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Part 1 
Inclusive practice in the early years settings is about all practices having a model that ensures that everyone has a sense of belongingness within the classroom. This includes all children, parents/carers, all staff members and other people connected to the setting such as health care professionals. Everyone individual person is unique and whether that includes children, parents or staff that everyone has their own pace and personality, so it is important to treat everyone with the same amount of respect and paying attention to their backgrounds, interests and needs, (Lee, 2021). Inclusive practice is so much wider than it is anticipated and applies to the practices attitudes and values that create strong and positive early childhood communities which everyone single person who comes in and out of the classroom will feel comfortable and that they can contribute to somewhere that they belong, (Collier, 2019).  By having an inclusive support system around the school will provide a better-quality education for all children and ensures the parents of the children that they are receiving the very best at the school and no child is singled out. Schools provide that first base friendships for most children outside of their family home and it is important that this is seen as a positive environment where they can come and be themselves. It is important to respect and understand that everyone has a different background to growing up and it is importance to show all children that there is a variety of diverse abilities, backgrounds and home life that will not affect their relationships with one another, (Opensocietyfoundations, 2019).
*A single parent has just overcome their additions and has been fully assessed as being able to care for their child on their own as a single parent. You notice he stands alone at the playground at home time and other (female) parents look at him but do not invite him over to join in with them while they wait. He is overly nervous around teachers and only ever stays for a short period of time to stay and chat if needed. His son is doing well within the class but does not seem to have many friends outside of school. (For the benefit of the scenario, the child will be called – Travis and dad will be called Simon)
The importance of inclusion for the child in this situation is huge. He is spending almost every hour of the school day with other children who do not seem to know a lot about him. Many children will overhear their parents talking about other parents and the school and their children and this can often create negative judgements before even knowing someone. Travis, the son is doing very well at school but seems very isolated during play time and lunch times when all the other children are playing. Travis speaks to the children when completing activities and put in groups with them but struggles to play with them when it comes to free time. The importance of inclusion here is that it is important for Travis to form relationships with the other children in the classroom so many other areas of development are being worked upon such as emotional development, language and communication skills and social interaction skills. It is important for Travis to want to play with the other children and develop those interactions early so he is not struggling to communicate later on in the school year. By Travis having that feeling of being included when being around other will more likely let him be accepting to other peoples needs and feel more sensitive when discussing their own personal needs and feeling safer and more secure in familiar environments. Travis may need to be reassured that he is cared for and that their needs are being met and can receive help when he needs it. By building those relationships early will help Travis to build a trusting friendship with other children in his class and allowing him to discuss his feelings and emotions which will ultimately help to improve his mental health and well – being. 
The importance for dad Simon to be included is just the same as Travis. Dad is very isolated from the other mums at the school yard and finds it difficult to communicate with them when he is the only father waiting to collect his child at the end of the school day. By dad feeling included and important in that situation will also help him to create a stronger connection between the school and his home environment. Having that connection between home and school learning will help dad to understand Travis more and how he can help him become a strong minded individual, allowing him to understand that every child is different and being different is OK. For Simon, stepping away from that communication barrier will allow him to feel comfortable when collecting Travis from school and feeling excited to see him when he finishes school. While dad is having trouble to settle into a new life as a single parent by talking to Travis’ teacher may help him discover dads as single parents’ classes around the area to meet other males in the same situation. This type of intervention will also help Travis to form relationship outside of school and become more confident in himself. Dad is feeling anxious about collecting Travis at the end of the day and often sits in his car until the last minute as he finds the other females waiting overpowering and making judgements on him based upon rumours. Travis’ class teacher should invite dad to a coffee morning at the school once a week with the other mums/dads to help dad start conversations and find out more about everyone which will help Simon to feel more open and relaxed about going to collect Travis at the end of the day and may feel happy talking to familiar faces once he starts attending coffee mornings. This should build on dads’ self-esteem and struggles as a single parent while trying to commit to everything else he must do. 
There are a number of ways that both son Travis and dad Simon can be involved and those activities can include induvial sessions or sessions together within the school and outside of school. By having that open, honest and trusting relationships the practitioners will allow dad to learn more about community groups as stated above such as single parent groups and allowing him to realise he is not the only person in the area to be a single parent. Practitioners may also set up coffee/tea mornings as stated above to start conversations within the classroom before allowing him to make conversations on his own while waiting to collect Travis from school. They may also start PACT sessions which are Parent and Child Together Sessions, it allows parents to get involved more in their children’s learning and seeing what they can do on their own without any help from mums or dads. Simon always worries when Travis is in school as he has noticed he is becoming shyer and more reserved than he was before. By attending these sessions, it would be a great way for both Dad and Travis to become more open to arrange play dates/sleepovers so Travis is able to come out of his shell and become a more confident and happy child. 
Dad’s relationships with everyone at the school at this moment in time is very little to no communication at all. Practitioners are only communicating with dad when Travis has homework, PE sessions or other classes such as cooking or art classes after school which Travis is still not attending due to being nervous. The way that it could be looked at is intersectionality. This is where there is one main person within the bubble and how they are forming connections with everyone around them. Dad has a very strong relationship with son Travis and is always happy to hear about his day at the end of school. Dad’s relationship with Travis’ mum or family members is unknown to the setting and is not discussed when Simon talks to the school. Dad’s relationship with the other parents at school (mainly mums) is weak and could also be seen as stressful and worrying as he is focussed on what they think. Dad also has a relationship with a social worker outside of the school who works with him and Travis around twice a week to help them become happier and settled into new life as a family. Dad’s relationship with the social worker is strong but can often be seen as stressful as he thinks he is not doing a good job and worries that Travis will be taken away from him even though the social services think that Travis is best with dad. Dad has many relationships outside of the school such as Substance abuse support group and has a very strong relationship as he is becoming free of drug and alcohol misuse. Dad is attending these sessions at least 3 times a week and is making progress each time he attends a session. Even though dad has strong relationships outside of the setting, Travis does not, and dad is struggling to form relationships at the school. By Simon not having the confidence to attend PACT sessions and coffee mornings, he is not allowing Travis to form relationships outside of school or as much as he is outside of the school environment. Dad’s relationships inside of the school environment are affecting Travis and how he is not building stronger friendships with the other children at play time. 
As said above, dad is attending single parent classes within his area and has said to be very confident in going to those meetings and meeting other parents at the school which he often says Hi to when collecting Travis from school. Many mums at the school yard do not attend single parent classes so it would benefit dad going to coffee mornings at the school to build that relationship up. It is hard for dad to attend PACT sessions as he often works in the afternoons so it would be beneficial for him to discuss this with Travis’ teacher and ask if they can make a morning and afternoon PACT session so he is able to attend before work and this may work well as other mums/dads may also not attend afternoon sessions due to other commitments so this will be beneficial to those too. 
Travis is also becoming more aware of dad’s situation as he is making more of an affect at home with his schoolwork and how he can help when he has homework or reading books. The rights of the child play a positive part in Travis’ life as he becomes more social and outgoing. Article 31 of the UNCRC, no date (United Nations Convention on the Rights of the Child) states that every child has the right to relax, play and take part in a wide range of cultural and artistic activities. This can be widely explored as Travis becomes friends with other child un the class and every child have a different background to one another whether that is a child having both mum and dad present and living in the same house, another child with English as their second Language. It is important that Travis and Dad are engaging in those types of scenarios, so Travis is aware of those different backgrounds and how not everyone is the same and everyone struggles at some point in their life but there is help around and all it takes is asking those around you to help. 
This also links to the theory of Socio-Psychological Theory and how an individual and society are interlinked. This can often mean that an individual strives to achieve to meet the needs of the society and pressures around the and that society is only stopping someone from achieving their goals. Through this interaction, the personality of an individual is often overlooked as they cannot decide whether this is their true identity, (BusinessJargons, no date).  Dad was unsure of how he fitted in to the school setting but after attending those meetings outside and inside school, Simon realised how much his presence was worthy and how he was able to fit in and become a confident individual and this helped Travis to become more sociable when having play times and not only when working in groups. 




















Part 2
A policy is something that is created for a purpose and intention for specific outcomes. It is often an action that is taken by those who have a responsibility to achieve and create outcomes for other people to work towards and better themselves, (CollinsDictionary, 2021). A policy shares elements that will help to bring the whole policy together to work. Policies are determined by a sense of belongingness and commitment, they bring together the views of childhood, the development between education versus care and the roles of family and state. An effective policy should outline what individuals must do or not do, giving them directions, limitations, principles and guidance on decision making and creating positive outcomes and environments, (Lane. S, 2018). When looking at policy documents that relate to leadership and give a sense that they are working together to work towards inclusion, they will include words such as collaboration, participation and relationships. This shows that they are creating this policy for everyone, they are building a platform for everyone to be inclusive and show that they are not just leaving practitioners to make their judgements of what inclusion is and stating what it is and what they need to do. 
One policy that includes the mention of inclusive leadership and supporting that is Social Services and Well-being (Wales) Act 2014. This policy contains the meaning of well-being, the meaning of the child, the adult and the carer. This policy is spilt up into parts which allows the policy to be clear and gives a basic understanding of where they can find the area, they want to find such as Part 9 of the Social Services and Well-being (Wales) Act 2014 is Co-operation and partnership. This gives a basic understanding of how governments, councils and communicates will work in partnership to promote co-operation with their relevant partners who work in care and settings with children and young people. It also gives information of how they will impose a duty on giving information to local authorities for their purpose of their social services functions. They also give information on how the act will provide a partnership between authorities and health boards to give help for their discharge functions. This part of the SSWBW (Social Services and Well-being Wales Act) uses positive phrases and words such as partnership, co-operation and imposing a duty on authorities, this gives the individual reading this that they are showing inclusive practice and are working with others to give a wider approach to what they will and can do. However, this part of the policy does not mention the inclusion of children, young people and the setting as individuals. It is important when practitioners are reading this, they will know their role within their job and how the act is supporting this, (Grenier, J, 2002). It is important that they should be considering the voice of the child and how the child’s view must come first. Every part of a policy must be inclusive, giving them the best understanding and ways of including everyone. 
Another section on Page 7 of the Social Services and Well-being (Wales) Act is that it gives information of what a person must be doing such as having regard to the individuals’ views, wishes and feelings. The choice of words that are stated in the section such as ‘have regard to’ or ‘in so far as is reasonably practicable’ are very unclear and can come across as individuals having a different interpretation of something. The information given within the policy is a basic overview of what is expected of practitioners and what outcomes they are expected to produce. It is important that points given are clear and straight to the point, this is so practitioners are not mistaken of what is being asked by them and every person is given a clear understanding, (Mywestford, 2018). The main outlook on this is that what are practitioners receiving from this? Are they receiving the training and support to overcome the barriers that they can see from the information given? It is important that local authorities are there to endure that there is guidance and training to ensure they understand key terms and if they are expected to make their own judgement and interpretation of the information given or if there is something that is expected of them. However, some may say that having a general overview is seen as a positive and gives individuals the time to show what they can do and how they all interpret words and phrases different. This is based on everyone having their own positive or negative based experiences about something, (Wisdom, S. 2017) such as one individual may enjoy creating their own activities and making their own resources whereas another person may enjoy ready made resources and simple activities such as story time. Within this section, there is again no mention of the child or young person. This could be seen as individuals interpreting their role in the wrong way and becoming less supportive to the children and their needs and allowing them to have a voice. All practitioners and care/education professionals have a duty to respect the children and young people in their care and having that basic information clear will ensure this is being done and not overlooked or pushed aside from their learning and development. 
On page 8 of the Social Services and Well-being (Wales) Act 2014 under the Well-being outcomes section, one set of points includes words such as ‘…. must be’ or ‘…. must specify’. These words are demanding words and simply explaining to each individual reading this that they must complete or be specific about something they have or need to do. By using words like must or should then it gives people the impression of what is being asked of them and something that will not be overlooked or missed when completing assessments, (Collinsdictionary, 2021). 
In the section of Assessing children on page 19 of the Social Services and Well-being (Wales) Act 2014, they carefully outline that they will are going to carry out a needs assessment and local authorities must assess the development of children and seek to identify what those outcomes mean. It is said that ‘children who wishes to achieve, to the extent it considers appropriate having to the child’s age and understanding.’ This could be potentially seen as lo#cal authorities and communities considering that children will not be considered for further learning guidance if they cannot give their own opinions and needs. However, children should be given the chance to understand the language given and using their own way of understanding to give their own opinions and be given the support needed to further their development. 
The Social Services and Well-being (Wales) Act 2014 provides a clear but basic overview of what is expected of individuals and what they need to produce and overcome. They include a good use of words that are giving individuals the feeling of inclusion and allowing them to feel a part of a team. The policy gives a sense of inclusion for children and how they will support them such as ‘local authorities working with the family to understand what type of care and additional support they need and working with the child/children within the home, so those needs are met’ (Pg 19, Social Services and Well-being (Wales) Act, 2014). It also gives the impression that local authorities within communities will be given inclusive provisions and will undermine the needs of the families and children within the area. This also allows families and children to be familiar with those people within the community and putting their trust in those people to provide positive outcomes. 
However, although the policy has many benefits, it also has many negative aspects which make the sections within the policy have a basic overview. It has no to very little inclusive practice of the children. Policies are made up of society’s view of childhood, it is ensuring that practitioners and professionals are doing what they can do for the children in their care, respective roles of family state, the children’s family has a huge impact on the children as they grow and should be a part of the decisions of how their needs will be and should be met, stated by Dallimore, 2019. As previously said, there is little to no involvement of the children and how they will be considered throughout the policy and how this will have a positive or negative effect on them. It is important than each section should at least have some guidance for children and how they will be included and giving them the voice and how they want inclusive practice for all. This policy lacks the information of telling individuals what to do and not giving them a choice to do something. If policies are insisting that they carry out a certain task, then every practitioner or professional will complete this to their knowledge and understanding and will not just rule of not doing something. This also allows ways for several different perspectives and interpretation for activities and as this being a positive and will reflect how people look at things, but it may cause two different ends of the scale when people are looking at something. By giving individuals the exact information on what and how to do something then this will create the same outcome. Another negative aspect of this policy is that it is giving the information but not wide enough such as how much involvement will local authorities have with the children and families and making decisions. Having a significant amount of involvement will understand every child is different and accepting their needs and feeling and difference and this will create inclusive practice for everyone. 




Part 3 
How poverty impacts inclusive practice of families in today’s society?  
Poverty is a big issue within the world during this time. Poverty is more than just not having money but is seen as families, individuals and group in countries not having access to the correct resources to maintain a healthy diet, participation within activities both parents and children and having access to basic living requirements such as central heating, clean water, clean clothes and food, (Townsend, 2021). Poverty does not just affect one person but a whole family and this can lead to many negative views on those families from other individuals. It affects each member of the family differently. For children it will have many impacts on their development, education, social and emotional health and behaviour issues. Children from poorer backgrounds may not have the same opportunities as other young people their own age. This can start from nursery, aged 3 all the way up to secondary school, aged 16/17, (PublicHealthScotland, 2021). They may not receive the same learning materials or have access to these at home 24/7 and this will essentially have a negative impact on their homework and schoolwork. Living in those situations can also make children feel unequal to other children and ultimately feel like that they cannot achieve the same as wealthier children, (The children’s society, 2021). This can be hard for children who are growing up in the environment to see a future for themselves or see a way out when they don’t feel included at school, (Children’sBureau, 2021). The impact of this can cause children to be bullied and children may be unkind to other children because of their family situation. They may also be bullied due to having less ‘fancy’ clothing or no money to go on school trips will cause other children to have something to say and not always understand the different positions that families can face and struggle with, (Keepyourchildsafe, no date). There is also an impact on families to provide for their children and can create many stressful situations for families when they are struggling and have no alternative options. Parents may become stressed and feel that they are not meeting basic needs such as struggling to pay for food, clothing, paying bills or transport. By having these stresses can cause families to feel isolate and excluded from social interactions with parents at the school or feeling judged by those parents or the practitioners at the setting, (Ahmed, no date). Long term impacts of families being in poverty can develop into parents not paying much attention to their children and their education. They may miss their early childhood years, and this may have a negative impact on the child’s personality and how they view life in the future, (Tucker, 2018). 
Poverty is something that should not be causing any parent, career, child or young person stress or that exclusion feeling when in an environment. There are many ways that schools and communities can help overcome the barriers to claiming poverty and this can be overcome to reduce social exclusion and making more positive relationships, (Burnage, 2019). Childcare professionals can build a sense of trust with families by creating respectful connections with not only the child but the family network. It is gaining that sense of knowing what to look for within families such as are they struggling to keep up with snack money, childcare payments, paying for school trips or not attending school trips at all. By noticing these things at the start make benefit the parents to find help and gain a trusting relationship with the practitioner to help them and the practitioner can provide home learning. It is allowing them to know that there is help around them and where they can find this in their local area. This can include childcare funding entitlements, health resources, food banks and money advice. By having this support can encourage parents that this is not a sign of ‘begging’ and it is simply there to help those who need it and will provide the care and support they need, (Stephenson, 2019). Practitioners can also help to included parents and children into the setting by setting up coffee mornings or PACT (Parent and Children together) sessions to help parents of the children to communicate about different things such as how their child is doing at school, what he/she is enjoying at school and organising after school meet ups/sleepovers for the children, (Howes, 2019). By building these relationships, children and parents will feel more included no matter of their social or class status and it is about who they are as a person. 
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