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According to Pacey (2014) for babies and young children to benefit from childcare it needs to be of high quality. They talk about several ways to identify good quality of care. One of these methods are Inspection reports, as all nurseries, childminders and other registered childcare providers in Wales and England are regularly inspected to make sure that they are ensuring that the children's wellbeing is being supported and that the setting is supporting children's development. PACEY also discusses the importance of good quality qualifications in members of staff as they believe that better qualified child carers deliver better quality of care to the children that they are caring for, they also discuss the importance of strong bonds between the children and their carer, and it is important that the child carer is readily available to meet the needs of the children and gives plenty of focused attention to the children in their care.
The National Children's Bureau (2019) describes why it is important that children experience a high-quality care environment as children who experience this type of quality provision are well placed to achieve higher outcomes at school and are more likely to develop better Social, emotional, and cognitive abilities necessary for lifelong learning. They believe that poor quality provision does not support children's learning and development in the long term. Early Works (2014) describes quality improvement as a continuous cycle based on planning, implemented, reviewing, and analysing, and that to achieve high quality, it needs to be a never-ending journey that involves children, parents and professionals.
Framework for early years childhood (2007) agrees with this as they say that centre-based programmes that have a positive impact on young children's development should provide some combinations of these features, highly skilled staff, a language rich environment, age-appropriate curricula and stimulating materials in a safe physical setting, as well as warm, responsive interaction between staff and children.
According to Mercer (2009) quality assurance schemes aim to boost standards by helping early years providers help themselves, she says that through the schemes, they help to encourage staff to assess their own practice, develop their standards through comparing it with the standard that they aspire to, the schemes also help to prompt childcare providers to discover themselves what quality is and to help them achieve it and through questioning, reflecting and having a involved approach allows the childcares to develop their own knowledge.
One method of ensuring quality-based assurance is the sustained shared thinking and emotional well-being scale for children between the ages of two and five. The SSTEW Scales focuses on the pedagogue within the setting, the adult's role in supporting learning and development. According to Mackenzie (no year) the SSTEW Scale is an observational tool for assessing practise in centre based early education and care. Wax (2019) describes the scale as a tool that has been developed to support practise within early years provision for children aged from birth to five years. He says that research has shown the importance of a highly skilled and knowledgeable practitioner and that with a knowledgeable practitioner, that supports a Childs thinking and learning and how they interact with children is the most important element of high quality.
Melhuish (2004) supports this shared thinking as they say that for a child to be ready to learn, they need a practitioner that is skilled in assessing, monitoring, and supporting children's social, Emotional, cognitive, and linguistic development and ensuring the child feels safe, and without these things a child will struggle with the concept of learning. Sylva et al (2004) also agrees as they say that engaging with both care and education equally supports quality, and where there is only emphasis on emotional well-being and care children do not make as much progress cognitively. He believes that therefore it is important that sustained shared thinking together with social and emotional well-being, are included in the scale. Aswell as this he believes that to engage in sustained shared thinking with children successfully the practitioner needs to require a understanding of the child's current development, achievements and their behaviours, feelings and responses to learning.
Sylva (no year) describes the items on the scale as being discreet and are all based on communication, and that it is this that provides coherence and the rationale for the inclines of quality practise. Stewart (2018) believes that building on the quality of what children experience in settings is the key to ensuring the children are having the best support for their learning and development, and that the SSTEW scales offer a clear guide to define what to focus on with the children and can offer a clear guide to moving on to the next level. She also believes that previous quality rating scales focused on aspects of the children's environment and routines but didn't successfully look at the importance of the quality of relationships and interactions of the children and the practitioners.
[bookmark: _Int_fQVNYyVc]However, Kingston (2019) believes that the SSTEW fails to investigate further defying what the adult practitioners actually do that supports both the children's emotional well-being, and their learning behaviours and attitudes and that these things are characteristics of effective learning.
 Fox (2017) somewhat agrees with this thinking as they describe the problems of creating quality education as there is lack of clarity about what constitutes as quality education, he believes that in a world where there are several ways of making comparisons between education systems such as the OECD Pisa system, he believes that this is an avoidable problem. He discusses the importance of clarifying what is quality and by prioritising this it would be easier and in the best interest of the children and the education providers to ensure that they are meeting the minimum standards as it is impossible to monitor and evaluate the providers commitment to providing quality education when there is no shared understanding of what quality means. 

Another quality assessment that can be used is the baby effective early learning programme (BEEL). According to BEEL is a programme of supported self-evaluation and improvement for all settings that provide early education and care for children from birth to three years. The three aims of BEEL are to offer manageable strategy to evaluate and improve quality of early learning and development and the effectiveness of outcomes for young children in a wide range of settings. The second aim is to achieve these things through collaborating with others and through a rigorous process of self-evaluating, that is supported and validated externally, and the third aim is to generate evidence that feeds into the National quality assurance and inspection schemes.
Pascal Et al (1993) describes the BEEL Programme as a programme that acknowledges that quality is value laden, subjective concept, that has a dynamic aspect to it. They say the quality varies with perspective, time and with a place. Day nurseries (2014) agrees with this as they discuss the importance of a set way to achieve the national minimum standards or expectations that providers should comply to it. But it is even more crucial that there is an improvement process that can take settings beyond the minimum standard and to promote a culture that encourages the importance of continuous quality improvement. The aim of the BEEL Programme is to provide all settings with a means to accurately capture the essence of quality as it is reflected in practise. The programme also promotes the important of how individuals insert and including parents and carers and children can express how. Take speedy and perceive the quality of development of learning. That they are provided at this childcare premises. (Bertram and Pascal 2006)
Bertram And Pascal (2006) describe the intervention of the BEEL programme. Is to see the national standards as the baseline, as a place to start in improving quality, not as the finishing line. They see the below programme as a strategy to take settings from the threshold of minimum standards and take settings forward to improve from their previous best and encourages the certain to self-evaluate through external moderated action planning this will then lead to improvement. Someone agrees with this, as they say the quality is not a ceiling to be reached, but a continuous an ongoing to any of improvement.
Silva et al, (2005) agrees with this idea of constantly improving childcare settings quality as they say that if a childcare services to be beneficial to children and to ensure that they are developing that these settings to children should be of the highest quality.
Crosse (2013) believes that the BEEL programme is a good method of providing high quality care within services as they say that this programme supports critical reflective thinking, enabling practitioners to work with colleagues to improve quality that then promote equality of opportunities and cultural diversity.
Dahlberg and Moss (2005) describes the complex and problematic nature of assessing quality in early years provisions say that early year's providers are encouraged to become active participants in understanding and learning, the way in which exploring children's perspective contributes to assessing an improvement, the quality of their provision.
Einarsdottir (2007) agrees with this, as they say that the methodology of the approach was designed to provide opportunities for the early years providers to be active participants in the process. They are encouraged to work with the children and then reflect on their own engagement with the children whilst also consider the children's suspected or the activities that the practitioners are crowding out. They also need to ensure that they are supporting children to articulate their views and responses to the children personally.
Clark et al (2006) discusses the concept of the children's voice when ensuring high quality in settings. They described the concept as a wide approach including listening and children's participation.
Lancaster (2016) agrees with this thinking, as they say that in the study adults learning and understanding develops and evolves throughout life and this can then lead to the child supporting the adult to develop these skills as well as develop attributes such as patience and knowledge of child development.
Hogan (2018) discusses the existing evidence on what is meant by high quality as dense, poorly understood, and inaccessible to practitioners, commissioners, and policymakers. They say that research on quality can be distinguished according to two keys areas process and structures. They say the process is what is done inside the classroom or settings using their existing resources envelope. They then say that structures Including wages, qualifications, ratios, or leadership structures can influence achieving high quality. They believe that the distinction between structural and process elements does not imply that they are separate and in isolation.
Samonss et al (2007) agrees, as they say that the lack of strong evidence regarding what works best to achieve high quality and that the failure to embed this knowledge into the early years system can lead to lack of coherent structure. Smith et al (2000) points out that many viewpoints on quality can be identified even within one setting, an example of this is child development, the welfare of the child or social services perspective as well as parents’ perspective. All these things that defy high quality depends on the concern of the stakeholder. One research that was Recognising the shortcomings in from previous research spoke about the topic of quality for the early years from this research came more assessment tools such as the infant, toddler environmental rating scale. (ITERS)

According to Harms et al (2019) the scale consists of thirty-nine items organized into seven subscales, some items in the ITERS are, helping children understand language, nature/science, free play, and group play activities. They say that some items have been added to make the scale more inclusive and culturally sensitive and the importance of addressing the professional needs of staff and to also reflect the latest health and safety information.
Martin (2016) describes the ITERS as a classroom assessment tool designed to measure the quality of group programs for infants and toddlers by collecting data through observations and staff interviews. They say that the ITERS can be used by caregiving staff for self-assessment of the quality of their classrooms and to determine the areas of high quality and the areas in the classrooms that may need additional attention. They also say that ITERS can also be used by directors and supervisors to examine the quality of the programs over time or determine the action plans for working with the programmes.
As a part of the ITERS it discusses the importance that staff has the opportunity for professional growth Columbia University (2015) describes the importance of all staff having the chance to grow professionally and for this to happen they need to be able to access different types of resources and through the ITERS it allows for professional growth as soon as a caregiver begins to work in an infant/toddler program.
Whitebook, Howes and Phillips (1995) describe the process of quality within the ITERS consist of various interactions that go on in a classroom between, staff and children, parents and staff and the interactions that the children have with the many materials and activities in the environment as well as the features such as materials and space that help support these interactions. They say that process quality is assessed primarily through observation and has been found to be more predictive of children’s outcomes than of structural indicators such as group size, staff to child ratio and even types of care such as childcare centre of children’s homes.
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