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[bookmark: _Hlk40386863]Throughout this module we have looked at how to carry out research within the learning environment and how to carry out that research ethically. Following ethical practice is important as you need to collect consent or assent from participants before doing any research or observation. As well as this, when collecting research, the researcher needs to consider the confidentiality or anonymity of participants. BERA (2018, p. 21) states “The confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research”. In the Foundation Phase there are many different teaching and learning strategies that you can use and many environments that the children learn through. After watching the videos and creating my own observation schedule (see appendix one), based on the ‘Leuven Scale’ (see appendices three and four), I choose to observe the children on learning through role play, this is based on video three with the research question of “To what extent does the role play environment provide opportunities for pupil involvement and learning?”. Learning through role play can help to broaden a child’s imagination and encourages their social development. A major benefit of learning through play is mentioned in the Foundation Phase Framework (2015, p. 4) “as fundamental to intellectual development”.

Learning through play helps to further a child’s knowledge and understanding of what they have learnt, doing so through role play in this case. It also means that this style of learning is learner-based, the children have got the freedom to become creative and engage with the task in their own way. Learning and Teaching Pedagogy (2008, p. 8) suggests the impact of learning through play is that it “provides opportunities for children to develop positive attitudes, demonstrate awareness/use of recent learning, skills and competencies”. From my past experience in different learning environments and especially within the Foundation Phase I have seen children become involved and apply themselves more to a subject when they have been able to act out a scene or use role play to present their knowledge. These activities can take place in both the indoor and outdoor learning environment and with a range of resources or just the child’s imagination. There are many theorists and research that supports learning through play. Vygotsky (1978, p. 103) suggests “The child moves forward essentially through play activity. Only in this sense can play be termed a leading activity that determines the child’s development”. Suggesting that although he agrees with play as a strategy for learning he also feels it is only applicable when the child can move forward with it. Professor Doris Fromberg (2012) cited in Mead (2020) explains in a talk why play is such an important part of children’s learning process by stating 
“They learn by comparing physical experiences, by interactions with other people and their own feelings. And they learn an enormous amount through their imagination.... Play is what pulls together the logical and creative parts of the brain”.
This could mean that play is encouraging a child’s cognitive development, it also shows how a child pays attention to what is going on around them and learn from their everyday experiences. Pestazorri’s (n.d.) views have been explained by Darling (1994) citied by Smith (2013) as “children should learn through activity and through things. They should be free to pursue their own interests and draw their own conclusions”. Suggesting giving the children the freedom to make decisions towards their learning based on what interests them and doing so through play and exploring. Looking at these three there is a clear view from all that they believe that learning through play is important to a child. Each show a different way of how it is important to a child’s development, either cognitive and physical, to carry on developing their recent learning or skills and allows them to learn from their own feelings. However, Piaget (1962) cited by Fox (2008) offers a different view on learning through play and suggests it “does not necessarily result in the formation of new cognitive structures”. Although this view does not support learning through play, it does not completely disagree with the others though, as they talk about building on experiences and recent learning and how play supports that and not entirely on getting their new learning from it.

Before undertaking research, it is important that you get consent from participants, or assent from any participants who are not old enough to understand the proposed research or that are not old enough to give informed consent. Also, you need to consider how you are going to anonymise any data that will be collected, whether you are going to carry out the research with confidentiality or if you will be able to do it with complete anonymity, this all depends on what type of research it is. Collecting the data from your research can be done either qualitatively or quantitively, again depending on what type of research you are carrying out. For my research I looked at a range of different observation schedules. From these I made note of any points I thought were going to be helpful for my observation schedule, and any that I would change to help collecting research more efficient. I made my observation schedule (see appendix one), strongly based off the Leuven Scales for well-being and involvement (see appendices three and four). I felt this was the best way to see how the children are engaged with the activity and how this learning strategy is affecting them. The Leuven Scales which was created by Professor Ferre Laevers, his work as described by Dubiel (2014) “focuses on how we can help children to become more effective learners”. There are many advantages to using the Leuven Scales in an observation, a main one stated by Dubiel (2014) is that once using them “the scales indicate a ‘general’ or ‘typical’ overview of the child so that the information can be used effectively”. Once you have a general overview of where the child may need extra help then the practitioner can use that to improve their lessons or activities to ensure the child is attaining high well-being and involvement. Even though the Leuven Scales are used to observe the children, there are benefits for the adults involved as well. Lewis (2020) states “Measuring a child’s wellbeing and involvement can also empower and energiser teachers and practitioners”. Suggesting that being involved and observing a child using the scales can encourage teachers to get the children to attain the highest level for each. However, whilst completing my observation schedule looking at the Leuven Scales I would of liked to of carried out my research with another practitioner, this way I could ensure all areas of the child have been observed and nothing is missed. 

If I was starting this research myself, I would of conducted questions to participants and their parents to ask for consent or assent for each child to participate, I would have also decided how I was going to collect my data, with that being either confidentiality and anonymously. However, as I did not conduct this from the beginning the videos were already supplied for us and the confidentiality was already covered as I do not know these children or any information about them. As well as this I would also have to go to the University ethic committee for approval of my research. My research and all the plans for it would have be within the lines of the Research and Integrity Code of Practice (2017-2020). From completing my research I was able to evaluate the well-being and involvement of each of the children, and refer back to and answer my research question of “To what extent does the role play environment provide opportunities for pupil involvement and learning?”. Looking at my evidence (see appendix two), I can see that all three of the children spent the activity being moderate or above on the involvement table, with two of the children spending the last two observations on extremely high involvement. However, on the well-being table child B spent the whole activity at a moderate level, with no real excitement, they kept a neutral facial expression and tone throughout the activity. This could suggest that this child needs a little extra attention with their well-being. Looking at the evidence collected from the observation I can see that although the role play may not have had a great impact on all of the children’s well-being, it did have an impact on their involvement in the activity and their learning. In my opinion the Leuven Scale is a highly helpful tool to use when observing children, it allows you to see how they are getting on with an activity, whilst giving you a guideline of what level they are at. From this you can then see where the child may need extra help or support and how to change your practice or the activities to help encourage further involvement and or help improve the child’s well-being.

To conclude, throughout the research and observation that I have done I have managed to find many benefits of using role play and learning through play to help children’s involvement. The research and information I have collected from Vygotsky (1978), Fromberg (2012) and Pestazorri (n.d.) all show how learning through play encourages a child’s development, a child can expand and explore their imagination, learn from past experiences and continue to develop their learning or skills. I feel my observation schedule covered all areas I wanted it to from the Leuven Scales, I was able to give each child an average score for both their well-being and involvement, as well as being able to see how they changed in each of these areas throughout the activity. However, I feel I could have made more notes on each child both during and after the observation to get a better understanding of what each child was doing at each time and why a child may not of been as involved as others. Doing research allows a practitioner to find an area of interest or possibly concern and find ways of improving this for both the learner and the teacher in the future. Research over the years has changed the way many people teach as there has been evidence to prove or suggest that there is a better way. SAGE publishing (2020) explains that research in education can “help you find solutions to particular problems arising in your classroom or school”. After reading through research for this module and others I have seen the impact it has had on the way we teach today and how further research by myself and other practitioners over the years will change education and schools again in the future. We are forever learning the best way to teach and how to support children to develop and research allows us to find what works best. In my future of training to be a teacher I would like to carry out research, my focus will be on the best Assessment for Learning (AFL) strategies to carry out during and after a lesson or activity. My research question is “What is the most effective AFL to use during and after a lesson?”. 
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Appendix One
Observation Schedule
Research Question:
Name of observer:
Time scale:
Lesson context:
	Well-being
	Child A
	Child B
	Child C

	1. Extremely Low
Signs of discomfort, crying or screaming. Look dejected, sad, frightened, or angry. Does not respond to environment, avoids eye contact and is withdrawn. May behave aggressive, hurting themselves or others.
	
	
	
	
	
	
	
	
	

	2. Low
Child does not feel at ease (shown in facial expression and actions). Sense of discomfort is not expressed the whole time.
	
	
	
	
	
	
	
	
	

	3. Moderate
Neutral posture. Facial expression and posture show little or no emotion. No signs indicating sadness or pleasure, comfort, or discomfort.
	
	
	
	
	
	
	
	
	

	4. High 
Obvious signs of satisfaction. Signs are not constantly present with same intensity of level 5.
	
	
	
	
	
	
	
	
	

	5. Extremely High
Looks happy and cheerful, smiles, cries out with pleasure. Lively and full of energy. Actions can be spontaneous and expressive. Child appears relaxed. Expresses self-confidence and self-assurance.
	
	
	
	
	
	
	
	
	

	Average Score
	
	
	



	Involvement
	Child A
	Child B
	Child C

	1. Extremely Low
Activity is simple, repetitive, and passive. Seems absent and displays no energy. May stare into space or look around to see what others are doing.
	
	
	
	
	
	
	
	
	

	2. Low
Frequently interrupted activity. Engaged for some of time observed, but moment of non-activity, staring into space or distracted by what is going on around.
	
	
	
	
	
	
	
	
	

	3. Moderate
Mainly continuous activity. Busy with routine at fairly routine level, few signs of real involvement. Make progress with what they are doing but do not show much energy and concentration and can be easily distracted.
	
	
	
	
	
	
	
	
	

	4. High 
Continuous activity with intense moments and always seems involved. Not easily distracted.
	
	
	
	
	
	
	
	
	

	5. Extremely High
Show continuous and intense activity revealing the greatest involvement. Concentrated, creative, energetic, and persistent.
	
	
	
	
	
	
	
	
	

	Average Score
	
	
	


Additional notes:
	
	Child A
	Child B
	Child C

	Well-being
	
	
	

	Involvement
	
	
	


Appendix Two

Observation Schedule
Research Question: To what extent does the role play environment provide opportunities for pupil involvement and learning?
Name of observer: Nicola Tulley
Time scale: 4 minutes – make observations of the children every 1 minute and 20 seconds
Lesson context: Early years group of three children are using role play to book a holiday, two of the children are the travel agents and one child is the customer, they choose the destination and activities, whilst filling out a holiday form and making tickets.
	Well-being
	Child A
	Child B
	Child C

	6. Extremely Low
Signs of discomfort, crying or screaming. Look dejected, sad, frightened, or angry. Does not respond to environment, avoids eye contact and is withdrawn. May behave aggressive, hurting themselves or others.
	
	
	
	
	
	
	
	
	

	7. Low
Child does not feel at ease (shown in facial expression and actions). Sense of discomfort is not expressed the whole time.
	
	
	
	
	
	
	
	
	

	8. Moderate
Neutral posture. Facial expression and posture show little or no emotion. No signs indicating sadness or pleasure, comfort, or discomfort.
	
	
	
	
	
	
	
	
	

	9. High 
Obvious signs of satisfaction. Signs are not constantly present with same intensity of level 5.
	
	
	
	
	
	
	
	
	

	10. Extremely High
Looks happy and cheerful, smiles, cries out with pleasure. Lively and full of energy. Actions can be spontaneous and expressive. Child appears relaxed. Expresses self-confidence and self-assurance.
	
	
	
	
	
	
	
	
	

	Average Score
	4.3
	3
	4.7



	Involvement
	Child A
	Child B
	Child C

	6. Extremely Low
Activity is simple, repetitive, and passive. Seems absent and displays no energy. May stare into space or look around to see what others are doing.
	
	
	
	
	
	
	
	
	

	7. Low
Frequently interrupted activity. Engaged for some of time observed, but moment of non-activity, staring into space or distracted by what is going on around.
	
	
	
	
	
	
	
	
	

	8. Moderate
Mainly continuous activity. Busy with routine at fairly routine level, few signs of real involvement. Make progress with what they are doing but do not show much energy and concentration and can be easily distracted.
	
	
	
	
	
	
	
	
	

	9. High 
Continuous activity with intense moments and always seems involved. Not easily distracted.
	
	
	
	
	
	
	
	
	

	10. Extremely High
Show continuous and intense activity revealing the greatest involvement. Concentrated, creative, energetic, and persistent.
	
	
	
	
	
	
	
	
	

	Average Score
	4.7
	3.3.
	4.7





Additional notes:
	
	Child A
	Child B
	Child C

	Well-being
	· Well-being improved as the activity went on, excitement in the tone of their voice increased throughout the whole observation.
	· At the beginning of the activity the child was very quiet, by the end they spoke but very little and it was not energetic.
· Kept a neutral tone and facial expression throughout the activity.
	· This child seemed cheerful and happy throughout the whole activity and showed this to the other children and encouraged their work.
· Great deal of excitement when things were working out with the plans.

	Involvement
	· This child seemed to take a lead role throughout the activity, they knew what to say and do with little to no hesitation.
· They insured things ran smoothly.
· Asked lots of questions throughout. 
	· Very little involvement with the group to begin, slight discussion with the child booking the holiday, and mainly observed.
· Towards the end the child was involved in the planning and joined in the discussion.
· Asked some questions to gather information.
	· Continuous involvement throughout the whole activity.
· Helped others by providing information needed and asking questions when unsure.
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