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Language and literacy in the digital age
Stories and storytelling have been around for many centuries and proof of storytelling can be found in the Chauvet cave in France, which dates back 36,000 years ago. Where distant ancestors told stories in pictures as stated by Pelt (2018). However in this new modern age storytelling has evolved and as well as traditional storytelling, digital stories are now available on many different technology platforms offering new elements to storytelling. It is important to explore how both digital and traditional storytelling benefits language and literacy in the early years. As well as how different types of storytelling can offer benefits to language development. 
After analysing the traditional story recording, the practitioner reads a rhyming book called ‘the gecko and the echo’. Practitioners should be aware when picking rhyming books for story time, and ensure they are familiar with how rhyming benefits young children. Read, Macauley and Furay (2014) support rhyming books and believes that rhyming can improve memory and identification. Rhyming improves word retention, which benefits a young learner's vocabulary. This might be especially beneficial for children who are learning and practicing new words in addition to hearing words they are already familiar with. The predictability of rhyming words also encourages children to finish the sentences and participate in the storytelling, which in addition can give children a sense of confidence and make the storytelling experience more enjoyable and exciting for them. Therefore if young children are capable of repeating rhyming stories by memorising and predicting the words, then according to Piaget the children are interacting with the experience and the environment in which will benefit their language and literacy development. This is supported by  Norsahirah, Rasid and Norfaizah (2022) which explains how  According to Piaget, learning is a process of self-discovery that a child goes through as they interact with and observe their surroundings. The child will learn from this and develop their own knowledge.
Due to the ‘The gecko and the echo’ book being a rhyming story and also a story that is themed around music and singing, the practitioner could have improved their practice by incorporating nursery rhymes into the session. As it is believed that nursery rhymes have the same benefits as rhyming stories, as the language used in nursery rhymes is delivered in such a way that young children can comprehend it and is brief enough to hold their interest while listening.  The increased exposure to words and their repetition in the nursery rhymes can help young language learners improve their vocabulary as discussed by Pourkalhor and Tavakoli (2017).  However, practitioners should be aware of the potential risk and concerns of appropriateness when selecting nursery rhymes. Prosic-Santovac (2015) explains how care should be taken when selecting the rhymes to be used in teaching modern-day children because many rhymes were written more than a century ago, when society valued values that are somewhat different from those in the modern day. When evaluating rhymes, it's important to take into account how relevant their themes are to children's lives, whether they are age-appropriate, and if they can be used to encourage discussion and the exploration of values as well as provide solutions to a range of issues that children may face in their lives. 
Froebel was an advocate of using rhymes and songs to help children acquire language skills and to form bonds. Froebel was the first to propose that children can learn a great deal about language, literacy, and conversation when they sing and recite rhymes with their parents and caregivers as stated by Bruce (2012). According to Froebel, music and songs can be helpful tools for fostering relationships in addition to being essential for the development of language and literacy. Froebel understood the value of key relationships in a child's development from infancy in the home, where mothers and all other family members played a prominent role. He thought that singing would encourage family members to have warm, loving, and personal interactions with small children. Froebel emphasised, however, that the songs' and rhymes'  should always be educational. He thought it was critical to take into account a child's stage of growth and learning and sing about the children's knowledge and experiences to give them a better understanding of the world as discussed by Dyke (2019).
The practitioners digital storytelling video is an interactive story using an audio device. Digital storytelling is the art of narrating a story using a variety of digital media, such as images and audio. Traditional stories can be adapted to the digital world with the same advantages, if not more potential advantage, which Maureen, Meij and Jong (2022) believe. Although digital literacy and digital storytelling is still deemed as a new way of teaching. Many practitioners and researchers think highly of the methods and outcomes so far. As Rahiem (2021) states digital storytelling is a cutting-edge teaching strategy that can engage children in deep, meaningful learning. It is also a reliable instrument for connecting educational messages with real-world learning scenarios to create more exciting and engaging learning environments. Digital storytelling is a valuable strategy for creating a nurturing learning atmosphere. The approach can increase student engagement and lead to improve learning outcomes for students. The audio device the practitioner used during the storytelling video had no interactive screen, therefore the children were engaged by the narrators voice, the sound effects and the encouragement of the practitioner. The audio story allowed children to use their imagination with no distraction from screens.  This can be beneficial to children as Duffy (2006) explains that practitioners can help children explore and understand their environment and increase their opportunities to create new connections and come to new understandings by encouraging their creativity and imagination.   Practitioners can discover what children know about their world, what they value, and how they choose to portray it by looking at their creative and imaginative expression. Young children have the chance to develop skills, attitudes, and knowledge that will be beneficial to all areas of their learning and development through a curriculum rich in imaginative and creative possibilities.
Another way the practitioner encourages imagination during the digital storytelling video is by using an interactive story. During the story the narrator asked the audience to assist in the storytelling experience by doing actions such as jumping, spinning, blowing and shouting. Compared to the practitioners traditional storytelling video, the digital interactive story gave the children a different experience of storytelling rather than just sitting down and listening. O’Neil (2015) believes that interactive stories can be beneficial for children who struggling to sit down and focus on a story. He states that early childhood educators who are having difficulty focusing their pupils' behaviour during story time may find hope in a teaching strategy where teachers ask children to verbally and physically participate in telling a story that incorporates their own ideas. Oral storytelling with interactive elements or creative drama experiences have been reported to engage children who would otherwise avoid teacher-led activities or reject story time. During story time and other large-group activities, many practitioners struggle with students who disrupt, or generally do not cope well in that environment. While interactive stories  encourages children to sit and interact in accordance with their stage of development.
When practitioners are considering introducing interactive stories into their settings and are curious as to how it will benefit children’s language and literacy development, it may be helpful to revert to Bruner’s scaffolding theory. Olson and Bailey (2014) explain how According to Bruner's theory of scaffolding, the practitioner must build a mental scaffold that can be used to support a learner's attempts to build their own understandings. Once finished, the learner can remove the scaffold and continue to understand and explore ideas using their own mental structures. The adult would hand over control of those elements back to the learner as they mastered them. In the end, the child can handle the entire process on their own. According to Bruner, children learn not only from their own experiences but also from engaging in social interactions with others. Therefore, the concept is that what children picked up in language weren't specific to each person, but rather a shared understanding that eventually can be expressed in the shared language. Therefore based off Bruner’s scaffolding theory, interactive stories can benefit language and literacy development as the children are interacting and engaging with their peers and their practitioner during this interactive activity. The practitioner is able to scaffold to support the learners by modelling the interactions and repeating any words that may be new or difficult for the learners until they are able to interact with the story without the help of the scaffolding from the practitioner. 
After observation one element the practitioner struggled to do during the storytelling videos was intonation. Cekaite and Willen (2018) discuss how practitioners focus on how the telling of the narrative is performed through the carefully planned actions of numerous participants when they engage in teacher-child storytelling. The practitioner uses a variety of methods in their creative and affective enactment of the story, including voice and tone changes, facial expression, gaze and gestures. Furthermore when a practitioner applies intonation during story time, the practitioner uses dramatic changes in pitch, and a variety  of voices to heighten the children’s interest. A shared expressive and visual experience is made possible by the performer’s various voices and dramatic pitch changes, which keeps the audience engaged and inspired.  Although during the practitioners traditional storytelling video it was clear that it lacked intonation as the practitioner struggled to vary their tone of voice when re-enacting the voice of the main character Goldy. However it is clear that the practitioner changed their pitch to an higher pitch and used a softer tone of voice when re-enacting the butterfly in the story. Therefore it is clear that the practitioner is just lacking practice in this area and could benefit from practicing changing their tone of voice and using dramatic pitch to enrich the storytelling experience. 
Intonation can benefit children’s language acquisition. Sabbadini, J. M. (no date) states that intonation can benefit language acquisition as understanding the expressions and thoughts that go with words is impossible without intonation. The meaning of a sentence depends on these variations in pitch patterns. The intonation of a sentence can entirely alter its meaning. People don't always realise how much difference tone makes, but it can be just as significant as word choice.  Communication is aided by tone awareness. Poor intonation can cause confusion, speaker disinterest, or even offence! To improve their speaking and listening, children need to be more conscious of intonation. A theorists who would agree with intonation during story time to encourage language acquisition is Vygotsky as he believed that children benefit from interactions and communication with their practitioner. Aubrey and Riley (2019) state how Vygotsky believed that important factors in the development of the child's cognitive development are the practitioners involvement and speech. According to Vygotsky the child will eventually memorize and repeat the practitioners words, which helps them think through problems and make meaning of their surroundings. Vygotsky, appeals to practitioners because he thought that the way in which an adult and a child interact is a crucial element in cognitive growth. However a theorist that disagree with Vygotsky was Chomsky. Barman (2012) explains how according to Chomsky, human infants are born with the fundamental linguistic sense that underlies all languages, which enables them to pick up any particular language from their surroundings. Chomsky contends that since language ability is a biological trait, it is primarily genetically determined. The ability to acquire a language is indeed innate and, like many other genetically determined mechanisms, has a limited duration. According to the critical period theory, if a child doesn't learn a language before the start of puberty, they will never be able to master it.
In conclusion both traditional and digital storytelling have proven to be beneficial to children’s language and literacy acquisitions. However there are many factors that practitioners should consider to enrich storytelling such as rhyme which can improve children’s memory, identification and word retention. Froebel also encouraged the use of rhyme to promote language acquisition. Another factor to consider is interactive stories which can especially enrich digital storytelling, interactive stories allow the children to experience a different type of storytelling where they are welcome to verbally and physically be involved. Interactive stories also benefit a child’s language development by allowing children to not only learn from their own experiences but from engaging with social interactions with others. Lastly a factor to consider is intonation, intonation allows children to experience an expressive and visual experience through story telling while also learning to understand the expressions and thoughts that with the words in the story. Reflecting on the storytelling videos of the practitioner, it is clear that in the future the practitioner will try harder to practice intonation to allow children the opportunity to gain the knowledge they need to understand intonation and expression through words. In future the practitioner may consider offering more digital stories during story time as before the practitioner lacked knowledge on how beneficial digital stories can be to early years children.
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