Introduction
.....
This research on participatory teaching design tends to explores how students participate (including behavioural, emotional, and cognitive inputs) in the process of teaching design and how students generate activity outcomes together with teachers within Chinese Vocational College’s English Classes. To assist the process of investigating this research question, the literature review will provide a comprehensive analysis of existing research in this field. By identifying, evaluating, and synthesizing relevant studies, to state the current state of knowledge in participatory teaching design. Therefore to answer research questions (How do students participate (including behavioural, emotional, and cognitive inputs) in the process of systematic teaching design and how do students generate activity outcomes together with teacher?) by highlighting and integrating key conceptual views and discussions that have shaped the discourse on this question and offering insights and bridging connections to seek support for the construction of participatory teaching design implementation framework as well as to provide a theoretical foundation for this research	Comment by Ghsoon Reda: This should be placed in the introduction to the study (Chapter 1). Replace it here with an introductory paragraph summarizing the content of this chapter. 
The practical significance of this research is mainly in the following four aspects: First, it helps to change the concept of teaching design. The current teaching design in China is still dominated by teachers’ dictatorial design, and the understanding of the value and significance of students’ participation in it is still insufficient. The study and explanation of students’ participation in teaching design can assist the relevant personnel in realizing the importance and necessity of students’ participation in teaching design and changing their teaching design concepts. Although the participatory teaching design has recently attracted some researchers’ attention, once the implementation of participatory teaching design begins, the construction of the implementation framework becomes a problem that must be solved. The establishment of the implementation framework is a fundamental task in the field of participatory teaching design and is a prerequisite for its smooth implementation of it. The construction of the implementation framework of participatory teaching design in this research can provide an action reference for teachers and students to carry out the participatory teaching design. Again, this research explores the perceptions and experiences of students’ participation, analyzes the factors and conditions that influence participatory teaching design, and the operational strategies and methods provided for carrying out participatory teaching design, which can help practitioners effectively overcome various obstacles of participatory teaching design and successfully implement it. Finally, the research results can provide a basis for decision-making to improve the current teaching design approach in China’s higher vocational colleges and deepen the new curriculum reform.
............

Literature Review	Comment by Ghsoon Reda: Literature Review is the title of the chapter.
You can use a title like “Preliminaries” for this section.
Participation was initially a political concept that gained the attention of foreign western scholars. After the end of the Second World War, British sociologists who were involved in international assistance to indigenous populations found that the way to increase the residents’ motivation to participate in community reconstruction was to respect their opinions, value their participation and maximize the involvement of local people in assistance projects. This resulted in a strong sense of participation and identification with the neighbourhoods, which leading to a more active involvement. Subsequently, the participatory concept has been widely applied in other areas, including education.	Comment by Ghsoon Reda: Sources are needed here.
Although the concept of participation has been emphasized by foreign western scholars after the Second World War, its origins can be traced back to the ancient Greek thinkers, philosophers, and educators, such as Socrates in his “Art of Midwifery” and his student Plato in his “learning through playful activities”. The midwife method requires the participation of both teachers and students, through the form of questions and answers, the teacher will ultimately guide the students to the expected results., Tthat is the game will be embedded in the learning content, and students ultimately achieve the purpose of learning, which is also one of the applications of the modern participatory teaching.	Comment by Ghsoon Reda: Sources?
Since the twentieth century, the research and theoretical achievements of modern Western scholars such as Rousseau, Sukhomlinsky, Piaget, Bruner and Dewey have laid the foundation for the formation and development of participatory teaching theory. Dewey proposed that the core theory of teaching is “learning by doing”, i.e., student-centred, guiding and encouraging students to actively participate in the activities in which they actively learn and master knowledge. Piaget believes that the factors determining learning are neither internal nor external, but they are the interactions between individuals and the environment and that learning is a dynamic constructive process.	Comment by Ghsoon Reda: Sources?
In the 1950s, the idea of participation emerged as a sociological theory in the United Kingdom.	Comment by Ghsoon Reda: Who developed this theory and what is it?
In the 1960s, the term participatory was introduced into the field of education and the theory of participatory teaching was gradually developed. The famous Brazilian educator Paulo Freire proposed the theory of “dialogue teaching”. He believes that education has dialogue, that is education is dialogue, the teacher is not only a teacher, the teacher is in the dialogue of the students, not only the students benefit, the teacher himself also benefits from it, the students are taught at the same time, but also, in turn, educate the teacher, they are in the co-operation of teaching and learning in the joint progress (Freier, 2000). The main features of the “dialogue teaching” advocated by Freire are parallel communication, emphasis on questioning, valuing cooperation and encouraging creativity, i.e., the establishment of teacher-student relationships in a democratic environment, where teachers and students learn from each other, dialogue on an equal footing, cooperate and help each other, participate in the process, and where teachers and students learn to make progress together.	Comment by Ghsoon Reda: Who introduced the term?
In the 1980s, Palincsar and Brown developed the theory of Reciprocal Teaching and Learning (RTL), in which they argued that Reciprocal Teaching and Learning (RTL) is an instructional process in which the teacher or the students take turns leading structured discussions of a text in which the students engage in four main cognitive strategies, questioning, summarizing, clarifying, and conjecturing. The RTL theory involves dialogue situations that make up these four strategies. This type of instruction was more effective than traditional classroom instruction, and students experienced significant improvements in comprehension development (Hu, 2011). After the 1980s, Western education scholars gradually shifted the perspective of classroom teaching from teachers to students.
In the 1990s, education scholars in various countries carried out a lot of research and discussion, and gradually formed the theory of participatory teaching, which researched and discussed the meaning, characteristics, and implementation strategies of participatory teaching, how teachers and students can participate and their roles in the process of participation, as well as how to carry out the participatory teaching design, etc. Since then, more and more researchers have begun to study participatory teaching, and its related theories have been continuously improved and finally become operable through continuous evolution.	Comment by Ghsoon Reda: Sources?
Since the 21st century, participatory teaching has been applied to more and more teaching fields. With the continuous change and development of educational thinking, the concept of teaching has been constantly updated and improved. Educational scholars in various countries have carried out more in-depth research on participatory teaching, and the theory of participatory teaching has been constantly supplemented and improved and has gradually become a more mature and systematic theoretical system.	Comment by Ghsoon Reda: Sources?
To sum up, western education scholars first began to study participatory teaching, and their rich research results have laid a solid theoretical foundation for the subsequent research and development of participatory teaching. However, scholars’ research on participatory teaching is mainly based on the macro perspective to explore its theory and practice, and less in-depth research from the micro perspective. In the existing literature, more research is conducted on how to promote participatory teaching, mainly focusing on participatory teaching in colleges and universities and relatively less research is conducted on the application of teaching in the field of vocational education and in-depth courses. 

History of Participatory Teaching design 
Research on participatory teaching design began at the end of the last century mainly in the West. Many research achievements have been obtained since. To This section provides a comprehensive overview of westernthe research findings on the effects of participatory teaching design on learning in this area, which have led to the incorpotation of the concept into curriculum designs, thus abandoning the traditional ADDIS (analysis, design, development, implementation, evaluation) teaching design model., this section will review relevant studies starting with overseas research from history, constraints, implementing strategy, and practical effect of participatory teaching design. A brief review of China’s research on Participatory Teaching design is then provided to highlight the gap that this study will fill.
[bookmark: _GoBack]In the 1950s, the world witnessed an era of significant changes in educational trends. Various modern educational thoughts that place the development of human subjectivity at the centre of their theoretical foundation have emerged. This can be seen in the increased attention given to the participation of subjects which is one of the essential manifestations of subjectivity, in teaching/learning environments. Since the late 1960s, Western scholars have extensively explored the forms, characteristics, and categories of students’ participation and the relationship between participation and students’ psychological development. 
Along with the development of society and the deepening of theoretical research and practical exploration of teaching design, the deficiencies of the traditional ADDIS (analysis, design, development, implementation, evaluation) teaching design model have become increasingly apparent. The drawbacks are mainly manifested in the following three aspects.
Firstly, it adopts a linear design model, and the design process is single and rigid, which cannot adapt to dynamic teaching and is not conducive to the embodiment and development of students’ differences and individuality, it is a top-down, behaviourist, linear teaching design model (Diane, 1988). Secondly, it is not beneficial to communication and collaboration between teachers and students. Studies have shown that teachers and students have different understandings of learning, a survey data displayed a clear mismatch between students’ and teachers’ views and perspectives on learning (Nunan, 1998). Thus, the lack of effective communication between teachers and students will greatly reduce the efficiency and effectiveness of teaching and learning. Thirdly, it is to the disadvantage of the development of students’ independence and autonomy. The original approach was reinforcing the idea that teachers are performers and students are audiences, and students passively enter a series of activities which have been set up by teachers, whose purpose is often not recognised by the students. This is inconsistent with the development of students as critical, autonomous, and collaborative human beings (Diane, 1998). 
Traditional teaching design fails to reflect the rich and dynamic diversity and variability of teaching reality, and cannot effectively mobilize and activate students’ subjectivity and motivation. Instead, this leads to students’ dependence on teachers.
Since the development of the times and the educational environment, the shortcomings and drawbacks of traditional teaching design have become increasingly apparent, coupled with the increasing and diversified learning needs of students.  Facing the dilemma of teaching design, since the early 1990s, many researchers have begun to reflect deeply on the traditional teaching design paradigm and started to explore and look into the future development of teaching design. 	Comment by Ghsoon Reda: What do you mean?
In the mid-1980s, American researcher Astin established a theory of students’ participation, the involvement theory, based on the summary of his own research. With the awareness of subjectivity and the widespread development of its application in educational settings, subject participation has gradually become the core factor of modern classroom teaching. This change will have an impact on teachers’ teaching and will require corresponding adaptations.
Charles M. Reigeluth (1991) proposed that traditional teaching design follows the mindset of the industrial age about mass production, and the critical task today is to change the thinking mode from standardized to customized teaching design. Change the monologue nature of the traditional teaching design model, and realize the negotiation and dialogue among all relevant personnel in the teaching design process. The involvement of relevant personnel is critical to the success of the design (Jenlink, 1955). According to Reigeluth (1996), healthy teaching systems design relies on practitioners developinga design approach that includes all relevant groups in the design process and gradually shifting the power in the classroom from the hands of the teacher to the students, The ideal learning process will be presented to learners in the form of questions like “what do you want to do today? what do you want to learn today? Okay, let’s create a way for you to learn them together” (Alison, 1997). In this context, participatory teaching design theory emerged and was largely developed at the end of the last century. 
According to Willis (2000), participatory design shifts the concept of design from “the designer knows best how to design” to “the designer is only part of the group, and everyone in the group should be a full participant, not only an object of research.”
[bookmark: OLE_LINK19]At the same time, unlike traditional teaching design, participatory teaching design has its own unique view of learning, which is manifested in the following ways: (1) seeing learning in a larger social context, regarding the sense of responsibility and cooperation that students demonstrate in the learning process as a way of citizenship and participation in a democratic process; (2) treating learning as a process of liberation, as opposed to traditional education that promotes social differentiation and demands hegemony of the ruling minority; and (3) to see the learner as the master of learning, not as a passive recipient. The understanding and mastering of knowledge is the student’s business, and the learning process is not one in which the student accepts pre-determined knowledge from others (Breen, 2012). Pnina Linder (2000) summarized the value and significance of participatory teaching design, stating that student participation in teaching design “helps to enhance motivation and facilitate learning. Dialogue and negotiation between students and teachers generate an atmosphere of trust and mutual respect. It helps to meet different learning styles, learning levels, and learning needs in a classroom. Sharing and cooperation are the cornerstones of an egalitarian society and the basic spirit of human community (student participation in teaching design contributes to this spirit). Training through dialogue and negotiation assists in promoting learners’ independence, responsibility for learning, and lifelong learning; and dialogue and negotiation can lead learners to accept and appreciate differences (Breen, 2012). Higher levels of engagement and motivation can be stimulated by involving students in determining their learning and subsequent processes (Weimer, 2001). However, according to Arnstein’s (1969) ladder of participation, there are different levels of participation, from non-participation to tokenistic involvement and degree of citizen power. Full and authentic participation means power distribution and participation without power distribution is merely a meaningless and empty process for the powerless. Unfortunately, at least for some of these teacher-centred institutions, they fail to achieve the level of citizen control, which means the teachers more focus on the teaching content rather than on the student’s perspective (Astin, 1984). Thus, if we need students to participate or be involved in academic-related activities, they may need some “power” to do so. Just as Illich (1971) argued, institutions are the starting point of disempowerment, for example, in which the rich have more privilege than the poor. But, if we empower them equally, and make them have the same right to participate and be involved in activities, the positive impact of the educational function of institutions and schools could be maximum.	Comment by Ghsoon Reda: Is this a quotation? If so, add quotation marks and page number(s).
Based on Rogers’humanistic learning theory, it holds that it is important to create a favourable environment for learners to perceive the world from their own point of view, to develop and deepen their understanding of the world, and to focus on reaching the highest level of self-realisation. As a representative of humanistic psychology, Rogers believed that people have a natural desire and possibility to learn, which is a trustworthy psychological tendency that can be released under the right conditions. Learners are most motivated to learn when the content is relevant to them. When feeling safe and comfortable with an environment, learners arelearn better. The most important job of a teacher is to provide students with the means to learn and to develop their learning abilities, not just to teach them knowledge. In addition, for the selection and use of learning methods, the learnershould decide for themselves that the role of the teacher should be as a facilitator and guide for student learning, and a trainer of competence improvements.	Comment by Ghsoon Reda: Add sources and, perhaps, use this point to introduce studies focusing on pshychological factors.
In participatory teaching design, we should not only guide students to participate in learning and actively participate, but also teach them learning methods, to provide them with a variety of learning tools to enable them to better, more active learning. In the process of participatory teaching design and its implementation, always adhere to the principle of student-centred and student-oriented teaching activities. At the same time, we should pay attention to the teaching situation and the creation of learning atmosphere, pay attention to the students’ learning needs and experience, teachers and students equal participation, communication and cooperation, so as to better improve the teaching effect.	Comment by Ghsoon Reda: Sources?
This literature review considers three relevant mainparts, the first of which articulates the definition of participatory teaching design. Second, it illustrates the current status of overseas western research. Third, it presents a small amount of analysis of the status of research in China to address the gap and rationale for conducting this research. 	Comment by Ghsoon Reda: This section is about the abandonment of the traditional method of education and the adoption of PTD based on its positive effects on learning for both students and teachers.

1. Definition of the terms	Comment by Ghsoon Reda: This section should be placed at the beginning of the chapter. I would make the definitions brief and move findings on the effects of participation to the section above. Make sure to integrate them under relevant factors.
It is necessary to clarify and define the core concepts involved in the research. First and foremost, the thesis will define the two key concepts involved in this research, the first concept is participation, and the second one is teaching design. 
[bookmark: OLE_LINK1]Participation. This concept, also known as “involvement” (Astin, 1984) and “engagement” (Newmann, 1992) is most defined as the act of taking part or getting involved in an activity. Chen (2013) pointed out that participation emphasizes the involvement of all the personnel involved in the matter, including decision-making, planning, implementation, management monitoring, and evaluation of the matter. Wang (2013) suggested that participation must be an engagement of students physical and mental energy. Astin (1984) regarded it as student involvement which is a variable that reflects students’ physiological and psychological inputs in academic-related activities. According to student involvement theory (Astin, 1984), the effect of teaching, such as students’ learning and self-development is directly proportional to the degree of participation and involvement of students in the teaching. 
The second viewpoint to identify participation as a mental activity is that participation, although it includes some behavioural experiences, mainly refers to psychological input, a mental activity that is carried out in a behavioural manner (Newmann, 1992). Newmann indicated that student’s participation in their academic work is the mental engagement and effort which could facilitate their learning and understanding. However, based on Newmann’s viewpoint, Nystrand (1991) agreed but further added that student participation could be divided into two types, one is procedural engagement, which refers to pure behavioural engagement, and another one is substantive engagement, which includes reasonable psychological input (intelligence, motivation, emotions, interests, attitudes, beliefs, values, learning styles, etc.) and argued that only substantive engagement will contribute to students’ higher-level thinking development. At the same time, Newmann (1991) supported the idea of Astin’s student involvement theory that student’s participation is essentially the physical and psychological engagement in learning, understanding, and mastering content during the teaching and learning process. However, students can accomplish academic work and perform well without truly engaging in it. In contrast to Astin, who admitted the importance of motivation of students, but only drew focus on student’s behavior. Newmann (1992) argued that many types of research have shown that students often spend a great deal of energy on details and procedures and do not develop a proper understanding. Thus, both motivation and behavioral engagement should be taken into consideration through the research.
The third perspective views participation as a combination of behavioural, cognitive, and affective engagement. For example, Finn (1993) proposed a model of student participation, which refers to students’ participation in school learning life. It has two primary forms, the first is a behavioural form, which means participation in school activities and the second is an affective form, which indicates a sense of belonging and identification with the goals of school education. Kong (2013) also held the view that participation is a combined concept integrating behavioural, affective, and cognitive forms. This is in line with current research trends, psychological theories, and the reality of the actual educational situation.
Regarding the concept of participation, the first standpoint only points out that participation means taking part in or being involved in an activity (Astin, 1984); the second viewpoint highlights the psychological aspect of participation (Newmann, 1992); the third point of view systematically elaborates that participation is a combination of behavioural, cognitive, and emotional engagement (Finn, 1993). The three views are different but not contradictory. They are in a progressive relationship, gradually clarifying the connotation and extension of the concept of participation. The activity of participation needs the input of the energy of the participating subject, and the input of this energy could be physical, psychological, or emotional. In terms of the form of participation, it should be expressed in both explicit participation presented by behaviour and implicit participation by internal mental and emotional engagement, any one of these aspects should not be neglected. Based on the above analysis, this research defines participation as the subject’s participation (including behavioural, cognitive, and emotional energy inputs) in the activity process and generating activity results through joint efforts with other subjects. 
Teaching Design This concept, also known as teaching systems design, teaching development, and teaching systems development (Merrill, 1996), has developed on the basis of three perspectives.
The first perspective regards teaching design as a systematic approach to analyzing the teaching environment, identifying teaching problems, formulating solutions, and evaluating teaching outcomes (Kemp, 1994; Regan, 1999; Gagne, 2004). The second perspective is based on viewing teaching design as a science-based technology (Merrill, 1996; He, 2012) that is applied to develop learning experiences and environments and to facilitate students’ acquisition of knowledge and skills. The third perspective, however, considers teaching design as a member of the design science family. The common feature of all members of design science is the application of scientific principles and applications to meet human needs (Patten, 1989). Teaching design is thus the process of designing solutions to academic issues. The objective of any design activity is to propose the optimal way to achieve educational goals. Therefore, teaching design is primarily a discipline about providing optimal teaching methods that result in the expected changes in students’ knowledge and skills.
Participatory Teaching Design. As noted earlier a key aspect of the investigation in this thesis is an exploration of participatory design in the curriculum in China. Participatory design has two key ideas: people are designers and users, and design is a social act (Large, 2004). Participatory design appreciates all participants who are seen as relevant experts who influence all indicators of product quality, value, etc. Participatory design differs from traditional design because it involves mutual communication, coordination, and cooperation. It takes user participation into account at the earliest stages of design. In conventional design, users sit idly by and wait for design experts to provide answers. 
According to the concept of participatory design, in the scope of teaching design, students, as the objects of teaching activities, should also be involved in teaching design activities, just as users are involved in the design of products, to improve the quality of teaching design and to meet student’s needs better.
To summarize, Kemp (1994), Regan (1999), and Gagne (2004) highlighted the operational feature of teaching design, emphasising how it operates and the procedures and steps of operation. Whereas the second perspective underlines the technical feature of teaching design (Merrill, 1996), emphasizing the techniques and methods of creating and developing learning experiences and learning environments in the teaching design process. Finally, Patten (1989) put forward the concept that the disciplinary nature of teaching design clearly reflects the design sciences. These three perspectives reflect different views on the understanding of teaching design, and they are not contradictory to each other, only that they emphasize and focus on different aspects.   
This research concentrates on optimizing the teaching design process, and discerns the teaching design as the systematic planning process of analyzing the teaching environment, identifying teaching problems, searching for solutions to settle them, forming teaching plans, systematically evaluating teaching effects, improving its quality, and enhancing teaching effectiveness by involving students in the design process.

2. Strategies for implementing participatory teaching design
The anthropological methods can be applied to understand the design context, such as collaborative design methods and action research methods can be carried out to solve the problems encountered in the design process (Alison, 1997). A complete participatory decision-making process includes participation in decision-making (goals, content, style, evaluation), action and evaluation (Breen, 2012). However, this could be different when it comes to children, children could be involved in design through brainstorming and interviewing methods (Drain, 2002).  Irujo (2000) provided a more comprehensive overview of strategies for student engagement in the classroom. First, if possible, specific techniques used to engage in the teaching and learning process should come from the students themselves, and a spontaneous process of engagement is more effective than a predetermined one. Second, not every project in the teaching process requires participation nor does the non-participation in a particular program undermine the value and meaning of the process. Third, it does not matter if the outcome of the engagement process is very similar to that of a traditional one since the involvement that the process confers on the student is beneficial in itself. Forth, how students are evaluated also needs to be part of the engagement process. Teachers cannot do both, attempting to remain fully responsible for student evaluation on the one hand and expecting students to be responsible for other aspects of the classroom on the other. Fifth, It is also important that the engagement process is a dynamic process. Sixth, for this activity to be effective, teachers must abandon the standpoint that they are responsible for student learning. Regarding the issue of teacher power and control after students participate in teaching design, the participation should not be viewed as relinquishing teacher control, but rather as a process of engaged dialogue (Kate, 2000) since that after students are involved in teaching design, teachers are still very important because they can serve as guides, feedback, and advisors (Thackara, 2005).	Comment by Ghsoon Reda: Any examples of such problems?	Comment by Ghsoon Reda: Consider rewriting this paragraph elaborating on complete versus partial PTD. 	Comment by Ghsoon Reda: What are these strategies? 	Comment by Ghsoon Reda: Any examples of such techniques mentioned in the study? 
However, in the process of carrying out participatory teaching design, the class might continue to be teacher-centred unintentionally. Firstly, teachers have a heavy teaching workload. Especially in the context of the enrollment expansion of universities, there is a shortage of teachers, and the task of in-service teachers is even heavier and more stressful. Secondly, traditional education has cultivated a passive attitude among students, who are less creative, lack the ability to analyse problems and offer independent opinions, less able to take full advantage of their own initiative and work together. Thirdly, domestic teaching materials are not rich enough in content, only pursuing teachability and learnability, but neglecting the most important practicality (Jing, 1999). The student-centered teaching model focuses on cultivating students’ practical skills and motivating them to learn actively, which is a long-term process. The college English test band 4 and 6 of China requires students to learn the content of the syllabus and pass the exams within two years, which is the short-term goal. There is a certain contradiction between the short-term goal and the long-term goal of talent training. Many colleges and universities link the results of the test with merit assessment, graduation and degree certificates. Students are pressured to pass the tests. Teachers are also under pressure of pursuing the passing rate, teachers can only strive to meet the standard and improve the passing rate. Moreover, some features of the student-centered teaching model in practice are somewhat different from the requirements of the English examinations. For example, in the process of ensuring the smooth running of classroom activities, it is impossible for the student-centered classroom teacher to correct every mistake, which reduces the accuracy of students’ language learning and contradicts the requirements of the exam. In addition, the traditional test based on language knowledge is still the basic form of foreign language test, which does not fully cover the student-centered teaching content, such as speaking test.	Comment by Ghsoon Reda: This should be placed in section 4.

3.Practical effects of participatory teaching design
Research and studies on the practical effects of participatory teaching design have mainly focused on academic achievement, student development, teacher-student relationships, and teacher-professional development.
Research on the relationship between participatory teaching design and academic achievement has shown that participatory teaching design has a beneficial effect on academic achievement. The study on writing instruction in college students found that students’ participation in writing teaching design resulted in significantly better quality and more diverse work than their previous work (Newstetter, 2014). The study in college nursing course also showed that students’ academic performance improved by involving them in teaching design activities (Martyn, 2000). The study guided by Ramon Ribe (2000) with secondary school students discovered that involving students in teaching decision making resulted in pictures were beautifully presented and the content were correct and richer than previous outcomes. The study in secondary schools also showed that the quantity and quality of work submitted by students increased through participation in teaching design (Pnina, 2000).
The results of current studies have shown that the role of participatory teaching design on student development is mainly reflected in: (1) the increase in student engagement. Student participation in teaching decision-making increased student motivation, engagement, and involvement in the classroom (Haynes, 2004); (2) the enhancement of student ability. Students learn social skills (e.g., group problem-solving) in a collaborative context (e.g., the ability to solve problems collectively) (Roger, 1997). These types of learning experiences provide them with knowledge and skills that extend beyond the content of instruction. In other words, students’ ability to learn was enhanced by their participation in teaching design (Roz, 2000). It improved students’ problem-solving and analytical skills and developed their critical thinking skills; (3) the increased student interest, responsibility, and self-confidence in learning. Involving students in teaching design increases students’ self-confidence, motivation, and responsibility for learning (Marianne, 2000).
Participatory teaching design facilitates further rapport between teachers and students and contributes to teachers’ professional development. Student participation in teaching decision-making will contribute to increasing substantive course content, student satisfaction, academic perseverance, and strengthening the interpersonal relationship between students and teachers (Baker, 1999). Moreover, teacher-student collaboration in teaching design enhances teacher-student trust (Brookfield, 1999). The dialogue and negotiation between teachers and students through teaching design have proven to have great potential as a tool for classroom research and teacher professional development. The need for process control will serve as teachers’ behaviour of teaching refinement and adjustment which leads to habits of continuous adaptation that contribute to teachers’ own professional development. 
Overseas research on participatory teaching design has been systematic and comprehensive. At present, overseas research on participatory teaching design has mainly focused on different ways of carrying it out in different educational contexts, how teachers can play the role of facilitators, the different effects of participatory teaching design on different students, and the influence of participatory teaching design on students’ long-term development.

4. Constraints of participatory teaching design
Factors that influence and constrain student engagement in teaching design can be divided into three categories: external environmental factors, teacher and student factors, and internal classroom factors (Littlejohn, 2012). External environmental factors include curriculum, institution, and culture, etc. The externally determined curriculum is ranked as the first factor that constrains student participation in teaching design (Breen and Littlejohn, 2012). In addition, the educational system and cultural background can also have an impact on students’ participation in teaching decisions. 
Some students are unwilling to participate or do not yet have the appropriate ability to participate and teachers are unwilling to abandon their original approach can also affect student participation in teaching design (Kate Wolfe-Quintero, 2012). The diversity of students’ abilities, ages, personalities, etc. can also influence this, and those students who like to speak may dominate the entire discussion, while those who do not speak have no access to their opinions.
However, while recognizing the importance of self-determination, many studentsare intending to reject this uncertainty since they are accustomed to relying on the teacher to determine the rules (Newstetter, 2014). Students’ ethnic backgrounds, their learning experiences, and their expectations of the role of teacher and student all influence the participation process. The internal classroom factors are primarily the influence of class features (e.g., class size) and power relations in the classroom. Involving students in teaching design can lead to disruptions in power and control (Alison, 1997). lt is very difficult to transfer responsibility for learning from the organizers to the participants in the process of participatory teaching design (Norris, 2017).
Thus, the question of whether students can participate in design should be put into consideration. To some extent, children could not play as important a role in the design process as adults since children do not have the time, knowledge, and expertise to fully participate in this collaborative process (Scaife, 1997). However, Andrew Large (2004) showed that students are able to participate, although their lack of knowledge may limit their participation somewhat, in a participatory process in which they play a different and complementary role compared to adults. On the other hand, teaching usually reduces student participation in the classroom for teachers to complete the prescriptive national curriculum. In order to increase student participation, it takes time and energy for teachers need to make participatory classes, yet teachers do not always have the time and energy (Weaver, 2005).
It is true that students are likely to encounter difficulties and frustrations in taking part in teaching design, and in the process of doing so, they may make mistakes, come up with unrealistic ideas, or even design solutions that simply do not work. However, even experts can make mistakes, and ideally design should be viewed as a continuous process in which initial errors and failures are seen as learning experiences rather than mistakes to be regretted (Alison, 1997).
Therefore, although constraints could affect student participation in teaching design, their impact should not be exaggerated or overestimated. They are not sufficient to deter students from participating in the teaching design process, and students are fully capable of overcoming these difficulties to participate in it if they are properly manipulated and handled. Teachers’ initial willingness to share in classroom teaching decisions and their insistence on different ways to involve students in decision-making are decisive factors in any instructional setting (Breen & Littlejohn, 2012), and sometimes we may be thwarted by what we imagine or assume rather than by other constraints.

Research in China
The Chinese domestic research on participatory teaching design is still in its infancy since the research in this area has mainly been characterized by the introduction and analysis of foreign research and a lack of theoretical innovation. In addition, there is a gap in the depth and breadth between domestic and foreign research. In China, the research on participatory teaching design mainly focuses on two aspects: :   analysing and introducing what exists in overseas research and analysing negotiated curriculum.
At the end of the 20th century and the beginning of this century, some domestic researchers (e.g. He and Zheng, 2012) introduced foreign research results on participatory teaching design in China. They paraphrased the viewpoint of Banathy that teaching system design should not be regarded as the task of designers only, but should also include users (probably teachers), teaching objects and relevant personnel to the designed system. To see the teaching system design process as a process of optimization and a process in which people with different perspectives and value systems communicate with the aim of finding answers that are more satisfactory to all. Conversely, it would be challenging to do so without the participation of these people.
Gao (2005) introduced Banathy’s view and Reigeluth’s “changing the monologue nature of the traditional paradigm and promoting dialogue among all those involved in the teaching design process and argued that this will be the future trend of teaching design research” (Reigeluth, 1991:33-34). Liang (2007) introduced and discussed Banathy’s views on the division of four generations of teaching design.
This type of research is only to introduce foreign research results and discuss them in the reality of education in China, instead of to explore how these theories can be applied to the realities of education in China, just like He (2012) stated that there are few attempts at such open-ended participatory teaching design and more specific methods of operation are yet to be explored and summarized by most teaching designers in practice.
For participatory teaching, most researchers define it as involving students in the process of teaching implementation, but some identify it as involving students in the whole process of teaching, including teaching design, implementation, and evaluation. Participate in the whole process of teaching would relate to participatory teaching design. Students should be involved in goal setting, material and teaching method selection, classroom activity design, performance assessment, and teaching effect evaluation (Chen, 2008). Active participation is the involvement of students in the whole process of teaching. A complete teaching process includes preparation, lecturing, explanation, questioning, demonstration, practice, evaluation, feedback, and homework, etc. Thus, teaching and learning will be closely integrated if students could be allowed to participate in each part. Participatory teaching differs from traditional teaching in that students are involved in the teacher’s teaching design, teaching evaluation, the summary of teaching methods and teaching laws (Xu, 2015).
This research suggests that students should be involved in teaching design and regard student involvement as a part of the teaching process. However, the depth of the research findings produced is still insufficient and their relevance needs to be improved. Moreover, most of the research treats students’ participation in teaching design and teaching implementation in the same way, without considering the differences between them. Students’ participation in teaching implementation is only participation in a certain activity, while students’ participation in teaching design is to take part in planning and making decisions about the activity, they are two different types of participation.
Another aspect of China’s research on participatory teaching design is the negotiation curriculum has gradually attracted the interest of domestic researchers, and certain research outcomes have been obtained.
Negotiated learning is a process in which students and teachers negotiate what, how, and how well they learn and make decisions about learning together, and that the theoretical basis for negotiated learning is the principle of autonomy, constructivism learning, and the pedagogical view of cooperative learning (Zheng, 2005). It originates from the learners’ sense of autonomy and from the satisfaction of learners’ needs, interests, and desires (Sun, 2007).
At present, the negotiation curriculum has gradually become one of the mainstreams in domestic educational research, and the research results are more comprehensive and mature in their interpretation and theoretical construction, but the practical research conducted in this field is relatively weak and needs to be further strengthened.
The negotiation curriculum suggests that students and teachers should be allowed to decide what and how they learn through negotiation. The concept of respecting students and their opinions is consistent with participatory teaching design, and its research content also intersects with that of participatory teaching design. The results can be regarded as a reference for participatory teaching design research, but there are also clear differences between them. First, negotiation is only a one-way participation,students can participate in curricular decision-making through methods of consultative, negotiated, and democratic (Meighan, 1998). Second, the areas covered by teaching design interrelate with those covered by the negotiated curriculum, but they cannot be equated. Compared to them, the curriculum is broader than the teaching design, while the teaching design is more focused than the curriculum. Finally, a negotiated curriculum is primarily concerned with student participation in deciding what and how they learn, while participatory teaching design is primarily associated with student participation in designing how to teach (Xiao, 2010).
Since the 1990s, with the change in educational concepts and the deepening of teaching reform, some teaching practices carried out by domestic practitioners have certain features of participatory teaching design, although it is not the participatory teaching design in its full sense. The research and exploration in this area are mainly carried out by some primary and secondary school teachers who involve students in the design of the blackboard, the teaching objectives, and the preparation of lessons.
The first main research result is the research on students’ participation in blackboard design. Eight types of participatory blackboard designshave been identified, such as gap-filling, questioning, arranging, matching, comparing, table-filling, and drawing (Xiang, 2015). The second is research on students’ participation in the design of teaching objectives and lesson preparation. Students participate in lesson preparation by collecting teaching materials, discussing the selection of teaching materials, warming up, designing teaching forms, and making teaching materials, indicating that students’ participation in lesson preparation makes classroom teaching more relevant, interactive, and efficacious (Lin. 2007). It could enhance the sense of teamwork, improve skills, and make up for the lack of teaching monitoring. Chen (2018) stated the necessity, advantages, types, and fundamental forms of student participation in teaching preparation.
This research has conducted a practical exploration of students’ participation in one or several aspects of the teaching design process. Its research outcomes have provided specific practical support for the construction of the framework of participatory teaching design. However, such research is merely some tentative exploration, which is fragmented, unsystematic and less in-depth, still at the level of experience summary and lacking the support of the theory.
Looking at the existing research in China, we can discover obvious shortcomings in domestic research on participatory teaching design. Researches on both theoretical and practical levels are weak. There is a lack of research on constructing action frameworks, methods, and strategies for participatory teaching design. The practical research on students’ participation in teaching design must be improved and developed. The research on combining theory and practice of participatory teaching design is not enough.

Conclusion
This chapter has defined participatory teaching design, analysed the development of relevant overseas research, and introduced implementationstrategies, practical effects and constrains in regard to this implementation. The last part of the literature review briefly discusses the state of current China’s research. 
This literature review provides two main theoretical implications.On the one hand, it is conducive to the enrichment and development of participatory teaching design theory. The research on participatory teaching design mainly focuses on Western countries, but the research in this area is still weak in China. Primarily there is little research in China on the perceptions and experiences of teachers and students’ engagement with participatory teaching design for English Language classes at the Chinese higher vocational college. This research in China helps to explore the impact of participatory teaching design onvocational college students, which is beneficial to developing the theory of participatory teaching design. On the other hand, it is beneficial to construct the theory of participatory teaching design in China. The research on participatory teaching design in China is mainly the introducing of foreign research results, and domestic research rooted in authentic education in China is still very scarce. By implementing action research in China’s vocational college following the discussion accomplished in the literature review could be beneficial to fosteringa theoretical system of authentic education on participatory teaching design in China. 
In my home country, China, the current research on participatory teaching design is still in the primary stage (Zhang, 2009), and fewer research results have been put forward. Foreign research results have been analyzed and introduced by scholars in China, and have not been fully applied to the teaching in China, especially for higher vocational colleges in China. The gap in the research is that, for China’s higher vocational college, there is seldom research launched for participatory teaching design, the area is a almost a blank. It is necessary to conduct the research in China’s higher vocational college, to explore what kind of impact would have on student’s learning by imposing participatory teaching design in the English language classroom of the vocational college.
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