Blog 1: Reflection on invasion and territorial games
During our practical sessions we explored how positioning, decision making and teamwork influence performance. Activities surrounding passing, movement and defending helped demonstrate how the choices of a team / individual in a team can affect the outcome of a game / passage of play. Reflecting on these sessions has helped me identify how game-based teaching can improve performance while making physical education more engaging. 
One of the key observations I made from the practical work was that having good individual skills does not automatically make a team successful. Players also need to recognise when to pass, move into space or support teammates. For example, when possession was retained for longer periods, my team had more opportunities to create attacking options. However, when several players followed the ball, our team became crowded and passing became difficult. Mitchell, Oslin and griffin (2013) highlight the importance of developing tactical awareness through realistic game situations. This suggests that learners should practise applying their skills under pressure instead of focusing exclusively on isolated techniques. 
Another important area for the team was the transition between attacking and defending. When possession changed, players needed to react quickly and reorganise our positions. Several times, delayed reactions led to gaps in which our opponents exploited. This shows how concentration and communication can influence defensive performance. Bunker and Thorpe (1982) introduced a game-centred approach that encourages learners to understand tactical problems and develop suitable approaches. We saw a lot of this approach throughout our practical sessions when the game would temporarily be paused to ask teams to think, discuss then feedback to the group on solutions to teams advancing and opponents not advancing enough. This would allow us to consider different strategies before restarting play.
The sessions also highlighted the importance of adapting activities to suit different abilities. Our teacher would increase or reduce the number of defenders, the size of the pitch or allow additional time on the ball. This could be used to make things easier for individuals or teams struggling or also be used to make things harder for teams or individuals having too much success. These slight adjustments maintain the purpose of the activity while providing appropriate levels of difficulty. Dyson and Casey (2016) emphasise cooperative learning, which can encourage learners to contribute toward shared goals and support one another. Assigning rotating roles, such as observer attacker and defender, could further develop understanding and participation.
Overall, from participating in these invasion game practises, I have found that they can help develop tactical awareness alongside physical skills. They have also taught me how effective teaching allows situations where learners can experiment, make mistakes and be able to evaluate their decisions. In the future I will use open ended questions to encourage learners to explain their choices and identify improvements rather than immediately correcting every error.
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