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This essay will explore the advantages of bilingualism and the focus that Welsh Government has placed on Welsh Additional Language and English Additional Language in education today. 
Research evidence has shown that multilingualism is increasing in the United Kingdom although it is already common worldwide. Multilingualism is proven to be associated with higher academic achievement, better cognitive performance and slower cognitive ageing with better recovery from strokes and delayed onset of dementia (Bak and Mehmedbegovic, 2017). The benefits cognitively and neurologically of bilingualism begin in early childhood and continue to old age as the brain is able to sort out information more effectively in those people who are multilingual and can also stave off cognitive decline (Marian and Shook, 2012). 
Broer et al (2016) suggested that the human brain can only hold a limited amount of information and that English speakers do not need a second language and should utilise the brain space for science, history and culture. This statement regarding the brain does not correspond with the present understanding of neuroscience (Bak and Mehmedbegovic, 2017). Multilingualism as an enhancement can be integrated into recent concepts of neuroscience such as the significance of functional connections between separate brain areas. The permanent skill where the brain can reconfigure and adapt whilst also gaining the ability to compensate and create pathological changes is also worth noting (Bak and Mehmedbegovic, 2017, pp.8).
Bilinguals overall demonstrate higher executive control compared to monolinguals similar in age and other background influences. Executive control abilities such as inhibition, switching attention and working memory are all connected to cognitive skills which also support multi-tasking and sustained attention (Bialystok, Craik and Luk, 2012, p.2). Centred in the frontal lobes of the brain are the neuronal networks which are key to developing executive control and this in children is paramount to academic success as well as maintaining long term health and continuing well-being (Bialystok, Craik and Luk, 2012, p.2). 
The experience of managing two languages reorganises certain brain networks constructing a successful basis for executive control and supporting a better cognitive performance during the process of thinking skills later in life (Bialystok, Craik and Luk, 2012, p.3).
Multilingualism is not just about learning the national language as one must also be aware of the cultural routes and economic benefits of each of the languages learnt.  One can be passionate about the desire to preserve a language, but real life is routed in finding a job, finding the means to live day by day and avoiding poverty. It may also be about having the economic stability to afford a larger house, family holidays and extras for the children. When bilingual education connects with the economy, we find its value (Baker, 2006, pp.56). Bilingualism has a definite economical value especially when learning languages such as Spanish, Chinese and English as these are regarded as vital trading languages. One has to be careful however when learning a minority language such as E for although the Welsh language is growing in the number of people who can speak the language- outside of Wales the language is still relatively unknown. Also, many fluent Welsh speakers live in rural areas and may not have access to the cities in Wales where more economic growth is taking place (Baker, 2006, pp.59). Developing heritage cultural awareness is a crucial part of becoming bilingual. When leaning a new language knowing from where that language has evolved, the history of the country and the heart of the people is fundamental to the learning process (Baker, 2006, pp.231).
Being able to speak two or more languages by its very nature encourages students to be divergent thinkers. Baker (2006) suggest that creative thinking and bilingualism may increase flexibility, originality, fluency and elaboration in thinking. When a student is bilingual, they have access to a wider vocabulary and thus can use this to create a wider variety of associations rather than having just one word in one language to explain an object. Divergent thinking is examined by asking more open-ended questions which tend to begin with the words ‘how many…’. This type of question encourages the student to diverge and find as many answers as possible as opposed to convergent thinking where the child must find the one correct answer. Research findings largely suggest when a child can speak more than one language, they achieve higher results on divergent thinking tests (Baker, 2006, pp.130). 
[bookmark: _GoBack]The Welsh Government has made it clear to schools that the Welsh language must be firmly imbedded in the national curriculum for all pupils of statutory school age; whether they study Welsh as a first or second language, they must have the opportunity to become bilingual (A National Action Plan for Wales, 2003). The Welsh Government are supporting this by increasing the level of funding to Mydiad Ysgolion Meithrin to encourage more Welsh medium groups to open across Wales and facilitate the language board to improve central support services and information (A National Action Plan for Wales, 2003, pp.39). All settings and schools will also implement a Welsh language educational programme in the foundation phase along with Welsh Language Development Area of Learning for English medium schools (Welsh Language Development, 2008). It is important to note that in Welsh medium schools English is not introduced until KS2. This language strategy in emersion classrooms is based on the idea that a language is acquired through the subconscious of the child and the focus is very much subject driven rather than the way the language is formed (Baker, 2006, pp.307).The videoed activity supports Baker’s (2006) theory as it involves the children through verbal interaction with the teacher using song and fun actions allowing children to explore language through their subconscious. The actions that accompany the song reinforce the vocabulary and can help the children associate words to different subjects such as animals and the weather. The children who are Welsh Additional Language students are absorbing the language by participation, song, actions and repetition.
In early emersion it is imperative that the teacher is comprehensible to the children delivering the emersion language at a level that all the children can understand but at the same time encouraging the children’s competence in that language (Baker, 2006, pp.308). In the videoed activity the key worker has tried to use clear vocal technique and good projection. The key worker has also tried to use distinct facial expressions that relate to the subject language as well as eye contact with the children ensuring they are all engaged in the activity.
Research has shown the importance that Froebel placed on song and rhymes that focused on everyday life activities for example baking and carpentry, helping children to understand the practicalities of life (Bruce, 2012, pp. 9). Songs and rhymes in schools currently may not explain vocational or practical activities but their value is no less diminished.
Research by Spratt (2007) notes all the skills identified whilst observing children during different nursery rhyme activities. This suggests that certain skills are generic to all rhymes such as rhythm, pitch, memory, auditory and a close relationship to peers (Bruce, 2012, pp. 100). In the videoed activity the songs selected to support the Welsh Additional Language focus on the emotions of feeling happy, sad, angry and tired- the rhythm of the song allows the children to remember the key language with this also being reinforced with repetition. Using actions to describe the Welsh words reinforces their meaning.
It is worth noting that foundational research carried out on students who enter school with a primary language other than English perform significantly better academically when they receive consistent educational support in their native language whilst continuing to learn English as an additional language (Garcia and Baker, 2007, p. 34).
It is important that whatever additional language is being taught the teacher remains positive to the benefits of bilingualism and its culture while enthusing the children.
The Framework for Children’s Learning for 3 to 7-year-olds in Wales (2008) states that English medium schools should be progressively encouraging and developing the Welsh language throughout the Foundation Phase, applying the Welsh Language Development Area of Learning. This development focuses on three main areas of oracy, writing and reading. Oracy skills are advised to be encouraged through first-hand sensory experiences such as listening, speaking and viewing activities for example by “joining in with simple rhymes and stories” they are able to “listen and respond simply to what they hear in familiar circumstances, with growing attention and concentration” (Framework for Children’s Learning for 3 to 7-year-olds in Wales, 2008). The skill of reading is developed by “following stories read to them and responding as appropriate”. This opportunity is given as the children “hear lively readings from a variety of sources” (Framework for Children’s Learning for 3 to 7-year-olds in Wales, 2008). Finally, writing is encouraged through activities that “communicate by using symbols, pictures, words, phrases and short sentences”. This can be encouraged through “indoor and outdoor learning environments” (Framework for Children’s Learning for 3 to 7-year-olds in Wales, 2008). Oracy and reading are skills used in the recorded activity by singing Welsh songs and rhymes whilst also reading a story and allowing the children the opportunity to listen and follow the print.
Curriculum Cymreig (2003) is based around five aspects and underpins Welsh learning in the early years. These aspects are cultural, economic, environmental, historical and linguistic. These five aspects are encouraged by Curriculum Cymreig to stimulate thought and allow for further discussions in schools. The vision held by the Welsh Government is to have one million Welsh speakers by 2050. With the support of the Welsh Government within the curriculum, the strategies that are being developed and the support for second language Welsh speakers this goal is highly achievable.
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