ECEY6004
2009356
Word Count 4,177


Scenario
Sam, age 3, starts Nursery school, who is of different ethnic minority to the rest of his class, practitioners, notice that he is not interacting with other children, and suspect a language barrier could be the cause for this, however later find out that there are more issues effecting the little boy, including the exclusion of his wider family and friends after their move from Korea to the UK. 

Section One 
According to Ferdman (2021) the role of the inclusive leader within the above scenario, is to address and note down any inequalities that could be affecting the child. Booysen (2020) supports this and suggests that it is important that the inclusive leader honours their responsibility and takes control of the situation to solve any problems whilst working collaboratively together with different stakeholders such as children, families, professionals, and communities as a collective, to share their knowledge and expertise about the child and to reach an agreement on overall aims, goals, or missions. However, despite this information a study by Cheung and Kam (2019) suggests that not all settings work collaboratively together and value the opinions of stakeholders for example, Hong Kong primarily focuses on respecting the voice of the teachers as being most important within their culture therefore, the views of others are not considered as essential, this was highlighted in a study where 163 questionnaires were sent out to pre-school teachers, which asked if they thought engaging with families was important and the teachers highlighted within the questionnaire that this was least important, within the setting.

However, in Wales, the Welsh Government (2021) show a commitment to delivering inclusion for all and suggests that everyone in society should be included and treated with dignity, courtesy, and respect, which is further supported by the (Equality Act, 2010). Although an article by Carrington (2016) highlights that there are significant challenges in providing an inclusive environment within schools, because of increased responsibilities and time pressures hold influence over this, data collected from a study revealed that teachers only rate the support that was available for inclusion as only adequate, which shows further improvement is needed in this area, In addition to this an article in the BBC News (2021) states that there is a lack of black, Asian, and ethnic minority teachers in Wales, to show a culture of inclusion within the classrooms therefore, more teachers from different backgrounds and cultures are needed to lead the way. This is supported by the Race Alliance Wales (2016) who sates that the proportion of teachers who are black within Wales is incredibly low, with only 2% of the teaching population being black and 91%. of teachers being white, therefore most children in Wales are taught by white teachers. This demonstrates that more teachers from different ethnic minorities is needed in Wales to assist with inclusion and a more equal workforce. The OCD (2015) statistics suggests that children who are born outside the UK and have parents who are born outside the UK perform worse than that of students without an immigrant background, this highlights the need for a more inclusive workforce to support children like Sam.
. 
Referring to the scenario, you will see that the childcare practitioners are having problems interacting with Sam, therefore it is essential that a meeting is organised with the parents to get more information. Isles-Buck (2019) state that it is important that the leader makes everyone feel welcomed, respected, valued, and supported in the meeting, to find out more about the child and what is affecting him. Bourke and Titus (2019) support a similar view and state that it is important that leaders listen without judgement, show empathy, and establish an open mindset and deep understanding of the family, their culture and background to ensure that everyone feels included.  This is further supported by Bukhari (no date) who highlights the need for the leader to be sympathetic to the families as there are many barriers and challenges, that they could be facing, for example the education system will be different in the UK and moving to a new country is not always an easy thing to deal with, as it can involve separation from the wider family, friends and their culture, which can all have an adverse effect on the family. Arar (2020) supports this and states that practitioners need to be mindful as families moving to the UK often suffer from post -traumatic stress symptoms where they have suffered difficult experiences in their home country, and families might find they cannot help with their children’s work as they have received insufficient schooling themselves which can result in lack of confidence in expressing their child’s needs to the teacher. Further to this failure from the teacher to identify the child’s needs can result in impaired academic achievement, psychological difficulties, and behaviour problems.
Hawkley and Cacioppo (2013) expresses that moving to a new country can leave families feeling isolated and struggling with the language barrier. From the scenario you will see that  there is a suspected language barrier with Sam, Save the children (2021) express that children cannot learn effectively if they do not understand the language of their teacher, therefore Nilsen (2015) suggests that an interpreter may be needed for the child and also the family if they are not able to communicate effectively in English, which should be established by the leader before a meeting is scheduled or similarly the Nuffield Foundation (no date) suggests that a bilingual teacher or practitioner can be called as a broker, a broker is a person invited by the school or family who could be members of the extended family or the community, this will allow all stakeholders within the meeting to be included and to discuss the needs of the child. 

Rodd (2013) emphasises the importance of including families and states when families are actively involved in their child’s education and care, the child will share more positive attitudes to learning and behaviour, subsequently families who receive regular messages form practitioners are more likely to participate in their child’s early learning and education. Early childhood practitioners who appreciate and value the contributions made by families and other stakeholders are more likely to achieve better outcomes. However, the Anna Fraud National Centre for children and family (no date) expresses that engaging with practitioners can often provide challenges, for instance those parents who have had a difficult time engaging with staff when they were in school can still hold these insecurities, therefore universal methods of engagement may differ for each family as one approach might not fit all, therefore more targeted or planned methods may need to be used. Similarly, Evangelou et al. (2013) suggests that there are interventions that can be put into place for hard-to-reach families, such as an invitation to come and play, which will invite parents to engage with practitioners, especially from families from different ethnic minority groups, whereby they can feel attached, isolated or excluded from society. Fenton (2017) States by collaborating with parents through this method will give them the empowerment to interact back, however, it is important that the leader stays professional and treats everyone equally to avoid judgement, bias or stereotyping behaviour, as there may be a group of families that are more interacting and excepting than others no matter what information is received from the leader. 

Rosmalen, Horst and Veer (2016) state that the importance of belonging is well documented in the early years and by Bowlby (1969) in his attachment theory, where all humans need a consistent nurturing relationship with one of more caregivers to gain a sense of belonging. However, Souto-Manning et al. (2012) express that despite the information, not every child experiences a sense of belonging. The word belonging is in fact generally racialised or political, where white ethnic minority groups stand at the top of the hierarchy in the UK, where white values and views are adopted by all back rounds regardless of culture, leaving the views of other ethnic minority groups go unnoticed.  Therefore, this highlights the importance of leaders and practitioners ensuring that the child’s views within the Scenario are heard, valued, and respected regardless of his background, so the child can have a voice an equal right in society. 
This is further supported by Johansson and Purolia (2021) who express belonging is a fundamental need for all children, where everyone must feel valued equally regardless of background or needs. In addition to this, they go on to say the environment the child is emersed in should be welcoming so that they can have a sense of ownership, which is important for children’s well-being and development. Brodie and Savage (2015) suggest that the inclusive leader and other staff within the setting are key to establishing a good relationship with the child therefore, by getting to know their needs, promoting friendships with other children in the class and by establishing a buddy system for the child with other children who are familiar with the setting, will help the child feel more secure and help them move around and complete curriculum tasks, this will give them the encouragement and support they need to move forward in their learning.

The New Curriculum being rolled out this year by the Welsh Government (2020) will be adaptable whereby leaders can develop their own curriculum and plan activities accordingly to suit the needs of all children within the class, this will allow the practitioner to offer a more inclusive curriculum to children from different cultures and backgrounds. Murray (2019) supports this and states that the provision can be tailored to suit a child’s individual needs, However, leaders and staff need to actively engage and listen to the child to find out about the child and their interests, before any plans for the Curriculum are carried out.  Leaders can often come across as power full to children which can stop them from actively engaging with others, therefore by engaging with the child and providing an inclusive environment can help the child feel more confident, giving them the encouragement to communicate. This is supported by the UNCRC (1989) article 12, that state children have a right to express their views freely in, matters that affect them.

O’sullivan (2012) expresses that talking with professionals such as the staff involved with the child will help gain a better picture of the child and their needs, regular staff meetings to discuss concerns and come up with solutions are important in gaining the best outcomes for the child, it is important that assumptions on the child, are not made and only facts are relied upon. For instance, the above scenario states that the practitioner suspects a language barrier, however this could be false information, if no one has yet managed to interact with the child, Staff need to communicate well together, whilst gathering data from the child, family, and other professionals to decide on the best way forward to help Sam, in his learning and development. 

Collaborating with Multi agencies can often help with gaining the best outcomes. Enquire (2017) states that Educational Psychologists will be able use their training in psychology to assess difficulties that Sam might be having, they will also offer advice and training to schools on how they can help Sam develop. And look at strategies of how the practitioner can work with the child and develop the environment to be inclusive for Sam. Education Psychologists have access to the best policy and research, so they can inform practitioners of the best policy and practice when looking at children’s behaviours. The Nhs (2022) states that speech and language therapy can also sometimes help children with language delay or social interaction problems. And if the child is struggling with English then an interpreter will be needed (More, Hart,  and Cheatham, 2013) until the child is able to learn English. However, working with multi agencies can have barriers suggests. Aubrey (2011) states that waiting times to access the service can become prolonged, communication difficulties between services can be difficult, and difference in opinion and budgets for such services can all become an issue. The way the leader manages the multi agencies is important, for instance providing such agencies with wrong information could lead them in the wrong direction. However, effective multi agency working can be achieved if everyone works collaboratively together to look at the child’s needs, this is supported by the UNCRC (1989) articles 3 and 24, which states that adults must always act in the best interests of the child, and children have the right to special care and support to assist with their needs.

The Welsh Government (2015) state that schools do not exist on their own and they form part of private, statutory, and voluntary organisations, that support and serve the community. By developing partnerships with the community and the school can potentially strengthen their school and engagement with families. This is further supported by Estyn (2020) who states that working in partnership with the community, families and different agencies will promote lifelong learning and build self-esteem, resilience, and confidence in parents and within the community. Highly effective community engagement with families driven by strong leaders with a strong purpose and vision is an important driver in effective teaching. The Welsh Government (2015) suggest that some schools operate adult community learning and family learning programmes, which may be useful to Sam and his family.

The Welsh Government (2016) state that children only spend 14% of their time in school, therefore suggests that out of school activities might help Sam settle in better within the community and adjust to the new surroundings and help him connect with children outside school that could possibly be in the same class. Callanan et al. (2016) suggests that there are many advantages of out of school clubs such as providing new experiences, places to socialise, improving fitness, fostering resilience and the experience of enjoyment. The Councils Family Information Service (no date) can help provide advice on out of school groups where Sam and his family can go and meet new people. The Welsh Government (2017) suggest that Sam could also use the local flying start setting if he was in the right catchment area

Conclusion
The role of the inclusive leader is to make sure that families like the one in the scenario feel welcome, so that they can feel excepted within the community. Moving to the UK is not always an easy decision as it often means leaving friends and family behind. Children can also find the move difficult whereby they will find it hard to settle into the new school and surroundings, due to the education system being different in Wales to their home country. Therefore, it is important that the leader, assesses the child’s needs and works with the child, families, professional and the community to ensure that the child and his family, feels included in all aspects of his care, which in time will give the child self-confidence, self-esteem, and a sense of belonging. 

Section 2
This Section critically evaluates whether policies and professional guidance enables inclusive leadership in the Early Years Provision. The Cambridge Dictionary (2022) defines the word Policy as a plan or set of ideas of what to do in certain circumstances, that have been agreed by a government, political party, organisation, or a group of people. This is further supported by Ferderman (2021) and Liddicoat (2014) who highlight that there are two main types of policy, such as Macro and Micro level policies, whereby the Macro level policy is set by the government or political party and the Micro level policy is set by organisations, or a group of people which includes people from the early years sector.

Besic (2020) states that there have previously been some issues when it comes enabling inclusive leadership within policies, whereby inclusion was only related to disability in previous terms. However, Nutbrown, Clough and Atherton (2013) emphasises that inclusion is now much more than that, therefore changes in policy is needed. Mcdonald (2018) shows in her article that there are other potential issues such as early years education and care not being integrated, therefore this can lead to confusion amongst policy makers, where wrong documents are being followed.  Baldock, Fitzgerald and Kay (2013) suggest that working together to write a policy can be helpful to share information. However, Federman (2021) suggests that writing a policy together can often hold issues, for instance people can share different views due to culture, power, and confusion of roles and responsibilities and the lack of shared vision. The WCVA (2018) supports this and suggest that organisations admit to having issues with collaborating with others and often people are invited to give their expertise at the last minute when plans have already been decided, then it is difficult to influence or change any decisions.

According to Knight and Crick (2021) Wales will be undergoing significant changes in education, whereby the new Curriculum in Wales will be rolled out in September 2022, which shows a commitment to ensuring inclusive education, which is in line with the UNCRC (1989) article 28, where every child has a right to an education. Power et al. (2020) states the new curriculum has been designed to tackle any inequalities that could be affecting children, this is supported by Donaldson (2015) in his successful futures publication, The four purposes support inclusion whereby practitioners are meant to support children to become ethnical informed citizens, and healthy confident individuals, ambitious capable learners, and enterprising creative contributors. However, the information on inclusion is limited. Knight and Crick (2021) express that the new Curriculum is still competency based whereby children are assessed on development, However Donaldson (2015) suggests that assessment within the new curriculum will be more inclusive whereby the inclusive leader will now only assess children through progression stages, at it recognises that not all children develop at the same unique pace. Further to this the classroom leader can design their own curriculum that is inclusive to all children within the class. However, an article by Carrington et al. (2016) suggests that teachers are often under pressure when it comes to planning and implemented a inclusive setting, due to increased responsibilities and time pressures, therefore only rate inclusion within the class as adequate. Therefore, will the new curriculum be implemented within classroom adequately whereby it supports inclusion, as well as its intentions to provide an inclusive education system to fit all. Bradbury (2013) states that policies often only reflect the ideal learner, this is further supported by Knight and Crick (2021) who state that an inclusive curriculum should move away from a standardised approach which places emphasis on the needs of the ideal learner, whereby the curriculum should be designed to incorporate the diversity needs of all learners, rather than individual actions which compensate for targeted groups. Further to this The OCED (2021a) suggests that there is a gap between policy and practice whereby they do not speak the same language and therefore education policy makers should spend some time within the setting before deciding on a programme, as often policies are written by people who have never worked in childcare. The OCED (2021b) expresses that as part of the Curriculum schools should be working with parents, children, and communities, however, there is no guidance on this within the Curriculum yet.

As part of this section a Pacey (2022) a working with parent’s policy was critically analysed. Baldock, Fitzgerald and Kay (2013) suggest that there are benefits to micro level policies like this, whereby they can include the views of all stakeholders such as staff, parents, and children, therefore offering a more inclusive policy for the setting. However, staff need adequate time to develop such policies and training on how to develop those policies should be given. The Pacey (2022) inclusion policy suggests that the leader should aim to ensure the setting works in partnership with parents to meet the needs of the children. However, the word aim is contradictory as it is only an intention and not an obligation as suggests by the (Cambridge dictionary, 2022). The policy by Pacey (2022) also states that the leader must respect that parents as the child’s first educators, this is supported by Jiang et al. (2019) who states that by respecting and including parents will encourage the child’s psychological and educational achievement. Tudge and Rosa (2020) supports Pacey’s view that the parents are the child’s first educators within Bronfenbrenner’s ecological theory, whereby the microsystem shows that children need to establish relationships with their caregiver, to ensure they feel a sense of belonging and feel included within society. The inclusion policy by Pacey (2022) also points out that the leader will treat everyone equally, however Farquharson (2021) states that equality and treating everyone equally is good, however where there are inequalities, sometimes the leader needs to treat the child differently and provide them with equity and fairness to help them achieve that of others. This is further supported by Cottle and Alexander (2014) who suggest that leaders can play a central role in helping children with change and transition. The Pacey (2022) Inclusion policy also has a communication section, which states that the leader will work together with parents to ensure the child’s needs are being met, and will make time for discussion, which is highlighted as important within literature and by theorist like Bronfenbrenner’s ecological theory above (Tudge and Rosa, 2020)

Conclusion  
From above you will see that we have discussed two different types of policy, one at Micro and one at Macro level. Policy gives settings information on what to do under certain circumstances, However, policies are only as good as the person who is using them. Policies can have the best intention, however if they are not implemented correctly can often be of no use to the setting, unless there are issues that need to be addressed, whereby the beholder can refer to them to clear up any areas of uncertainty. 

Section 3 – Blog
Inclusive leadership within the Early Years
According to Nutbrown, Clough and Atherton (2013) inclusive leadership can be identified as a person who is motivated to include all children within the setting and takes into consideration the differences in all children, whilst working alongside the child, professionals, parents, and the wider community to meet the needs of the child to help them develop to their full potential in all aspects of their learning. Lee (2021) states that inclusive leadership should aim to remove or minimise any barriers to children’s learning to enhance the success of their education, whilst ensuring that the standard of practice is not compromised. There are barriers that effect some learners more than others therefore it is important that practitioners pinpoint this to help them move forward within their education.

Davis, Ravenscroft and Bizas, (2014) emphasises that Inclusion flourishes when it is related to intersectionality, whereby gender, race, identity and class is combined with equity and social justice, therefore treating everyone with fairness, allowing each child the same opportunities and privileges in society, However, Pacey (2022) emphasises that inclusive leadership, is not just about treating children with fairness it is also about creating and enabling environments to be accessible to all, so that all children are able to participate fully in activities, where  resources should reflect children from all different backgrounds and ethic minorities, which will allow the child to feel safe and welcome in the setting to reach their full potential. The CLP (2020) supports this view, however also identifies that there is a shortage of resources to assist leaders in promoting some areas of inclusion, for instance only 7% of UK published children’s books featured characters from Black, Asian or other minority which was published between 2017 and  2019, therefore this shows that more resources are needed in order to assist leaders within their classrooms to support inclusion. However, despite there being lack of resources, Pacey (2022) states that there is other ways the leader can support children within the setting, whereby uniqueness should be celebrated and praised to give them motivation, self-confidence, and self-esteem they need for lifelong learning. This is further supported by the Children’s commissioner (2017) Sally Holland, who states that children need to be given praise and an equal chance to be the best they can to ensure they lead happy, safe and active lives and feel respected and listened to by adults, which will ensure that their best interests of the child is of high consideration. Bradbury et al. (2021) states that inclusion within the early years is about everyone having a sense of belonging, which includes children, their parents, practitioner’s visitors, to allow them to feel like they have a place within the setting and feel that everyone is equally important and valued, however inclusion means different things to different people. When you hear inclusion is not just about children with additional learning needs or children form different cultures. It is about everyone making all people feel included in society, regardless of race, religion, culture, gender, or additional learning need.
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