                                                                                                                  Rachel Axon
		Student no: 1502367
	                                                                                                                       SJIE6006

Question:
From a global perspective and referring to local and global policies, critically discuss barriers to engagement in Education for children in one country of your choice. Compare your findings to the situation for children in the UK.

This essay will endeavour to define global perspectives it will critically discuss the barriers to education faced by Niger, a country in the Sub-Saharan African region and compare those finding with that of the United Kingdom. It will compare the statistical findings from the United Nations Educational, Scientific and Cultural Organisation and consider documents such as, the United Nations Convention of the Rights of the Child, the Sustainable Development Goals, 2030 and the African Children’s Rights and Welfare Charter. It will highlight the issues faced in Niger of displacement and forced marriage and the impact this has on education and the disparity between genders. 
Global perspectives can be defined in many ways. The World Health organisation (WHO) defines it as, the increase and dependency of people and countries to share goods, services, finance, people and ideas. Through the development of policies at national and international levels for economic, cultural, educational, political and social purposes (WHO, 2019) whereas Finn McNamara (2011) states that to have a global perspective is to have the ability to look at multiple perspectives of your own view, nationally and internationally (McNamara, 2011). 
In 1989 the United Nations Convention on the Rights of the Child (UNCRC) was formed. This 54-article document signed by 194 countries is a legally binding agreement for every child regardless of race, religion or abilities. Central to the agreement are every child’s fundamental basic rights. The right to life, protection, education, to be able to express opinions and to be listened to. With two additions made in 2000, not to be recruited into the armed forces and to be protected from prostitution, pornography and slavery. 
The fundamental right to an education is key to these all life and society. Education can give the opportunities for work and lifestyle choices. It allows for better understanding and communication. It gives the ability to express informed views and opinions, to understand and develop technology and to better serve society. It allows for economic support and education can develop a maturity of the mind through discipline, self-control, confidence and can improve social harmony through the gaining of knowledge (Ranga, 2016).
‘Education is the most powerful weapon which you can use to change the world, as long as poverty, injustice and gross inequality persists in our world, none of us can rest’ (Mandela, 1918-2013). 
Two of the UNCRC articles with significant importance to education are articles 28 and 29. Article 28 states that all primary education be compulsory and free to all children regardless of gender, ability or wealth. And goes on to say secondary education should be developed making it available and accessible to every child. With measures to be taken to encourage regular attendance. With article 29 setting out the aims for education through children’s development of ability, respect, identity, culture, tolerance and values for themselves, others, their local environment and the wider world. 
However, in 2018 the United Nations Educational, Scientific Cultural Organisation (UNESCO) found that three years after the 17 Sustainable Development Goals (SDG) which were adopted by all United Nation member states, more than 263 million children and young people were still out of education. Which is contrary to the UNCRC articles and the SDG targets in goal 4; Quality education, which states by 2030 all children will complete equitable, quality and free primary and secondary education (UNESC, 2018).
The UNESCO Institute for statistics found that while the numbers of children and young people out of education fell in 2000 by 2012 these progressive numbers had begun to decline once more. With a vast difference between more affluent countries and those poorer countries. For example, the sub-Saharan Africa region having the highest number of out of education children over all. With at least 20% of all primary aged children out of education. It also noted a large gender disparity with girls of all school ages being excluded from education. In direct comparison the United Kingdom which is placed within the Europe and North America regions of the SDG has the lowest number of children out of education and boys were more likely affected than girls. A high-income country such as, the United Kingdom ranked the 18th richest in the world having only 3% of primary aged children out of education. These findings show a clear link between out of school rates and poverty as the sub-Saharan African region within the SDG has one of the lowest gross national income (GNI) per capita (UIS Factsheet, 2018). 
The United Nations International Children's Emergency Fund (UNICEF) has suggested that in the poorest regions such as, Sub-Saharan Africa, children aged between 5 and 14 are more likely to be engaged in some form of child labour, suffer abuse and violence and to suffer from exploitation (UNICEF, 2019). In order to protect these children, the African Children’s Rights and Welfare Charter (ACRWC) was developed in 1990 and entered into force in 1999. The ACRWC has 49 articles. 31 dedicated to rights, freedom and duties and 18 articles drawing out the states’ responsibilities to enforce the charter.  The ACRWC addresses many issues affecting children with some being unique to the African state. Apartheid, internal conflict, displacement, female genital mutilation, living conditions, imprisoned mothers and the protection of the African culture are a few (UNICEF, 2019).
Niger is a country located in the African continent and within the sub-Saharan region. It shares 7 land borders with chad, Mali, Libya, Algeria, Benin, Nigeria and Burkino Faso. It is the 22nd largest nation in terms of land area. Niger is a relatively young country as regards its sovereignty, only gaining this in 1960 from France. The predominant language spoken in the country remains French with a population of 17,078,839. The capitol city of Niger is Niamey. The major religion of the country is Islam however, there are also indigenous beliefs. Niger has faced many challenges in recent years such as, severe drought and locust infestations leading to severe food shortages, malnutrition, political instability and several coups. The practice of slavery only came to an end in 2003 following international pressure however, people and child trafficking and the practice of female genital mutualisation remains a significant issue within the country (CIA, 2019). 
The United Nations Development Programme’s Human Development Index states that of the countries of the world, Niger is one of the poorest and has 70% of its populace aged under 25. This is believed to be linked to its high fertility rate of 7 children per woman, gender inequalities and early marriage of women. The United Nations have ranked Niger’s development as the second least in the world. Infant mortality rates of 79.4, a world ranking of 5 and the average life expectancy for Nigerians’ being 56.3 years. In comparison the United Kingdom has a wide range of ages within its populace with an average life expectancy of 80.9 years. A fertility rate of 1.88, ranking it as 137 in the world and an infant mortality rate of 4.2 deaths per 1,000 live births with a world ranking of 190. All these findings give a clear indication to the poor level of health within the Niger (CIA, 2019). 
Literacy rates in Niger are poor, only 19.1% of its over 15-year olds can read and write. Broken down further with regards gender, 27.3% are male and only 11% are female and school life expectancy from primary to tertiary is on average 7 years for a male and 6 years for a female. In comparison the UK has a literacy rate of 99%, placing its world ranking at 29 with the average male spending 18 years in education and females spending 20 years. Niger spend on average 3.5% of its GDP on education and 45.4% of its population are living below the poverty line, whereas the UK spends 5.5% on education and 15% are living below the poverty line (CIA, 2019).
[bookmark: _GoBack]Niger has many challenges and barriers to improving its literacy rates. As previously stated, the country has suffered many natural disasters such as, drought, food shortages, climate change and political instabilities leading to conflict making the core infostructure of health and education in the country one of the poorest. 75% of all under 5-year olds are deprived of essential social services and the country is categorised as being ‘very high risk’ for major infectious diseases such as, bacterial and protozoal diarrhoea, hepatitis A and the water born disease of schistosomiasis and a respiratory disease meningococcal meningitis.  Nigerien women and children are amongst some of the most venerable due to the political instabilities. Extremist groups are responsible for significant atrocities towards them and in making it very difficult in terms of providing aid and support. Many Nigeriens therefore have felt it necessary to leave their homes in search of food and security. One of the areas of Niger affected the most is Diffa to the western area of the country, UNICEF have estimated that more than 400,000 people in the region are suffering displacement with many of these being women and children (UNICEF, 2019).
Children suffering from displacement still have a right to an education. In 1951 the United Nations High Commissioner for Refugees (UNHCR) was established to give protection and ensure that article 22, the giving of provision for education was carried out where possible. The barriers to this, the education of displaced children are numerous as displacement not only affects the child’s physical wellbeing but also their psychological health. The children may face discriminations because of gender or disability, they may face doubts about the benefits of education when dealing with survival issues, they may have restricted movements placed on them by the other ruling governments and they face the breaking down of communities, normal society and the change to the enforcement of law. Displaced children can also affect others within the country that they have moved to for sanctuary as this may be overwhelming for the host countries education system, there may also be a language barrier and the education they receive may be inadequate due to the time spent with in the host country or area before returning or being displaced again (Dryden-Peterson, 2011). UNESCO (2011) also suggested that the quality and qualifications of teachers may not be at an adequate level. UNHCR standards target is 40 pupils to each qualified teacher however, UNESCO states this is often closer to between 100 to 200 pupils (UNESCO, 2011). 
As can be seen through the statistics previously stated Niger also has a large gender disparity with only 11% of its females being able to read and write over the age of 15. One of the reasons for this is the age in which girls in Niger marry. Before the age of 18, 76% of girls are married, 28% of these are married before the age of 15. UNICEF believe that this affects 676,000 girls in Niger, the 14th highest number of child brides in the world. UNICEF claim to have records of girls as young as 10 years old being married. There are many reasons for these marriages, girls in Niger are often seen as inferior to boys and due to the high poverty in the country girls from poor households are among those youngest to marry as poor families often marry their daughters off to men from rich households for survival tactics, economic reasons and as a way of increasing their social prosperity. Many Nigeriens have polygamous marriages with child brides being the later 3rd or 4th wife and ‘wahaya’ the practice of buying a 5th wife still takes place. The Special Rapporteur highlights this as a form of slavery. An additional practice is of a girl being married before her first period is also observed in some parts of Niger as it is seen as a preservation of virginity and the girl’s dignity. Being married young is seen as a gender norm in Niger, with girls having little or no say as it is seen as a social status to have a respectful, obedient daughter. The use of all these practices contribute to many girls being either excluded from attending schools or dropping out at a young age. 
The Convention on the Rights of the Child which states the age for marriage should be no younger than 18 years old was ratified by Niger in 1990 and in 1999 Niger also ratified the ACRWC which includes article 21, the prohibition of childhood marriage. Niger has also committed to target 5.3 of the SDG to eliminate child and forced marriage by 2030. However customary law in Niger and the Civil Code 1993 still has the minimum age for girls to marry as 15 years old with exemptions made to marry younger with parental consent. A 2017 review carried out by the Convention on the Elimination of All Forms of Discrimination against Women (CEDAW) recommended criminalising ‘wahaya’ and training for prosecutors and judges to enforce this. It also recommended that specific data collections needed to be undertaken on displaced girls who are at the highest risk of enforced marriage and exploitation (CEDAW, 2007).
The way in which organisations and governments are trying to overcome these barriers, such as those seen in Niger and many other countries in the Sub- Saharan Africa region is through pressure, legislation and the development and enforcement of the UNCRC and ACRWC articles. However, these articles such as, UNCRC article 28 and 29 do not go far enough and do not cover all of the specific cultural and economic factors seen in the African countries. Article 28 states that primary education is to be compulsory, free and available to all. However, in Niger due to displacement and cultural beliefs this is difficult. African teaching practices have become out of date through lack of training, funding and opportunities because of the lack of resources and universities. Many points in the UNCRC article 28 discuss vocational education, measures to encourage regular attendance and drop out rates. However, with the issues seen in Niger such as, extreme poverty and children being forced to work to support the large families this again is a difficult task. 
The theorist Maslow (1968) states that a child can only fulfil its full potential and be ready to learn when their basic needs are met. The lack of food, clean water, poor sanitation, insecurity, the fear of enforced marriage, exploitation and continued civil unrest means that their emotional and physical needs are not being met. This added to the lack of resources, opportunities and cultural tradition means education becomes secondary to survival (Maslow,1968). Ritzer, 2008 sates that results and outcomes in various geographical areas of the world are different and should be treated as so (Ritzer, 2008). 
To address such issues as this the ACRWC was developed. However, this too has many failings. Much of the language used in this document such as, ‘should’ not ‘must’ does not empower the laws and protection needed to support children’s development and education. Article 4 of the document states that ‘the interest of the child must be the primary consideration’ however, Article 31 states that ‘the child has a duty to respect parents, elders and cultural values of their community’. This does not protect girls against the enforced child brides’ practices seen in Niger (Ekundayo, 2015). Allowing for these practices to continue leaves this marginalized group behind and not fulfilling the Sustainable Development Goals set by the United Nations (Fennell, Arnot, 2008). 
April 2000 saw the Dakar Framework for Action. Education for All. Some 164 countries attended and adopted the framework and reaffirmed the goals for education. The governments committed to the achievement of basic quality education for all by 2015. It also highlighted education disparities for girls and stated ‘no country seriously committed to basic education will be thwarted in the achievement of this goal by lack of resources’ (Dakar Framework, 2015).  However, as can be seen through the statistics and research carried out within this essay these goals have not been met and we are no closer in achieving them. The gap between the sustainable development goals regions is great and there is an urgent need for action.
For these goals to be achieved developed countries must support the globalizing world as education is a ‘continuum, coextensive with life’ (UNESCO, 2000). 
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