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Handbook for Key Workers in Early Years.
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An understanding of effective communication for young children’s learning and development during transitions.

“If a community values its children, it must cherish their parents.”—John Bowlby
Contents
Rationale	3
Introduction	4
Transition	6
The Role of the Adult	7
Needs of the child	10
Partnerships	13
Interventions	15
Welcome Packs	15
One Page profiles	15
Settling in Sessions	15
Buddying	15
Proposed Outcomes	16










[bookmark: _Toc151499916]Rationale
Early years transitions policy and research are extremely significant for realising young children's rights because this stage of life is widely recognized as an era of accelerated and intense change, typically it involves multiple developmental, social, and institutional transitions, each of which influences current well-being and long-term outcomes. (South Gloucestershire Council, 2020).
Just as it is specified in the statutory framework for the Early Years Foundation Stage (EYFS), every child is a unique child. This means that while some will take transition in their stride others may struggle with periods of transition.  Therefore, transition cannot be approached in the same way for every child.  Of course, you may put into place the same steps and key components for every child, but you will often need to adapt your approaches when dealing with each child on a day to day basis. 
This handbook should be used by all keyworkers as a guide to promote their understanding of the importance of effective transitions, it will help you become ready to respond to the skills of the children enrolling, welcome diversity within their community, and optimise continuity of teaching and learning for children as they transition into school.
So, lets use this opportunity to help our children develop behavioural patterns that they could use for the rest of their lives.  Carefully managing the transition can ease the adjustment process and provide peace of mind for both the child and the family. 
[image: Hello, 'big school' - managing transitions | early years alliance]
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Early childhood development establishes the groundwork for lifelong learning, behaviour, and health. Early experiences have a profound effect on a child's brain development and ability to learn, get along with others, and cope with the stresses and difficulties of daily life, as expressed by Best Start (no date).
As highlighted by High Speed Training (2021) Childhood experiences over the first five years have a huge impact on their development later on in life.  Because of this, it is crucial for parents and all adults who deal with children to grasp precisely what happens during these early periods of development.  This will allow them to properly fulfil the needs of a child and ensure that they have the greatest possible start in life. 
Woodhead (2015) announced that development is a key term in early childhood policy and practice, as well as central to achieving children’s rights.  The United Nations Convention of the Rights of the Child (UNCRC) draws heavily on the concept of development both as a substantive right (Article 6) and as a standard against which to safeguard children from harmful experiences (Article 32).  
The core of inclusive early years practise is identifying what each unique child knows and can do according to Birth to five matters (2021). 
As set out by the Welsh Government (2015) the Welsh curriculum delivered in the early year’s settings have five developmental pathways.  It focuses on what is important for the child and links closely to the key principles of child development.  
There are five developmental pathways these are: 
•	Belonging
•	Exploration
•	Communication 
•	Well-being
•	Physical development 
[image: Early Years new curriculum for Wales 2022 guidance – Kinderly]
(Source: pacey.org.uk, no date)
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As stated by Trying Together (2023) the phrase "transition" in relation to early childhood describes circumstances where children must change their environment, activity, or experience. As a result of these transitions, which frequently involve changes to relationships, expectations, and daily life, young children may experience difficult emotions like anger, sadness, worry, or confusion.
As outlined by South Gloucestershire Council (2020) it is crucial that we get this right for our children because transitions are significant life events that may have a big influence on their learning, wellbeing, and development.  The process of transition involves the child, their family, and professionals. It’s a time that can be exciting and challenging, but also needs to be carefully managed.  Beginning school is a significant shift for both children and their families.  Children with SEND are more likely to struggle with transitions if adequate protective measures are not in place. A well-planned transition can make or break a child's future success; if transition is a positive experience, a successful transition is more likely to occur at each transition point as the child learns how to adjust to change in different situations.
Bristol Early Years (2022) affirms that the transition process takes time.  It is important that all professionals working with children in the EYFS must have a thorough understanding of their role and responsibilities in relation to transition as well as the procedures, processes and strategies that support a positive transition for all children.  
Birth to 5 Matters (no date) proclaim that high-quality transitions understand the significance of feeling "known." The key to providing high-quality early childhood experiences for all children is ensuring continuity between families, key people, and all the contexts that comprise a child's specific learning journey. Although transitions may be very frequent, not all children experience them comfortably and happily. When transitions in childhood are handled It carefully creates the groundwork for children's favourable sentiments towards the many future transitions they will endure throughout their lives.
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The relationship between educators and families is vital in ensuring children begin their school journey successfully as noted by the Australian Education Research Organisation (2021).
Dunn (1993) asserts that a young child's healthy development is based on the quality and dependability of their relationships with the significant individuals in their life, both inside and outside the family.  The development of the child's brain architecture is also dependent on the establishment of these associations.  Quality and dependability are essential for healthy development.
Pacey (2015) declares that sometimes life events like transitions can make children feel like they have big emotions that they do not know what to do with.  Play gives children the opportunity to deal with these big emotions.  Often, children create  opportunities for themselves, by arbitrarily choosing to draw or act out something important they have experienced. Practitioners need to scaffold experiences for children by providing a physical environment that encourages play, while also creating an interpersonal atmosphere in which children feel safe to explore and take risks.  
Essex County Council 2023 emphasizes the importance of practitioners addressing the unique needs and interests of each child, ensuring inclusive resources, and planning a challenging and enjoyable learning experience. They should assess children's knowledge, understanding, and dispositions to learning, plan next steps, and monitor progress.
Positive transition environments and practitioners help children develop resilience. (Douglass, 2016).
Bandura’s theory of how children learn through watching behaviour makes us all role models, The Welsh Government (no date) explains that babies and children mimic what you say and do from the moment they are born. Children will learn how to react in similar situations by watching how you behave. You are a role model for the children. It's key to notice the behaviours you want to see in your children, so they know to repeat them.
All Individual practitioners' actions have an impact on the experiences of children. (Fabian & Dunlop, 2002).
Ainsworth's (1967) work on attachment considers the significance of a 'secure base' for children's exploration, emphasizing the need for consistent and responsive adults, including parents and professionals, to ensure consistency and positive relationships.
According to Clark (2007) Reggio settings has placed a strong emphasis on the importance of the learning environment, which they refer to as the "third teacher."  Spaces, materials, colours, light, microclimate, and furnishings are all given special consideration.   
As suggested by Bronson (2000) during phases of development, children need appropriate experiences to support their interests in exploration, experience, and self-direction.  As a result, adapting nurturing methods to the character of the child will result in good outcomes for both the individual and society as a whole.  The example of nurturing a plant is used to explain this.
[image: Nurturing The Seed of Genius — Theory and Methods | Davis Learning Fdtn]
(Source: davislearningfoundation.org,2023)
Every sapling can develop into a tree, with a sturdy trunk that can stand on its own and branches that spread out over a large area serving multiple purposes. Some trees thrive in dry and dry conditions, while others thrive in moist and humid conditions. Caring for a plant according to its needs will help it grow. Similarly, every child can develop into a responsible adult if the environment is conducive to their growth. So, caring for a child according to their needs will help them bloom.
Working with children requires excellent communication skills. This includes not only the words you say, but also your tone of voice, body language, and, most crucially, your ability to listen effectively, as expressed by Children’s Workforce Development Council (CWDC) (2010).  Murray (2019) declares that If we do not actively listen to and attend to each child's voice, we indicate to the child and others that we do not value the child's point of view, and thus we do not value the child. Eide and Winger (2005) remind us that there are other benefits to listening to children.  When we truly consult with a young person, it boosts their self-esteem and assists them in developing a positive sense of their own identity.       
Lefevre (2010 pp.68-69) believes that effective communication is about who you are and what you believe, not just what you know and do.  ‘Success in communicating with children seems directly linked to the strength of workers’ personal beliefs that achieving mutual communication is their responsibility’.
When children have a constant relationship with a special adult, they are more likely to develop the closeness and trust that facilitate communication and allow them to confide. (Winter, 2009).  According to Newman's (2004) research, children who had at least one significant other adult in their lives who showed them positive regard and support were more likely to develop a healthy resilience potential to bounce back from life's adversities.  
As a result, as required by the EYFS (DfE, 2017), early years settings use a keyworker/person system.  It also provides an excellent opportunity to form relationships with parents.


[bookmark: _Toc151499920]Needs of the child 
Transitions can be made easier with rigorous proactive planning, information sharing, and mutual visits between parents, carers, and professionals.  Making certain that the child's holistic needs are taken into account. It is critical to ensure that children's experiences are consistent throughout all elements of their care and development (Teach Early Years, no date). 
Miller (2010) opines that young children experience their world as an environment of relationships, and these relationships influence almost every aspect of their development: intellectual, social, emotional, physical, behaviour and ethics.

Day (2010) pronounces attachment theory highlights the significance of relationships in children's learning and development. Her research in day care shows that continuity of relationships leads to better progress, with familiar adults serving as secondary attachment figures. This supports the need for key person systems in EYFS settings (DfE, 2017).
The Early Years Foundation Stage Statutory Framework (2023) mandates that each child be given a key person.  Building a relationship with parents and engaging them in supporting their growth at home are requirements 1.16 and 3.37.  
Grenier et al. (2008) suggests children cannot develop emotional wellbeing unless they have relationships that are both familiar and trustworthy.  The primary responsibility of the key person is to ensure that young children receiving care in an early childhood setting receive high-quality care and learning opportunities. 
The EYFS acknowledges and values the positive influence of environmental and relationship factors.  Positive connections and Enabling Environments are two of the four EYFS themes; these themes emphasise the significance of positive connections that develop a sense of belonging and a strong partnership between practitioners and families that values and promotes people and learning. The paper Development Matters (2023) highlights the fundamental elements of good practise, which emphasises the necessity of a well-managed enabling environment as well as strong and respectful partnerships between parents and providers. 
Theories about children's learning differ greatly in their perspectives on social interactions and their role in the development of children's knowledge.  Piaget's (Piaget and Inhelder,1969) theories were constructivist, which means that learning is 'constructed' or built in personal experiences.  He believed that learning progressed when children encountered a new experience or idea that changed their perspective on the world.  His theory was based on direct experiences with children.
Vygotsky, like Piaget, views children as active agents in their environment, creating their development circumstances. He emphasises cultural and social processes in learning, differing from Piagetian approaches that require a specific developmental stage (Feldman and Fowler 1999). The 'zone of proximal development' (Vygotsky, 1978) refers to the gap between a child's ability to perform difficult tasks without assistance and their ability to do so with assistance. 
Bronfenbrenner's (1979) suggested that ecological systems theory, social interaction takes on various forms that are interrelated.  According to his theory, there are five systems that are interconnected and revolve around the child.  From the child at the centre, radiating outward, Bronfenbrenner named these systems:
· Microsystem – siblings and immediate family of the child.
· Mesosystem – the community's and school's intersection.
· Exosystems – like parent employment status and library accessibility—that are outside the child's control but will nonetheless have an impact on their life.
· Macrosystem – The child's environment, including the culture and demographic.
· Chronosystem – the gradual changes that take place, like a child starting school or siblings moving out.
The social interaction is more passive the further it is positioned away from the child.
[image: ]
(Source: SusanMarie.org,2017)
As cited in the American Journal of lifestyle medicine (2019) In the words of Urie Bronfenbrenner “In order to develop normally, a child requires progressively more complex joint activity with one or more adults who have an irrational emotional relationship with the child.  Somebody’s got to be crazy about that kid.  That’s number one. First, last and always”.
The social skills and adaptation to changes that children learn in their preschool years ‘form a prototype for later ecological transitions’ (Bronfenbrenner, 1979).
Future Learn (no date) note that to explain human motivation, American psychologist Abraham Maslow published his hierarchy of needs in 1943. He categorized the needs into five categories: psychological, safety, love, esteem, and self-actualization are all important. Maslow's hierarchy of needs explains the significance of basic needs, beginning with physiological and safety demands and progressing to self-actualization.
Maslow's theory includes all aspects of a child's development, including physical, emotional, social, cognitive, language, and aesthetic development. A positive human condition relies on being healthy in body and mind.  You must attend to the basic needs of a child to ensure they reach their full potential.


[image: Maslow's hierarchy of needs (Maslow 1943)]
Maslow’s Hierarchy of Needs (1943)
(Source: Research Gate.net, no date)
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The EYFS (DfE, 2017) places a strong emphasis on collaborating with parents and caregivers.  Understanding children's routines, interests, and ways of thinking is essential for parent-child partnerships.  Practitioners and parents/caregivers should collaborate to guarantee consistency, sharing strategies and information regarding each child's unique needs.
The Plowden Report, which was released in 1967, marked the beginning of Jean Piaget's research's impact on educational theory.  The environment started to be valued as highly for development as innate intelligence, and education became more child-centred (Brearley and Hitchfield, 1966).  ‘There is certainly an association between parental encouragement and educational performance’ the Plowden Report (1967, p.37) declared. 
Multi-agency, interdisciplinary, and integrated working are theoretically grounded in the holistic model of child development proposed by Bronfenbrenner.  He claimed that in addition to the child's immediate family, the child should also be considered in the context of the larger community and surroundings.  The assessment framework (DfE, 2018) is modelled after Bronfenbrenner's ecological systems model (1979), taking into account perspectives on childhood that are not possible to capture in a single professional assessment and evaluation.  Rather, it necessitates considering the child and their environment from multiple perspectives.
The guidance by the DfE (2018), all managers and practitioners must be able to collaborate and communicate with people both inside and outside of their own organization.  
As Birth to 5 Matters (no date) Orates, obtaining the thoughts on all individuals who have worked with the child, such as educational psychologists, speech therapists, health visitors, bilingual teaching assistants, and other practitioners —is beneficial during times of transition.  These viewpoints make it easier for everyone involved to better plan for the child's specific needs.  
The Open University (no date) emphasizes the importance of effective partnership working in providing support to learners, involving the opinions and roles of the child, parents, and caregivers. Partner services and agencies, external to schools, provide targeted support to specific learners, including police, paediatricians, mental health services, and social workers. Clear communication and a culture that respects and values everyone's perspectives promote effective collaboration.
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When schools know their pupils, they are best prepared to help children and families navigate the changes and challenge any opportunities that transition brings.  Continuity of learning is dependent on stakeholders consistently sharing information and working collaboratively about what works or where to go next for each individual child. (Department of Education, 2009).
[bookmark: _Toc151499922]

Interventions
Maes Y Morfa (2023) state that working with parents in a respectful environment helps children feel secure and confident during transitions. Parents' knowledge and involvement ensure practitioners are well-informed about individual children's needs and enable planning for successful transitions. 
MYM (2023) recommend interventions such as:
[bookmark: _Toc151499923]Welcome Packs
Create a Welcome Pack for parents visiting the school, inviting existing parents to contribute by selecting materials and translating them into community languages, based on their experiences. 
[bookmark: _Toc151499924]One Page profiles
Encourage parents to complete a One Page Profile (OPP) with their child, detailing family, experiences, interests, and preferences. Ensure planning is responsive to OPP information, considering the child's needs and concerns.
[bookmark: _Toc151499925]Settling in Sessions
Before starting school, children undergo settling in sessions with parents and teachers to familiarize them with the environment and routines. Photographs of practitioners and the environment can be shared for discussion and anticipation. 
[bookmark: _Toc151499926]Buddying 
Establish a buddying system for isolated parents to gain support, gain confidence, and contribute to their child's transition, ensuring a positive experience.
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Children who are transitioning into a school setting should be able to establish stable and content relationships with one or more staff members, be curious and self-assured, understand the daily routine, and recognize their value as unique individuals who are listened to, all thanks to the provision of a safe, secure, and nurturing environment, as stated by the Welsh Government (2018).
The current Foundation Phase practise is influenced by and shares comparable concepts with various educational models and approaches from throughout the world. As an example, in New Zealand they explain that their high early learning standards help children realize their potential and build a strong foundation for life. Te Whāriki, published in 1996, emphasizes the bicultural foundation and shared future. It promotes children to learn in their own unique ways while being supported by adults. Early childhood education providers collaborate with parents, whanau, and communities to create a personalised learning programme that reflects local objectives and supports each child's learning pathway. These experiences enrich a child's life by providing them with the information, skills, and confidence to face new difficulties. (Ministry of Education, 2018).
Regarding education, the town of Reggio Emilia in northern Italy has a well-established global reputation for innovation and superiority in its approach to early childhood education. The model is socio-constructivist. That is to say, it draws inspiration from Lev Vygotsky's theory, which holds that interactions with others and their environment help children, as well as adults, co-construct their theories and knowledge. It also incorporates ideas from other authors, including Jerome Bruner, Howard Gardner, and Jean Piaget. It helps to advance the idea of the child as a powerful, capable learner and, crucially, as a person with rights.
The Montessori Method is a teaching method that promotes individuality, independence, empathy, and social justice, fostering self-directed learning, critical thinking, and collaboration among children. It accommodates all learning styles, nurtures order, and fosters social-emotional skills through intentional classroom design and family structure, with older children serving as mentors.  Children enjoy freedom within limits actively seeking knowledge and self-correction.
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