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Module Learning Outcomes (from module syllabus)


	Police Practice Area
	Subject of Critique 
	Advanced learning area

	Understanding PC Role
	National policing strategies.
Definition of ‘profession’ Strategic role of the College of Policing 
		Strategic drivers for professionalising policing and relevant national policing strategies 




	Difference & Inclusion
	Values and ethics in diverse communities
Policing diverse communities
Justifying the use of discretion
Valuing inclusivity and diversity
	Ethical and inclusive approaches to policing
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	Integrity of police service 
Role of investigative bodies 
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	Impact of EBP 
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	methods for communicating and disseminating information in a policing context
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	organisational justice in a policing context
nature of organisational culture within policing

	Leadership and Team-working
	Strategies & models re.  enhancing team-working Leadership models 
	effectiveness of team-working and leadership models in effective policing

	Coaching, Mentoring and Assessment
	Definition of ‘coaching’ and ‘mentoring’ 
Coaching and mentoring processes 
Learning in the workplace Work-based assessment Assessment processes in professional policing
	coaching and mentoring approaches in professional policing

role of assessment in professional policing education
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	Principles of and theories of crime prevention National crime prevention strategies and tools Models of policing EBP & ‘what works’ in criminology and crime prevention Crime prevention initiatives
	Evaluation of crime prevention theories and strategies

	Vulnerability and Risk	
	Events and influences leading to victimisation Strategies to prevent repeat victimisation: Common risk factors Identifying and dealing with offenders 
Tackling repeat offending Psychology of vulnerable persons or persons at risk Strategies and disruption tactics when dealing with offenders
	Risk factors associated with victimisation 
strategies for tackling victimisation 
strategies for dealing with offenders/repeat offending
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	Effects of abuse upon victims 
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Media influences
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· collision reduction strategies
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	intelligence gathering, and the tasking and co-ordination process:
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· local force structures 
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· tactical options 
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	Conducting Investigations
	‘volume and priority’ crime and ‘serious and complex’ investigations

strategies to deal with the impact of personal attitudes and values upon the investigation process

specialists re. complex investigations;
cognitive/enhanced interviewing; 
de-briefing.
	Processes employed in complex investigations. 
· strategies for complex investigations
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· covert methods
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· disclosure
· victims and witnesses
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TASK DESCRIPTION



Students are required to complete a 5000-word essay under one of the following titles:

1.	Response Policing
What challenges are faced by Response Policing? Discuss with reference to your force area and policing literature. (5000 words)

2.	Policing Communities
To what extent is the British Model of Policing, as envisaged by Sir Robert Peel, still relevant today? (5000 words)

3.	Policing the Roads
Examine the contemporary relevance of Roads Policing. (5000 words)

4.	Information & Intelligence
“The National Intelligence Model is vital to an effective tasking and co-ordination process” Discuss. (5000 words)

5.	Conducting Investigations
What is an investigative interview? Discuss the role of the PEACE model and the preparation of the interviewer in a criminal inquiry.  (5000 words)



	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations  and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.
























Policing Communities
To what extent is the British Model of Policing, as envisaged by Sir Robert Peel, still relevant today? (5000 words)


[bookmark: _GoBack]This essay will examine the relevance and importance of the original policing plan as envisaged by Sir Robert Peel upon the initial creation of the first police force and will examine the relevance that this still plays in today’s society. This essay shall discuss how modern day community issues have played a significant impact on the operational and functional role on police and how this has impacted the development of modern day policing. 
In 1829, Sir Robert Peel created the first modern day police force when he created the Metropolitan police force. Prior to this, villages and towns were often ‘policed’ by private professionals and part-time officials (Crime and Justice - Policing in London - Central Criminal Court, n.d.)but was mainly made up of ‘sporadic volunteers’ (The History of the Police, n.d.). This however proved too often be an ineffective and corrupt system whereby constables would only be required to bring a suspect before the courts and would not be expected to conduct a prior investigation (Crime and Justice - Policing in London - Central Criminal Court, n.d.).  However in 1829 Sir Robert Peel established what is often referred to as ‘The world’s first modern day police force’ (Mason, 2004) with the introduction of the Metropolitan Police Act 1829. Sir Robert Peel saw the inapt way in the current criminal justice system and aimed to introduce a new system in London with the potential for expansion across different parts of the country with the introduction of a model for reformed policing (Metropolitan police, n.d.).
To help with his vision of a new modern policing style, Sir Robert Peel created three core values to coexist with nine principles; which has more commonly been referred to as ‘The Peelian Principles’. The first core value was that ‘the main goal is preventing crime, not catching criminals. An effective police department doesn’t have high arrest stats; its community has low crime rates’. This suggests that Peel did not simply believe the police were to be used as a means of disposal in a reactive way to any criminal activity; but the police would need to be proactive in their approach to deter crimes. This can be further supported by the second core principle that states ‘the key to preventing crime is earning public support. Every community member must share the responsibility of preventing crime; as if they were all volunteer members of the force. They will only accept this responsibility if the community supports and trusts the police’. Whilst this supports the method of proactive policing; it also outlines the future potential development in multi-agency partnerships and community engagements that would become crucial going into the 21st Century. This suggests that whilst not initially appropriate due to resources during the initial creation, Peel envisioned different groups of communities coming together to help in the prevention of crime which can be seen to be adapted into modern day policing with community officers, neighbourhood policing teams and links between Youth Justice (Youth justice - JUSTICE, 2021) and Women’s Pathfinder (Women’s Pathfinder, 2021) whom both work at helping subjects from low-level crimes from committing future offence’s. The final value further supported these points by suggesting that ‘the police earn public support by respecting community principles. Winning public approval requires hard work to build reputation: enforcing the laws impartially, hiring officers who represent and understand the community, and using force only as a last resort’. This further enhances the requirement for police to work proactively with the consent of the community in which it police’s. It also helped to introduce the investigative side to a crime where as previously mentioned; constables were only required to present a suspect in front of the court. This helped to create a vision of a fair criminal justice system where a crime would be investigated impartially with evidence being collected. 
Along with these core values, Peel introduced nine key policing principles that are still prevalent today. These principles were implemented in order for the creation of an ‘ethical police force’ (The Peelian Principles | UW Police, n.d.)) and to help breakdown the core values envisioned by Peel. These principles have played a crucial part in the development and progression of modern day policing. As stated by The Law Enforcement Action Partnership, the first principle is “To prevent crime and disorder, as an alternative to their repression by military force and severity of legal punishment.” This first principle created helped create the identity for ‘policing by consent’. The College of Policing 2015 states “consent relies on the trust and confidence that the public has in the police service and the wider law enforcement community” which suggests that this principle is still playing a crucial role in modern day policing. It suggests that for policing to be a success; it would rely on the communities it police’s to liaise with the police and offer support. This is further supported by The College of Policing, 2014 which states “The British police service has traditionally worked with the open support of the public which involves dialogue about shared goals and a role of serving the community, not just enforcing the law. In return, the police rely upon the active co-operation of the public to be effective”. This can be further supported by the second and third Peelian principles. The second principle states is “To recognize always that the power of the police to fulfil their functions and duties is dependent on public approval of their existence, actions and behaviour, and on their ability to secure and maintain public respect” (Sir Robert Peel’s Principles, N.D) The Third Principle further supports this by stating “To recognize always that to secure and maintain the respect and approval of the public means also the securing of the willing cooperation of the public in the task of securing observance of laws”. These principles suggested that Sir Robert Peel understand the social challenges that would be faced upon the creation of the police. It suggests that to make the sudden change into this method; the public would have to be supportive of the new methods to make the effective change a success. 
The Peelian Principles also examine the use of physical force in the execution of an officer’s role which is covered by the fourth, fifth and sixth principle. The fourth principle states “To recognize always that the extent to which the cooperation of the public can be secured diminishes proportionately the necessity of the use of physical force and compulsion for achieving police objectives” (Definition of policing by consent, 2012). Whilst the fifth principle states “To seek and preserve public favour, not by pandering to public opinion, but by constantly demonstrating absolute impartial service to law, in complete independence of policy, and without regard to the justice or injustice of the substance of individual laws, by ready offering of individual service and friendship to all members of the public without regard to their wealth or social standing, by ready exercise of courtesy and friendly good humour, and by ready offering of individual sacrifice in protecting and preserving life”. This suggests that the police would ethically treat each individual with respect and should not hold any prejudice to any person in which they deal with. This principle also suggest the police should remain impartial whenever force is used and all force used should be proportionate to the situation and is further supported by the sixth principle which states “To use physical force only when the exercise of persuasion, advice and warning is found to be insufficient to obtain public cooperation to an extent necessary to secure observance of law or to restore order, and to use only the minimum degree of physical force which is necessary on any particular occasion for achieving a police objective”.
The use of force within policing cultural in not just England and Wales, but on an international standard is currently under scrutiny. Over the past 18 months, the rough time frame that I have joined the force; there have been a number of large scale incidents involving the use of force where the methods adopted by police have come under intense pressure. These initially started over in America with the unfortunate death of George Floyd in May 2020. Floyd was killed by police officer’s whilst conducting a routine arrest. The problem however started when police officer Derek Chauvin knelt on Floyd’s neck for a total of nine minutes (George Floyd: Timeline of black deaths and protests, n.d.). Floyd died as a result of the injuries from this which was filmed by on-lookers who posted the video onto social media so that it could be viewed internationally. This caused a number of protests not just in the United States of America and the United Kingdom; but protests all over the world. While many of the protests have not been organised by any one group, they are associated with the Black Lives Matter movement that started in 2013 following the acquittal of a neighbourhood watch coordinator who shot an unarmed black teenager, Trayvon Martin (Pyper and Brown, 2020)
This incident kick-started a chain reaction of protests nationwide, including protests within the South Wales area including 150 protesters on the 13th of June in Swansea and 2,000 in Cardiff a week prior as stated by Mohdin 2020. Protests were held in smaller towns up-and-down the nation and increased the spotlight on police. One highly published incident of the protests happened in Bristol at the start of June 2020. During one of the Black Lives Matter protests, a number of individuals were seen to be wrapping ropes around a statue of Edward Colston before toppling the statue into the river. Haroon Siddique and Clea Skopeliti 2020 stated that previously, a petition to remove the statue had gained over 11,000 signatures due to Colston’s previous of being a slave trader. The police at the time did not disrupt the protest and later investigated the individuals responsible. Avon and Somerset police released a statement “Whilst I am disappointed that people would damage one of our statues, I do understand why it’s happened, it’s very symbolic. You might wonder why we didn’t intervene and why we just allowed people to put it in the docks – we made a very tactical decision, to stop people from doing the act may have caused further disorder and we decided the safest thing to do, in terms of our policing tactics, was to allow it to take place.”. This had created a divide between the police and the general public with the general trust being eroded away. This greatly impacts on the seventh and eighth Peelian Principles which stated ‘To maintain at all times a relationship with the public that gives reality to the historic tradition that the police are the public and that the public are the police, the police being only members of the public who are paid to give full-time attention to duties which are incumbent on every citizen in the interests of community welfare and existence’ And ‘To recognize always the need for strict adherence to police-executive functions, and to refrain from even seeming to usurp the powers of the judiciary of avenging individuals or the State, and of authoritatively judging guilt and punishing the guilty.’
Whilst the unlawful killing of George Floyd was used as a martyr and became a symbol of Black Lives Matter, many British individuals came forward and highlighted the use of force used against them. As a result of the death of George Floyd, Her Majesty’s Inspectorate of Constabulary and Fire & Recue Service conducted a report into the disproportionate use of police powers with a spotlight on stop and search and the use of force. This report was released in February 2021 and states the following. “In 2019/20, there were 491,984 recorded use of force incidents, 53 ranging from about 1,100 in one force to about 158,000 in another. In these incidents, 27,224 people were injured, 26,188 of which were reported as being minor injuries. Some incidents involved the use of more than one type of force or more than one use of force on one person. Therefore, the number of incidents is not the number of people on whom force was used. Of the 491,984 incidents, the vast majority, 384,588, involved the use of restraint tactics, of which 344,200 involved handcuffing. As 2019/20 was only the third year since the recording requirement was introduced, the data collected is not yet reliable and has limitations. Therefore, we can’t draw definitive conclusions from it. Nevertheless, the data indicates that force is used disproportionately. Black people are more likely than White people to have Tasers used on them and are more likely to be handcuffed when they are compliant – known as ‘compliant handcuffing’. This needs further exploration when the dataset is reliable. The chart below sets out the 2019/20 data, which suggests that Black people were about 5.7 times more likely to have force used on them than White people”.
This report whilst has its limits, highlights the current problems with use of force within the UK. The data above suggests to the reader that people from an ethnic minority background are far more likely to be subjected to force that a white person. However, whilst this report outlines the total use of force, it does not outline the compliance of the individual as each person will not be the same as the last and the degree of force changes. Another reason is situational factors and intelligence reasoning behind the use of taser’s if knowledge is known that the person in question conceals weapons or the police officer is outnumbered for example. The report also examines the use of Stop Search powers that are a common method of proactive and reactive policing. However, just as with the issues surrounding use of force; there are issues stop searches whereby people from a black ethnic origin are 8.5 times more likely to be stopped and searched than if you are white and 2.5 times if from an Asian ethnic background (Maeve Keenan 2021). Stop searches have been of common debate within the UK and their effectiveness if often questioned. A report by the College of Policing in 2014 concluded that increased powers were only “occasionally followed by very slightly lower rates of crime,” while also noting that these correlations were “inconsistent” and “weak.” The police have also justified its use by arguing that it ‘disrupts and deters criminal activity’ but a Home Office study of the effectiveness of stop and search estimated that searches reduced the number of ‘disreputable’ crimes by just 0.2 per cent. It also found that while a very high proportion of stop and searches were carried out on the basis of suspicion of possession of drugs, it was unlikely that searches made a substantial contribution to undermining drug related crime. Due to stop searches being used as a proactive method of policing, it is therefore impossible to be able to predict their exact effectiveness on affecting crime numbers, which is the 9th Peelian Principle ‘To recognize always that the test of police efficiency is the absence of crime and disorder, and not the visible evidence of police action in dealing with them.’
The use of stop searches also continued to be a driving factor behind Black Lives Matter protests and was also used significantly within propaganda and social media to drive the idea for change and reach out to wider audiences. The Government 2021 have released figures for the period from April 2019 to March 2020 which shows the number of stop searches has decreased over the previous decade but there is still a disproportion in the number of black people being searched. They stated that whilst rates have fallen for every ethnic group since 2009, there was only 6 searched for every 1,000 white people when compared to 54 for every 1,000 black people. The figures also go on too outline that almost half of all searches took place in the Metropolitan police force area in London. These figures support all of the date above and the report from Her Majesty and show that there is still issues within the UK involving racism and the police. This has continued to effect on the Peelian principles whereby the police is meant to be a representation of the community in which it police’s. 
Whilst Black Lives Matter protests have continued to raise awareness of inequality, there have been two big policing issues in 2021 which have greatly impacted on policing and more so the public’s perception on policing. The first of these was the unfortunate death of Sarah Everhard or who was killed in March 2021 by an off-duty police officer. This police officer kidnapped Everhard on her walk home and used his warrant card to show her his identity before murdering her. Whilst the police officer Wayne Couzens has since been charged and sentenced, there was a political outcry over police failings in relation to Couzens. An ongoing Independent Office for Police Conduct (IOPC) review of how Couzens became a Met officer has found that vetting procedures missed that two of his previous cars had been linked to allegations of indecent exposure (BBC News, 2021). Initially after Everhard’s death, a number of vigils were held across the country but unfortunately, these soon became disruptive and police were forced to step in order to maintain Covid regulations that were in place at the time. A vigil had been organised near to the location Everhard was kidnapped from. Prior to the vigil taking place, Metropolitan Police officers met the organisers of the vigil and told them that such a gathering was likely to be in breach of regulations to protect public health. Legal arguments were made by both sides at a hearing at the High Court in London on 12 March 2021. Further discussions followed between the police and Reclaim These Streets (RTS). On 12 March 2021, the police released this statement:
“Today’s ruling in the High Court has confirmed that the Metropolitan Police may conclude that attendance at a large gathering could be unlawful. In light of this ruling, our message to those who were looking to attend vigils in London this weekend, including at Clapham Common, is stay at home or find a lawful and safer way to express your views.”
RTS announced on the morning of 13 March 2021 that the organised vigil they had planned would not go ahead. Nonetheless, members of the public went to the bandstand at Clapham Common in small groups during that afternoon, many laying flowers or lighting candles. As the afternoon wore on, numbers grew. What began as a quiet, sombre affair, with a minute’s silence for Miss Everard at 6.00pm, became a rally, complete with microphones, a public address system, placards and a dense crowd. Police made nine arrests as they moved to disperse the crowd. Photographs and video footage of the scenes, including police officers detaining people, were widely circulated on social media and published in the media. (The Sarah Everard vigil - An inspection of the Metropolitan Police Service’s policing of a vigil held in commemoration of Sarah Everard on Clapham Common on Saturday 13 March 2021 - HMICFRS, 2021). It total, nine arrests were made but of these, 7 were de-arrested at Clapham Common (location of the protest) after they provided their names and address, nine fixed-penalty notices were issued (including eight to those arrested). Two of the individuals who were arrest were taken into custody whereby one was given a fixed-penalty notice and the other released under investigation. The actions from the Metropolitan police caused a huge loss in public trust and confidence within the police and resulted in a number of more vigil’s taking place across the country and further clashes with police. Many members of Parliament wrote to the Home Sectary asking for there to be changes in Covid regulations at the time in order to allow peaceful protests to happen. However at the time, the Government were issuing a new bill in Parliament which would give police greater powers to deal with protests. 
This new bill, the Police, Crime, Sentencing and Courts Bill proposed wide-ranging new police powers when it comes to protests, such as the ability to impose “conditions” on any protest which is deemed to be disruptive to the local community and up to 10 years in prison for damaging memorials, such as statues. Other new measures include increased jail sentences for assaults on emergency workers and child murderers (The Big Issue, 2021). This new Bill caused outcry amongst the British public as they feared their right under Article 11 of the European Convention of Human Rights provides freedom of assembly. This means that every individual, regardless of cause, has the right to protest, march or demonstrate in a public space (UK Protest Rights: Legalities & Charges, 2021). However as the Big Issue stated, More than 30,000 people have already written directly to Boris Johnson calling on him to rethink the plans. MPs voted in favour of the bill without amendments in July, by a majority of 100. 
With the general public wanting to participate in protests and the UK Government issuing greater policing powers, this soon lead to large-scale clashes. The most high-profile and destructive clash was on the 21st of March in Bristol. Whilst a protest was taking place, a group of individuals hijacked the protest outside Bridewell Police Station, where windows were smashed and vehicles torched. A number of buildings were damaged and vehicles destroyed and damaged. Reports from police officers at the time painted a damming image of those involved. One officer, who was trapped in a police van, said he had to choose whether to stay in his burning vehicle or get out and face being dragged into the crowd. Whilst a number of those individuals involved were in court, footage of an officer having his helmet ripped off, being dragged to the floor and stamped on was played to the court room. In total, 44 officers were assaulted and 39 injured, with the cost of the damage estimated to be just under £250,000 (Kill the Bill Bristol: Four detained for rioting, one jailed for urinating on police, 2021). Images of this were shown across the global and helped to further damage the public confidence in the police. The Peelian Principles state that the police should represent the community and trust is a key principle for the effectiveness on the police but all of these issues over the past 18 months have shown the great divide that currently exists between the police and the general public. 

When Sir Robert Peel created the key principles in 1829, the sole focus of the police was to deal with criminal offences. In the past two centuries since these principles were created, the role of police has changed from just dealing with crime to dealing with other matters such as safeguarding which has become more important than the actual criminal offences itself. A key example of this is the current South Wales Police approach to dealing with domestic incidents. . A core part of the policing mission is to prevent crime and disorder. Domestic abuse causes both serious harm and constitutes a considerable proportion of overall crime. It costs society an estimated £15.7 billion a year.1 77 women were killed by their partners or ex-partners in 2012/13.2 In the UK, one in four young people aged 10 to 24 reported that they experienced domestic violence and abuse during their childhood.3 Forces told us that crime relating to domestic abuse constitutes some 8 percent of all recorded crime in their area, and one third of their recorded assaults with injury. On average the police receive an emergency call relating to domestic abuse every 30 seconds (HMIC, 2014). 

The force has a domestic abuse positive action policy which places obligations on staff to take positive action to safeguard the victim at every stage of the police response, including on the staff taking the initial call (South Wales Police’s approach to tackling domestic abuse, 2014). Safeguarding does not just result in the aggressor being arrested and that is the matter dealt with; there are a number of other steps by the police officer. One such step is helping to remove the victim to a place of safety with either a family member of a friend so that they are not in the same property as the aggressor and getting the locks changed to the property. The key safeguarding principle is the use of the DASH questions that are a set of 28 questions used at every domestic incident. Whilst it is the victim’s choice to answer the questions; the police can submit the paperwork regardless. The questions are followed by a police officer summary of the event and is submitted to relevant authorities such as social services, doctor’s and housing agencies and a contact number for the victim is provided. The victim’s risk of domestic abuse is then graded either low, medium or high and provided with services from these departments. If they are graded as a high risk victim, they are often issued an Independent Domestic Violence Advocates (IDVAs) who are specialists and are Safe Lives accredited. They are trained to work with victims of domestic abuse at high-risk of serious harm. IDVAs provide high-risk victims of domestic abuse with a tailored and person-centered safety and support plan so that victims and their families are protected from abusive behaviour. This includes, but is not limited to, immediate risk assessment, safety planning, advocacy, emotional support and empowerment. The support lasts, on average, 2-3 months and enables clients to progress towards long-term safety. An IDVAs work can include court support, support within health services, housing advice, signposting and mediating between clients and services, and is always rooted in the safety of the victim and their family (Independent Domestic Violence Advocates (IDVAs) - Safer Futures, 2021).

Police however do not just help with safeguarding for domestic incidents but also for child/elderly concern calls but mainly mental health issues. On a daily basis, police officers often deal with a number of mental health related calls and are often the first to deal with these calls ahead of specially trained services such as the ambulance and mental health agencies. This is creating a drain on policing resources however as police officers do not get any further training into dealing with mental health and if often abused by other services as a means to dealing with the person and using them to convey to and from health services. This is a great difference from Sir Robert Peel’s initial ideology of police dealing solely with crime. 

Whilst current socio-economic issues are affecting the role of police and the importance of safeguarding; the ninth Peelian Principle refers to police’s effectiveness being a reflection on crime statistics. However, this cannot be used as a true reflection of crime due to the dark figure of crime. The Law Teacher 2013 states ‘The dark figure of crime is a term that is used by crime experts and the sociologists to illustrate the number of committed crimes that are never reported or are never discovered and this puts into doubt the effectiveness and efficiency of the official crimes data. Among the crimes that take place in any given place at a given period of time, some of them are never reported to the police, and some are reported but never recorded by the police officers. Albert Biderman in his thesis has described Dark Figure in crime as an ‘occurrences that by some criteria are called crime yet that are not registered in the statistics of whatever agency was the source of the data being used.’ In this situation, the sociologists define the difference between committed crimes and the reported and recorded crimes as the dark figure of crime’. The issue involving the dark figure of crime is a figure that will always exist due to a number of victim’s own personal reasoning. Some reasons can include the victim not perceiving the incident to be a crime and other’s such as in a domestic incident not reporting the incident until 50 incidents of abuse due to them often being dependant on or intimated by their aggressor (Safe Lives, 2021). Due to these reasons, the true crime figures for any given area will not represent the actual amount of crimes that occur on a daily basis. 

To remain with the modern changes of policing, in 2014 the College of Policing released an updated and modern Code of Ethics. It sets and defines the exemplary standards of behaviour for everyone who works in policing. It is a supportive, positive, everyday decision-making framework and is a constant reinforcement of the values and standards that policing is proud of. It is intended to encourage personal responsibility and the exercise of professional judgement; empowering everyone in policing to ensure they always do the right thing. The reasoning behind this is to help promote the idea that the police are transparent and if the public don't have the confidence to trust the police to be fair, acting ethically and in their best interests, they are less likely to assist the police in upholding the law. The code of ethics is split into nine codes which are accountability, fairness, honesty, integrity, leadership, objectivity, openness, respect and selflessness. The Code of Ethics is about self-awareness, ensuring that everyone in policing feels able to always do the right thing and is confident to challenge colleagues irrespective of their rank, role or position. These core new code of ethics are a direct descendent from the original nine Peelian Principles and has been created to reflect the modern principles of policing. 
Policing has changed dramatically since the days the Peelian Principles were first introduced. Other matters such as safeguarding have impacted significantly on policing and is often at the foremost of any policing matter instead of dealing with the crime and any issues that arise their after. However the core principles still play an important role and make up the current policing code of ethics which is at the heart of every police officer and their role at every incident. Whilst communities and community issues change and develop other time, the police will also need to develop and evolve with these to maintain a high effectiveness in their role. The police will need to remain in touch with different ethnic groups and work to maintain and rebuild the public confidence that has been damaged over the past eighteen months. Whilst some might say the Peelian Principles can be outdated, if looking at the core principles of police today then people will see that they still play a crucial role and whilst they might not be exact the same; the core principles are the same and the others have evolved other time as policing has evolved. 
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     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
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	1. Engagement with Literature Skills
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	4. Practical Application Skills
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	5. Transferable Skills for Life and Professional Practice
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	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
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	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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