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Task 1

The importance of play

According to Play Scotland (no date), play is difficult to define, suggesting it is dependent on children’s individual experience and opportunity. Furthermore, Play and types of play have been strongly debated, between academics and philosophers for years, resulting in a more play types being suggested (PlayScotland.org, no date)

Play has a variety of forms, including self-directed play, of which is freely chosen, personally directed and intrinsically motivated, it is presented through a variety of child-led activities (Play Wales 2020). According to the Welsh Government (2012), play includes the environment and objects around children while interpreting different types behaviours and interactions. Therefore, the Foundation Phase (2015) aim is for all children to learn new skills and develop through play. This is largely due to the benefit and positive impact on children’s well-being, furthermore from the influences of other countries and theories (Whitebread et al, 2012). The importance of play for children is clearly embedded in the UNCRC Article 31, which states, children have the right to participate and experience play and rest (Savethechildren.org, no date).

Self-directed play and holistic development

Self-directed is a type of child-led play, which is intrinsically motivated. Children develop their interest and acquire new skills through active engagement of activities with no pressures. Children’s learning is integrated and linked to all development areas, suggesting development is to be seen and approached in a holistic way. Holistic approaches teaches children to learn how connect the mind, body and spirit. Role play is a form of self-directed learning and presents itself clearly as child – led, children take on roles of others and act in ways, experienced from others around them, use their imagination to develop and make new roles and rules whatever that may be. Role play is linked to one specific area of learning, however, it extends the type of play providing connections to all areas of development, through role play children develop physically, socially and across all areas whilst displaying their own values and sharing their experiences (talenteducation.eu, no date). Enabling children to differentiate their own learning and set challenges for themselves.
Children provided with resources, time and space, are given opportunities for endless (David, B et all no date) Froebel believed that open ended, simple resources would encourage children to present their ideas, feelings and experiences in a variety of ways. (Early Education.org no date) Furthermore, Carl Jung believed role play and the imagination made creative learners and thinkers, children develop to their environment and build strong relationships engaging through active, and social activities. Play is to be fun, if it is seen to become a chore or focused task with specific goals, there becomes a risk of children losing interest, therefore it is significant children are participating at own rate and developing the play in  ways they want to and feel able to (Hemphill,j, and Scheinholtz, L and Von Bank, H 2015).
Children immersed in self-directed play gain crucial experiences, of which expand the physical, cognitive, social and emotional well-being areas of children. Furthermore, Montessori methods are based on the curiosity, self-direction and engagement  of children which enables compassionate, collaborative, and critical thinkers, seeing these skills necessary for our changing world. (hollismontessori.org, no date) 
Play provides children opportunities to learn and explore about themselves and what they can do. Donaldson, F (Citied in play in children’s development health and well-being 2012) stated, a child who has been allowed to develop resources for own benefit within free play, endures and receives advantages of developing universal skills. Furthermore, Groos (1901, cited in Parker-Rees, and R, Willan R no date) suggested, play provides learning opportunities and develops children skills in readiness for adulthood (Early Years Education 2006). 

The participation of self-direct play has a significant impact on the well-being of children and their holistic development (WG, 2012).Self-directed play allows children to become actively involved and lost in play, not having an end goal and open ended resources, provides endless opportunities in learning across all areas encourages children to become independent and manage situations. Children’s free play encourages learning at their own pace and stage, providing motivation to develop further and reap the benefits to fundamentally gaining a healthy development process (PlayWales.org.uk no date). Freely chosen play for children, is enjoyable and enjoyable activities leads to exploration and investigation, enhancing learning. Play is a fun and natural way children learn becoming absorbed in what they are doing, widens opportunities and gives hands on experience to learning (familylives.org.uk no date)
Children Immersed in self direct play, develop what they know, building on interests and values to gain deeper knowledge to use in future situations. Piaget (1936) called these schemas, categorising new learning by grouping together existing knowledge, to build on, in readiness for future development (Mcleod, S 2018). Piaget’s theory also influences the characteristics of effective teaching and learning these are:
· Playing and exploring - children investigate and experience things by doing.
· Active learning – children concentrate and keep on trying even through difficulties resulting in enjoying their achievements.
· Creating and thinking critically - children have and develop their own ideas, making links between ideas, and develop strategies (Professional Association for Childcare and Early Years 2016)

Self-directed play supports inclusion, all children can access and participate. When children are immersed in play, they break down barriers of learning. Self-directed play enables children to communicate and adapt situations appropriately to the environment, regardless of age, ability and background (Jensen, H et al 2019)
Furthermore, Gray (2011, cited in Goldstein, J 2012) suggested that freely chosen play provides opportunities for mixed age children, which in turn, provides further opportunities than those of the same age. Interaction and role play alongside peers of mixed ages develops children’s knowledge while displaying an appropriate range of play cues.
Children's play cues have demonstrated that when children are placed in playful situations, compared to non-playful situations they show enhanced performance in problem solving tasks and wellbeing. Children show 'playful' behaviours and greater involvement when there is no pressure David, B et all (no date).
Adults role

The vital role of the adult within self-directed play and progress of holistic development is 
· To build on interest of the children, create and resource an appropriate environment and resources and provide the time for children to explore. Frobel 
· Not to direct or control the play.
· Stand back and observe the impact and participation.
· To wait and respond for cues.

The Montessori approach allows children to make individual choices, to prepare them to become independent learners of the future. They believe children discover the world around them through a hands-on independent approach, rather than the information form adults. (Learning Theories, no date). 



Task 2

What is risk?

Risk is a situation of uncertainty where the outcome is unknown. Stephenson (2003, cited in Howard and McInnes, 2012) stated, risk is attempting something that has never be done before, resulting in fear of consequence. Fear is developed from the characteristic of risk, for example, height, speed, darkness. 


Benefits of risk

Risk is fundamental to children’s holistic development, that said, risk during play is to be acceptable and within reason (Risky Play and Children’s Safety no date). However, Alexander, et all (2012 cited in Howard and McInnes, 2012), believed if children are deprived of exposure to risk taking play, stages of child development and opportunities for healthy growth would be hindered. Risky play is a natural process of children’s play. Children seek out opportunities to participate in challenging play. For children engaging in thrilling and exciting play provides opportunities for challenge, testing limits, exploring boundaries and learning about injury (outdoor learning in the early years, no date). However, not all children seek the same amount of risks during their play. Risk is a way children begin to understand the world around them and learn what is safe and not safe (Sandseter,E.B.H 2009). Taking part in physical play provides risk, which impacts and challenges children holistic development, developing and improving communication, social emotional and cognitive skills (partnershipforearlyyearlearner.org, 2019).  In contrast, children who do not participate increase the chances of being unable to build resilience independence and develop creativity (Blackwell, S no date)
Taking risks in play encourages children to challenge themselves to see what they are capable of doing. Play Wales (2006) suggested that risky play helps children to develop resilience, providing significant contribution to children wellbeing. Children participating in risky play overcome boundaries and enables them think in different way to find a solution to the situation rather than seeing success and failure. Stephenson (2003) stated that children do not feel success and failure in activities but find motivation that provides encouragement them to try again and push their boundaries to find a solution (earlyyearsoutdooreductar.org no date). Participating in risky play challenges children physically and mentally developing skills in readiness for adulthood. Ouvry (2014) stated children start to test themselves in new situations, by thinking in different ways and questioning themselves, enabling them to grow into capable, resourceful, learners embedding resilient development for adulthood (Maynard & Jane Waters 2007). The natural environment provides connectiveness and growth for children in a wide range of development areas, the natural environment provides open space, free range and diverse resources. However, that said, opportunities for freely chosen risky play has decreased in the early years, resulting in the increase of children’s mental disorders, specifically emotional disorders (Gray, P 2014). Outdoor risky play provides invaluable skills and confidence in dealing with new situations in life. Even though schools in the UK are encouraged to participate in outdoor learning which includes a variety of  activities and risky play, there are many barriers from practitioners, including assessments of risk, weather, and dangers they see. These barriers are decreasing children’s development, for that reason practitioners alongside children should face the issues and overcome the barriers to ensure children are receiving the benefits of different environments. In contrast to this forest school in Denmark provide full time learning in the outdoors, it is claimed that children are more developed and resilient because of the structure and experiences they are receiving (Blackwell, S no date)

Adult role

The adult’s role is to provide space and time within the indoor and outdoor areas for children’s participation in risky play. The outdoor environment provides extra opportunities for risk and encourages opportunities for children to discover skills unable to within the indoors. In the UK, a balance approach to risk is needed when providing activities, ensuring children are exposed to some secure risk but are protected from the serious dangers. That said, the judgement of the adult completing risk assessments is to remove hazards while underpinning the challenges of risk and  focused outcome (playscotland.org no date).
An active role in risky play extends learning in managing and experience unfamiliar situations, allowing them to reap the benefits and progress positively (playscotland.org no date).
Children given the opportunity to take risks become creative thinkers in childhood, improving opportunities for a healthier growth and development (Santer, J and Griffiths, C with Goodall, D (2007). During risky play adult supervision is necessary, Dweck (2000) declared adult should encourage children to take part in unknown situations and not shy away. Encouragement of participation is key in all activities including risky play, according to Bruner (1966) adults should take an active role in children’s learning. Bruner's (1966) theory, similar to Vygotsky’s zone of proximal development theory suggested adults are to support and encourage children to reach potential goals through communication and interaction by scaffolding what they have to do. Scaffolding learning helps children to reach goals  with support, furthermore enables practitioners to decrease the support through activities as children develop skills and deepen learning (McLeod, S 2019).



































Task 3 	

             Understanding the Foundation Phase Profile and the Observation methods

The Foundation Phase Profile (2017) is an assessment of skills for children within the Foundation Phase setting. The profile assesses children’s skills using observations and formative assessments, producing outcomes for four Areas of Learning. Skills are observed through a wide range of experiences. 

The Areas of Learning within the profile are:

• Personal and Social Development, Well-Being and Cultural Diversity
• Language, Literacy and Communication Skills – revised to include the literacy component of the LNF
• Mathematical Development – revised to include the numeracy component of the LNF
• Physical Development.

The aim is to provide consistent assessments of children skills as they progress. The key purpose of the Foundation Phase Profile is to observe children’s learning and development throughout their journey in foundation Phase. (WG, 2017).

The Foundation Phase Profile is designed using two set of skill components. 
· Compact Profile produces knowledge on children’s development on entry to the Foundation Phase. Made up of a small amount of basic skills to provide a baseline assessment. This allows practitioners to create a single outcome for each Area of Learning. 
· Full Profile produces knowledge on development, from entry to the end of Foundation Phase. It is done on a consistent scale and tracks children’s progress.
Both components are carried out through observational methods.

The observational process assesses children’s learning through a holistic approach by exploring different areas of development. Observations can be obtained in a variety of ways, For example

· Planned observation for a specific length and period of time. 
· Planned observation, assessing developmental progress (specific focus on outcomes or process of learning).
· Spontaneous observation of something that occurs during the setting/school routine. 
· Through Photographic evidence, an effective way of documenting the children’s learning process (WG,2008)


Observations of children provide an insight to children’s worlds. The Foundation Phase Profile provides age related skills and outcomes for children’s development stages. However, in contrast to this, Piaget Theory suggests, that children’s ability’s to learning should be regarded to stage rather than age. Piaget did not claim that a particular stage was reached at a certain age, explaining that no stage can be missed out, but develop at differences of rate. All children progress through stages, some individuals may never attain the later stages.
Practitioners with the knowledge of children’s stages are able to put into place measures to support progress of learning, in line with the Foundation Framework Curriculum (2015) ensuring all children receive an education. Montessori classrooms believe observation through play is a key tool of the practitioners role, assessing children through observations show their creativity which is paramount to the development and learning of children (Barbara Isaacs, 2012). Therefore, practitioners are able to identify gaps in development, strengths and weakness of children. Observations and assessment provide an early identification of delay in development. DfE and DH (2015) state, the advantages of early identification are broadly recognised, as identifying delay of development early, improves long term outcomes for children. Furthermore, the underpinning of the Foundation Phase Profile is equally significant for practitioners in discovering children’s interests and learning styles to develop within key areas of curriculum. 
Observation and assessment assists practitioners to gain knowledge on: 
· The individual child which highlight strengths, interests and needs across all areas of learning. 
· Identifies and enables plans to be put in place for children’s progress. 
· Provide a graduated response and help to children who may be on the continuum of special educational needs (SEN Code of Practice for Wales). 
· Inform children, staff, parents/carers of their achievements and next steps for their learning. (WG,2008)

The Foundation Phase Profile is to identify, monitor and evaluate the effectiveness of the all areas of the curriculum in place for early years in Wales. However, there are negative outcomes alongside the positive and from experience, the recorded data at the end of Foundation Phase, does not include data for all areas of development, accepting only certain areas and individuals for evidence. The WG (2017) proceeded to explain that, it is not the intention for the profile to provide or have sufficient detail to fully assess SEN or ALN children. Identifying children who are at risk of exclusion of play therefore, measures can immediately be put into practice to support and ensure all children are accessing play through recourses and interaction with others.




























Task 4 
The role of play during Observations and Assessments

Observation of children are to taken place in a context that is meaningful to them. Play is meaningful to children. Children’s instincts are to play, it is what they are good at and through play they make sense of world around them (Hemphill, J and Schierholtz, L and Von Bank, H 2015). 
Observations of children’s play is the root of child-initiated learning experiences and will provide information for making accurate assessments of learning. Good observations 
a high function environment with endless play opportunities through resources, time and space indoor and outdoor is, therefore, vital in order to observe children in naturally occurring situations and self-initiated play (Drake, J 2006). 
Highscope’s approach to learning encourages the self-directed approach, while adults support children’s individual learning, through providing interest-based activity enabling children to make discoveries and building on own experiences. Interest based activities are the result of observations of children immersed in play types within the environment (highscope.org, 2020).  Observing children is a key process in understanding them, as learners and understanding them as individuals, also enabling assessment of their needs. (Nurseryworld, 2006). 
Play makes children feel relaxed and happy. Experience children cues through play observations display’s children’s skill, something that may not be seen when supported or working alongside an adult, observations in play provide insight to children’s emotional state, observed through watching children’s body language, and the skills of communication and language. (Santer, J and Griffiths, C with Goodall, D 2007)
Observations in play benefit the practitioner also, practitioners are able reflect, not only on how children are responding but present deeper knowledge and understanding of children’s learning and development stage (study.sagpub.com no date). When practitioners place a holistic approach to learning through observations and assessments, they give attention to children’s physical, personal, social, emotional and spiritual wellbeing as well as cognitive aspects of development (raiselearning.co.au 2012). Respecting and valuing their needs. Gaining the knowledge and understanding through observations, is an integral part of assessment as it provides the next steps in the planning cycle and provides a basis for reflection. Assessment is the analysis of observational information that will then inform practitioners' planning within the interests of the child (westsussex.gov, 2015)



However, since the introduction of baseline assessments for children at the point of entry into school there has been the subject of debate, with concerns regarding the appropriateness. Children can vary on entry and some  take longer than six weeks to adjust and settle into a new environment. Therefore, the results presented in affect could be inaccurate picture of a child’s current competences sagepub.com no date).
Therefore, before observations and assessment take place, of children in the role of play and to unhinge the impacts on their future learning of skills, children need to feel safe and secure in the environment before they can begin to thrive. Bowlby’s attachment theory suggest that children need to build a secure bond, to enable them to develop themselves. Children without the secure attachment can become withdrawn or display inappropriate behaviour decreasing their chances of reaching their potential goals, giving an inaccurate information during observations and assessments (McLeod. S 2017). From observations practitioners can enforce activities based on what children interests making them meaningful and relevant. Incorporating interest-based activities and play  from observations and assessment and experiencing play from children views, enables the implementing through the curriculum areas giving children a voice, supporting Article 12 of the United Nations Convention on the Rights of the Child ensuring children are heard and able to express opinions on what they want. 
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