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Use of Generative AI in Assessment 



(Lecturer to indicate Yes or No against each element)

	RESEARCH 
	For this assessment, you can use Generative AI to support you in research, including searching for bibliography, using tools to summarise, compare and interrogate materials. 
	Yes  ☒
 
No   ☐

	STRUCTURE 
	For this assessment, you can use Generative AI to support you in structuring your submission, including creating a draft argument structure, identifying parts and headings, etc. 
	Yes  ☒
 
No   ☐

	PROOFREADING 
	For this assessment, you can use Generative AI to check your own text/creation for grammatical and syntactical mistakes, including rephrasing of your own work within specific standards. 
	Yes  ☒
 
No   ☐

	WRITING 
	For this assessment, you can use Generative AI to create text for submission. 
	Yes  ☐
 
No   ☒

	CREATIVE 
	For this assessment, you can use Generative AI to create creative materials, such as images. 
	Yes  ☐
 
No   ☒

	PROGRAMING 
	For this assessment, you can use Generative AI to create and check code. 
	Yes  ☐
 
No   ☒

	NONE 
	For this assessment, you are not allowed to use any type of Generative AI support. This includes research support, structure support, writing/proofreading support and creative support. 
	Yes  ☐
 
No   ☒


 













AI Acknowledgement  
I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.





























Curriculum Development Project / Prosiect Datblygu Cwriciwlwm

Introduction / Cyflwyniad
This curriculum development project presents the redevelopment of an existing undergraduate module into a more robust, practice-based and responsive offering, titled “Therapeutic Work with Children and Young People” / “Gwaith Therapiwtig Gyda Plant a Phobl Ifanc”. Originally focused on foundational therapeutic principles in education, the module has been significantly expanded and restructured to better reflect the evolving emotional and psychological needs of learners, as well as the growing expectations placed upon future education and support professionals (National Education Union, 2025).

Curriculum development is not simply an act of content creation (Sangeeta, 2024), it is a reflective, research-informed process shaped by professional standards, learner diversity, and pedagogical values. This development outlines the redevelopment journey, grounded in evidence and aligned with national priorities in Welsh education (Welsh Government, 2023). Key enhancements include the introduction of trauma-informed practice (ACE Hub Wales, 2022), neurodiversity-aware pedagogy, creative and bilingual delivery, and a shift toward experiential learning methods that centre the student as both learner and emerging practitioner.

This document is structured to provide a clear rationale for the revised curriculum, followed by module aims, outcomes, a scheme of work, and an assessment strategy designed to reflect authentic, inclusive educational practice. Particular attention is paid to the development of both subject-specific and transferable skills, ensuring graduates are equipped not only with theoretical knowledge but also with the confidence and emotional intelligence required in their future roles. 

Designed to be accessible to both subject specialists and wider academic reviewers, the project includes two detailed lesson plans and supporting resources within the appendices. These exemplify how key concepts are translated into meaningful, reflective learning experiences. 

Overall, this curriculum development project reflects a forward-thinking, sustainable approach to curriculum design – one that honours the foundations of the original module while offering an inclusive, contemporary, and future-adaptable learning experience for students. 

Rationale / Rhesymeg
The module responds to an identified gap in undergraduate provision by offering a structured, reflective, and experiential approach to learning about therapeutic work. Its design is rooted in the understanding that therapeutic competence requires not only theoretical knowledge but also practical application, critical self-reflection, and cultural sensitivity (BACP, 2016).

Central to the module is John Dewey’s (1938) theory of experiential learning, which asserts that meaningful education is grounded in actions and reflection. Students are not passive recipients of knowledge; they become active participants through workshops, peer facilitation, and creative exploration, engaging in therapeutic methods rather than simply studying them (Dewey, 2022). 

The curriculum is also informed by humanistic psychology, drawing particularly on Carl Rogers’ person-centred approach and Maslow’s hierarchy of needs (DeRobertis and Bland, 2021). These frameworks emphasise empathy, emotional safety, and the therapeutic relationship as central to both learning and healing. Additionally, students will engage with core developmental theories (e.g., Piaget, Vygotsky), as well as more contemporary frameworks, including trauma-informed practice, emotional literacy (Goleman, 1995), and neurodiversity perspectives, enabling them to respond to the diverse needs and strengths of those they support (Stoewen, 2024). 

The module is intentionally inclusive and reflective of the Welsh bilingual context, with opportunities for students to learn, discuss, and create therapeutic materials in both Welsh and English. This supports the development of bilingual practitioner confidence and contributes to national aims around Cymraeg 2050 (Llywodraeth Cymru, 2023) and equity in public services.

The summative assessment is to design a therapeutic session plan with a theoretical rationale which allows students to synthesise their learning into a real-world, ethically grounded output. It reflects not just academic understanding, but also the capacity to apply therapeutic knowledge with creativity, inclusion, and professional awareness. 

From a broader curriculum design perspective, the module enhances graduate attributes such as communication, critical thinking, emotional intelligence, and resilience. Through creative tasks, structured feedback and guided reflection, students are invited to explore their personal values, professional identity, and ethical responsibilities, which are all essential qualities for those entering the fields of education, counselling, and community support (Cremin and Chappell, 2019).

Target Group / Grŵp Targed
The intended participants for this module are undergraduate students who are enrolled in the UWTSD Educational Studies course. These students are in their final year of study (Level 6) and are therefore expected to have a foundational understanding of psychological theories, educational practices, and learner development. Students may be Welsh-speaking, English-speaking, or bilingual, and the module is designed to support learning and participation in both languages. This module is designed to bridge their theoretical knowledge with practical, real-world therapeutic applications relevant to educational and development contexts. The module aims to support students preparing for careers in education, children and young people’s mental health support, youth work, or child-centred professions where therapeutic insight is increasingly necessary.

Delivery / Structure – Cyflwyniad / Strwythyr
This module will be delivered in person at the University of Wales Trinity Saint David’s Carmarthen Campus. Students will benefit from face-to-face interaction in a supportive, practice-based learning environment that facilitates personal development and peer collaboration. The structure of the module will consist of two full-day sessions per week over 6 weeks (with the final week dedicated to assessment), with one day focused on theory and the other dedicated to practice-based learning. The practical days will allow students to engage directly in therapeutic techniques, experience sessions from both the facilitator and participant perspectives, and co-create therapeutic activities. Delivery will be supported bilingually in Welsh and English, allowing students to engage, reflect, and contribute through their preferred language. The campus setting provides access to necessary resources, such as group spaces and wellbeing facilities, fostering an environment conducive to experiential learning. 

Context / Cyd-destun
The module “Therapeutic Work with Children and Young People” has been developed in response to the rising urgency of mental health concerns within educational and support settings. Since the COVID-19 pandemic, there has been a marked increase in emotional and behavioural challenges among children and young people, including anxiety, depression, and trauma-related difficulties (GOV.UK, 2022). Educational professionals are increasingly called upon to respond to these needs, often without sufficient training in therapeutic principles or intervention strategies. 

Despite the growing importance of emotional well-being in professional practice, many undergraduate programmes still lack structured, hands-on modules that bridge theoretical knowledge with applied therapeutic skills (Pivač et al., 2021). This disconnect leaves future educators, youth workers, and support staff underprepared for roles that increasingly demand emotional intelligence, ethical awareness, and creative, person-centred approaches (Strycharczyk et al., 2011). 

This module is particularly timely within the Welsh educational and social context. It is designed to align with national priorities for child well-being, inclusion, and bilingual education. Students will be able to engage with the module through both Welsh and English, with bilingual delivery embedded across activities, discussions, and materials. As such, the module is delivered bilingually, in both Welsh and English, promoting confidence and competence in therapeutic engagement through the medium of both languages (Welsh Government, 2023). This reflects the Welsh Government’s commitment to strengthening bilingual provision and ensuring that professionals are equipped to support learners and individuals across linguistic and cultural boundaries.

Considering alarming data from organisations such as Young Minds, which reports that one in six children aged 5 – 16 now experience a mental health issue in the UK, this module seeks to empower students to contribute meaningfully to a workforce increasingly responsible for emotional and psychological support (Young Minds, 2025).




Curriculum Aims and Learning Outcomes / Amcanion y Cwricwlwm a Deilliannau Dysgu

Aims / Amcanion: 
The primary aim of this module is to introduce students to foundational therapeutic concepts, approaches, and practices relevant to working with children and young people in educational settings. Through a balanced combination of theory and experiential learning, the module enables students to explore, design, and evaluate therapeutic interventions while deepening their understanding of psychological and educational frameworks. 

The Module Aims To / Amancion y Modiwl :
· Critically analyse therapeutic theories and practices within child and individual well-being contexts. 

· Develop students’ confidence and competence in using therapeutic tools such as play, art, storytelling, and mindfulness techniques. 

· Encourage self-reflection, emotional intelligence, and ethical awareness in students’ emerging professional identities. 

· Provide hands-on opportunities for students to plan, facilitate, and evaluate therapeutic sessions in a supportive, peer-led environment.

· Promote inclusive, person-centred approaches grounded in trauma-informed and neurodiversity-aware perspectives. 

Intended Learning Outcomes / Deilliannau Dysgu Bwriadedig:
	Knowledge and Understanding 
	· Critically evaluate key psychological and educational theories that inform therapeutic work with children and young people. 
· Demonstrate knowledge of developmental, emotional, and social factors affecting individual well-being. 

	Practical Application
	· Apply basic therapeutic techniques through structured experiential activities such as play, creative expression, mindfulness, and guided conversation
· Design and deliver therapeutic sessions that are appropriate, inclusive, and ethically sound. 

	Personal and Professional Development 
	· Reflect meaningfully on their own values, boundaries, emotional responses, and learning throughout the module. 
· Demonstrate increased emotional literacy, empathy, and relational skills relevant to working with children and young people in therapeutic contexts. 

	Transferable Skills 
	· Work collaboratively with peers, giving and receiving constructive feedback to support group learning and personal growth.
· Communicate ideas clearly and sensitively, both verbally and in writing or presentations. 
· Develop confidence in using Welsh terms within therapeutic and educational contexts, supporting bilingual communication skills among all learners, regardless of prior fluency. 



Professional Standards / Safonau Proffesiyniol
This curriculum has been developed in alignment with key national professional standards relevant to higher education, counselling education, and the wider educational landscape in Wales. The module is underpinned by a commitment to ethical, inclusive, and evidence-informed practice and reflects the core values required of professionals working in therapeutic, educational, and pastoral roles (Llywodraeth Cymru, 2023b)


Professional Standards for Higher Education Practice (Wales)
Safonau Proffesiynol am Ymarfer Addysg Uwch (Cymru)
The following professional values are embedded throughout the module design and delivery: 
	Commitment to learners’ safety, well-being, and personal development 
	This module is fundamentally designed to promote learner well-being, emotional intelligence, and therapeutic awareness. Students are supported in developing their own reflective practice while learning how to support others effectively. 

	Valuing and promoting diversity, equality of opportunity and inclusion 
	The curriculum integrates trauma-informed approaches, neurodiversity awareness, and culturally sensitive practices. Activities and case studies will reflect diverse identities, experiences, and contexts. 

	Understanding and respecting Welsh culture and language in a bilingual nation
	The module includes space to explore bilingual practice in therapeutic work, with optional use of Welsh in creative and reflective activities, and in the student’s written assignment. All students, regardless of prior fluency, are encouraged to develop their confidence in using Welsh through supported, inclusive activities that promote bilingual communication. This ensures cultural relevance and alignment with Wales’s unique national identity. 

	Demonstrating leadership, integrity, courtesy, and respect
	Through peer-led activities, students will practise relational leadership, giving and receiving feedback with empathy and professionalism, fostering a respectful learning community.

	Maintaining and updating knowledge of policies and strategies 
	Students will explore relevant legislation and policy in education and mental health (e.g., ALN Code Wales, Well-being for Future Generations Act, Safeguarding Procedures).

	Using evidence and research to improve leadership and decision-making
	Theoretical content is grounded in current psychological and educational research. Students will be encouraged to critically engage with research to inform their therapeutic practices. 

	Building positive and collaborative relationships
	Group activities are structured to promote trust, empathy, and collaboration. Students work in teams to co-create therapeutic experiences, reflecting real-world interdisciplinary practice. 

	Strategic approaches to learner autonomy
	Reflection, peer feedback, and co-construction of sessions empower students to take ownership of their learning, aligning with person-centred and student-led pedagogies.

	Critical reflection on personal values, skills, and knowledge
	Weekly reflective exercises allow students to examine their emotional responses, assumptions, and evolving professional identity, deepening self-awareness. 

	Commitment to sustainability
	The curriculum includes reflective activities linking sustainability and well-being (e.g., nature-based therapeutic practices), highlighting the connection between planetary and human health. 

	Demonstrating strategic leadership and governance 
	Students will take responsibility for planning and evaluating sessions, developing leadership skills essential for future roles in education, counselling, and youth work 


(Llywodraeth Cymru, 2023b)
QAA Subject Benchmark Statements / QAA Datganiadau Pwnc Benchmark
This module has been designed in alignment with the QAA Subject Benchmark Statements for Education Studies, Counselling and Psychotherapy, Psychology, and Welsh. 

	Education Studies 

(The Quality Assurance Agency for Higher Education, 2025)
	The module reflects core priorities in Education Studies by promoting critical engagement with the emotional, developmental, and social aspects of learning. Through activities grounded in inclusive pedagogy and experiential learning, students are encouraged to consider the wider social role of education, particularly in promoting well-being, equality, and holistic development. Learners are supported in applying theory to practice in ways that challenge assumptions, support diversity, and empower individuals, all of these are key themes in the benchmark. The module also promotes bilingualism and cultural competence, which are particularly relevant to the Welsh educational contexts. 

	Counselling and Psychology 

(The Quality Assurance Agency for Higher Education, 2022)
	Aligned with the benchmarks of Counselling and Psychotherapy, the module emphasises relational understanding, emotional literacy, and ethical awareness as central components of professional development. Learners engage in structured reflection, peer feedback, and supervised facilitation tasks that mirror core counselling processes, such as building rapport, maintaining professional boundaries, and responding empathetically to the needs of others. Students are also introduced to trauma-informed and person-centred approaches, consistent with the benchmark’s emphasis on self-awareness, experiential practice, and developing a professional identity. 

	Psychology

(The Quality Assurance Agency for Higher Education, 2023)
	The curriculum incorporates key psychological theories and frameworks that inform therapeutic practice, including developmental psychology attachment theory, and neurodiversity-informed perspectives. Students are expected to critically evaluate psychological models in relation to real-world therapeutic applications, particularly in education and child development of skills in evidence-based reasoning, research-informed practice, and the ethical application of psychological knowledge 

	Welsh : Bilingual Proficiency 


(The Quality Assurance Agency for Higher Education, 2019)
	The module aligns with the QAA subject benchmark statement for Welsh through its active promotion of bilingual skills and confidence. Students are supported in developing their ability to engage therapeutically and academically through both Welsh and English, regardless of their starting point. This is achieved through bilingual resources, optional Welsh-language creative tasks, and inclusive teaching practices that celebrate linguistic diversity. In doing so, the module prepares graduates to work effectively in bilingual professional environments, such as education, youth work, and community services, which are in line with the national goals of Cymraeg 2050. This emphasis on bilingual competence enhances cultural awareness, professional versatility, and alignment with sector-wide expectations in Wales. 



Together, these benchmarks provide a robust foundation for the module’s academic integrity and relevance. The interdisciplinary nature of the module ensures that students graduate with a rich, integrated understanding of therapeutic work that is both theoretically grounded and practically informed, preparing them for further study or careers across education, counselling, and child-centred professions. 





Scheme of Work / Cynllun Gwaith
	Programme Title: BA (Hons) Educational Studies


	Venue: University of Wales Trinity Saint Daivd’s Carmarthen Campus
	Lecturer: Saskia Stocks

	Hours per week: 12 Hours


	Day/Time: 
Day 1 Theory – Monday 9:30AM – 3PM
Day 2 Practice – Thursday 9:30AM – 3PM
	Number of weeks : 6 (Plus Assignment Week)


	Module Aims:
· To develop a theoretical and practical understanding of therapeutic work in educational and supportive contexts.
· To provide hands-on experience in designing and facilitating therapeutic activities for children and young people.
· To foster reflective and ethical practice aligned with contemporary psychological and educational frameworks.

Module Outcomes:
· Demonstrate knowledge of key therapeutic, psychological, and developmental theories.
· Apply practical therapeutic approaches in experiential and inclusive ways. 
· Critically reflect on one’s role and responsibilities as a therapeutic practitioner.


	Week Number
	Day
	Topic
	Aims and Objectives
	Teaching and learning activities
	Resources required
	Assessment

	1
	Day 1 Theory
	Foundations of Therapeutic Practice
	· Define therapeutic work in educational contexts
· Analyse Dewey’s Learning by Doing and Humanistic theories (Maslow, Rogers)
· Identify key principles of person-centred therapy
	· Interactive lecture
· Group brainstorm: “What does therapeutic mean?”
· Concept mapping of Dewey & Rogers
	· Slides
· Visual mapping tools
	Formative: Journal entry on personal beliefs about therapeutic work

	
	Day 2 Practice 
	Person-Centred Techniques : Emotional Literacy
	· Demonstrate person-centred techniques
· Develop emotional awareness through creative tasks
· Record reflective insights
	· Emotion Wheels
· Feelings art collage
· Sharing circles
	· Emotion cards
· Art supplies
	Formative: Peer verbal feedback on collage activity

	2
	Day 1 Theory
	Child Development & Attachment in Therapy 
	· Compare Piaget and Vygotsky’s developmental theories
· Analyse Bowlby’s attachment theory and link to trauma 
· Examine relevance for therapeutic work with children 
	· Timeline of development
· Case study discussions
· Attachment video and reflection 
· Attachment types quiz
	· Case study  handouts

	Formative: Short quiz on child development theories 

	
	Day 2 Practice
	Play Therapy Techniques
	· Practice symbolic and non-directive play techniques 
· Create narratives using props
· Evaluate play as therapeutic expression
	· Sand tray scenarios
· Puppet therapy roleplays
· Group discussions
	· Puppets
· Trays
· Miniature toys
	Formative: Mini case reflection using a play-based scenarios

	3
	Day 1 Theory
	Trauma-Informed Approaches
	· Identify signs of trauma in children
· Evaluate the ACE’s farmwork
· Analyse the principles of trauma-informed care (Mind-map)
	· Lecture with ACEs infographic
· Small group analysis of vignettes 
· Case-based ethical dilemmas
	· ACEs video
· Case examples
· Worksheet 
	Formative: Group mind-map on trauma informed principles

	
	Day 2 Practice
	Creative Arts Therapy
	· Apply creative arts (Drawing, clay, collage) in therapeutic context
· Expressive emotional themes through visual storytelling 
· Evaluate benefits for children who have experienced trauma
	· Guided art-making sessions
· Symbolic collage task
· Group feedback
	· Clay
· Paper
· Collage materials
	Formative: Reflective journal entry (Linked to art task)

	4
	Day 1 Theory
	Ethics, Boundaries & Cultural Inclusion
	· Examine BACP ethical framework
· Analyse real-world boundary dilemmas
· Explore cultural responsiveness and bilingual therapy 
	· Lecture & boundaries case studies
· Group role-play : “What would you do?”
· Inclusion audit activity
	· Ethics guidelines
· Audit tools
	Formative: Written ethical scenario response

	
	Day 2 Practice
	Drama & Movement Therapy
	· Demonstrate non-verbal and embodied methods of expression
· Interpret emotional states through movement
· Explore inclusive adaptations
	· Movement warm-ups
· Emotive freeze-frame scenes
· Inclusion task : adapting for neurodiversity
	· Open space
· Music
· Props 
	Formative: Peer feedback sheet on movement session

	5
	Day 1 Theory
	Supervision & Reflective Practice
	· Compare reflective1 models (Gibbs, 1988) (Kolb, 1984)
· Justify the role of supervision in emotional containment 
· Plan personal peer-led session
	· Model comparison task
· Supervision simulation
· Session planning worksheet
	· Reflection frameworks
· Session brief
	Formative: Planning task draft

	
	Day 2 Practice
	Peer Facilitation of Therapeutic Tasks
	· Facilitate a short therapeutic activity
· Evaluate group engagement
· Relfect on facilitation practice using chosen model
	· Peer-led mini-sessions
· Structured peer observation
· Reflection debriefs
	· Student-led resources 
· Feedback tools
	Formative: Tutor feedback on facilitation task

	6
	Day 1 & Day 2
	Assessment Week
	· Organise assignment content 
· Justify therapeutic methods using therapy 
· Produce final portfolio or session plan 
	· 1:1 tutorial
· Assignment clinic
· Independent study support
	· Submission guidelines
· Digital tools
	Summative : Final submission  

	Indicative Reading List

            Gerhardt, S. (2015). Why love matters : How affection shapes a baby’s brain (2nd ed.). Routledge.
            Ivtzan, I. (2020). Handbook of mindfulness-based programmes : Mindfulness interventions from education to health and therapy(1st ed.). Routledge. 
Lave.   Bradbury, C. (2021). Child and adolescent mental health : Theory and practice (M. J. J. Thompson, C. Gale, & C. M. Hooper, Eds.; 3rd ed.). Taylor & Francis. 
            Long, ., Wood, C., Littleton, K., Passenger, T., & Sheehy, K. (2011). The psychology of education (2nd ed.). Routledge

         




Assessment Strategy / Stratagaethau Assesu 
The assessment strategy for Therapeutic work with Children and Young People has been carefully designed to support students’ academic, practical, and reflective development. This aligns closely with the experiential learning approach underpinning the module, as well as the theoretical and ethical frameworks explored throughout. Assessments are structured to promote progressive learning, encourage creativity, and allow students to demonstrate critical engagement with both subject-specific and transferable skills (Bornege, Euginie and Wandela, 2024). 

Formative Assessment / Asesu Ffurfiannol
Formative assessments are embedded weekly and provide students with regular opportunities to receive feedback and reflect on their progress. These tasks are low-stakes, developmental, and designed to build confidence, deepen understanding, and prepare students for their final submission (University of Reading, 2023). 

They include :
	Reflective Journal Entries (Weeks 1 - 5)
	Students complete weekly reflections based on practical workshops, using a chosen reflective model (e.g., Gibbs, Kolb) and linking experiences with theory. Feedback is provided in Week 3 and Week 5 to guide improvement. 

	Peer-Led Facilitation Task (Week 5)
	Students collaboratively design and deliver a short therapeutic activity using methods explored during the module. They receive structured peer and tutor feedback, helping them develop facilitation and planning skills.

	Theory and Case-Based Tasks (Weeks 1 - 5)
	Including short quizzes, group mind maps, scenario reflections, and peer feedback activities throughout weeks 1 – 5, all supporting and development of critical thinking applied understanding. 



These formative tasks are essential in fostering a reflective mindset and preparing students for their final assessment by reinforcing their learning gradually. 


Summative Assessment / Asesu Crynodol
	Design a therapeutic session plan with theoretical rationale

	100% of final module grade
	Word Count – 3,000 words

	Submission Date 
	End of Week 6 (Assessment Week)

	Overview :
Students will design a 45-minute therapeutic session aimed at a specific group of learners or individuals (e.g., primary-aged children with anxiety, neurodivergent young people, or pupils with attachment needs). The plan must be supported by a detailed written rationale that demonstrates critical engagement with relevant theory, ethics,, and inclusive practice. 

	Submission Components 
1. Session Plan (Approx 800 words):
· Session objectives
· Activity structure and timings
· Therapeutic approach and tools used (e.g., play, movement, mindfulness)
· Group management and safeguarding strategies
· Resources required and environment set-up
2. Theoretical Rationale (Approx 1,500 words):
· Clear justification of chosen approach
· Reference to at least two therapeutic modalities (e.g., person-centred therapy, play therapy, creative acts therapy)
· Reference to at least three psychological or developmental theories (e.g., Maslow, Bowlby, Vygotsky)
· Consideration of cultural and linguistic inclusion (including bilingual practice where appropriate)
· Ethical and safeguarding considerations
3. Reflective Evaluation (Approx 700 words):
· Use of Reflective model (e.g., Gibbs, Kolb)
· Anticipated challenges and personal facilitation style 
· Reflections on professional identity and future practice

	Assessment Criteria:
· Depth and accuracy of theoretical integration
· Relevance and creativity of session design
· Evidence of inclusive and ethical practice
· Critical reflection on professional development
· Clarity, coherence, and structure of the submission



This assignment enables students to demonstrate practical planning skills alongside academic and reflective rigour. It mirrors real-world expectations in therapeutic, educational, and community contexts, and supports students in preparing for future roles where mental health and wellbeing awareness and inclusive therapeutic practice are essential. 

Full marking criteria and a detailed assessment brief will be made available to all students at the beginning of the module. These documents will clearly outline expectations, grade descriptors, and guidance on how to structure submissions. Dedicated time will be provided in class for the assessment and allow students to ask questions and seek clarification. This ensures transparency, consistency, and student confidence in completing the assessment to the best of their ability. 

Consideration of skills and knowledge development / Ystyriaeth o Sgiliau a Datblygu Dealltwriaeth
The module “Therapeutic Work with Children and Young People” is carefully designed to nurture both deep subject-specific expertise and wider transferable skills, supporting students in becoming reflective, responsive, and competent practitioners.

Subject-Specific Skills / Sgiliau Pwnc Penodol
Students will acquire a solid foundation in therapeutic theory and practice, enabling them to: 
	· Apply various therapeutic approaches, including play therapy, mindfulness-based strategies, and narrative or creative interventions.

	· Analyse psychological and educational theories related to well-being, development, and learning. 

	· Design and deliver therapeutic sessions tailored to the needs of individuals and groups.

	· Evaluate therapeutic work with considerations of ethics, safeguarding, and professional boundaries. 

	· Engage in reflective practice and utilise supervision models relevant to therapeutic professions.

	· Incorporate Welsh cultural and linguistic contexts into therapeutic and educational practice.



These skills are developed through an integrated approach that combines weekly theoretical input with practical application, including workshops, creative tasks, peer-facilitated sessions, and group projects, all of which are firmly rooted in John Dewey’s experiential learning philosophy (Dewey, 2022).

Transferable Skills / Sgiliau Trosglwyddiadwy
Beyond subject knowledge, the module fosters a suite of transferable skills that are vital for professional and academic progression:
	Communication and Interpersonal Skills
	Including empathetic listening, clear expression, and inclusive, person-centred interaction.

	Collaboration and Teamwork
	Developed through group facilitation, peer feedback processes, and cooperative planning tasks.

	Critical and Creative Thinking
	Sharpened through case analysis, problem-solving, and the design of bespoke therapeutic activities. 

	Time Management and Self-Organisation
	Reinforced through the structured planning and delivery of practice-based sessions.

	Digital Literacy
	Enhanced via the use of online platforms for research, journaling, resource development, and receiving feedback.

	Cultural Competence and Inclusivity
	Cultivated through anti-oppressive practice, attention to neurodiversity, and responsiveness to learner identity.

	Bilingual Engagement
	Encouraging confidence in working bilingually where appropriate, in line with the Welsh Government’s priorities for education and public service. 



Throughout the module, students are invited to explore and refine their professional identity, critically reflect on their developing practice, and consider their future pathways, whether in education, therapeutic settings, or wider community and case-based roles.

Conclusion / Cagliad
Therapeutic Work with Children and Young People / Gwaith Therapiwtig Gyda Plant a Phobl Ifanc is a timely and meaningful module that responds to the growing demand for emotionally literate, ethically aware, and practically skilled professionals across education, counselling, and youth services. By blending theory with hands-on practice and embedding reflective inquiry at every stage, the module equips students with the confidence and competence to engage therapeutically with diverse individuals and groups. 

Grounded in experiential learning and underpinned by established psychological, developmental, and therapeutic frameworks, the module enables students to explore their own values, identities, and practitioner roles in a safe, supportive environment. Through bilingual delivery, inclusive practice, and a focus on creative, person-centred methods, the module not only enriches academic learning but also nurtures the human qualities essential for effective therapeutic engagement.
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Lesson Plan

	Topic: Trauma-Informed Approaches in Therapeutic Practice (Day 1)
	Class: Level 6


	Date: 00.00.00

	Length of lesson: 5.5h
	Number of students: 00

	Resources required:

· Screen for PowerPoint.
· Students will be asked to search for their own case studies and real-life scenarios during their tasks.



	Aim of Lesson

To introduce students to trauma-informed practice by critically engaging with the ACEs framework, understanding trauma responses in children and young people, and applying ethical and safeguarding principles to therapeutic work.


	Learning Outcomes – The Learners Should Be Able To:

· Identify signs and impacts of trauma in children and young people
· Evaluate the Adverse Childhood Experiences (ACEs) framework
· Analyse principles of trauma-informed care and how they inform ethical therapeutic practice

	Previous student knowledge required for the session:	

· Awareness of child development (Piaget, Vygotsky)
· Familiarity with person-centred values (Week 1)
· Basic knowledge of attachment theory (Week 2)

	Anticipated difficulties (if applicable):

· Emotional sensitivity: Students may find trauma-based content triggering 
· Theory overload: Distinguishing between ACEs, trauma symptoms, and therapeutic responses can be challenging.
· Ethical complexity: difficulty applying safeguarding in case-based scenarios. 

Planned Response : Safe space reminders, opt-out options, clear signposting to support services, use of visual mapping to scaffold theoretical distinctions. 



	Professional Standards (where are these being met within the session)

Demonstrate commitment to learners, their learning, safety and well-being
· Begin session with emotional check-ins, ensuring learners feel seen, heard, and emotionally safe before engaging.
· Trauma content is taught with sensitivity, including opt-out options, and signposting to support services.
· Clear structure, pacing, and emotionally supportive facilitation promote psychological safety and well-being.
Plan and deliver effective learning, teaching and assessment
· Session structured with varied activities (lecture, case study, discussion, assessment time).
· Formative assessment tasks include a group mind map and reflective paragraph planning.
Enable learners to share responsibility for their own learning and assessment
· Students lead small-group discussions and case study analysis, contributing their own experiences and insights.
· Dedicated time is given to ask questions and plan for the summative assignment.
Demonstrate dignity, courtesy and respect towards others
· Ground rules co-created and reinforced to ensure respectful listening during potentially sensitive discussions.
· Case study feedback is facilitated through non-judgemental questioning.

Critically reflect on own values, knowledge and skills to improve learning
· End-of-session reflection task encourages students to connect theory to their own values and practice.
Understand the importance of the Welsh culture and language as a bilingual nation

· Lesson delivery and recourses are bilingual throughout the lesson. 











Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	

Introduction












Development 







 












































 














Plenary/conclusion

	Greet students and do a whole class check in. 

 Review previous week (Child Development)
Introduce the topic with thought provoking question “What does trauma look like in learning environments?”

Overview of ACEs framework, Trauma responses in children and link to neurobiology. Announce group task on trauma effects on the brain. 


Students analyse 3 trauma-related vignettes in small groups and identify trauma-informed responses. Rotate through each. Debrief as a whole group.



Welcome Students back - Explore safeguarding dilemmas and ethical responses using real-world school-based scenarios that students must find themselves. Students apply BACP principles.

Assessment focus time: 
Allow time for students to look at the assignment specification on Moodle and write 3 questions to ask to prepare themselves for the summative assessment.


Explain to students that they have time now to begin drafting a short reflective paragraph for use on their assignment, based on their learning from this lesson. 


Summary of key points, do an emotional check-out with every student to ensure no one has been affected negatively from the topic. 
	Lecture 
Check-in 



Lecture 
Recap 
Discussion
Q&A




Interactive Lecture
Group Task
Groups Present their findings







Break 

Case Studies











Lunch Break


Class Discussion on Ethical & Inclusive Practice
Pair work
Research Task












Individual Task
Group Discussion
Q&A








Reflection Task









Wrap-up
Emotional Check-outs
	
20  Minutes 





20 Minutes






60 Minutes








15 Minutes 

50 Minutes 











45 Minutes 


45 Minutes















30 Minutes

 








30 Minutes









15 Minutes






	Assessment Strategies: when and how are they included within the lesson?

Formative :
Group mind-map on trauma-informed principles 
Guided reflection paragraph for journal 

Summative preparation :
Explicit link made between trauma-informed ideas and the assignment’s safeguarding criteria







	Informal reflection (to be completed after the session)
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Lesson Plan

	Topic: Creative Arts Therapy – Expressing Trauma Through Art (Day 2)
	Class: Level 6


	Date: 00.00.00

	Length of lesson: 5.5h
	Number of students: 00

	Resources required:

· A3 and A4 paper (White and Coloured)
· Chalk Pastels, oil pastels, coloured pencils 
· Magazines and newspapers (for collage)
· Glue and Scissors
· Clay (air-dry or modelling clay)
· Natural materials (leaves, feathers, small stones – optional)


	Aim of Lesson

To enable students to engage in trauma-sensitive creative therapy methods and reflect on the emotional, ethical, and inclusive considerations of using expressive arts therapeutic sessions. 


	Learning Outcomes – The Learners Should Be Able To:

· Apply creative therapeutic techniques in a trauma-sensitive way
· Demonstrate symbolic expression and interpret meaning respectfully
· Reflect on their emotional response to facilitating / engaging in therapeutic art
· Explore how practical tools can be incorporated into their assignment design

	Previous student knowledge required for the session:	

· Basic knowledge of trauma theory and ACEs (Day 1)
· Experience with group sharing/reflection (Weeks 1-2)
· Introduction to therapeutic boundaries and group dynamics. 

	Anticipated difficulties (if applicable):

· Vulnerability : Students may find creative self-expression uncomfortable or exposing.
· Interpretation : Challenges in giving or receiving feedback on something someone has made and could be misinterpreted.
· Linking practical activity to assignment planning can be difficult.
· 
Planned Response : Emphasis on non-judgemental space, clear guidelines for feedback, tutor modelling of reflection language, supported planning session in afternoon. 

	Professional Standards (where are these being met within the session)

Value and promote diversity, equality of opportunity and inclusion
· Students choose from multiple expressive styles (drawing, collage, clay) based on comfort and accessibility.
· Interpretation work includes guidance on cultural sensitivity and neurodiverse-friendly feedback.
· Peer activities structured to ensure balanced participation.
Understand the importance of the Welsh culture and language as a bilingual nation
· Bilingual prompts provided for journaling and reflection.
· Tasks are explained bilingually
· Class discussion includes how creative methods can be adapted to support Welsh-medium therapy.
· Summative assignment discussion includes Welsh cultural inclusion as a criterion.
Build positive and collaborative relationships
· Peer interpretation task encourages trust-building and deep listening.
· Tutor circulates and engages with students during creative work, modelling relational safety.
· End-of-day debrief circle encourages supportive community practice.
Demonstrate dignity, courtesy and respect towards others
· Emphasis on consent when interpreting peers’ artwork.
· Students are encouraged to acknowledge vulnerability and show appreciation for shared reflections.
Enable learners to share responsibility for their own learning and assessment
· Students begin sketching how they could adapt the day’s activities into their own assignment.
· Peer collaboration fosters self-directed thinking and resource-sharing.
· Assignment support time provides space for personalised planning.
Critically reflect on own values, knowledge and skills to improve learning
· Journaling task at the end encourages exploration of emotional response and facilitation confidence.










Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	
Introduction









Development 






























































Plenary/conclusion

	Greet students and do a whole class check in. Introduce topic of the lesson and explain what an emotion wheel is and announce the pair activity and allow time for feedback.


Students are guided to create an image that represents a “safe place” using pastels and pencils. Group discussion on symbolism and intention.


Students are guided to the next task - Using images and words, students build a visual narrative of resilience or healing. Silent creation followed by group reflection.



Students pair up to respectfully interpret each other’s work using open questions and non-directive language. Emphasis on safety and empathy.

Welcome Students back – Assessment Application Time
Students get the opportunity to reimagine one of the tasks done in this lesson to be able to understand how it can be used in their own assignment. Students are made aware that if they have any questions about anything they can ask now. Students have also got time to do their reflective journal 





Summary of key points, do an emotional check-out with every student to ensure no one has been affected negatively from the topic. 
	Lecture 
Check-in 
Pair Work











Symbolic Drawing
Individual Task










Trauma narrative collage 
Individual Task








Break 

Group Feedback 
Interpretation practice






Lunch Break


Class Discussion 





Planning
Individual Task
Q&A
Reflection Task

















Wrap-up
Emotional Check-outs
	
30  Minutes 












45 Minutes










35 Minutes










15 Minutes 


55 Minutes 






45 Minutes 


45 Minutes






50 Minutes



















10 Minutes






	Assessment Strategies: when and how are they included within the lesson?

Formative :
Peer feedback on collage task and interpretation discussion
Reflective journal entry capturing student’s emotional and professional insights

Summative preparation :
Dedicated planning discussion to help students translate practical tasks into their assessment work







	Informal reflection (to be completed after the session)
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