues.
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