School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: 1600733	
                                               Module: Assessment in physical education	
                                     Module Code: SHSS6078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	Rubrik design

	Which aspects do you consider could have been improved in this piece of work?
	The report on Lacey

	What have you found most satisfying whilst undertaking this submission?
	The gathering of data to compete a radar graph

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 



Introduction
This essay will be discussing assessment in physical education and why López-Pastor et al (2013) sees it as one of the most troublesome issues within physical education. López-Pastor et al (2013) believes this is Because of the lack of its reliability in how it is marked, validity of criteria used and transferability of teachers being able to share equal opinion using the same criteria. Despite this Hay and Penney, (2012) recognise its importance disputing it to be the “central element of institutional education, shaping curriculum and pedagogy in powerful ways and representing a critical reference point in political, professional and public debates about educational achievement”. Metzler (2017) identifies the importance of formative and summative assessment when considering how to asses in a positive manor to help benefit children’s development as well as have effective grading of the student. Good implementation of this would help set appropriate targets, understand children’s progression, and develop understanding throughout an area of study. For the purpose of this assignment the ideal assessment type is summative because it is at the end of learning so a summary of their ability, understanding and development is needed for the new school to assess. It is important to consider that formative assessment, which is a form of assessment used for learning and progressive development could help to aid the results given if the teacher is aware of the child’s development. However, this may not always be accessible especially if they are a new student. To help make the data as effective as possible I will be creating an assessment rubric, this is based on recent literature, ulterior assessment criteria and my own viewpoints of assessment. 
Rationale of rubric
[bookmark: _Hlk36212822]When considering how to assess the students, we must bear in mind what the children are learning and how they are tasked to do so. The Welsh physical education national curriculum (2008) and the English physical education national curriculum (2013) are two very different forms of document that set a guideline for the respective schools under their governing bodies. To be able to consider how this rubric could be transferrable along both curriculums the similarities have to be identified. Both curriculums highlight the importance of basic foundational movements and developing physical competency. The curriculums also highlight co-operative learning, which is one of the key tools of social growth in younger years, finally they both identify the importance of cognitive growth. Not only knowing how and when to use a skill, but also how to improve their own performance. This supports Piek et al (2008) theory which stresses child development is only positive when combatting these three associative areas together. Lack of attention to one of these areas can relate to childhood behaviour issues or lack of interest in learning. Worrell et al (2002) expands upon this stating “quality physical education programs should consistently assess the physical, cognitive and affective domains”. These are going to be the three main domains within the rubric to ensure positive child development is being achieved. The further reasoning behind involving cognitive development is its vast area of the topic. The national association for sport and physical education (NASPE, 1995) talks about using movement concepts and developing motor skills as a key aim of physical education, however Worrell et al (2002) disputes that children should develop knowledge in a variety of areas that include physical fitness principles and ways to build friendship through movement experience. The areas listed were very cognitively driven and considered where the individuals would desire favourable cognitive skills to understand all underpinning concepts. The way to reassure these areas have been targeted effectively, must reflect what the children understand. The Welsh national curriculum (2008) draws upon cognitive understanding but in ways that relate to the affective domain. An example of this is the national curriculum states “students should be able to ‘explore the principles underpinning their different activities”, e.g. attack and defence’ but they relate this to co-operative learning in the consideration that student evaluate others, their own performances and offer sound advice wherever needed. Jefferies et al (1997) also further solidifies the reliability of using cognitive understanding as a key element to evaluate the multiple ways it can be assessed. As mentioned previously these 3 selected key topics can have transferrable aspects of each other. An example of this is using their own cognitive understanding to work in groups affectively and to present how to perform a motor skill. Affective can be broken down into 3 specific areas of elements of attitude, interpersonal interaction, and personal responsibility (Worrell et al, 2002). Miller (1998) describes the attitude section of the affective domain as the “interests, appreciation, attitudes, values and emotional bias of students”. The reasoning behind this is affective works through interpersonal interaction influencing sportsmanship, communication, manners, fair play, teamwork, and cooperation versus competition. An important variable to consider is that affective is more difficult to assess than the other two dues to its lack of objective measurements being assessable. Meaning it is harder to see this in a regular sports fixture if they make the right decision for the appropriate pass (cognitive) and if they successfully completed it (physical). Referring back to the affective, cognitive and physical transferability this was inspired by the model from youth sport trust (2014) which drew influence from the national curriculum expert panel (2011) which suggested that the evidence surrounding assessing levels make it harder to justify the levels and a difficult tool to make universal. The youth sport trust (2014) created the head, heart, and hands model. Head refers to thinking/creative, Heart stands for social/emotional/health and lastly hands is physical/competent. The main reason for involving this system is firstly it can be widely transferable and secondly as Singleton (2015) points out the model is conceptualised from transformative learning theories and sustained education. What is meant by this is continually thinking about their own performance and learning in a progressive manor to develop onward physical literacy. Physical literacy is one of physical educations main aims. It is defined as “as the motivation, confidence, physical competence, knowledge and understanding that provides children with the movement foundation for lifelong participation in physical activity.” (Sport England, ????). Puge & Girod, (2007) stresses the influence the head, heart, hands model has on life experience and transformation in individuals. With this in mind the rubric was created to incorporate the transformative learning and sustained learning with a section solely devoted to the motivational aspects of physical education that emphasis’ the self-motivation theory that encourages if a child is motivated they will be more interested in taking part (Deci and Ryan, 2012). This section will contain engagement, physical literacy, and motivation. The second section will be physical competency including FMS, tactic application and individual skill. The third section will assess cognitive understanding & social understanding, the differentiation between this section and the other three is this section is more theory based as it entails questioning to help make the results more reliable. Children may understand what to do but not have physical ability to apply it. For positive lesson development and appropriate goals to be set it must be considered “do children understand”. This section will include tactical understanding, skill understanding, co-operative learning awareness and transferable understanding. An important factor to consider is how this rubric will align with the Welsh assembly government, (2008) four areas of learning competitive learning, creative learning, adventurous activities and health, fitness, and well-being. This is to develop an understanding of their transferrable skills and be able to assess all areas of the curriculum growth not just specialisation in singular sport or targets specifically set to just one area of the curriculum because there is not enough specificity in their evaluation. The final aim of the structure is to incorporate a wider understanding to transferability and all-around development to become a better performer. One point to note is the definition used for physical literacy incorporates physical competency. however, this was put into a different section so that teachers can monitor this progress differently because physical literacy is a constant pursuing goal. However, physical competency can be attained in a single sport or to a certain degree in one area but not in another. It was split into another section to consider age, ability, activities, and areas of improvement. Although this rubric has sections it is analysed via a radar graph to symbolise that all these areas work together to create a fluid and active performer.


Rubric

	Physical literacy 
	Poor (P), needs improvement (N), good (G), Excellent (E) 

	Engagement 
Relates to: 
· Adventurous activities
· Competitive activities
· Co-operative activities 
· Health and well-being

	P- Engages in very little to no activity with no enthusiasm or interest.
N- Engages in activity of choice but lacks enthusiasm while taking part in other activities and needs more enthusiasm
G- Engages in all school activity with enthusiasm and effort.
E- Engages in all school activities and takes part in after school and external clubs regularly.

	Motivation
Relates to:
· Adventurous activities
· Competitive activities
· Co-operative activities 
· Health and well-being


	P- Motivated in little to no activity resulting in negative performance output.
N- Motivated in activities of choice but needs improvement to be motivated in all areas of p.e.
G- Motivated in majority to all activities with desire to motivate others
E- motivated in all areas of the curriculum and shows an underpinning value to motivate others in all aspects of co-operative learning

	Physical literate
Relates to:
· Adventurous activities
· Competitive activities
· Co-operative activities 
· Health and well-being

	P- Does not show any aspiration to fulfil a progressive and physical literate life in and outside of school. No interest in physical education as a subject.
N- shows little interest in physical education 
G- Shows interest in physical education but little interest in progressing this into everyday life and developing overall knowledge and understanding.
E- shows interest in developing physical competency and progression toward a wide area of sporting and physical education knowledge





	Physical competency 
	Poor (P), needs improvement (N), good (G), Excellent (E)

	Fundamental movement skills
Relates to:
· Adventurous activities
· Competitive activities
· Co-operative activities 
· Health and well-being

	P- poor technical application and use of fundamental movements to help performance
N- Understands when to use fundamental movements but lacks application skills in some skills. Or has good application skills but poor knowledge or when to use it.
G- Understands when to use and has good application skills but does not have consistent outcome from use of them.
E- Has excellent application of all FMS with consistency and efficiently. 

	Tactical application
Relates to:
· competitive activities
· co-operative activities
	P- Does not understand where or when to use tactics to enable positive outcome. Lacks skill to apply any tactics.
N- Understands where to apply minimal tactics for a positive outcome but does not affectively apply them consistently because of lack of skill.
G- Understands where to apply a range of tactics for a positive outcome with effective skill to apply them regularly with some mistakes.
E- understands where to apply tactics and has the skill to do so consistently 

	Individual skill
Relates to:
· competitive activities
· co-operative activities
	P-lacks technical and practiced knowledge to apply appropriate techniques in a competitive scenario
N- shows minimal technical and practical knowledge to perform basic techniques and skills within competitive scenario
G- shows a range of practised knowledge to apply appropriately in competitive scenario with some mistakes
E- can perform a range of skills consistently with positive outcomes.




	Cognitive and social understanding
	Practical and Theory based section includes 8 questions with three marks available for each section (12 marks in total) 

	Tactical knowledge
Relates to:
· Competitive activities
· Co-operative activities 
	Can identify a tactic aim from description (1 mark)
Can suggest an effective alternate tactic (1 mark) 
Rationale of why the tactic is more effective for given aim (1 mark)

	Skill understanding
Relates to:
•	Competitive activities
•	Co-operative activities

	Can break down skill to include teaching points of a skill chosen by teacher (3 marks)

	Co-operative learning awareness
Relates to:
•	Competitive activities
•	Co-operative activities
	Can highlight importance of co-operative learning in everyday life (1 mark)
Can highlight importance of co-operative learning in a sporting scenario (1 mark)
Can list 3 skills developed from co-operative learning (1 mark) 


	Transferrable awareness 
· relates to health fitness and well being
	Identify 3 PE skills that are transferrable to everyday life or subjects within school. (3 marks) 



Report of Lacey
This report will be assessing the performance of Lacey a Key stage 2 student aged 10 years old who will be progressing to a new school at the end of the term. The report will assess her physical literacy, physical competency and cognitive/social understanding using the rubric listed above. 
Physical literacy
Engagement = Good
Motivation = excellent
Physical literate= excellent
Overall, Lacey’s physical literacy is very positive. She shows enjoyment and desire to take part, however she is currently not engaging in any exterior clubs or extracurricular activity. To improve Lacey should be looking to take part in activity outside school to gain the interest of lifelong activity and a holistic view of physical education.
Physical competency 
Fundamental movement skills = Good
Tactical application= Needs improvement 
Individual skill= Good
Lacey has good physical competency with very positive motor skills and individual ability within the sessions. This will improve with more practise in desired sports/activities. This relates back to her physical literacy of developing a wider area of subject knowledge and taking part in more activities. Lacey shows more understanding in skill and physical attributes but needs more improvement learning tactical application in more depth for more effective use of her ability in competitive and co-operative activities.
Cognitive and social understanding
Tactical knowledge= 2 marks 
Skill understanding= 3 marks
Co-operative learning awareness= 3 marks
Transferrable awareness= 3 marks
Lacey has very good awareness of what life skills, transferrable value of physical education and understands the importance of co-operative learning. She shows a very positive cognitive understanding that can be improved with tactical knowledge, practise, and development through more performance in the desired sports.
Radar graph showing Lacey’s results
. [image: ]
Above is a radar graph that will be presented to Lacey alongside feedback so her progress can be monitored. These results will be added to create development wheel (2015). This is so there can be regular feedback. Aswell as the incorparation of her cognitive and social understanding which was 91% (11 marks in total). In conclusion of the report she is very competent individual in terms of skill, cognitive ability and shows potential to strive toward a physically active and healthy lifestyle. This needs to be nurtured in the appropriate way with Lacey being open to trying all activities and offering knowledge and expertise to progress her learning and help her find activities she can take part in out of school. Lacey is at an appropriate level for her age and can develop these tactical abilities with practise and growth in her motor development skills as she trasitions into pre adolescents. She shows understanding and can comprehend more difficult tactics with the correct teaching she could strive to be a very positive achiever in many different activities.
Reflection
In reflection creating an effective rubric is subject to appropriate areas of assessment, correct criteria to suit age/ability level and an effective progressive aim to strive a more positive rubric development target. The correct areas of assessment were decided on this rubric based upon the national curriculum (2008) and the head, heart and hands model (Singleton, 2015). These both refrence heavily the importance of the cognitive and affective domains which worrel, (2002) supported however, these can be considered hard to review as they share transferrable affects and some affective criteria is not easily viewed physically (Parker et al, 2007). This is why the theory elemant was added in to allow appropriate testing but this is not as practical as first anticipated. This is not effective on a single session evaluation as it would cut into practical viewing or be very strenious for examiners to make theory testing every individual reliable. The only way this could work is with the use of online assessment tools such as microsoft teams and coaches eye which uses these tools to give online assessment in formative and summative conditions.Ivers (2003) believed this is the way forward for positive progressive influence whch involves the participants knowing and understanding their developmental learning. Another area that was difficult to assess was the extent of the participants physical literacy. This is because it is hard to assess this form within just 2 sessions because physical literacy is through all life and is not just subject to when they take part in compulsary lessons. This would be best suited with formative assessment throughout the year to determine their overall physical literacy. With context to physical competence the rubric focuses on technique, skill and tactical ability these are argubally the most important aspects to any team based sport but it is troubling to me that this does not fit as effectively with the other areas of learning which are adventerous activity or health, fitness and wellbeing. These do not necasserily need tactical assessment and offer a more approachable aspect to physical literacy than competitive sport as the goal is enjoyment not necasserily winning (McCurdy et al, 2010). Alternative method to tayloring this rubric to suit these could include more structure surrounding competency and literacy. The overall structure of the rubric follows the head,heart and hands model (Singleton, 2015) with no levels perhaps making it easier to follow for both the teachers and the students. The structure can be easily implemented into supporting software and the structure offers room for progressive nature if needed to be tweeked. Unlike the national curriculum (2008) there is a rating for individual domains of affective, cognitve and physcial rather than trying to desypher a level description which is unclear of the qualification of the terms used and what domain is equal to what in terms of level (Department for Education, 2011). The report follows a breakdown of the individual marks as well as a summarised radar graph to track overall progress this makes the breakdown of the results even easier and fixes on key attributes that are going well and some that may not be to produce effective feedback which is one of the key influencers in progressive nature within physical education (Lee et al, 1993). The criteria to fit the key stage 2 students is very appropriate as it leads on well to gaining more subject knowledge from the competency, importants of physical literacy and the understanding they have just gained. This helps to try eliminate the perception and belief of physical education holding no merit in the educational system (Papaioannou, 1994). This whole structure is based off of the aim within physical education of progression to lifelong activity, while there are understandings of excellence in activity being recognised and understanding of transferrability being acknowledged it is vital children continue to develop their healthy lifestyles both mentally and physically (Trost and Loprinzi, 2008) to make this rubric as effective as possible the rubric would asses as consistently as possible, being matched with online tools and formative assessment to help get a more accurate reading which ultimately will create a more fluid criteria to analyse and assess when returning to another summative assessment.
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