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How does co-constructing a success criteria effect independent learning



Aim focus and purpose of the research 

While on my first professional teaching experience (PTE) I was placed in a year 5/6 mixed class and also a year 1/2 mixed class. Whilst on placement, and through past experiences working in schools as a teaching assistant, it came to my attention the use of success criteria and the different ways in which they have been used. I myself used them on a number of occasions whilst on my first PTE placement. Personally, I predominantly used success criteria in year 5/6, however, did also use it on a number of occasions in year 1/2. When I was made aware that we had to conduct a research project, my initial thoughts were to investigate the impact of success criteria on the children’s learning. My research partner and I, therefore wanted to investigate whether co-constructing a success criteria with students would help them become more independent learners. 

Research context 

In both of my placement classes and throughout my time working as a teaching assistant, success criteria has been widely used and it is clear to see the value that teachers place on the use of success criteria for the benefits of the learning. Usually, from the experiences I have witnessed, the use of the success criteria is introduced at the start of the lesson and forms the basis of what will be a successful lesson. While discussing with my research partner, we were both increasingly interested in the benefits of success criteria and why it is implemented teaching and learning. We pondered and discussed why success criteria is valued so highly within the classroom from previous experiences. We questioned whether teachers used it due to school policy, to drive the lesson outcomes or were using it to benefit and aid the children’s learning. When set the assignment of creating a research project, after discussions highlighting our interests, my research partner and I came to the conclusion that we would research how co-constructing a success criteria effects independent learning. We will be therefore looking at the effect a success criteria has on the student in a classroom environment, particularly looking at whether or not making a success criteria together aid the children to work more independently. As Donaldson (2015) promotes independent learning as a key component to a lifelong learner, this complies with national targets. To mirror this, Donaldson advocates the importance of developing Assessment for Learning (AfL) within education within the twelve pedagogical principles. Therefore, this integral aspect of learning was an interesting and pressing quality to research. At the time of the research project, both myself and my partner would have moved from key stage 2 to foundation phase. We will both be in a mixed year 1/2 class. This means that these classes will be the forefront of helping us to collect our research for the study. There will be a lesson where my research partner will come and observe a lesson and then interview some of the children. The roles will then be reversed.

Literature review 

After distinguishing that my partner and I were going to look at success criteria, we looked further into the research behind it. The work of Crichton (2016) intrigued and helped us to refine our research question. They suggest that even though success criteria is a widely used tool in education, there has been less research done on this subject than other assessment for learning (AfL) tools. Crichton (2016) implies that success criteria can be a vital tool in education for the development of learners, however, they suggest that learners are frustrated with their lack of discussion surrounding the matter. From this, this helped my research partner and I come up with the question of how does co-constructing a success criteria effect independent learning.

Black and Wiliam (1998) and Clarke (2008) advocate the use of success criteria within the classroom. This has been echoed by Glasson (2009), who indicates that it helps children close the gap between previous and developing knowledge. However, Jolliffe and Waugh (2017) agree with this point to an extent and recognise some of the positive qualities that a success criteria can bring to both the teaching and learning of teachers and children respectively. Subsequently, they do indicate that success criteria is one of the most widely inconsistent tools used within education.

O’Donoghue (2017) recognises the benefits of independent learning but suggest that it can be difficult to support children to become independent learners. O’Donoghue (2017) also suggests that learners need to be trained to become independent, especially low level student. Similar to O’Donoghue (2017), Cotterall (2000) and Jones (2005) indicate that independent learning can be beneficial, however, indicated that this can be effected by the learners themselves, through factors such as the student’s attitude towards independent learning.  Jones (2005) furthermore indicates that ultimately, it comes down to the student. However, as mentioned prior, the national importance for ‘independent learners’ was outlined by Donaldson (2015), and further advocated by Welsh Government (2017). The teacher can put everything in place to develop the students, however, the student need to want to develop. Fisher and Frey (2013) also suggest that students need to be ready and need to want to be independent in order to become independent learners. This may influence some of the data collected within our research as some of the children may not want to become independent, and the success criteria will therefore, essentially, become worthless. This will be a factor of consideration when collecting the research.
Graham-Matheson (2015), Perrenoud (1998) and William (2003) argue that types of assessment, such as success criteria, should be embedded within planning, teaching and learning in order to provide learners the opportunity of becoming self-regulated learners. Graham-Matheson (2015) and Stobart (2008) also advocate that assessment should be a two-way process between student and teacher, which enhances motivation and improves understanding and attainment. Graham-Matheson’s work refers to criterion-referenced assessment, this is when children’s work is assessed against a criterion not compared against others. This will be a similar concept to our research as the children will be looking to complete work against a co-constructed success criteria rather than others. The children will also be working in a two-way process with the teacher as Graham-Matheson (2015) advocates.  However, Hussey and Smith (2003) express that view that success criteria can limit the thinking of children, henceforth, reduce the creative capacity children can produce.
Hattie (2012) suggests that in order for a teacher to deliver a successful lesson, children need to fulfil the requirements of the success criteria of the lesson. This is echoed by Black and William (1998) that place sharing a success criteria as one of the four main elements of effective AfL. Hattie (2012) also indicates that it is important for the students to know what the success criteria of the lesson is, in order to meet the requirements. Hattie (2012) also signifies that the success criteria of a lesson needs to be at the right level for the students, demonstrating that the children express their views on the level of difficulty of the success criteria.
Gershon (2014) indicates that becoming independent in the classroom enhances the development of independence in future life, which is vital in an individualistic society. Teaching for independence is a more difficult means of educating children (Gershon, 2014).  Fisher and Frey (2013) also indicate that independent learning stems through the practice of the teacher and the different activities within the teacher pedagogy. 
Gershon (2014) states that checklists are a great tool to develop independent learners. They go further and suggest that creating this checklist together it can help students think carefully about what is required for a good piece of work. Even though our research discusses the use of success criteria rather than a checklist, they can be seen to be very similar in manner.
Harvey and Chickie-Wolfe (2007) and William (2003) suggest that co-construction a success criteria would not have an overwhelming effect on independent learning as they say that there are many other attributes to becoming an independent learner. William (2003) however emphasises the role the teacher plays in enabling the child to become an independent learner.



Explanation of your lesson study design

To obtain successful data for this project, myself and my partner will be conducting a lesson study.  Cerbin and Kopp (2006) suggest that lesson studies are a means of improving teachers practice and learning through collaboration and constructive reflection. They suggest that teachers often share similar pedagogical goals, however, rarely get a chance to reflect and express view with a colleague. Hiebert et al (2002), Dudley (2014) and Cerbin and Kopp (2006) indicate that lesson studies derive from a Japanese method for developing teaching and learning within the classroom setting. Lesson studies in Japan usually have several of the teachers/colleagues observing both the teaching and the learning. The purpose of the lesson study alters depending on the focus according to Dudley (2014). Dudley (2014) suggests that lesson studies gives the chance to see learning occur in more depth than normal. In the lesson study that my research partner and I will be conducting, it will be slightly different to the Japanese ethos, as there will only be the two of us rather than several bodies within the class. The focus of the lesson study will be to observe whether co-constructing a success criteria effects independent learning. For this reason, the focus will predominantly be emphasised on the learning as oppose to the teaching.
 
The method of data collection that myself and my research partner chose was observation and semi structured interviews. Throughout the semi-structured interviews, my partner and I will look to use open ended questions to allow the focus group/child the opportunity to express themselves meaningfully. We decided to use observation as a tool to collect data as it gives the researcher an opportunity to gather authentic and live data, when and where it happens (Cohen et al. 2011). Simpson and Tuson (2003) also indicate that observations are a very flexible way of recording data and to understand what a person is thinking as Tuckman (1972) indicates. LeCompete and Preissle (1993) indicate that there are six different types of interviews. The interview method that my research partner and I have chosen semi-structured interviews as we feel it will give the best form of data.  Contrastingly, Patton (1980) criticises this use of interview, specifying that data can be difficult to analyse in qualitative form. Also, Welsh Government (2015) suggest that interviewing can be disadvantageous due to the interviewee asking leading questions, which could impact on the eventual findings. During the observational phase of the research, both myself and my research partner will look to conduct naturalistic and participant observational techniques. Flick (2009) indicates that naturalistic observations occur when participants are comfortable and in their everyday situation. This will be true as the children will be familiar and should ultimately feel comfortable within their setting, leading to gaining a truer finding of research. Participant observational techniques involved the researcher becoming a member of the group, which is particularly useful in small groups (Kawulich, 2005). This will only be done when necessary. 

My research partner and I decided that whilst observing, to produce observational notes to record evidence as soon as it occurs, see Appendix 1 and 2. The notes will then be used to aid discussion when concluding our evidence. My partner and I, decided that observational notes would be taken during observation of the focus group. We also concluded that we would take generic note on how non participants were responding to the use of the co-constructed success criteria. Note taking is a form of qualitative data. Brynman (2008, pp.366) cited in Hammersley (2012) defined qualitative research as ‘a research strategy that usually emphasizes words rather that quantification in the collection and analysis of data.’ A criticism of the research we conducted that we were over reliant on one type of data collection, this being qualitative data. My partner and I intended to gather notes using an observational grid, regarding how children interacted with the co-constructed success criteria. As previously mentioned, these observational notes would then aid our discussion and reflection of the lesson and where to develop it next time.

Once my partner and I had collected the data, we chose to use the work of Brookfield (2005) and Gibbs (1988) to help us reflect on what we had collected and how we could improve upon this. Brookfield (2005) work helps individuals reflect through four different perspectives. Even through Brookfield has 4 different lenses, we felt that it was relevant to modify the model, to use three. The three we decided to use were; autobiographical, the students view and the view of literature. These different lenses or perspectives would help us reflect on how the research/lesson went personally, how it could be perceived from the students perspective and what literature says surrounding the topic. Welsh Government (2015) comply with the views of Brookfield (2005) by advocating the process of triangulation, which suggest the researcher should view data from a variety of perspectives. To help us structure our reflection through these for different perspective we looked to use the work of Gibbs (1988). Gibbs (1988) has six cycles of reflection which will look to help myself and my partner structure our reflection in an effective manner. The work of both Brookfield (2005) and Gibbs (1988) has been criticised, however, myself and my partner felt that for the purpose of our research, they were the models which best suited our approach.

During our lesson studies there were 7 children chosen in total to be observed between the two different classes. My partner and I, decided that we would like to look at mixed ability within our focus groups. For this reason we chose three children of mixed ability in the first lesson study, then four children of mixed ability in the second. Dudley (2014) advocates the use of working with a smaller focus groups as my research partner and I have done. We also chose to use children of mixed ability as this would give the data we collected more range within this age group. Also the research question is not geared up to target a specific sample. 


Ethical Considerations 

The BERA guidelines (2018) indicate that there are many ethical considerations to be aware of when collecting research such as consent, transparency, data storage and the right to withdraw. BERA (2018) suggest that every person undertaking research should operate under the ethical guidance and be treated with ethical respect. For this reason, throughout the duration of this research project, my partner and I ensured that we followed BERA (2018) ethical guidelines to conduct our research project. BERA (2018) suggest that each participant in research should be informed of their role in the research project. For this reason, my research partner and I informed the school, class teacher, parents and the children about the key aspects of our research project. Consent was given from all parties before we initiated in finding research. If consent was not given by the school, parents or children then the research would not have been conducted. If consent was given from the school but not from the parents or children, then they would not participate in the lesson. My partner and I both created an ethics form which was approved by an ethics committee before research could be taken. The ethics form outlined the methods in which research would be conducted, the different types of methods selected and who was going to be present to the data whilst being collected and completed.

At all times the children were made aware of their right to withdraw from the research at any given time. This was mirrored with information provided to the parents, who were also informed of the children’s right to withdraw. Parents were told that information gathered would be shared between research partners and shared with university. Any other person would need to request access to the data. Throughout all of the research project, my research partner and I ensured that we were as transparent as possible for all parties involved.

Lesson Study 1

The first lesson study took place in a school on the outskirts of Swansea with 356 pupils and 8% free school meals (reference withdrawn due to anonymity). The school was rated adequate in 2013 however progressed with good improvements in 2014 by Estyn. The lesson was in a mixed year 1/2 class with the focus on subtracting numbers. There were two focus tasks with one group outside and one group working on the continuous and enhanced provision. The children were grouped in attainment groups and work was delegated appropriately for the differentiated groups. I was observing one child in each group alongside gathering a general observation from the class. Initially, three children were outlined for observation however one was off through illness. The lesson started by asking questions to the whole class on the carpet. The children were very engaged and challenged appropriately. After this the children were given the opportunity to co-construct a success criteria, as a whole class, to help them with subtracting. Both pupil 1 and pupil 2 seem excited at the opportunity of having their voice heard and being able to contribute as part of the class.  Observational notes from this lesson are evident in appendix 1 and 4. 

After the time on the carpet the children were sent to given different tasks to do. The two groups of children working on the focus task were both looking at subtracting numbers. The children were looking at subtracting 10, 20 and 100. The number the children were subtracting change depending on their attainment. All the children in the focus task seemed to be achieving the learning objective as they were answering multiple questions correctly and appeared to be engaged with the task throughout the lesson. Pupil 2, who was of lower attainment than pupil 2, was noticeably thinking about the different questions and looking at the co-constructed success criteria to help them with the method of taking away. Thus, showing signs of working independently courtesy of the co-constructed success criteria. Pupil 1 was also using the co-constructed success criteria to comply with the correct method. After pupil 1 had used the method, it was clear they were looking at previous process to support their current question. Pupil 2 was obviously trying to use the co-constructed success criteria written on the whiteboard as pupil 2 was continuously turning around to look at the next step. 

After the initial lesson study, we concluded that the children were very engaged with the success criteria, both constructing it and using it to help them complete their work. However, to improve the use of the co-constructed success criteria, instead of it just being written on the whiteboard for all the children to share, we could have written one or two per table so that the children did not need to continually turn around to look at the board. Pupil 1 and 2 both suggested this during interview, they believed that to improve the pupils’ participation with the success criteria. The accessibility would be beneficial. They also suggested printed copies of the success criteria for their books.  My partner and I, discussed that to improve the quality of our research, we could have recorded the children’s answers either through using a video recording or voice recording. This would have allowed us to record the answers more in depth rather than taking the key information and writing it down. My partner and I also discussed that co-creating a success criteria within a smaller group may lead to us producing better findings.

Lesson study 2

The second lesson study took part in a small school on towards the north of Swansea with 99 children and four mixed year classes. The second school has a free school meal percentage 5% higher than the national average of 19% and also has 29% additional learning needs with very few coming from an ethnic minority (reference withheld due to anonymity of school). For this lesson, the children were creating a comic strip for the story of the red dragon which the children had previously read in class. 

The start of the lesson saw all the children in the class gathered on the carpet for the introduction of the lesson. The introduction was brief and the class quickly reflected on the key aspects of the story ‘the red dragon’ which we read on the previous day. The children sat well on the carpet and were engaged in answering and recapping on the story we read on the previous day. I used lollipop sticks to select different children to ensure everyone was thinking about the question asked. It was noticeable to see the children actively thinking about the book and what answers they could give. Even one of the children that can usually be quiet challenging, especially when sitting on the carpet, was thinking hard and gave some very good and sensible answers. As discussed before the lesson, myself and my research partner wanted to look at co-constructing the success criteria for the lesson in a group rather than have whole class participation on the carpet, as some children may be overlooked and unable to share their thoughts. This developed this aspect from the first lesson. Observation notes from this lesson are evident in appendix 2 and 3. 

There were four different children in the focus task with myself which were the children selected to be observed. The children were again of mixed attainment to help us collect a wider range of research and strengthen the evidence that we could collect. The children were given differentiated work sheets in alignment with their attainment. At this point myself and the children worked together to co-construct a success criteria to aid them with their work. Again, as discussed previously to the lesson, instead of writing the success criteria on the whiteboard in the classroom for all the children to share, we gave the four children different whiteboards which they could use to help them do their work. Similar to the first lesson, all of the pupils being observed were seen to enjoy participating in creating the co-constructed success criteria. 

Through observations in the second lesson study, we found that pupil 1 continuously looked at the co-constructed success criteria. This allowed her to work independently and check off all the sections pupil 1 had completed until completion of work. Pupil 2 used to success criteria to help progress step by step. However, pupil 2 did required some support as well as using the co-constructed success criteria. Pupil 3, similarly to pupil 1, used the success criteria to work independently, checking off sections as and when they had completed them. Pupil 4 needed support with reading the success criteria. This identifies a requirement for the co-constructed success criteria to be fit for purpose. Pupil 1 and 3 were able to access the success criteria with no help. This resulted in them being able to work independently, highlighting a correlation between success criteria and independent learning. However, as the success criteria was not entirely accessible for pupils 2 and 4, it resulted in them needing support, therefore, showing that it is essential for the co-constructed success criteria to be accessible for the all the children’s attainment to allow there to be an effect on independent learning.

In terms of improvement in the lesson, I believe that giving the children their own success criteria to look at was a step in the right direction as it allowed the children to remain focused and on the task, as the success criteria was right next to them and they did not have to continuously look up at the whiteboard. As pupils 1 and 3 showed during observation.  It was also a good visual stimulus for the children as when they had achieved an aspect of the co-constructed success criteria, they would either put a tick next to the one they had achieved, or they would wipe it off their whiteboard to show they have completed this component of their work. Through both observation and interview, it was clear that the co-constructed success criteria could again be further improved. Black and Wiliam (1998) have additionally promoted the benefits of self-assessment as an AfL strategy, therefore including a mandatory tick off assessment could further enhance this strategy, and therefore improve the teaching and learning. Pupil 4, one of the lower attainment children in the group found it difficult to read the success criteria on her own, which is a key factor if the success criteria is there to help the children be more independent. To improve this, my research partner and I highlighted that we could use pictures to act as a visual stimulus to help with the child complete her work successfully. When interviewing the children pupil 3 also indicated the use of pictures in the success criteria to help the children work independently. We also discussed the use of an audio recording which could then be replayed, this would act as the success criteria for the child.

From this experience it is clear that as a teacher you need to be aware of the different level of need within the class. There is little impact of a comprehensive success criteria if the children, potentially, will be unable to read and understand it. This will impact my future practice as a teacher in a positive way, as I would feel more aware of the different need of the leaners and how I could use different methods to help the children learn more effectively. In terms of the evidence that we have collected, it could be argued that this could be improved. To collect our evidence, we used observations and interviews to help answer our lesson study question. However, I feel that the interviews pushed the children towards the answers that they thought my research partner and I wanted to hear. Kitwood (1977) does suggest that the interviewer needs to do an efficient job to obtain effective data. The skill of the interviewer therefore, could improve the effectiveness of the data collected and is something we could potentially improve on the next time. If we were to do it again, as well as improving interviewing skills, perhaps we could look at gaining our answers through an anonymous way. This would benefit the validity and accuracy of response. 

We also discussed that instead of the children having a whiteboard with the success criteria written on it, we could co-construct the success criteria together and then afterwards, the children could then stick this success criteria into their own books. This way the success criteria will always be at hand if the children need it. This would also be a means of scaffolding the knowledge they have now acquired, all the while doing it independently. Myself and my partner did discuss doing this for the second lesson study however ended up deciding against it as there was not a printer in the classroom which meant that it would have been difficult to co-construct a success criteria and logistically produce a paper copy for their books. We felt this would have led to a lot of disruption to the learning. This could have been avoided if we had prepared the success criteria beforehand, however, this then eliminates the children’s voice in the construction of the success criteria, which after the first lesson study, we believe would have been detrimental to our collection of research.
 

Discussion of findings 

We found that in both lesson studies, both the children being observed and the class in general were very accepting and enthusiastic about co-constructing a success criteria. The children in both lesson studies appeared to really enjoy getting their views heard. Pink (2011) advocates the power of autonomy as an intrinsic motivator, which therefore could have resulted in an improved participation rate in the learning experience. In the majority of the children being observed in the lesson study, the children were referring back to the co-constructed success criteria on numerous occasions. This was aiding the children to effectively work independently. The outcome of the learning was positive, as the success criteria aided the children to achieve the learning objective successfully. However, it could be argued that using a blended variety of the AfL strategies (Black and Wiliam 1998) during the lesson; questioning, success criteria, and on occasions for individuals’ self-assessment, drove this positive outcome. Therefore, questions could be raised to whether the use of success criteria was the sole benefactor to the learning experience. There were occasions where children of lower attainment struggled with success criteria. This is clearly an area where we could develop our research and next time we would look to provide either a visual aid or a hearing aid. The child could then use this as their success criteria to follow. 

During both lesson studies we used different observational techniques such as note taking and interviewing the children. Interviewing the children could be seen as both a strength and a limitation. It could be viewed as a strength as it is a great way of finding out the different children’s opinion on the topic we decided to look into. Having said that, it could also be viewed as a limitation to our findings as the children could be swayed to saying a answer which they believe is the answer the interviewer wants to hear. To avoid this within our research, we tried to make the questions we asked the children as unbiased as possible so that the children were expressing their opinions in a neutral manner, which would benefit the validity of our research. To comply further with Welsh Government (2015) model of ‘triangulation’, using both quantitative and qualitative data could be integrated to further develop insight. This could be carried out learner questionnaires. This could therefore argue against biased conclusions from pure qualitative data, criticised by Welsh Government (2015). 

On reflection, although the children participated in co-constructing the success criteria at the start of their learning, there was no allowance for further development or enhancement to the success criteria once created. If we wish to advocate child led learning (Donaldson 2015) and further independence, the ownership of the success criteria at any point of the lesson should be directed and adapted by the children’s questioning and learning experience. This could therefore develop understanding of the skill, and move towards ‘independent, lifelong learners’ (Donaldson 2015) and (Welsh Government 2017). 

Another limitation to the research which we conducted was the lack of range in age and attainment of the children which we looked at. Our research was conducted and repeated with children of the same ages. It would have made our research more accredited if the research was conducted with a variety of children to make the findings are valid, however, this was not possible due to the nature of how our research was conducted.

A strength of our research is the way in which we reflected. We used the work of Brookfield (2005) and Gibbs (1988) to make meaningful reflections both on the lesson and how we conducted our research. I feel that we reflected positively from the first lesson and changed according due to our reflections. For example, my research partner and I, changed from co-constructing a success criteria with the whole class, to doing this with just the focused group. Thus, allowing for more precise data to be collected. We also changed how many success criteria the children had through positive reflection. This therefore complies with the ethos of Donaldson (2015) who advocates teachers to be ‘reflective practitioners’ for continuous professional development. 

Conclusion 

To conclude, on the whole, I feel that this research project has been very beneficial for both my personal practice moving forward and also the development of the learner. From both literature and from personal experience, it can be suggested that where appropriate, there can be a link between co-constructing a success criteria and its effect on independent learning. 

A limitation of the research we collect was the size of the sample which we collected. The research only looked at two different classes, both of the same age. This could be suggested to lack reliability and validity as the research found can be too small. To make our finding more reliable I feel that we would need to conduct the lesson study with a far greater sample size. If we were to do the research again, I would look to conduct it through a range of classes in the primary school age group. This would make our findings more reliable and valid as with such a small finding the data collected could easily be generalised.

An limitation of the validity of the effectiveness of the success criteria could be that in both lessons, the success criteria was co-constructed after the teacher input. This assessed the learning of skills from that lesson, directed from the teacher. An interesting comparison would be to ask the children to co-construct, using and assessing prior knowledge and discussion, what possible skills could be integrated to successfully achieve the learning objective. This would be carried on in a ‘cold’ task manner, advocated by Clarke (2008). This would assessment tool could direct the teaching and learning. After the teacher input, another success criteria could be again co-constructed, to show as a direct comparison of development of skills and highlight effective teaching and learning. This could further develop this strategy. 

Moving forward into my next school, I will look to try and carry some of the more positive aspects of what I have learnt throughout this lesson study. One of the key aspects I have learnt is that as a teacher, I need to be prepared for all the children in the class. For example, the lower attainment pupil who struggled to read the co-constructed success criteria to aid their independent learning. From this experience, I have learnt that there can be procedures in place to help children such as this pupil. I have also learnt and will take forward how beneficial thorough reflection can be for both teacher and learner, advocated by Donaldson (2015). This therefore promotes Growth Mindset (Dweck, 2006) of me and my partner; to constantly seek development through improvement towards the teaching and learning in the classroom.   Through effective reflection, I believe we made positive changes to our lesson study, this allowed us to get more precise and reliable data. I also believe that co-constructing a success criteria will look to develop more into my practice. Through just observing the children, it was evident how much it meant to the children having their voice heard and sharing ideas with the teacher and the rest of the class. Also, it was noticeable how much the co-constructed success criteria helped the children when used appropriately. 

Recommendations 

Moving forward with the knowledge I have now obtained, I believe that it will alter my personal practice and hopefully improve both my personal practice both more importantly, be used as a tool to develop the student’s knowledge, understanding and learning. I believe that the use of co-constructing a success criteria can be effective at anytime during a lesson and moving forward, I will look to embed this aspect within my teaching philosophy where acceptable. To promote national targets further, I promote this child-led learning strategy further, by allowing the children full ownership to adapt the success criteria throughout the activity.

For future research, I believe the research project could be concluded on a larger scale in order to get a more rounded consensus of the children’s different attitudes towards co-constructing a success criteria to aid their independence for their learning. I would also like to conduct the research project in a range of different age groups within the primary setting and see whether the opinions of the children would change with age and also evaluate whether there was a contrasting viewpoint between genders in primary school. I would also look to improve the quality of the research. To do this I would firstly look to not lead the children as much with the questioning as I felt that on times, the children were swayed to give answers they thought myself and my partner wanted to hear. To develop this, we discussed using an anonymous source so that children felt comfortable expressing their views. Again, to improve the quality of our research, we discussed recording the responses of the children so that our evidence was clear. 

For future development of this research question, as mentioned previously, I could ask the children to construct a success criteria without teacher input previous. This assessment strategy could highlight individual learning pathways and journeys, when compared to the ‘hot’ co-constructed success criteria, created once the skills had been shared. This could develop the research question in a more thorough direction. 
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Appendix 
Appendix 1 
Observation grid- lesson 1 
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Appendix 2
Observation grid- lesson 2
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Appendix 3
Responses for lesson 2 
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Appendix 4
Responses lesson 1 
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