I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes and other resources which I may be asked to provide as evidence. 


The strengths and difficulties experienced by teaching assistants working with ADHD pupils: A thematic analysis.

Abstract 

Children with a diagnosis of ADHD present with difficulties in attention, often displaying hyperactive and inattentive behaviour which can create a disruptive situation within the classroom environment. This often leads to fractured relationships and poor academic achievement. Teaching assistants are employed to support them, often working intensively with the pupils on an individual basis. The role can be challenging, exhausting and isolating, yet profoundly satisfying and rewarding. Little is written about the opinions of teaching assistants who work with pupils with ADHD. Qualitative methodology in the form of an informal interview was carried out with six teaching assistants in Wales. They focused on their feelings about their role and the factors that support or hinder them from carrying out their role effectively. Thematic analysis was used to analyse the transcripts of each interview, and nine key themes were identified – positive feelings, negative feelings, good support, strong relationships, growing knowledge, lack of support, poor relationships, lack of knowledge and consistency, and negative or false perceptions of ADHD. Implications relating to future research and practise are discussed.

Introduction 

ADHD is defined as a neurodevelopmental condition, characterised by persistent patterns of inattention and / or hyperactivity impulsiveness that interferes with and can affect day to day functioning. (APA, 2013; NICE, 2025). It is one of the most common disorders in children affecting 5 to 7% of the population. (APA, 2018). ADHD can affect the child’s occupational function and lead to poor academic attainment (May et al, 2021)
The difficulties associated with ADHD such as hyperactivity and inattention can impact negatively within a primary classroom. Teachers generally struggle to manage the demands of pupils with additional needs often due to their full curriculum and already heavy workloads (Visser, 2025; Gaastra et al, 2016). It is reported that many teachers do not possess sufficient knowledge of ADHD which has a detrimental effect on the child and conversely studies show that a greater knowledge of ADHD results in a higher level of positive outcomes for the child (Flanigan & Climie, 2018).
The introduction of the ALN code in Wales (Welsh Government, 2021) states that pupils with an additional learning need such as ADHD should be provided with an Individual Development Plan (IDP). This document highlights the pupil’s Additional Learning Provision (ALP) which should be made available to them at school. Very often, to meet these requirements, additional staff are required to work specifically with the pupil, to meet their statutory requirement. The Welsh Government Workforce Census in November 2024 identified that there were 29,250 support staff working in Wales with over half of these being employed in Primary Schools. (Welsh Government, 2024).
Children with a diagnosis of ADHD, or who display ADHD symptoms showed delays across their executive attention skills (Suades-González et al, 2017) and are specifically at risk of adverse educational experiences and outcomes (Dvorsky et al, 2018). It is reported that the presence of pupils with ADHD in a classroom can have a negative impact on teachers’ stress levels (Fabio et al, 2023), often caused by hyperactivity, impulsiveness, attention deficit, disruptive behaviour towards others, and boredom (Labrador-Roca et al, 2020). This impacts on the teacher, preventing them from carrying out their role effectively as they are managing disruptive behaviour. 
Ten to fifteen years ago, teaching assistants were traditionally used to support the teacher with administrative tasks, such as preparing and resourcing the classroom. As the level of pupils with identified additional learning needs increased, so to did the number of Individual Education Plans and Individual Development Plans. Teaching assistants were then redeployed to make up the statutory support for pupils in receipt of additional hours. (Wren, 2017). Over 45,000 school support workers are employed in Wales at present (Education Workforce Council, 2025). Despite their vast numbers, and the crucial role they play in the smooth running of the classroom, very little research has focused on the feelings and opinions of teaching assistants, particularly those employed to support pupils with ADHD. Specialist training and provisions are required to meet this role, although these are not always available due to budget constraints. Additionally, despite their pivotal role with the children, training for Teaching Assistants in many aspects of ALN is limited and not mandatory. (Monahan et al, 2025). 
A thematic analysis was carried out with educational practitioners from primary, secondary and alternative provisions across the UK (Moore et al, 2017). Within the focus groups labelling was identified as a barrier to learning and relationships as a facilitator. However, this study was carried out with 42 practitioners that included a combination of teachers, TAs, pastoral support staff and senior leaders, including SENCOs. The people who work most closely with children with ADHD are the Teaching Assistants, yet their views were only represented by 11 out of the 42 participants in this study. 
Research questions
Very little research exists on the opinions of TAs on their feelings regarding their role and how it can most effectively be carried out. This study aims to address the benefits and issues that Teaching Assistants experience in their role today. It does this by asking the following three questions – 
How do TAs feel about their role in working with children with ADHD?
What facilitates TAs in working with children with ADHD?
What are the barriers that TAs face in their role in working with children with ADHD?
Method 
Design and Procedure
Braun & Clarke (2006) advocated for the process of Thematic Analysis as an effective analytical method for finding and identifying themes and patterns within interview data. This study uses the responses of the participants to open ended questions about their experiences as teaching assistants working with pupils who have ADHD. This provides a personalised viewpoint from a selected group of individuals. It does however limit the number of responses that it is possible to manage effectively.
Recruitment
Participants were selected based on their role, expertise and characteristics to address certain key questions and areas of research. Prior to the study, emails detailing the purpose of the study were sent to the headteachers of a selection of schools in West Wales. The headteachers were asked to disseminate the information to the teaching assistants within their schools with an invitation to take part. 
Participants
The six participants in this data set are female teaching assistants ranging from 22 to 48 years of age with an average age of 35. Their experience as teaching assistants averages 8 years with a range from one year to 14 years. 
Materials
Semi-structured interviews were carried out with all participants, comprising of seven set questions. The questions were based on literature pertaining to ADHD in young children and how this presents in the classroom. Additional questions were asked when necessary to prompt further responses from the participants. Permission was gained from all participants to record the interviews using a Dictaphone. The participants were assured that the interviews would remain anonymous and that the initial data collected regarding ages and length of service were only to be used to establish the demographic.
Ethical approval was granted by the University ethics committee. The teaching assistants were reminded that their participation in the study was voluntary and that they could withdraw their consent at any time. Prior to the start of the study each participant was allocated an ID number to maintain confidentiality. During this report they will be referred to as Participant 1 (P1), Participant 2 (P2) etc. 
Data Analysis
The analysis of the interview transcripts was carried out following Braun and Clarke’s (2006) method. Firstly, the notes were read through for familiarisation purposes, then again to begin to make notes on what had been recorded. Following this, the transcripts were read through again so that codes could be identified using notes in the margin. (Appendix A) The codes were listed, and then grouped according to similarities, whittling an initial list down to the final key themes. (Appendices B, C, D)












Results 
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Research question 1: TAs feelings about their role
Positive feelings about their role
Most teaching assistants feel that there are many benefits to the role and agree that it is generally rewarding and satisfying. There is a strong feeling of pride between the participants, both for the progress that they see their 1-1 children making and justifiably for their contribution to the children’s achievements. They describe the progress using words such as thrive and blossomed. One participant stated, ‘It’s so rewarding you just feel oh my God I’ve made a difference’ (P1) 
This pride supports the overall feeling that children with ADHD need the support in class and benefit from it, often thriving from having an adult dedicated to them. They also describe their importance of advocating for the child, to help people understand their needs.
On a positive note, some of the teaching assistants felt that there had been small steps forward as other staff and parents become more aware of the disorder and the problems it presents. This has helped them in their role as all feel a greater level of knowledge and understanding is necessary.
Negative feelings about the job
A lot of negativity surrounds the role. Teaching assistants describe the feeling of being physically drained, exhausted, and worn out, usually from the tense feeling of walking on eggshells ‘I was waiting for him to kick off’ (P2). Due to the intense nature of the support, there is an overwhelming feeling of isolation described. For the pupils, their behaviours can cause isolation from their peers as the other children can be frightened or get wound up by it. The teaching assistants feel that as they are so focused on the child they can miss out on what is happening around them, preventing them from building a support network to help deal with this challenging role. 
Teaching assistants commonly described feeling frustrated, often at circumstances that are not under their control. There is frustration at not being able to fix the situation or to make things better, despite their best efforts. They often feel like a failure when they are unable to make a difference or when strategies do not work consistently. There is also frustration at the fact that they need to advocate for their child, linked to lack of knowledge, understanding and tolerance of the diagnosis. 
Research question 2: What facilitates your role in working with children with ADHD?
Good support
Teaching Assistants spoke of the necessity of good support. Within the school setting, a strong relationship with the class teacher is important and some of the TA participants reported a healthy, supportive relationship with the class teacher. For those who did it seemed to really make a difference in terms of allowing them to carry out their role effectively. More participants reported good support from senior leaders however, acknowledging that the ALNCo and Headteacher being aware of the child and their needs made ‘a huge difference to the morale of the school’ (P6). Having an experienced SENCO to provide advice and strategies was a great support. One participant felt validated and strengthened in her personal decisions by the ALNCo, stating that 
‘…she was the lady I would go to if I was stuck, and whatever I thought I should do she would say yes, that’s fine, so there was always someone to fall back on’ (P2)
Strong relationships
All the Teaching Assistants emphasised the importance of strong relationships. Communicating with the parents about the child’s background provided the TAs with essential information. Participants are grateful for good communication with families, especially when they continue strategies at home, embedding them and providing consistency. 
Teaching Assistants spoke of the benefits and necessity of building a trusting and caring relationship with their 1-1 pupil, showing genuine care for the children even when they display challenging behaviours. Summing up, one said ‘I think if these kids are given a one to one that cares about them and knows what to do with them, then the benefits for them are huge’ (P5). 
Growing knowledge
Teaching Assistants who mentioned a growing knowledge and awareness of ADHD, both for themselves and for other staff, stated that this had had a positive impact for the child. Most TAs have undertaken self-study to better equip themselves to understand their child’s needs. ‘This knowledge and new strategies helped me do my job better and improved things for the child’ (P5).  They also mention learning a lot from the children themselves. Some mentioned the importance of seeing raised awareness in other staff, ‘with more understanding comes tolerance’ (P6) and state that communication improves because of this.
Research question 3: The barriers to working with children with ADHD
Lack of support
Every Teaching Assistant mentioned lack of support as a huge barrier to their role. Lack of support from the class teacher was a common issue, stating that support was not offered and that teachers are solely focused on the rest of the class, leaving the child with ADHD to be solely managed by the TA. 
‘I’m left to my own devices and don’t get much support…Just get on with it, don’t bug me with anything, he’s your problem, deal with it’ (P4).
This summarises a common feeling of not being able to find support within the classroom environment. Additionally, a lack of support from the headteacher was mentioned, highlighting that where this was an inhibitor to effective practise, the headteacher was unaware of the pupils or the issue in the classroom. 
Teaching Assistants also mentioned lack of support in the form of resources, equipment and training. One participant stated ‘We don’t get much support. There’s no money for extras, no training, nothing. We are left to get on with it’ (P5) whilst another explained that the low level of funding in schools often meant there was not enough money for basic equipment let alone specialist resources to support children with ADHD. 
Around half of the Teaching Assistants mentioned their experiences with unsupportive families. Some parents failed to see an issue with their child’s behaviour at home, whilst others were disinterested and unwilling to continue using strategies at home.
Poor relationships
The lack of support from the families underpins an ineffective relationship with parents or caregivers. One TA reported that a parent undermined and criticised her strategies to a point where the child told her, ‘I don’t have to do this because my mother doesn’t like it’ (P6). Overall, the TAs report a mix of positive and negative relationships with parents, highlighting lack of consistency as a barrier to their role.
Teaching assistants described the feelings of isolation from other staff as their time was totally taken up with the child. This is particularly true for smaller schools with only a few TAs on staff. They also report poor relationships on behalf of the child, whereby their peers get tired and frustrated by their behaviours and begin to isolate and exclude them. Despite some TAs trying to help the child build relationships, they are generally unsuccessful and this causes frustration and upset for the Teaching Assistants.
Lack of knowledge
Nearly all the Teaching Assistants identified a lack of knowledge as a huge barrier to being able to carry out their role effectively. Although many have undertaken their own training or learnt from the child, which is a positive, the lack of official training is a clear negative. TAs are worried about doing the wrong thing or creating more problems. The lack of knowledge also creates barriers and impacts negatively on relationships when staff do not understand the behaviours enough to try to get to know the child.
Negative and false perceptions
Negative and false perceptions stem from a lack of knowledge. Teaching assistants report that children with ADHD are thought of as just naughty children or feel that the condition is just a way of getting benefits. Many teachers are reported as having a lack of understanding,
‘I would say 90% of teachers in our school have that feeling of – off he goes again -he’s always doing that or giving him a row for doing something when he physically couldn’t stop himself doing it’ (P2).
Parents labelling ADHD behaviours as naughty also feeds down to their own children, emphasising the negative connotations. During the interviews, most Teaching Assistants talked about children being excluded on the yard or not invited to parties to a point that all peer relationships are extinguished.
Discussion & Conclusion 
The study uses qualitative data collection and analysis to explore the opinions of Teaching Assistants and their views on the facilitators and barriers to their role in the classroom. Despite the increase in the numbers of Teaching Assistants in schools in the UK, there is very little guidance or clarity on their role (Wren, 2017). This appears to be the first study that looks purely at the feelings and opinions of Teaching Assistants working with children with ADHD. Other studies have looked heavily at the role of teachers or looked at school practitioners in general. Some studies have investigated the role of Teaching Assistants but not specifically in relation to working with children with ADHD.  As Teaching Assistants spend the most time with the needs and vulnerability of children with ADHD, their viewpoints need to be attained. Very often they have no specialist knowledge or qualifications yet work with the most challenging pupils within a school setting. Limitations of this study include the small sample size, and heavy gender bias of a fully female set of participants. However, it is worth noting that just over 90% of the Teaching Assistance workforce in the UK are female (Welsh Government, 2024) and so there will automatically be a bias.
All the Teaching Assistants overwhelmingly stated that they love their job and found working 1-1 with children with ADHD was extremely rewarding. They celebrated the achievements of the children and spoke warmly of the relationships they had built. In a job with low pay and lack of flexibility for time off, this is an essential component in retaining staff. 
All the Teaching Assistants emphasised the importance of supportive relationships, whether this was presented as a facilitator to their role, or described as poor and lacking which was a barrier to them carrying out their role effectively. The importance of building supportive relationships is highlighted in literature, stating that a supportive classroom environment where staff act together can reduce practitioner stress and enhance relationships between staff and students (Fabio et al, 2023).
A lack of resources and training was held up as a huge barrier to the TAs in this study. This supports the literature which states the importance of adequate time, resources and staffing for supportive interventions to be carried out effectively (Monahan et al, 2025). A lack of training, specialist resources and reasonable adjustments may prevent children with ADHD from being able to settle and function in the classroom, thus preventing them from being able to fully access their academic work. 
TAs efforts in self-learning link to previous literature. Although this was primarily a study of teachers in relation to Dyslexia, the same principles apply equally to the feelings of Teaching assistants working with ADHD. Monahan et al (2025) shows that there is a direct correlation between the confidence and self-esteem of the staff and their desire to study or learn more about a particular condition. Additionally, it can be argued that experience of working with children with ADHD can be more beneficial than actual training, particularly for Teaching Assistants who work more closely with the children. The confidence that these TAs feel at their self-learning is supported by the literature which suggests that teachers have out of date training in terms of ADHD whereas the personal training that the Teaching Assistants undertake in their own time is more up to date and relevant (Greenway & Rees Edwards, 2020).
The role of a 1-1 Teaching Assistant is presented as an all-encompassing role, not just to support the child’s education but also to help them develop their social skills, build friendships and develop their behaviour management techniques. This supports the literature which states that teachers (or in this case TAs) who wish to support children with ADHD should be trained to support them across several different areas, such as mental health and classroom management strategies, as well as their academic development (Flanigan & Climie, 2025). Further studies should look at the importance of mandatory training for all staff working with children with ADHD to provide consistency and improve the effectiveness of the role.
Some parents are described as being difficult and demanding, indifferent or seeking attention for themselves. Children need to see strong and united relationships between the adults that care for them.
Negative opinions and the labelling of pupils with ADHD featured highly in the responses, being noted across teaching staff, other pupils and parents. Gwernan-Jones et al (2016) shares data highlighting that half of practitioners and 20% of ALNCos do not feel that ADHD is a real condition. Fortunately, these statistics are over 15 years old and there has been an improvement in awareness as in a more recent study of teaching assistants and teachers, most (90% and 89% respectively) agreed that ADHD is a valid diagnosis (Greenway & Rees Edwards, 2020). However, the previous data still highlights some long-held views and emphasises the difficulties faced by pupils, and what the Teaching Assistants have said about their experiences supports this to an extent. 
Being labelled as a child with ADHD can create a huge barrier to learning and can prevent supportive friendships and working relationships being created (Moore, 2017; McDougal et al, 2022). Children with ADHD are already trying to navigate difficult social situations combined with their specific difficulties and the isolation or negativity from peers can have an extremely detrimental effect. This may cause them to not want to spend time in the classroom which can then create conflict with their TA support. Further studies should research and promote ways of breaking down barriers between peers, whilst implications lie with schools and local authorities to provide training not just for staff but essentially for pupils. 
These results prove that the role of Teaching Assistants in working with children with a diagnosis of ADHD is essential. However, there are many barriers to the effectiveness of their role which need to be addressed in the future. Strong, supportive relationships are essential as Teaching Assistants work in partnership with teachers to support the class. Teacher guidelines and expectations need to be clear and create a supportive working environment that some of these participants felt was lacking. Fortunately, many TAs experience support within their working environment that builds their self-esteem and confidence, and lots of families make it clear that they understand and appreciate the support their child is given. 
There is also a huge deficit in the training and resources available to them to carry out their role effectively. To address this deficit, schools and local authorities need to invest more heavily in ALN training, specifically in ADHD, and there needs to be a higher level of supportive resources available for them to access. Finally, this study suggests that further training should also be made available for all practitioners, who may be working on outdated ideas from their previous teacher training. In doing this a cohesive, consistent method of working can be put into effect.
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Appendix B
Initial descriptive codes

Participant 1

Learning from the children
Exhausting; takes a lot of concentration
Requires a lot of patience
Loves the job
Advocating for pupils with ADHD
Lack of funding for resources
Not valued or acknowledged by teachers – ‘just’ a TA
Positive relationships with parents
Negative relationships with parents / families
Poor understanding – lack of training
Doing own research to develop knowledge
Poor relationships with peers
People gaining more awareness
Good communication between school and home
Supportive headteacher and staff
Feeling proud of making a difference for the child
More training and awareness needed

Participant 2
Need to use a lot of patience
Good relationship with 1-1 pupil
Feelings of satisfaction due to pupil’s achievement
Frustration - couldn’t understand child’s needs or ‘fix it’
Lack of personal knowledge / training of TA
No support from other staff
Stressful, emotional 
Teachers didn’t understand, negativity, misconceptions
Child having poor relationships – pupils and teachers
Parental support
Trial and error helped to build relationship, (doing it together)
Supportive peers got to know him, helped
Walking on eggshells, tense, exhausting – waiting for violent outbursts
Rewarding to see progress
Training needed

Participant 3

Love job
Lack of understanding from school staff
Defending the child
Stressful, hard work, tiring, draining – waiting for something to happen, can’t switch off
Lack of support from other staff
Lack of consistency - conflicting advice and responses
Need for training and interventions – TA
Self-research
Need for training and awareness – staff
Lack of support from parents – looking to cause problems, don’t acknowledge problems
Poor relationship with peers – mix of reactions
Inconsistency between schools
No training – passion completing own research
Lack of consistency in strategies and interventions
Improvement in outside agency support
Feel like a failure when things don’t work consistently

Participant 4

See benefits and progress made by the child
Building a good relationship with the child
Positive feelings – allowing child to stay in mainstream
Frustrating – tough, hard, 
Physically exhausting
Lack of support from teacher, ‘undermines me’, not united
Teacher not understanding the pupil’s need
Lack of training, no money – self-research
No change – becoming worse 
Feeling isolated, left to get on with it, unpopular
Supportive parents
Staff are indifferent or negative – lack of understanding
Good relationship with 1-1 child
Love job – rewarding, doing best for 1-1 pupil

Participant 5

Feel proud of child’s progress – thriving, blossomed
Learnt from her time with the children
Didn’t understand ADHD previously
Lack of integration, child and TA ‘too’ comfortable
TA feeling isolated and lonely – no interaction with other staff
Child becoming too comfortable, don’t make effort with others
Lack of knowledge and support
Lack of understanding and support from family
Trial and error; learn by doing; self-learning
Having to advocate for the child
Change in teacher attitudes
Gained confidence, feeling of satisfaction
Stressful, exhausting, difficult
Job satisfaction, rewarding
No training available

Participant 6

Satisfaction of seeing children respond
Improved self-esteem
Trial and error, learn from child
Gaining knowledge and understanding
Physically exhausting, not easy
Unsupportive parents – negative relationship
Negative attitudes of staff
Lack of understanding / training / awareness of ADHD
Disruptive behaviour leads to poor peer relationships
Supportive, experienced SLT (ALNCo, Headteacher)
Building own self esteem
Fight battles for the child
Attitudes of other parents – negative attitudes (through lack of understanding) 
















Appendix C
Codes organised into initial themes

Positive Feelings
Love the job
Great relationship with 1-1 child
Rewarding experience
Raised self-esteem
Feeling proud for making a difference
Passionate about job and self-learning
Improvements in outside agency support
More awareness from other staff over time
Doing best for child
Advocating for child

Negative Feelings
Exhausting, draining, physically tiring
Feeling alone or isolated
Feeling undervalued or not acknowledged
Frustration of not being able to ‘fix it’
Need to use a lot of patience – draining 
Walking on eggshells, tense
Feel like a failure when things don’t work
Feeling unpopular
Having to advocate for the child

Lack of Support
Negative relationships with parents / family
No support in classroom
Teacher ‘undermines me’, lack of unity
Having to fight battles for the child

Lack of knowledge
Lack of parental understanding
Lack of training in schools
Inconsistency between schools
Conflicting advice and responses

Support that helps
People gaining more awareness
Positive relationships with parents
Developing own knowledge through support
Learning from the child
Supportive staff, SLT
Outside agency support can be helpful
Good relationship with parents

Lack of awareness, knowledge, training
Teachers don’t understand, negativity, misconceptions
Training needed
Staff, children, parents not aware of ADHD
Teacher doesn’t understand child’s needs
No funding for training, resources, interventions
No training available

Difficulties for the child
Sad to see them isolated
Poor relationships with peers
Difficult to build relationships due to behaviour
Don’t make effort with children as ‘too comfortable’ with TA

Positives for the child
See benefits and progress made
Good relationships between child and 1-1











Appendix D
Revision and final codes

1.	Feelings about the role
Positive Feelings
-	Love the job, rewarding
-	Pride and satisfaction - empathy
-	Doing best for child – being an advocate
-	Noticing some improvements

Negative Feelings
-	Physically exhausting, draining, stressful
-	Feeling alone and isolated, lack of support
-	Frustration, feeling a failure
-	Needing to advocate for the child
-	Feelings of empathy for the child

2.	Helpful factors
Good support 
-	Support from teachers
-	Support from outside agencies, SLT
-	Supportive parents - building consistency at home
Strong relationships
-	Good relationships with 1-1 child
-	Good relationships with other school staff
-	Good relationships with parents / family
Growing Knowledge
-	Seeing a difference in knowledge and awareness

3.	Barriers and hinderances
Lack of support
-	Unsupportive school staff
-	Unsupportive family
Poor relationships
-	Poor relationships with family – no consistency
-	Poor relationships with teachers, school staff
-	Child’s lack of peer relationships
Lack of knowledge
-	Parents not understanding
-	Teachers not having enough training
-	Conflicting advice
-	Inconsistency between schools
Negativity and false perceptions
-	Views of other school staff
-	Views of parents / family – denial
-	Views of peers and their parents
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Research  question  Main theme  Sub theme  

How do you feel  about your role?  Positive feelings  -   Love the job, rewarding   -   Pride and satisfaction  -   empathy   -   Being an advocate for the child   -   Noticing some improvements  

Negative feelings  -   Physically  feelings   -   Feeling alone and isolated   -   Frustration, feeling a failure   -   Needing to advocate for the child   -   Feelings of empathy for the child        

What factors  support you in  your role?  Good support  -               Support from teachers   -   Support from outside agencies, SLT   -   Supportive parents  –   consistency  

Strong relationships  -   With 1 - 1 child   -   With other school staff   -   With parents / family  

Growing knowledge   

What factors  hinder you in your  role?  Lack of support  -   Unsupportive school staff   -   Unsupportive family  

Poor relationships  -   With family  –   no consistency   -   With teachers, school staff   -   Child’s lack of peer relationships  

Lack of  knowledge  -   Parents not  knowing   -   Staff not knowing enough   -   Inconsistent knowledge  in  schools  

Negative and false  perceptions  -   Views of other school staff   -   Views of parents / family  –   denial   -   Views of peers and their parents  
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Interview —female aged 22 TA — 1yr
ADHD — on and off for 8.5 months.
Current role - ADHD — individual basis

One-to-one work with ADHD

How many on average — 4 children

No ADHD-specific training.

SAVCARS AL

1. You have experience with ADHD in the classroom — do you see any benefits of working with — ~ g *
ADHD children? Please give examples 9 @
For me personally, problem solving. A severe amount of patience. | have learned that, me

%&C’(D‘/ @ personally, | am of?@uSo because he was reacting so quIckly it had to be me personally to
think it through methodically. So | had to jump in with my reaction , and that reaction needed to be

. methodical, you know, it gave me a lot of patience in extreme circumstances, so that was really good
PA}\UJ’\UZ for me. So something new | had learnéd from this situation.

RIS

Any other benefits, to the child for example? . <
(B Ottner StafF-noSugyert

»
o 0 Hi@:_a,L_ic skills improved dramatically. WhenT met him he would not stay in the class, he would F <
Nt be in and out, then he might do something then go to the back of the room and play with the ipad.

because it was either keep him happy or try to get him to do
+ds the end we managed to get him to stay in class all day and

nglish exam with my guidance. So he benefited well from of
socially. His behaviour decreased, you know, his outbursts

3 Jand things, and yeah it was a pleasure to see, we didn’t see it at the beginning, but then all of
(\ \U)xod\"'%’j sudden as time went on, | was writing less negative things in his daily log...it was OK — we are getting
i 1S somewhere, and mum was very babpy toad () fluppord -

. ‘5{4\[/“:; There was no copitrol from the
; &d’\ something and flip tt b
she managed to do twa-
our relationship, umm, @

2. Do you see any disadvantages of working with ADHD children? Please give examples yﬁ‘eﬂ/‘blv ‘
[’ alirg
_ Umm. It was stressfulonly in that it waswmwﬁ\_&w old he was feeling.” It A’MUV

(:(),Dv,¥ (\\p was really difficult for me to understand his emotions.even though he was expressing himself with W c/.\

anger it was over the most trivial of things for me, but not for him. And it was_:ﬁm'ﬂmm because | (Mdﬂff /

€ C%i——‘-with my problem solving, he had to work it out for himself. That level of frustration y
yes, but in regards to anything else, no | don’t think there wer%gpy disadvantages in working with W 3

him for me, it w;sau%‘!a, seeing the outcomes for him. So would the advantages outweigh the
: i ) =T 5
disgiantages foghve  sutones— Athudve / neess

3. Thinking of your experiences —do you see any barriers to working with ADHD children?

() OF a. Prompts: support - school, knowledge, training, parents, peers
L = Sof
v <
) Q?ot havin, ining. It would be a good thing to have some trw g. So that | could have that
W\A’”féundation before, the because | was blind going into this. Good in one way, but on the other hand
it’s not fair im, but we have found a happy. medium., yes, but in the future | would like to have

/(vwmgvm%-g\@)mm o by noi s enChiS

5 | feel

My dep%our ALN C____ she is very much on call for the one-to-
ones. So he wasmore, fhe didn’t solve them in, but she was there to say what had

@ &’M povkd / (& Ofher Shoff JW"/’L :
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t and who the to mention it to, the so 0
jha ened, she would be there t e where to log, wha t
hz?/vas th,e lady that | would go to if | was stuck, and whateverflththoughtltl ts:or(:alzliti?nskh; x(;:llg ;aey LZ%M
4 Sa ebody to fall back on. If she wasn't the k il !
©yes that’s fine, so there was always so y e e o - ‘

iffi just didn’t un
very difficult becausgll_ot’anh_em.chmiheyjust § einaiveriohe L
disorder. This would affect the teachers behaviours, they would be :':egat'we towaltds his ?ehalx'/:;urs or\ﬁ"’]"
For example they would say — why can’t he just sit down or why can t he just do 'thlio;thmgs i &l)& &
> e was never a nasty negative, but a Oh off he goes again, you know, a lack o ; Ng
f e = t hers is that lack of understanding. |

nderstanding. So a definite barrier between him and his teac ; [ )
would Sﬂvmﬁseégngﬁnmquwghqonrﬁv’éﬁﬁ%"i"f“eﬂi’ ng of - off he goes again —he's alw’aysi fg:ng
that or giving him a row for doing something when he physically couldn’t stop himself doing

i f ing, i in understanding, but 0%
emotionally so there’s only a few that have an understanding, in the are not in un 3
. have understood it they had the (H [M =

i ight not
the rathe@ga’tmu_o_wards it. So even though they mig| @ ;\ID M{)W’I 'EJQ e W%

empathy to try to understand. YAIni cauen
s COM v -

o Vi
As for the head of school, there is no, well, | never went to him withz/yissues. | su!;zpcse only
serious issues that affected the school. Umm, nobody really has an input gecauie either because 5 .
they don’t understand or want to understand or, and also the barrier, he the child could not gel witl @

that there was

any of the teachers so couldn’t go to any of the teachers, so there was that";b'a["gls;“mr &
for him, for his trust in Others. e
2 T = m!"—f,\

only me and one another he could go to, so that was zg}gx/ﬂ'{_

| &oo& = r~){S@I'here was completed support from the parents they could see a couple of months in ther'e that

o)"s/;}(z there was progression. And they were very supportive of trying anything so they were doing the (\S ,() 5

TQ)\(\I‘Q \“E- * medical side of things and | was sorting the behaviour. As for peers, there were mixed responses. N&)U)\ {-?,Sf’
\N\ o@ Some were accepting of his behaviour, in a way l_)ghﬂg_ig) ~"Some children found it very 2

S\,\}QQ . frustrating in regards to, if he’d had his outbursts in the yard and they didn’t quite ui
Was because of his ADHD, that’s how she reacts to things so they used to take it to heart and there

was another boy who also had ADHD with more severe learning difficulties as well, he didn’t like the
fact that my 1 to 1 had more ability to do things academically so thjs caused some issues.
3 P g

eel — N Chan

4. Have your experiences relating to the barriers you discuss changed overtime?

2t

W()\Whe element of teachers not understanding the behaviour stayed the same, but because he
VJJ&A improved his behaviour, the negativity lightened, there was less negativity and the judgment. It
didn’t go away, but it was not as much. and that’s because his behaviour was improving. It was as if

—oh he’s doing well now, we don’t have to worry. So I guess with his improvement in behaviour
their attitudes changed, it’s as if he became more approachable and they would feel that it was

I}L‘L o[/ easier to talk to him or say hello, they wouldn’t get much back, you know, a hello, but that's it.
. g/(;.,/i/
_ My lack of kno e at the start — | had a no reading, | obviously read his little Bio, |
e \/] first read it | thought oh my gosh, I've got my hands full here, and | was quite intim

{\éo{&‘d/ ( wasn’t sure about Fhe word anger and alg_gLe_gg;nn, violent behaviour, my first week was on pins the

();/‘)/],,zb{\’)ﬂ/ thinking was hie going to lash out because that’s what was in his Bio, | was thinking oh gosh he’s just
lM ,\JVJ f;:::m'b j t me. That was_not the case, | suppose on a day to day basis that was the case just \‘“u
fur seve stances. So no, | did not read up on ADHD. | hate to admit it but it was one of those  [YUS¢oN &4¢

who thouzht it was naughty syndrome so he would kick off, he’d have anat [ 'd want things

his ow: y in the, those the sort of things. So at the beginning it was justge: m;gfto know him 2.
asking him questions that were very yes or no, umm, because he had his guard up because he did WW
not know me. i 6|/wl 1

5. Thinking of your experiences — do you see any facilitators that help you to work with ADHD
&n?
a. Prompts: support - school, knowledge, training, parents, peers
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Support network was good. Although it was just me and the ALNCO, | didn’t mind that because if it 'ah/

anyone else interfered he would kick off, and so it was easier for me.
A g N . . —_
Lﬂw{”wﬁh The Ed Psych was great too —and cleared some things up. So when it she used to come in she would Pahi
round it off... And she would give me some little hints and tips on how to do certain things and NG res

N‘A taught me that it was more about getting to know the child and knowing his traits and personality. frairy
Trisk

So as much as they had input to try to do certain things, | would end up doing them. And it’s usually
a matter just trying things out sometimes it works sometimes it doesn’t.

e 4 o gt
: H,Mh Y pawgmd, because he wasn’t statemented, they were happy he was getting support. They i -‘W
were very, they were telling me his likes and dislikes and about his home life and previous school [/

P Y;u/’\' experiences and it wasn’t a matter of he doesn’t like that so don’t do it, so they were just giving the
1 J\A{) information that would help me work with him, but even though this information came from.uther 3&1 e 49
schools he was agreed 80% different in this school then he had been in previous schools. | think he’d M

gone through four other schools and this was the best report he had, something was being done’ 0 d e -
right then, we’ve and pushed the barriers with thc,lhings,yp,ufdjdnit,likp,jus[,to,sﬁeg_i@e did like e

them. The so she was happy with that because she just wanted him to be a happy boy, not an

aggressive one.

On a whole peers were supportive. They would always come and get me, and say 5o and so is angry
out in the yard, so there were very supportive in the sense that they knew to comg’a_rﬁgﬂmg_m
help him or if there was a task on in the classroom, for example if someone had to go and get some
chairs from another room, they would always ask him because they knew that taking him out to the
class sometimes calmed him down, so they got to know his traits of what helped him and what did

netimes calmed him ¢
not help him. And on the whole of they were very supportive in supporting him.

Have your experiences relating to the facilitators you discuss changed overtime?

owards the end of year six started to th hiMbecause it

was over the same thing and it was as if they got fed up of it. Yet the girls were completely opposite
ish at the beginning then as his behaviour improved in the classroom and in 5‘ Ve
hed him more and spoke to him all and included him in in team tasks. uppe

they wert
general the!

7. What impact does working with ADHD children have on you?
a Prompts: positive, negative (emotional, physical)

v because it was constantly, there after reading his little Bio | was constantly S\v*‘j‘ "\fv

So | was on pins all the time, | didn’t think | was on pins, but looking (‘/\A

1 to kick off, | was expecting — what if, what will happen | do that. Umm. L 2

“ut rewarding because his progression. Umm, frustrating when | have always RQ’NLL” U\f
—— : &

- poi Somewhere and then there’d be that lapse, but then they can’t help it,

ense of, happy. emgtion to seeing him progress and emotional some days with

vith the whole you think you are getting somewhere and then dips — so two steps

. oFf

,”\L'vf i 2ps back, so getting somewhere, but then those fall backs. Frustration but also ,‘Jr{(“mﬂ
f rewarding. | have learned moreibout him. | got to know him for him. | didn’t see him as Joe Bloggs
with ADHD - it was just Joe Bloggs. The condition didn’t really come into it. It was just who he was.
Lt({}t c{, | just wish | knew more about ADHD. | think teachers especially need to be educated more on it in T(‘n(’/“'j dnt
knuw‘d{j"'/ because i knicw rhere is a spectrum but we don’t understand. ey hrnd

franmy




