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A critical evaluation and the identification of next

teaching and learning steps focusing on a case study of

an individual learner or a group of learners, based on an

observed critical incident.

Introduction

Good methods and routine are no longer enough to provide good teaching. Teacher’'s must
continuously reflect upon their own classroom experiences to develop their practise (Tripp, 2012).
Tripp suggests that the analysis of critical incidents using established literature allows for

justification of one’s professional judgement.

Using observations of a critical incident, this assignment will use critical evaluation and reflection in
order to identify learning steps which will help to improve my own professional judgement and
teaching. Four non-participant observations were undertaken at a town centre primary school.
Critical incidents within these observations were detailed and reflective conclusions were devised.
These can be found in appendices A-L. The reflection of a particular critical incident will be further

examined, and key topics evaluated during this assignment.

The demographics of the primary school will initially be determined as this can directly impact
teaching practice. The assignment will closely consider Donaldson’s (2015) vision, as outlined in
‘Successful Futures’. Donaldson’s vision proposes to broaden the current curriculum to allow
schools to have a more flexible approach to teaching. After analysing the literature, the assignment
will critically evaluate the topics of pupil voice, health and well-being and behaviour

management. This will allow critical reflection of the findings using Rolfe et al. (2001) critical
refection model ‘What? So What? Now What?’. This critical reflection will enable the progression of
my own teaching and learning, to help create ambitious, ethically informed pupils with the skills and

capabilities to become valued members of society.

Observation

This assignment will consider a town centre primary school with approximately 380 pupils on role,
and an age range of three to eleven years (Estyn, 2019a). As per the BERA (2018) guidelines, the
name of the school and those involved will remain undisclosed throughout the study. The context of

the primary school is important to consider when analysing the critical incident. On average over last
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three years the percentage of pupils eligible for free school meals was 26% (Estyn, 2019a). The
national average across Wales is currently 18% (My Local School, 2019), suggesting more pupils at
the school may be from a lower socio-economic background than the national average. The school
has identified 17% of pupils as having additional learning needs, which is below the national average
of 21% (Estyn, 2019a). The majority of pupils at the school are of a white British ethnicity and have
grown up with English as a first language. In 2019, Estyn identified that the school has a supporting
and caring philosophy which allows pupils to feel valued and that most of the pupils can make
progress as they move through the school. Four observations in total were carried out examining

critical incidents. This assignment will focus on the incident detailed in appendices D,E and F.

Methodology

Cohen, Manion and Morris (2011) discuss the importance of ‘fitness for purpose’ when deciding on
a research method and how the combining of methods may be required. For the purpose of this
study a non-participant observer method was adopted, focusing on a critical incident. Tripp (2011)
described a critical incident as an event which appears to be commonplace or typical upon first look

but upon further analysis becomes indicative of underlying trends or motives.

Observation has previously been validated as a research method. Cohen, Manion and Morris (2011)
suggest observation gives opportunity for authentic data to be collected and can be an effective tool
when observing critical incidents. Similarly, Cooper and Schindler (2001, quoted in Cohen, Manion
and Morrison, 2011 p. 396) discuss how observation enables the observer to look further at everyday
behaviour which may initially be overlooked or unnoticed. Robson (2002, quoted in Cohen, Manion
and Morrison, 2011 p. 396) discusses the effectiveness of observation over other research methods
such as interviews or questionnaires, suggesting ‘what people say they do and what people do can
differ’. As discussed by McCambridge et al. (2014) the Hawthorne effect can result in a change of

behaviour during observation. This should be a noted when analysing any observation.

Unstructured field notes were taken during the observation and were later analysed. This ensured
there was no delay between the act of observation and recording (Cohen Manion and Morrison,
2011), thus helping to reduce issues which can arise from faulty or selective memory. However,
Wragg (2011) discussed how by making an immediate written account the observer must make an
instant judgment on what they have witnessed. Wragg then suggests this can lead to a superficial
and unreliable account of events due to personal bias. Although this observation focused on a single

critical incident, if time had allowed a full case study would have been undertaken.
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Four Purposes

When considering the new curriculum, Donaldson (2015) leads the movement towards ensuring
teaching creates an enthusiasm in young learners that they will take through their lives. He wants
education to provide young people with the skills and knowledge to face the challenges of
tomorrow. In Successful Futures (2015) Donaldson outlines the four new purposes and discusses
how they will shape and underpin new specifications within the curriculum. He argues that the current
purposes, although valuable, are unable to influence learning and teaching. Prior to the formation of
the new curriculum and the four main purposes, Donaldson examined the principles spelled out by
the UNCRC. These lay out the rights of children and young people, both inside and outside of
schools. Donaldson (2015) emphasises the importance of young people being ready to learn
throughout their lives. He suggests this can be achieved through helping children leave school with
strong literacy and numeracy skills, and confidence with the expanding use of technology. Donaldson
also highlights the significance of helping younger people develop their “softer skills” in order to
become contributing members of society. He suggests schools need to take more responsibility for

the emotional needs of children.

During a Year 2 literacy lesson a pupil raised their voice at the back of the classroom in order to
express their wish to design their hot air balloon in a Halloween theme. In response to the outburst,
the class teacher responded, “what a good idea that is”, and consequently suggested the whole
class could do this as an additional activity the following morning in the creative area of the
classroom. This critical incident focuses on; pupil voice within the classroom, children’s rights, the
well-being of children and behaviourism techniques. It relates to Donaldson’s view on helping to
create enterprising and creative contributors by allowing pupils to develop their own ideas and
express these through different mediums. The incident is also closely linked to Donaldson’s
suggested purpose of shaping healthy and confident individuals. It shows an example of a teacher
improving pupil’s confidence through listening to their ideas and suggestions. This also relates
directly with UNCRC'’s article 12 and 13 (UNICEF, 2019) about every child having the right to

freedom of expression.

Literature Review

One of the main themes underlying the critical incident is pupil voice. In Successful Futures (2015)
Donaldson promotes pupil voice as an essential part of the curriculum. He explains that the
curriculum should allow the views of every child and young person to be taken into consideration.
Also, the addition of article 12 to the UNCRC (UNICEF, 2019) states that all children have the right
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to have their opinions listened to, including within the school context. Pupil voice is an increasingly
debated area in the discussion around good teaching, and there are lots of international studies on
the subject and pupil voice initiatives (Czerniawski 2012 and Flutter 2007). There is much debate
surrounding the definition of pupil voice. Robinson and Taylor (2007) outline pupil voice as the way
in which a pupil may choose to communicate their view on aspects of their teaching and the
school. Flutter (2007) extends this definition to include listening and responding to pupil’s views and
opinions. He then goes on to discuss the importance of schools using pupil voice to look at aspects

of their teaching from the view of a child.

In the case of the critical incident the Teacher X places value on Child Y’s statement by extending
the task to allow pupils to have greater creative freedom. Czerniaewski (2012) discusses how there
are many widely accepted benefits of placing value on pupil voice. Along with Fielding (2001),
Czerniaewski (2012) explains how the introduction of pupil voice within schools can act as a catalyst
for change in improving student services. Feilding and Bragg (2003) and Taylor and Robinson (2012)
develop this further. They suggest that pupil voice can lead to teaching and curriculum changes
within the school structure, which will enhance the pupil’s experience of learning. Furthermore,
Flutter and Ruddick (2004) and Fielding (2001) credit pupil voice for teachers being able to gain a

new insights on a familiar view of their classroom and teaching, through the eyes of a pupil.

Robinson and Taylor (2007) look further in pupil voice, considering more specifically who is
participating. Flutter (2007) and MacBeath (2006) argue those who are ‘articulate in the language
of the school’ and are more confident learners are often those who are most heard. Therefore, in
contrast to previously suggested they propose pupil voice can often reflect what is currently going
on in school, rather than challenging practice. Also, in relation to participation Arnot (2004, stated in
Flutter, 2007) argues that pupil voice becomes more beneficial when listening to the views of lower
achievers. Arnot explores how those who struggle more in the classroom can often demonstrate new
ways of learning to combat the difficulty they experience with aspects of the teaching. Fielding (2001)
explains how pupil voice explores news skills including the capacity to take on new roles and
responsibilities. This suggests listening to the views of lower achiever pupils allows them to develop
new key skills such as reflection. This is especially important as reflection is a key skill within learning
and teaching, which assists pupils in becoming independent learners. Thus, linking back to
Donaldson’s (2015) hope for the new curriculum to create healthy confident individuals who ‘have

the skills and knowledge to manage everyday life as independently as they can’.

There is a consensus among theorists (Taylor and Robinson, 2006), Fielding and Bragg (2003), and
Rudduck and Mcintyre, 2007) on the positive impact of pupil voice on the pupil’s sense of self. They

state that placing value on children’s opinions can have an immediate and lasting impact on their
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self-worth. Thus, empowering the pupil within the classroom. This can also heavily impact on a
child’s health and well-being, as they feel more positive about themselves and the value of their
views. In addition Moore et al. (2017) found in the ‘Multi-level analysis of the Health Behaviour in
School-aged Children (HBSC) survey in Wales’ survey, that seeming involvement in school decision
making is directly associated with students’ subjective well-being. Fielding (2001) also explores the
impact of pupil voice on a young person’s well-being. They suggest pupil voice can lead children to
perceiving their teacher as more human, thus leading to pupils feeling they are able to talk with them.
These points highlight the importance of Teacher X’s reaction to Child Y’s comment and the

relationship built as a result of the interaction.

Taylor and Robson (2006) warn against pupil voice being listened to in a tokenistic way. They state
that the opinions of all students regardless of gender, ethnicity, disability or behaviour should be
taken seriously. Giroux (2008, cited in Taylor and Robson 2006) conveys the importance of listening
to pupil voice when he acknowledges children as having fewer rights than anyone else, thus being
completely absent from all decisions and policies regarding their future, directly conflicting with their
rights as a child (UNICEF, 2019). Additionally, Taylor and Robson (2006) and Rudduck and Mclintyre
(2007) stress the importance of pupils seeing a change as a result of their participation. The impact
if this of this is shown by Hewitt et al. (2019). They discuss how 47% of those asked in the Student
Health and Wellbeing in Wales survey carried out in 2017/18 agreed with the statement ‘At our
school, students have a say in planning and organising school activities’. However, only 38% of

those asked felt as though ‘at our school my ideas are taken seriously’.

Health and well-being has become staple topic in everyday school life. Donaldson (2015) notes
health and well-being as being one of the key distinctive purposes of the new curriculum design and
advises that it becomes one of the new six areas of learning, which make up the structure of the new
curriculum. Hewitt (2018) states the potential for schools to have a positive impact on young people’s
well-being is well recognised and links Donaldson’s push towards integrating health and well-being
into the curriculum down to its link to educational attainment. A push towards earlier invention also
comes from research conveying mental health problems which arise during adolescence have been
credited to greater long-term healthcare cost when compared to those developed in adulthood (Lee
at al. 2014, cited in Moore 2018). Park (2004, cited in Moore 2017) therefore states that school is a
critical time for formation of ‘risk and protective behaviours’ to be introduced as lower subjective well-

being is said to be linked to psychological problems in later life.

Health and well-being have become a staple topic in everyday school life. Donaldson (2015) notes

health and well-being as one of the key distinctive purposes of the new curriculum design. He
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advises that it should become one of the six new areas of learning which will make up the new
curriculum. Hewitt (2018) states that the potential for schools to have a positive impact on young
people’s well-being is well recognised. Hewitt believes Donaldson’s push towards integrating
health and well-being into the curriculum arises from the link between health and well-being and
educational achievement. Moreover, research suggests mental health problems arising in
adolescence have a greater long-term health care cost, compared to those developed in adulthood
(Lee at al. 2014, cited in Moore 2018a). Park (2004, cited in Moore 2017). As school is a critical
time for the formation of ‘risk and protective behaviours’, and lower subjective well-being is said to
be linked to psychological problems in later life, earlier intervention in schools is of crucial

importance.

Hewitt et al. (2019) discuss in the 2017/18 Health Behaviour in School-aged Children Survey and
School Health Research Network Student Health and Wellbeing Survey’ the effect of socio-
economic inequalities. They found that pupils from less affluent families scored on average lower in
well-being and overall life satisfaction compared to those from more affluent families. Fletcher and
Bonell (2013, cited in Hewitt 2019) debate how socioeconomic background influence pupil’s
relationship with teachers. They suggested pupils from lower affluent backgrounds may be more
likely to ‘adopt an alienated view (of teachers) based on the values of their families’. As previously
mentioned, the percentage of pupils from a lower socio-economic background appears to be
higher in the primary school than national figures. This demonstrates the importance of the impact
of the Teacher X’s and Pupils Y’s relationship. Additionally, Hanson and Chen (2007) tell us the
socio and economic patterning seen in later life, initially emerges during school. Therefore the way
in which Teacher X handles the interaction, will impact Pupil Y’s socio and economic patterning in
later life. Gorrard (2010) deliberates on how despite not being able to completely eradicate external
factors on health and well-being outside the classroom, schools are able to provide ‘some
insulation from social disadvantage’ through mutually respected relationships within the school
environment. This directly emphasises the importance of the relationship between Teacher X and
Pupil Y.

Despite this, Hewitt(2018) proposes that the existing environments within schools does not yet
prioritise health and well-being as a core area of learning, but instead sees them as ‘competing
pressure on their time’. Hewitt discusses how there is a school of thought that there is insufficient
evidence on health and well-being on which to base curriculum decisions. Bonel et al 2014 (cited
in Hewitt (2018)) state that there is, at this current time, a lack of evaluation on school’s health
improvement schemes and their effect on educational outcomes. As a result therefore, schools are
de-prioritising anything outside the ‘core businesses’, and new interventions may get “washed out”

rather than introduced.
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Mutual respect and rapport within a classroom has been regularly stated as key concept of behaviour
management (Cowley, 2010 and Shelton and Brownhill, 2008). The critical incident allows analysis
of the behaviour management used by Teacher X. A positive relationship between pupils and
teachers in classroom is considered crucial for maintaining good discipline. A humanistic approach
is adopted within the critical incident when Teacher X uses supportive and encouraging comments
to foster the self-esteem of the pupil in the place of negative, depreciating comments. This is a key

tactic within the humanistic approach (Kyriacou and Cheng, 1993. cited in Rogers, 2002).

Through various studies Kyriacou and Cheng (1993, cited in Rogers 2002) discovered that
although a humanistic approach is favoured by many teachers it is difficult to implement. They
discuss how within the reality of a classroom many teachers struggle to remain positive towards all
pupils. Rogers (2002) argues that in order to work with pupils in a meaningful way educators must
‘avoid behaviour techniques that easily resort to mere controlling power’. Similarly, Cowley (2010)
stresses how emphasising the positive should be a ‘mantra for teachers’ within the classroom.
Cowley (2010) and Glenn et al. (2004) discuss how effective behaviour management should
involve ignoring minor misbehaviour where and when appropriate. They recommend reacting to
misbehaviour by suggesting a positive alternative. Teacher X exhibits such an approach by
overlooking the shouting out by Child Y and instead turning it into an additional learning

opportunity.

Reflection

Although not a new concept, reflective practise has gained momentum in recent years. Schén
(1997) defines reflective practise as the process by which ‘professionals become aware of their
implicit knowledge base and learn from their experience’. He sees reflective practise as an
approach to reduce the gap between theory and what professionals actually do. Fook (2015)
however argues the move towards reflective practise is one of accountability, through ongoing

scrutiny of professional practise.

The professional standards for teaching is now designed to ‘enable practitioners to reflect on their
practise, individually and collectively’ in order to progressively develop pedagogy. In addition to

this, the EWC has introduced the Professional Learning Passport (PLP). Furlong (2019) describes
this as a way of professionals developing their practise by being able to think carefully and clearly

about what they are teaching. Furlong also discusses how the PLP will allow teachers to challenge
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their own practise through other sources of evidence. Fook (2015) discusses the aim of critical
reflection. They suggest critical reflection as an aid for the learner to uncover assumptions which
help identify a new theoretical bases. From this practice and perspective can be improved and
transformed. Using the critical refection model ‘What? So What? Now What?’, (credited to Rolfe et

al. 2001) we can critically reflect on the critical incident observed.

Firstly we consider the ‘What?’ component within the reflection model. As previously discussed,
direct observation allowed further examination of everyday behaviours (Cooper and Schindler,
2001. quoted in Cohen, Manion and Morrison, 2011 p. 396). This led to the recognition of key
topics emerging from the critical incident. These were identified as pupil voice, health and well-
being and behaviour management. This observation identified valuable tool in relation to these
topics, which can be used within the classroom environment.

It should be remembered however, that the time frame of the observation only allowed for a snap-
shot view of the critical incident. Therefore the lasting impact and effects on the pupil and class

environment are not known.

We next examine the ‘So What?’ element of Rolfe’s model, through analysis into the areas
previously identified. The purpose of such an analysis was to evaluate the approaches used within
the classroom, in order to positively affect my own personal practise. It was determined that pupils
having a say in their own education can not only have a positive impact on their learning, but also
on their well-being. Pupil voice was found to be a way of developing social skills crucial to later life,
which are not directly taught through the curriculum (Czerniawski, 2012).

Analysis into health and well-being within a school environment also highlighted the broader issue
of health in-equality amongst young people. Moore (2017) states childhood and youth to be a
critical time where socioeconomic health inequalities begin to emerge and identifies school’s role in
starting to address this. To improve upon this analysis, follow up observations could be conducted.
Robertson (2002, cited in Rogers, 2002) identified consistency as a key issue with the humanistic
approach. Follow up observations would determine if the behaviour management methods

apparent within the critical incident were consistent within the classroom, and inclusive of all pupils.

Finally, we look at the ‘Now What?’ section of Rolfe’s model. Kounin (1970, cited in Maretlla, 2012)
discusses how students show better behaviour when lessons are interesting. It could therefore be
argued that through gaining the initial interest of the pupils, behaviour such as that seen in critical
incident could have been prevented. This is supported by Cowley (2010) who discusses how, as

teachers we have little to no control over the external factors impacting our pupils learning and
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education. He says therefore this emphasises the importance of effective planning and teaching to

keep pupil’s interest.

Using the analysis of the critical incident, my own teaching practice can now be considered, and
future teaching and learning steps identified. | will look to use pupil voice at the centre of my
planning to ensure maximum engagement throughout the lesson (Estyn, 2019b). The use of pupil
voice, both formally and informally within the classroom, will also assist with building pupil’s

confidence.

My planning will also include age appropriate health and well-being lessons to educate children on
the importance of this, and to help produce ‘healthy and confident individuals’ (Donaldson, 2015).
This will hopefully contribute to reducing health inequalities among my pupils. | will endeavour to
create a strong relationship with pupils at the centre of my teaching practise, in order to ensure a
positive culture towards learning within the classroom. This will help towards establish a positive
opinion of learning amongst the pupils, allowing the young people to confidently tackle issues

which arise later in life (Donaldson, 2015).

Conclusion

In conclusion, the approach used by Teacher X proved to be an appropriate response to the
situation. They used their professional judgement of both the pupil and the situation to choose the
most effective approach. This complies with the new professional standards encouraging
practitioners to reflect on their own experiences order influence and develop their pedagogy.
Furthermore, in a different educational environment, a different approach may prove to be more
effective, and Teacher X is likely to have been aware of this.

This assignment examined a critical incident in a town centre primary school. Of note the school
has a percentage of free school meals higher than average, suggesting more pupils may be from a
lower socio-economic background. A non-participant observer method was used to determine the
three topic areas of pupil voice, health and well-being and behaviour management. These topics
were then critically evaluated using a literature review. From this a critical reflection was
synthesised, allowing the identification of further teaching and learning steps, which as

emphasised by Tripp (2012) is essential for teachers to develop their practise.

Teacher X's approach concurs with Donaldson’s movement towards producing healthy, confident

individuals. The literature agrees that encouraging pupil voice can positively impact health and
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well-being. In addition, Teacher X uses a humanistic approach by using supportive and
encouraging comments. This encouraged mutual respect, a key concept of behaviour

management.

The scope of the assignment is restricted by the limited observation. With more time, further
observation could be conducted. This would allow the creation of a case study considering the

consistency of behaviour management techniques and their impact on different individuals.
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