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	Targets from previous module
	How I have worked on these?
	An example can be seen on…


	
Endeavour to select a greater depth of appropriate peer reviewed sources of research for your writing to aid academic support of your key points.

	Within this essay i have done my best to find more sources and especially finding those that link more explicitey to my work
	Within the literature review and bibliography.

	
Continue to develop a critical approach throughout, offering the opposing view/ aspects to be cautious with and limitations whenever possible.

	Within this essay I have attempted to create a good critical analysis of my research methods.
	The methodology shows my critical thinking, where i discuss cautions and limitations.

	
Further elaborate on the very good points identified with even greater critical reflection.

	Where possible I have synthesised sources to further the points I have made.
	This can be found throughout the essay, the literature review showcases this best.








Research Question
What are KS2 teachers’ and pupils’ opinions on the impact of sharing learning outcomes and success criteria on student attainment? 

Introduction 
In this essay I will explore the above question using my own research and I will supplement this with background reading on the topic. As well as this I will delve into ethical considerations, the design of my research tools (and the associated advantages and barriers to these) and draw conclusions based on the information presented herein.
Sharing learning outcomes or success criteria are a way of communicating the learning aims of a lesson to pupils, this is a key component of assessment for learning (AfL) (Black, P., & Wiliam, D., 1998, p.143). The use of AfL strategies is also required in curriculum design and is the seventh of twelve pedagogical principles (Welsh government 2023).
The aim of this study was to discover the opinions on the effectiveness of sharing learning outcomes and success criteria with pupils. Therefore, the key participants of this study were the teachers and their classes as they are the parties involved in the use of these learning tools.

Literature Review 
Black, P., & Wiliam, D., (1998) ‘inside the black box’ can be thought of the foundation of formative assessment (or assessment for learning). This article, though from the previous millennium, may still be considered useful because newer sources such as Welsh government (2023) and later works by William D. (2017) and Donaldson (2015) reference and build on the original article and ideas of formative assessment stating its usefulness in pedagogy. 
These sources are at the heart of curriculum for Wales and were chosen as a place to start a foundation of my knowledge on the AfL strategy I chose to research during this study as well as AfL within the curriculum. 
Further reading lead to finding sources specific to the strategy chosen. Eagen (2023) states how the use of success criteria can drive student success when used correctly and clearly. The source also discusses the effects of sharing success criteria without proper explanation on how to use it can lead to “loss of student motivation and engagement” (Eagen 2023 p.97). This led me to hypothesize that in general the sharing of success criteria and learning outcomes is thought of in a positive light. But that some teachers may be dismayed that the strategy is not helping pupils, and the pupils in turn may be frustrated because they do not understand how to use the criteria. A problem that is reported to arise due to a “lack of clarity” (Eagen 2023, p.97)
Dunn (2017 p. 40 - 44) again discussed learning outcomes and success criteria in a positive light, though this source focuses more on describing good practice, Dunn (2017, p. 40) states that learning outcomes or objectives and success criteria are “fundamental tools that allow children to engage in their own learning”  a view shared by Black, P., & Wiliam, D. (1998 p.143) when discussing pupils self-assessment (part of pupils engaging with their learning). Which states pupils need a  “sufficiently clear picture of their targets that their learning is meant to attain”.
Looking into my research question led me to find an article by Crichton and McDaid (2016) which interestingly states that there may be little research into how success criteria and learning outcomes (called learning intentions within the source) “are actually perceived by teacher and their pupils” (Crichton and McDaid 2016, p.190). The source allowed me to form an idea of the opinions on my chosen AfL focus, which aligns well with my research question though the study does not focus on a primary school setting. But this should not limit its value, and the source may help me understand if the findings of my research are held only by my sample group or if they can be considered part of a larger group of opinions.
The source reported that learners from two different secondary schools thought success criteria and learning outcomes were “not used effectively” (Crichton and McDaid 2016 p.197) and that pupils would like more explanation and time spent on the learning tools. Older pupils reportedly used success criteria and learning intentions as revision tools and ways of marking their academic achievements. Another study recommended that teachers and students should become more proficient in their use of assessment criteria (Heitink et al., 2016; Veugen et al., 2021 referenced in Wolterinck - Broekhuis, C.H.D et al 2024)  with a focus of using the learning tool for self and peer assessment. 
Teachers interviewed in the Crichton and McDaid study (2016 p.198) “expressed approval” remarked on a “settling effect” and commented on a lack of “formal training”.  The views of teachers interviewed lead me to believe that the learning tools are used in more of a superficial manner and are primarily used in classroom due to policy. 

Methodology 
Before beginning with the research study, there were ethical considerations to be made. An ethics form (Appendix 1) was completed and approved by the university before any research could begin as required by UWTSD (2022, p.8). This form outlined my proposed plan for research including elements such as an estimated number of participants, the means of collecting data, and considerations of possible risks to participants. Guidelines from BERA (2024) and the university (UWTSD, 2022) were mandatory guidance documents during this project to ensure ethical research.
Participants safety must be considered within research. BERA (2024, p.20) outlines that researchers must consider any harms that the research may cause participants. Dawson (2009 p.157) states “disruption to a participant’s lives should be kept to a minimum.” and explores some ideas of ethical research and how research may affect the participant. Following these mandates, the ethics form (appendix 1 p.8) shows consideration of risks to participants and plans to mitigate possible risks. It is also a legal requirement for those working with children and vulnerable groups to hold a valid disclosure and barring service (DBS) certificate. The valid DBS certificate number can be found in appendix 1 (page 10).

Appendix 1 also referenced other ethical documents that would need to be completed and considered. A consent form for pupil participation (see appendix 5) was given to and completed by the gatekeeper, and the assent of pupils when doing the questionnaire following ethical guidelines (BERA, 2024, p.18). Assent was obtained in person when explaining the premise of the research and was again obtained within the questionnaire. Participants that answered ‘no’ to question 11 (see appendix 6) had their data removed from the results in line with BERA (2024 p.19-20) following participants right to withdraw.

To collect data from teachers it was originally planned to do short, semi structured interviews using a series of open-ended questions (appendix 3). Responses would be recorded and later transcribed after receiving informed consent (BERA, p.13) and ensuring other ethical necessities were met, as required by UWTSD (2022, p.20-21) (see appendix2 for teacher consent form). 
A semi structured interview can allow the researcher the freedom to ask follow up questions to deepen ones understanding (Newby, 2014, p. 356). This a possible advantage over a structured interview or a questionnaire that has a specific structure that cannot be deviated from. Record and later transcribing the interview allows the researcher to concentrate purely on the conversation rather than note taking and ensure that all data is recorded (Davies and Hughes 2014, p.190). 
A drawback of the research tool is that interviews provide rich, but not always abundant data sets (Newby, 2014, p.358). Interviews of any form will be limited by time needed to conduct (Wellington, 2020, p.138), which can disrupt the school day or other routine so an alternative may be necessary. As was the case with this study. Dawson (2009, p.67)states that drawbacks to using recording equipment is the possibility of malfunction, and Wellington (2020, p.153) agrees with Dawson that interviewees may be nervous when recorded. There are easy solutions to these issues, equipment can be tested before hand to lower the possibility of malfunction and asking for the consent of the interviewee to record the session. Should the interviewee not give consent then note taking would be the method used to collect data.
On the research day it became apparent that there was little time for teachers to participate in interviews. Wellington (2020, p.138) suggested that online interviews may be a suitable alternative to face-to-face interviews. However, a questionnaire (appendix 4) was made for teachers as this was deemed to be a better solution. Gaining consent to use participant information and informing participants of their right to withdraw (BERA, 2024, p.13) was done through the Microsoft Forms questionnaire. This alternative was planned for in the ethics form (appendix 1, p.4). 
Both questionnaires used purposive sampling (Archaryya and Bhattacharya, 2019. P.197) and were created then completed through Microsoft Form. This tool was chosen as it was easy to use for both myself and participants and does not require physical resources such as paper, which is more sustainable (see appendix 1 p.9). Using Microsoft forms as opposed to physical questionnaires also made it convenient to review the data because the software automatically generates quantitative data in appropriate formats (results given in appendix 7 and 8). 
Using questionnaires brings a different set of advantages and disadvantages. For example, online questionnaires can provide a “rapid response rate” (Selwyn and Robson, 2002 in Wellington 2020, p.194) which was appealing for this study because of the large sample groups and limited timeframe. Questionnaires can have closed or open questions, the questionnaires created for this study employed a mix of these questioning types to gain the advantages of both. Closed questions allow straightforward answers and open-ended questions allow participants to express themselves (Newby, 2014, p.301) and do not “stifle answers” (Dawson, 2009, p.90)
When using questionnaires, it is important to consider the drawbacks. There may be ethical concerns regarding data storage (Wellington, 2020, p.194). Though this was not an issue for this study, because the method of storage and the specific application used for the questionnaires was approved within the ethics form (appendix 1).
Other examples of drawbacks include open ended questions being harder to code (Dawson, 2009, p.90) and closed questions limiting participants answers. This is why a blend of approaches was used in the questionnaires, to collect a range of data. The concerns of analysing responses and coding them is not so much of an issue here as Microsoft Forms does as much of this as possible for the researcher.

Findings and Discussion 
As previously indicated, interviews were not conducted due to time constraints therefore there is less qualitative data than there would have been originally. However, the teacher questionnaire was used to produce some qualitative data alongside this there is also qualitative data to be found in the student questionnaire. The reasoning for this was explained above in the methodology.
The results to teacher and pupil questionnaires can be found in appendix 7 and 8 respectively. Teacher questionnaires had seven responses, slightly less than the ten responses originally hoped for. The pupil responses fell incredibly short of the desired one hundred and ten responses with only 33 students responding. There were originally more responses however a handful of pupils did not wish for their data to be used (their assent was withdrawn in question 11 of appendix 8) and therefore their responses were deleted in line with BERA (2024) guidelines. Tourangeau et al (2013, p.46) discusses that the number of contact attempts could affect response rates, perhaps this is where my study fell short as there was only one day in schools therefore only one attempt to contact participants. If the study were replicated the results may benefit from multiple contacts with the school and possibly expanding the sample size by involving other schools in the research.
The responses were also limited because year three pupils did not participate. Due to the nature of the class it was advised by their teacher that they did not participate because it would cause a large disruption to the class and pupils may have had significant difficulty completing the questionnaire resulting in undue stress. BERA (2024, p.20) states that actions that may cause emotional harm should be reconsidered, therefore the best solution was to remove them from the study.

Firstly, analysis of the teacher responses shows that 43% of participants prefer success criteria over using learning outcomes/objectives, a further 43% do not have a preference and only one in seven of teachers asked prefer learning intentions. Later question responses give reason for the answers above. One teacher stated that “sometimes a lesson only requires a learning objective and not all lessons require a success criteria” and another said ”success criteria are more important as they give the children a structure and checklist to be successful and meet the learning objective.” From the first three questions it appears that teachers are aware of the benefits of both and they likely employ a mix of approaches when teaching.
All teachers answered that sharing success criteria improves pupil performance, some of the reasons included key words such as “guidance” “steps” “expected”. The consensus seemed to be that success criteria shows how pupils can achieve success and that success criteria are useful tools for sharing expectations.
It was identified by participants that the time taken to share success criteria, and the resource cost were barriers to using success criteria. A similar theme arose in Crichton and McDaid (2016, p.199) where teachers views show that going through success criteria takes up too much time. As well as this one teacher answered that “pupils who can’t read are unable to access the success criteria” which is an important factor to consider, if the pupils cannot read this tool may become nearly useless to them unless there is a way for it to be read to the pupil.
Lastly, two out of seven teachers said they would change how they share success criteria. Their further comments are given later in the results of appendix 7. A shortcoming of this is there is no explanation of how these changes would be implemented. Something that was unintentionally overlooked during the creation of this questionnaire. 
The pupil questionnaire gave some mixed results, notably one pupil answered that their class does not use success criteria, and four pupils answered that their class do not use learning outcomes. This could be due to confusion and understanding the question, this is believed because teacher responses show that both learning tools are used in some measure. However reasonings for these answers would only be speculation unless the pupils were asked about their responses, which would not be possible or ethical as it could cause emotional harm to directly question participants (BERA, 2024, p.20 and UWTSD, p.6).
On average pupils like success criteria more than they like learning outcomes/objectives, the figures and breakdown of answers are shown in appendix 8 in questions 4 and 8. Question 5 (appendix 8) shows why pupils like success criteria and most said that success criteria help pupils remember what work they are doing.
Pupils were also given the opportunity to suggest ways to improve success criteria, however out of those who answered that criteria could be improved many did not know how they could be improved. Of those who did some asked for more explanation when success criteria are used and some suggested simpler language. These two factors are likely to make understanding success criteria easier. Similarly, pupils interviewed by Crichton and McDaid (2016, p.197) stated that the learning tools were ‘rarely discussed’ and that the pupils would like more explanation when using these tools. This similarity may indicate that pupils in a much wider range are using success criteria and learning intentions in their work but perhaps they do not understand them as well as they would like.
When pupils were asked about what they thought about learning outcomes/objectives, the qualitative data shows that pupils think they are easy to use. Some pupils also stated that they did not like writing out success criteria because it takes too long or because the learning outcomes themselves are long. 

Conclusion 

Through this study I have found that the views of teachers and pupils bear similarity to the Crichton and McDaid (2016) study, which was aimed at secondary education. I have found that while success criteria and learning outcomes are well received within education, as sources from Eagen (2023) and Dunn (2017) express positive opinions. My study found that improvements could be made and there could be potential growth in their effectiveness. 
As discussed within the methodology and my findings, the study undertaken here could be improved in some key manners. A larger sample group would allow for a richer discussion and better reflect he opinions of staff and pupils, at the time of research this limitation could not be overcome. As well as this, interviews were not possible and given more time a second study could be produced that would allow for this. However, the responses received did indicate the opinions and views of the groups studied, though perhaps not as well as they could have been. If another study were to take place, I would recommend alterations to the questionnaires used, to cover any areas that were inadvertently overlooked due to the constraints placed upon the study.
The impact of this study on my professional learning and practice has been quite positive. The opportunity to gather information, and research in a professional manner is a key skill I have been eager to pursue. Engagement with this assignment has allowed me to develop this ability and has highlighted some areas for further development which will be considered for the next research project.
From this study I can take the information gathered from my own research and information from background literature to develop my use of success criteria and learning outcomes. Were sources have said that the learning tools are used superficially (Crichton and McDaid, 2016) or are not used clearly (Eagen 2023, p.97) I will endeavour to address this within my practice and make thoughtful and positive changes to my pedagogy.
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