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INTRODUCTION
Storytelling, one of the first forms of human communication, is used for amusement, the promotion of cultural values, and education. It is also recognised as a highly successful instructional instrument for the development of language abilities in both first and second languages, independent of the age or background of the learners. Additionally, it is said that using stories to teach children grammar rules, vocabulary, and pronunciation helps make courses more remembered for them. (Lucarevschi, 2016; Wajnryb referenced). Digital storytelling, however, encourages independence and self-initiative while first helping build language, communication, information management, digital skills, and learning capacities. 2014 (Gregori-Signes).






In spoken language, intonation is the rise and fall of the voice's pitch. Even monotone can be categorized as an example of intonation. When one person speaks, another cannot do so without using some form of intonation. Traditionally, the study of vowels, consonants, and word stress has received more attention than that given to intonation. Intonation can be defined as having a specific pitch, which sets it apart from the more general concept of paralanguage (Tench,2015).  One of the forefront instructional strategies that can engage students in profound and worthwhile learning is digital storytelling. According to the Welsh government (2015), children should have access to a variety of media and stimuli. Computers, digital cameras, editing software, and other technology are becoming more widely available in classrooms, enabling students and teachers to produce digital stories more quickly than ever before, as confirmed by Armstrong (2003). Also, digital storytelling fosters students' creativity so they can produce innovative approaches to address pressing issues (Ohler, 2008). It is a
 powerful teaching tool that increases student motivation and creates a learning environment where students can generate stories through group work, introspection, and interpersonal dialogue. Students can develop digital stories based on specified educational challenges using multimedia software tools and other technological abilities.


[bookmark: _GoBack]Onomatopoeia
The world's languages are well-represented in onomatopoeia, which are non-arbitrary words whose shape immediately evokes the sound of real-world referents (such as slap, drip). But historically, linguistic research has viewed them as a minor or unimportant aspect of human languages that is not deserving of scientific investigation (Newmeyer, 1992). For instance, despite the fact that onomatopoeia and sound-imitation played a major role in historical theories of language origin, these theories have come under fire (Muller, 1861; Thorndike, 1943) due to the fact that onomatopoeia differs across languages despite referring to the same real-world sounds (e.g., cock-a-doodle-doo in English and chicchirichi in Italian), and onomatopoeic (those referring to sound). Double articulation is one of the linguistic characteristics of human speech. This implies that one can create an infinite number of meaningful sound combinations with a small collection of discrete sounds. When it comes to onomatopoeia, any language's articulated phonetic system can accurately capture and resemble the non-articulated sounds of nature. As a result, there is unequal imitation of the different sounds of nature due to the iconic nature of onomatopoeic words, differences in the phonological systems of various languages, the psychological circumstances of this iconic process, and differences in the conditions of life, in the knowledge, and in the experiences among various speech communities (Kortvelyessy, 2020). However, a new study indicates that onomatopoeia is not as uncommon as previously believed. Onomatopoeia is some of the most often used words among young children (Laing, 2014; Tardif et al., 2008), they are extensively used in children's input (Fernald & Morikawa, 1993), and the carer may emphasize them even more. For instance, Laing et al. (2017) discovered that onomatopoeic words in child-directed speech were rendered more salient than their conventional counterparts—e.g., vocalized at higher pitch and with longer duration. In the same vein, from the storytelling video, the storyteller would change the tone and pitch of their voice for each onomatopoetic word to show the differences to the children. Due to its ability to mimic real-world sounds, onomatopoeia can aid in the learning of first words in two important ways. First, because these words are imitative, young children can learn that the spoken sounds they hear might refer to things and things that are done in the world (Imai & Kita, 2014). As a result, onomatopoeia may help train the system to associate these sounds with meanings and draw infants' attention to speech as a source of meaningful information. This was enforced in the storytelling videos where the storyteller is an active role model to the children and they can mimic the sounds and put them to specific objects, this is supported by Vygotsky (1978) zone of proximal development, on the more knowledgeable other. Second, using onomatopoeia enables the infant to start developing a vocabulary based on aural sensory experiences. Piaget’s (1936) cognitive development theory supports this statement on promoting children’s sensory development. Onomatopoeia provides the initial word-to-referent mappings by mimicking the sound characteristics of a particular referent (e.g., meow refers to a cat; woof-woof to a dog). It is important to note that this is true regardless of whether the referent and label co-occur (Perniss et al., 2018). 

Gestures
A potent embodied form of communication is gesture. Gestures have been found to be cognitive bootstrappers because they can influence changes in children's linguistic understanding in addition to their rich communicative value (Goldin-Meadow, 2009,2014,2015). Uncovering how gestures facilitate language development requires an understanding of the relative importance of various co-speech gestures. The study of language development, however, has tended to emphasize the function of referential gestures like deictic or iconic gestures, which imagistically express a referent's features and are consequently closely related to the semantic content of speech. However, most of the earlier research has concentrated on a single cue (such as gestures or hand movements), rather than considering how the many cues are employed collectively (and together with speech). According to Cartmill et al. (2013), child vocabulary size at 54 months (about 4 and a half years) is predicted by the effectiveness of parental communication, operationalized as how predictable certain words are given the surrounding context (such as speech, gesture, and nearby objects). Since that speech and gestures are part of an integrated system and have similar cognitive roots (Graziano & Gullberg, 2018; Kendon, 2004; McNeill, 2005, 2016; Stam, 2018), they may be able to improve cognitive functions and memory (Goldin-Meadow & Alibali, 2013; Morett & Fraundorf, 2019). The intimate relationship between gestures and speech is demonstrated by their co-expressivity, in which the modalities are frequently semantically coordinated and used to represent a single thinking unit (Kendon, 2004, 2017; McNeill, 2005, 2016). In terms of recall performance, it has been empirically demonstrated that such semantic binding or integration of speech content and gestural information is advantageous for both children and adults (e.g., Kelly et al., 2015; Macedonia, Müller, & Friederici, 2010; Morett, 2014). Before they utter their first words, usually developing children begin making their first gestures between the ages of 9 and 12 months. These gestures are typically deictic or pointing movements that identify objects, persons, events, or locations. These activities assist children in successfully navigating their dyadic interactions with their parents and other adults (Rohlfing, Grimminger, and Luke, 2017). Infants begin to coordinate their pointing-speech combinations semantically and temporally as they move from the babbling stage to the single-word period, and gestures are employed to support or complement speech (Butcher and Goldin-Meadow, 2000, Esteve and Prieto,2014). This is supported by the first half of the project where during the storytelling process the storyteller would point to specific animals and plants which allowed the children to match the word to the picture. Additionally, during the digital storytelling video the children had a vivid understanding of what was shown. Nevertheless, in digital storytelling, the audience can view the images and hear the music or soundtrack to aid in a more vivid understanding of the narrative. According to Rule (2010), digital storytelling is effective because it combines audio, video, visuals, and narrative to give characters, settings, and experiences new meaning. Wood, Bruner, and Ross (1976) coined the term "scaffolding" to describe a process in which children are assisted in completing a task by an adult participating in the activity. With prompts and reaches towards children's zones of proximal development (Vygotsky & Cole, 1978), where they may be able to understand the language of stories, storytelling, and paralinguistic accompaniment, such as gestures, provide extra scaffolding of the language. Nguyen and Phillips' 2022 study cites this. 

Repetition
[bookmark: _Int_ngugrYCf]Children's stories employ an unchanging manner to explore children's thinking and imagination, even though technology has provided inventive ways to teach children to perceive the world. Tales provide children the opportunity to critically assess specific occurrences and to imagine the world on a moral level (Hissan, 2012: 85). The children frequently use a particular grammar of a language, namely repetition, to get all the information necessary for their mature development. The repetition refers to a connection. Tannen (2007: 47) has argued that it is what drives a participant's transition to a previous piece of information to be coherent in a communication setting. In other words, it develops a conversation that includes a relationship and a context. Also, the design exposes the rational and logical underpinnings of each person's experiences. It eventually touches on people's attitudes. According to Kemertelidze and Manjavidze (2013), as repetition reveals a person's mindset, it intensifies emotional condition. Repetition carries out specific tasks according to the theory of language in use. Tannen (2007) classifies repetition's functions as creation, comprehension, connection, and interaction. It connects fresh information in the production category to information that came before, for example in the storytelling recording ‘’ walking through the jungle, what do you see? Can you hear a noise? What could it be?’’ In this case, repetition conveys information with about the same amount of effort as verbalizing before moving on to the next. Repetition introduces new knowledge in a light packed manner, enhancing output. As a result, it might facilitate the comprehension process. To learn and create language and practice new structures, children must communicate with their peers. This allows them to operate in their community. Interaction between individuals, context that is both intriguing and relevant, a calm classroom environment, and active use of language structures are all necessary for gradual language acquisition development. At the beginning of their educational journey, children learn to communicate verbally rather than through writing. Despite their inability to understand the structure of writing, children repeat the words or phrases they hear from their teachers/carers. Yet, repetition can cause a noticeable improvement in vocabulary and grammatical structures (Dujmovic, 2006). It is agreed that repetition, rhyme, and rhythm can help children's oral language development and their reading and writing. Children have more chances to experience this "force" and start to realize the benefits of stories when they are read to often. Children can start to expand their vocabulary through the repetition of specific stories, which they can later use in their own spoken and written communication (Bower, 2014). The two videos that employed the same narrative to encourage repeat serve as evidence for this. A theorist who specializes in this area of language David Crystal 2011, his theory language change speaks on the importance of repetition in learning and acquiring language.
Conclusion
In conclusion, storytelling has a significant impact on children's development. Digital storytelling is equally as important as traditional storytelling. The development of a child's literacy and oracy skills is enhanced by both parts of storytelling. It includes cultural considerations in addition to literacy and oracy. As an important developmental stage for children, storytelling in schools and homes should be encouraged more. Digital literacy should also receive more attention because it encourages storytelling.
	
	
	



