Student Number: 1700279
	Student Self Evaluation Form



This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 

	Common Assessment Criteria Applied
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	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
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	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
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	2. Intellectual Skills (Analysis)
	
	
	
	
	x
	

	3. Pedagogic and Professional Applications
(Practical Application and Deployment)
	
	
	
	x
	
	

	4. Key Transferable Skills
	
	
	
	x
	
	

	

	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	Research
Referencing
Critical analysis
Research
Referencing
Child Knowledge and understanding

	Transitions to new discussion areas.
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Written assignment entitled: “Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.”






Introduction
This essay will explore the current attainment, future attainment targets and the recommended journey to achieve these attainment targets of one Year 6 girl within a primary school setting. 
In accordance with British Educational Research Association Ethical Standards, the names of the school, staff and pupils will remain anonymous. The context of the school is shown in the table below:

School Context: 
Table 1.1
	School context:
	School Estyn Report, 2014:
The primary school is situated in a village in a valley, six miles north of a main town.  The school caters for 130 pupils aged three to 11 years.  Currently, there are four single-age and two mixed-age classes.  There are six  full-time teachers.

	FSM & ALN
	Around 18% of pupils are entitled to free school meals, which is below the national average.  Very few pupils come from ethnic minority backgrounds.  No pupils come from homes where Welsh is the first language.  Around 19% of pupils have additional learning needs, which is about average for Wales, and very few pupils have a statement of special educational needs.  Very few pupils are looked after by the local authority. 

	Budget
	The individual school budget per pupil for the Primary School in 2013-2014 means that the budget is £3,370 per pupil.  The maximum per pupil in the primary schools in Neath Port Talbot is £8,492 and the minimum is £2,668.  The Primary School is 46th out of the 70 primary schools in Neath Port Talbot in terms of its school budget per pupil.
(Estyn, 2014: 1)

	Estyn Judgement
	The school was judged as ‘adequate’ in an Estyn report following an inspection in 2014. (Estyn, 2014: 2)
Following a monitoring visit in 2015, Estyn judged the school “to have made good progress in respect of the key issues for action following the Estyn visit in May 2015.” The school was subsequently “removed from the list of schools requiring Estyn monitoring.” (Estyn, 2015: 1)

	Year 6 setting
	The Year 6 class consists of 22 pupils in total with a split of 6 girls and 16 boys. There was a Learning Support Assistant in the class prior to my arrival.



The senior leadership team at the school included an acting head teacher and an acting deputy head.
The target pupil is currently aged 11 years and 4 months and lives in the local village. For the purposes of this essay, and in accordance with ethics, she will remain anonymous and be referred to hereafter as ‘child a.’
The ages of the children in the Year 6 class at the time ranged from 10 years and nine months to eleven years and eight months.
Class 6 pupils are seated according to their attainment levels as shown in the diagram below:

Year 6 Seating Plan:
[image: ]
[bookmark: _Hlk502657122][bookmark: _Hlk502674136]
The target pupil sits in the back row amongst other higher attainment pupils.

[bookmark: _Hlk502672649][bookmark: _Hlk502674097]Data Collection (800 words)
A variety of data collection methods were used to inform the evidence to build a coherent picture of the target child including school tracking reports, working with the child in the class, observing the child, my own RAG rated tracking forms and analysis of child a’s written work, a learning walk and pupil interviews.
The school provided assessment test results from tests conducted in Sept 2017 and March 2018 assessing children’s performance in reading, spelling and Mathematics. The tests used the Salford reading test and the Schonell spelling test to determine a child’s reading and spelling age. Insert quote about tests.
My own RAG tracking sheets informed my evidence. These forms were completed by myself following a lesson. All of the students who participated in the lesson were rated on a red, amber or green scale. A red rating denotes that the student encountered significant difficulty during the lesson, amber means that they had some difficulty and a green rating denotes that they had no difficulty completing any learning tasks and fully achieved the learning objective.
Whilst a RAG rating is useful as a guidance for the current level of the child, ‘what actually makes assessment useful is that it helps pupils, teachers and parents to know and understand precisely what lies behind the superficial score or symbol and what needs to be done to help secure further progress.’ (Brown and Burnham, 2014: Headnote). It is important that we do not, as Biesta (cited in Brown and Burnham, 2014: Headnote) describes ‘end up valuing what is measured, rather than that we engage in measurement of what we value'. In order to have enough evidence to form a ‘holistic’ view of the child (as required for the purposes of this essay), the RAG forms were employed only as one element of the data gathering process.
I observed the child over the course of several school days as an ‘active participant’ (Bruner cited in Macblain, 2014: 52) in her own learning whilst performing learning tasks, listening to the teacher or support staff and during extra-curricular activities. 
[bookmark: _Hlk502578490][bookmark: _Hlk502664498]Direct observation carries with it the risk of ‘inherent subjectivity’ (Mac Naughton et.al., 2010: 316). In an attempt to minimise this risk, I tried as far as possible to observe the target child in an objective and non-judgemental manner or as Nutbrown (1996: 45 cited in Clark and Moss 2001: 65) describes ‘with wide eyes and an open mind.’ Furthermore, some would argue that direct observation enables the researcher to view the participants in their natural setting (Welsh Government, 2015: 27); and provides ‘one of the most versatile ways of gathering information.’ (Simpson & Tuson, 1995: 3)
A learning walk through the school one morning and a pupil interviews with child a provided an insight into her likes, dislikes, mindset and attitude to different areas of learning and attempted to capture the ‘pupil voice’. The pupil voice was sought not only as a ‘reflection of the wider momentum of the children’s voice movement’ (Alexander, 2010: 143), but as an integral element of the data capturing process. Placing the voice of the child at the centre of the process facilitated a participatory approach where the child is ‘treated as an expert and agent in their own life.’ (Clark, 2005: 13)
However, whilst the learning walk and interview contributed to the evidence, it must be noted that listening can “also be a way of ‘listening in’ on children’s lives and an unwanted intrusion.” (Clark and Moss, 2001: 61) Taking this into consideration, I held only two interviews with child a and additional data was gathered from other sources and methods.
During the lessons that I taught, I was able to assess child a’s current understanding of curriculum material, concepts and knowledge and skills in different areas of learning through the employment of a range of assessment for learning strategies including effective questioning (Hopkins, 2009; Welsh Government, 2010: 16), collaborative learning activities (Vygotsky cited in Macblain, 2014: 46; Welsh Government, 2010: 6) and independent tasks.
The use of all of these data collection methods facilitated an ‘integrated approach combining the visual with the verbal’ (Clark and Moss, 2001: 1) in line with the Mosaic approach and enabled me to identify specific areas of learning that posed challenges to child a. (Black and Wiliam, 1998: 2). The process of assembling all of the data and analysing it a whole allowed  me to identify her attitudes, skills and knowledge according to Nottingham’s ASK model shown below:
The ASK Model:
[image: ]
(Nottingham cited in UWTSD, 2018)
This accumulated evidence then informed an ‘holistic’ picture of the target pupil and my assessment became ‘formative’ in that ‘the evidence was actually used to adapt the teaching work to meet the needs.’ (Black and Wiliam, 1998: 2) 
The safeguarding policy of the school was followed at all times and the research was conducted in accordance with the Nuremberg code and the BERA Ethical Standards.

Analysis of Learner
The Year 6 assessment test results provided by the school seem to show that child a has a reading age two months above her actual age and a spelling age two years above. However, the test results show that for Mathematics, child a has a Mathematics age that is over a year below her actual age. However, it could be argued that these tests were carried out over a very short period and 
According to Dowling (2005: 5 cited in MacBlain, 2014: 65) ‘the task of really getting inside children’s minds and understanding them can only properly be achieved through observing their actions and conversing with them.’ 
I opened the pupil interview with some ‘warm-up’ questions with the intention of putting child a at ease (Mukherji and Albon, 2012: 129), for example “What are you going to do at the weekend?” I then explained that I was going to ask her some questions about what she likes, dislikes doing and about how she learns and if at any point she felt uncomfortable with the questions, she did not have to answer them. To provide some level of background, she loves going to the fun-fair and was planning to go that weekend with her friends. Her favourite ride at the fair is ‘Sticky Wall’ and she explained in detail how it works and the gravity holds you in it. She likes learning how to do make-up and wants to be a make-up artist when she is older.
Her favourite subject is Science (see description of gravity above) as it’s the most exciting and she really enjoyed exploding a volcano in her science lesson. She volunteered the information that she doesn’t like Mathematics. When I asked her why she did not like it, she replied with “Sometimes it’s hard and I don’t get it.”
When I was supporting the teacher, I helped child a and her learning partner with a Mathematics number reasoning activity. Child a was unusually quiet when I asked prompting questions to guide them to the method to work out the solution. Normally, when I am teaching the class, she is eager to contribute to class discussion and respond to questions thrown out to the class. Her learning partner was more forthcoming and started to trial different strategies to work out the answer. Once child a understood what her partner was doing, she joined in eagerly, seemingly forgetting her earlier reluctance to attempt the task. However, when the strategy she was applying didn’t work, she stopped, rubbed her eyes and said “Oh no, this is really hard.” Even though I tried to explain that the point of the exercise was to test out different ways to find the answer, to develop their thinking and reasoning skills and, to paraphrase Boaler (2016: 11) that mistakes have to be made in Mathematics in order to help us to learn, she remained unconvinced of her ability to solve the puzzle. This short episode seems to be symptomatic of child a’s attitude towards Mathematics, it was repeated in the pupil interview, school tracking data and work book analysis. It would appear that child a’s mindset towards Mathematics is not a ‘growth mindset’ (Boaler, 2016: 11) but a ‘fixed’ one, she truly believes that she cannot do Mathematics, that she lacks the knowledge, skills or ability to learn Mathematics. She is not confident in the subject, and as we saw with the aforementioned observation, when she faces a challenge, which in Mathematics should be viewed as an opportunity to learn, she mentally creates a learning barrier preventing progression in the subject. It was interesting to learn that Science is her favourite subject, when science also poses questions and dilemnas and the learner has to think of and trial possible solutions. It seemed that her fear of failing in Mathematics stopped her thinking clearly and positively. Another possible explanation may be that because she excels in other subjects, and has been praised for ‘being smart,’ as opposed to the effort she has put into a particular piece of work contributing to the idea that she has a ‘fixed amount of ability’ (Boaler, 2016: 8) and, to paraphrase Boaler (2016: 11) when she fails at Mathematics, which is a fundamental requirement of Mathematics, she self-evaluates, concluding that she is not smart in Mathematics because she keeps failing at it.
During the interview, she told me that if she could have anything to help her learn, it would be her own laptop, this would enable her to research for her own learning, just as she did recently to find out how to work out the mode and the mean of something. It seems that once she has discovered the strategy to work out the solution, she then has confidence in her ability to apply that strategy, providing that the strategy works first time.
When asked if she prefers to work in groups or independently, she explained that it depended on the subject, for Art and English, she liked to work on her own, in Science lessons she prefers to work in a group and for Mathematics, she would like to work on her own with the teacher’s help. This again seems to support the negative attitude she has towards her own ability in this subject. Of course, as with my observations, the data gathered in the pupil interview is extremely subjective but is does provide an insight into child a’s mindset and this attitude is supported by the evidence from the other collection methods.
Observations of child a in different settings, inside and outside of the classroom including during lessons, breaktime and in PE provided me with an understanding of her well-being. She comes across as a confident child, playing with her friends and had even established a dance club for Year 3 children which she co-ran with her peers. I was invited to watch a dance performance during lunch-time and watched her confidently prompt the pupils with silent visual instructions.
The learning walk was carried out on the morning of 27th April and child a was asked, “can you show me the things that help you to learn?” We started the tour in her classroom and I ensured that it was child-led and did not prompt her where to start. She pointed out the Welsh and English dictionaries explaining that “if you’re stuck on a word, they’ll help you with spelling and definition.” The thesaurus helps “to find better words.”
The Welsh wall (see appendix for photograph) helps her “if you have an idea of how to say it, it helps you.” She commented on the picture clues on the Welsh help sheets and said that they give her clues.” Moving on to the whiteboard, she pointed out that the Learning Objective “tells us what we’re doing” and that the success criteria section “really helps us.” This would infer that she has a good understanding of what is expected of her in each lesson and what she needs to do to learn effectively. On the back of the classroom door is a class timetable which she said she uses all of the time to see what is happening. The Guided Reading corner prompted her to explain that they use i-pads to research news around the world. On the computers at the back of the room, she told me that she likes to go on spell-blast on Hwb. She also enjoys reading and often takes a book from the Book Box to read.
Proceeding to the library (see appendix for photograph), she remarked that this is the “most important learning room after the library” because there are lots of books where they can find out things. In the art room, she spoke about a fair test that they had carried out in a Science lesson. The learning / ICT room they use for debates sometimes and the i-pads, chrome books and laptops help them with research, whilst the Mathematical equipment helps with fractions and adding. The fact that she referred to specific Mathematical tasks and not just Mathematics in general could suggest that she is keenly aware of the support tools that are available to her around the school and how to use them to help her with specific learning activities.
At the end of the learning walk, she explained that she had enjoyed taking me on the tour and remarked that it was interesting to think in that way i.e. about things that help her to learn.
The book analysis seemed to suggest that child a displayed good comprehension skills, she was able to identify key features in a text and competently write her own narrative (see appendix for photographs) and that she is displaying examples of level 5 attainment such as ‘spelling difficult words accurately’; she ‘can write for many different forms’ such as narrative, instruction, persuasive etc.; she is employing punctuation effectively and other aspects of level 5.
Her mathematics book and my tracking forms showed a mixture of good understanding i.e. for percentages and fractions, and a lack of understanding i.e. for multiplying decimals and rounding to the nearest thousand. It would appear that once she has the correct strategy, she can competently apply it. Child a’s Mathematics book displays evidence of level 4.
Her Science book shows example of level 5 work and Welsh is level 4.
To summarise the data, it would appear that she excels at and enjoys English, literacy and reading, and although she shows signs of Mathematical understanding, she does not enjoy it, fearing the failure which is an integral and unavoidable element of Mathematical learning and she approaches the subject with an ill-informed pre-conception that she lacks ability and because she does not get it right first time, that it is too hard for her. Insert two other subjects – Maybe Welsh and Science if you can find some science work.
English book showed that she uses full stops at the start of paragraphs.

Next Steps (1500 words)
As we identified in the previous section, a possible reason for her current attainment in Mathematics may be her attitude towards the subject.
With appropriate scaffolding in place, she may feel more secure in the subject and approach it with more confidence. (example, printed formulae so she can see clearly how to perform the calculation).
 (Dweck, 2014) and instead of ‘running from the challenge’ she will ‘engage with it’. In order to ‘build the bridge to yet’ (Dweck, 2014), child a could receive praise for the effort she puts in and the strategies that she employs to carry out a learning task instead of receiving praise merely for doing good work (Dweck, 2014). By creating a culture of ‘not yet’ in the classroom, Dweck (2014) argues that this would create ‘more engagement’ for longer, improved confidence and ‘more perseverance.’
Developing this ‘growth mindset’ (Dweck, 2014; Boaler; 2016) would help child a, and indeed all of the pupils in the class to transform the students’ thought process when confronted with a challenge from “I can’t do it, it’s too hard” to “I can’t do it yet, but if I keep trying and making mistakes, I will learn how to do it.”
As well as effective praise, flashcards could be used as an intervention as part of an Individual Education Plan (See appendix). These would enhance child a’s mindset and provide her with a range of positive vocabulary to use when faced with a challenge. Some examples of these flashcards are shown below.
Speficif target areas for Maths and English interventions could be activities around 
Multiplying decimals, rounding numbers to the nearest thousand. The correct use of full stops
See science and Welsh books.
See site recommended by Karen – SEN thing
Work to develop growth mindset – refer to HATTIE, Dweck And Boaler (see quotes)
Interventions – Dojo interventions, Sutton Trust and talk about IEP (INCLUDE IN APPENDIX)
Justify these approaches, resources and activities– see above)
I need to develop and apply “strategies to give students the experiences that allow them to develop strong mathematical mindsets.” (p.9)

Growth mindset flashcards, an example of which is shown below, (see appendix for more examples)

Insert table from quote doc.

Providing effective feedback on work carried out may also be a valuable strategy to progress her learning. The Welsh Government (2010: 26) recommends that ‘to be effective, feedback should be as effective as possible,’ and that ongoing feedback should be provided ‘throughout the learning.’ In this way, child a would receive instant teacher and would it would provide a real opportunity to self-evaluate against the expectations and success criteria as opposed to the misconceived idea that she is failing and it is too hard before she has even started the challenge. It may help before a reasoning activity, to include in the success criteria, “to trial a number of strategies”, this may make child a more comfortable if she knows in advance that this is an integral pert of the learning task. Some examples of feedback channels are shown below:
· Checking against the success criteria
· Comparing own work with exemplars provided by the teacher
· Class discussion of one learner’s ongoing work displayed on the whiteboard using a visualiser/ webcam/ video camera
· Questioning/ probing about ongoing work by the teacher.
· Teacher oral nudges and comments to individual/ small group
· The teacher raising an observed common problem with the whole class.
· Peer and self-assessment.
(Welsh Government 2010: 26)
Some of the above strategies are already employed in the Year 6 classroom such as checking against the success criteria and peer and self-assessment, however more from the list could be added and they could be used in a more systematic way. It would be necessary to analyse each strategy and plan for classroom implementation because some groundwork may be required to prepare and change the attitude of the class before, for example, the work of one learner could be displayed and scrutinised by their peers.

Conclusion (350 words)
Being asked to focus on one child in-depth for the purposes of this assignment raised my awareness of the range of available data around a child in a primary school. The research process enabled me to study the target pupil closely, whilst at the same time, trying not to intrude on her privacy and allowed me to bring together all of the techniques in order to develop a coherent picture of the child, their interests, learning preferences, well-being and facilitated the use of all of the data collection . Preparing the data for the assignment allowed me to identify, access and pull together all of the available information about the student and based on the range of school data, my own book analysis, RAG forms and conversations with child a.
It was interesting to see the level of trust that built up early on when child a volunteered to inform me that she didn’t like Mathematics. Through using all of the information available to me as a teacher and continuous ongoing assessment for learning strategies, I will endeavour to deliver bespoke learning and to move the learning forward of each child in my classroom. 
Upon reflection, it is crucial that I gain an in-depth understanding of each child in my class, their likes, dislikes and mindset, how they like to learn and ensure that I employ these teaching strategies when delivering learning to them. I will ensure that they work towards a growth mindset and see a ‘challenge’ as a positive opportunity to extend their learning and reach their full attainment aspirations, whilst I remain mindful of their well-being. They need to understand that failure is an integral and fundamental part of the learning process.

Reflect upon the info that this assignment has given you in terms of knowledge of AFL – and how this will impact you as a teacher.
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