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A self-reflective study on the recordings attached, on language skills through storytelling.
Storytelling is a human tradition, dating back to the first humans to walk the earth. The evolution of storytelling has progressed from cave paintings, to reading from scripts or books, to share cultural history and knowledge of the world, whilst also being a source of education and entertainment (Lugmayr, et al, 2017: Lawrence, R, Paige, D.S, 2016 and National Geographic, no-date). However, storytelling is more than entertainment, according to neuroscience, which states it is essential to cognitive development and a fundamental form of communication (Very big brain, 2025). Studies discovered the more vocabulary a child is exposed to at an early age, the better opportunities there are in bridging the achievement gaps in children’s development (Department of education and Gibb, 2016). The University of Kansas (2017, p2) supported this statement through discovering that babies can hear rhythm and speech whilst in the womb, and begin to form language within days after birth, through babbling and distinctive cries. Furthermore, Storytelling has been shown to enhance children’s language, literacy and writing skills, which all contributes to building vocabulary. This has been shown through exposure of expressive, emotive and receptive language, which develops the meaning, understanding, concept and grammar of words, while making reading and writing enjoyable for children (Satriani, 2019, p113-114).
The presenter, in the recordings attached, demonstrates some of these benefits, through making the stories expressive and emotive to capture the audience’s attention. The presenter reads two stories in different ways. One is a traditional story engaging with children around 3 years, demonstrating holding a book, showing the pictures and words, while also demonstrating reading right to left and the turning of pages. However, this method may prove difficult in larger groups for everyone to see the pictures and text. The second story was engaging with children around 5 years and a digital story on a large screen, providing a more interactive approach. The pages automatically turned, and the children were able to stop and start through using a remote. The large screen magnified the pictures and text, making it more visible, however lacked the physical demonstrations of handling a book. However, throughout these two stories the presenter engages with the audience in the same ways, by using three storytelling behaviours characterization, repetition and the use of British sign language (BSL), which all support children’s oracy, reading and writing skills.
The first behaviour the presenter demonstrated was characterization, this is when a storyteller acts out the different characters within a story, as they speak, using different vocal tones and monotonic pitches (Matharu, Berry and brown, 2022). Eve Clark (2023, p10&11) discusses how through adults modelling play and storytelling, children begin to use figurative language early on, which progresses as they play through acting out different roles or talking in character, differentiating characters experimenting with monological tones. Clark (2023, p10&11) continues to add how, by the age of 5, children develop basic storytelling skills and begin to identify characters and are able to track them throughout a story. Supporting this further is the Welsh government (2019, p17) by discussing how providing children with opportunities to express themselves through storytelling engages their interest and “brings a text alive”.  The presenter in the recordings demonstrates this skill through providing a voice for each character, allowing children to identify who is speaking, whilst also adding expression and emotion, allowing them to identify how the characters are feeling, linking emotion with facial, vocal and visual cues. 
Hibbin (2016, p10) discusses further how storytelling is not only about the message the story has to offer, but also the modeling of how to tell stories, to give children the opportunities to personalize it. Characterization during storytelling provides opportunities to experience interesting events and dialogue for children, which helps them understand the actors and actions, and also how words are used in context (Dickinson and Morse, 2019, p122-124). Through listening and implementing characterization, children develop techniques to adapt their speech to audiences or roles they are portraying. Children begin to develop skills to adjust vocal tones and volumes and exploring new vocabulary supporting their oracy development. 
Alongside oracy, storytelling promotes children’s reading skills through positive engagement according to Miller and Pennycuff (2008, p3). Through children having the opportunity to hear different dialogues, reading skills are promoted, by making connections with sounds and phases (Dickinson and Morse, 2019, p122-124). Reading requires children to develop a “phonological awareness” and having the ability to interpretate meaning (Welsh Government, 2019, p28). Characterization promotes these reading abilities by developing children’s understanding of syllables, letters and punctuation (Welsh Government, 2019). 
Following on is Cremin, Flewitt et al (2017p20) who discusses how children observing adults reading a story which is engaging brings the written tale alive. Through this engagement children often re-enact the story in their own play, through role play or begin to express an interest in written activities by drawing characters, writing or scribing the story with peers to act out later. This allows the children to become acquainted with the link between spoken and written text, whilst experiencing the “nature of writing” (Cremin, Flewitt et al, 2017, p20). The Welsh Government (2019, p46) supports Cremin, Flewitt et al (2017, p20) statement and aims to help progress children’s writing skills from pictures to forming letters and refining their writing within their progression steps throughout education. 
The presenter in the videos then goes on to demonstrate another storytelling behaviour called repetition. The presenter chose one book that involved lots of repetition, allowing the children to participate by finishing the sentences, however, also choose a book with just the odd words repeated, giving the opportunity for the children to connect the verbal word to text. Repetition is widely known to benefit children’s early literacy skills, through supporting their reading, writing and oracy, alongside developing rhythm and rhyme (Bower,2014, p119).  Cited in (Loy, 2025) Jean Piaget theory was children learned through practice or repetition, and each time developing a different cognitive approach to develop their learning further. 
Bower (2014, p18) continues by discussing how through repetition in stories, children’s oracy and vocabulary is enhanced, which is then reflected in their own communication. Bower (2014, p18) emphasizes how repetition of unfamiliar words supports children to understand words, the contexts and support the pronunciation. Dickinson and Morse (2019, p122-126) support this and states how repetition can enhance children’s oracy, through allowing the child to hear the words multiple times whilst absorbing the language. Furthermore, this all engages the children to understand sentence structures and unfamiliar phases (Children’s literacy initiative, no-date). 
Children’s literacy initiative (no-date) further discusses how children who are familiar with stories through repetition become more confident and engaged with what they know, which they will then re-enact and begin to read stories independently. This therefore allows them to explore text, become familiar with words and gain beneficial reading strategies. In agreement is Cioffi (2025) who states how children become familiar with patterns or sounds within recognized words which supports their fluency in reading. Cioffi (2025) also adds how repetitive books benefit children who are reluctant readers or lack confidence, as the familiarity of the book makes them more confident participants. 
Lastly, repetition builds up children’s phonological awareness through recognizing familiar words, whilst also developing an understanding of sequencing which eventually enables their narrative writing skills (Cioffi, 2025). Whilst reading, writing, listening and speaking are interconnected through language, children who struggle with literacy benefit more from repetition (Department for Education, 2025, p82). The Department for Education (2025, p82) highlights how children who have learning difficulties need more practice and repetition of words or instructions in order to retain information.   
The third storytelling behaviour the presenter demonstrates is BSL. BSL is formally used as a communication method for individuals who are deaf, however, it also has great potential to support all children’s language development (Parks, 2025). Parks (2025) states BSL enhances all children’s early language, through providing children with additional ways to communicate, whilst providing inclusive environments. Erving Goffman theory was the importance of “impression management”, which focuses on an individual’s appearances and interacting through non-verbal communication, using gestures and facial expressions (Wilson, 2021). Whilst this is not connected to BSL it demonstrates how applying actions to speech can have a “dual role” in supporting expression through speech, aiding listening to understand (Wilson, 2021). The presenter in the recordings uses BSL to re-enforce the language and supports creating links with images and words. However, this can be more difficult when implementing traditional storytelling, due to having to hold the book, whereas with the digital form, hands are freer to perform the actions more clearly. 
Montessori Nursey (2024) states BSL is a visual language and can support children’s oracy through the processing communication and information by analyzing handshapes, facial and body language, while also developing their cognitive development. Parks (2025) further highlights how linking words with physical actions support neural connections, enhancing children’s ability to recall and recognize letters, sounds, words and language structures. This also supports children to become active listeners and any possible language delays.
BSL can also support children’s reading development, by breaking down language into visual and physical actions, enabling children to understand phonics and comprehension from a different perspective, this perspective children gain a better knowledge of sentence structures and patterns (Parks, 2025). 
Lastly BSL can also support writing abilities, although it is based on facial expressions, body language and hand movements, these all develop children’s hand-eye co-ordination and fine motor skills. These skills are linked with developing writing skills (Childcare and education, 2024). Parks (2025) further discusses how through “physically engaging with language” children develop better phonological awareness, which improves spelling abilities.  Learning Journal (2025) agrees and states through finger spelling in BSL, each letter has an assigned action and through muscular memory will support spelling. 
Although all of the above discusses the importance of language and literacy development storytelling has on children’s development, digital competence is becoming just as important according to the Welsh Parliament (2016). The Welsh parliament (2016) released the digital competence framework (DCF) in 2021, which promoted the use of digital skills across all areas of the curriculum. The digital recording attached, offered children opportunities to develop their digital skills, by allowing them to be in control, through clicking start and stop on the remote, also allowed children to explore how stories come to life through animation. These supported children’s progression steps within the DCF, to become careful digital citizens, who understand digital communication and computational thinking (Welsh Government, no-date).
Reflecting back on all the information discussed, it is clear to see the benefits storytelling has in promoting children’s language and literacy skills, and how the storytelling behaviours particularly encourage oracy, reading and writing skills. Although these skills all interlink, it is also important to acknowledge the benefits digital literacy has to offer, in the modern world. Although no artificial intelligence (AI) was used in this document, research on how language and literacy is developed through storytelling was vast. However, finding research and data to support the storytelling behaviours with children’s oracy, reading and writing seemed difficult. The research was either outdated or made more of a connection to the general language and literacy benefits, however links to past theorist theories still seemed relevant in studies today. There seemed to be a lack of research on how specifically storytelling behaviours supported these areas in a child’s development. Characterization practically seemed to be one of the behaviours where research was limited, whereas repetition and BSL had slightly more research and studies, on how they promoted children’s oracy, reading and writing further.  Although research and studies on the development of digital literacy is growing, due to the dependance within daily lives and the steady inputs within education. The research and studies will slowly increase as time goes on and until the current children within our generation grow up, we will see evidence on how beneficial digital literacy is supporting language and literacy development. 
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