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A critical analysis and evaluation of the observation research tool, ‘Leuven Scale’. 

This assignment will be a critical analysis and evaluation of the observation research tool, ‘Leuven Scale’. Throughout this assignment, different literature resources and pedagogy will be explored and discussions will be transformed on how effective the Role Play corner is in a Foundation Phase classroom. Using the Leuven Scale, an observation, of Video Three, which shows three pupils playing in a Role Play area, will be undertaken using the Leuven Scale in order to explore the research question: To what extent does the Role Play environment provide opportunities for pupil involvement and learning?

The Foundation Phase Framework consists of Seven Areas of Learning (AoLE’s) (Please see Appendix One) and the concept of play is illustrated as the backbone of the Curriculum. ‘The Foundation Phase is often referred to as a play-based Curriculum, with more focus on individual needs rather than a ‘one size fits all approach’ (Thomas and Lewis, 2016, p.12). The Foundation Phase Framework is a holistic way of learning and all AoLE’s are combined and allow pupils to achieve a variety of skills. For example, on Professional Teaching Practice (PTE), during a PE lesson, pupils were learning to count how many times they could pass the ball to each other. This not only developed their mathematical skills but their social skills, as they had to take it in turns. The Foundation Phase environment should allow all pupils to ‘develop a sense of achievement and confidence’ (ESTYN, 2016). 

During PTE, all pupils in the class, had access to the variety of different stimulating areas (Please see Appendix 2). All these areas, enabled pupils to flourish and meet Pedagogy of the Four Purposes of the new Curriculum, which is to become:

 ‘ambitious, capable learners, ready to learn throughout their lives, enterprising, creative contributors, ready to play a full part in life and work ethical, informed citizens of Wales and the world, healthy, confident individuals, ready to lead fulfilling lives as valued members of society’ 
(Developing a vision for Curriculum design, Welsh Government, 2020). 

I chose to observe Video Three, which shows three pupils playing in the Role Play area. Role Play, alongside the rest of the Curriculum is child-led and allows pupils to develop a multitude of skills. These include: counting, language and communication, problem solving, knowledge of the world, creativity, imagination and writing. Some may agree and say that the importance of Role Play, adheres to the work of Friedrich Froebel, as he argued that self-directed play was the most vital concept of learning. Some suggest that Role Play is significant to pupils as it is seen as a: ‘process that cannot be pinned down and made into a product because it needs to flow. Play makes sense, it helps children make sense of their lives’ (Bruce, 2011).  

Pedagogy in the Foundation Phase demonstrates the similarities of teaching and learning, it ‘embraces the concept of the practitioner as a facilitator of learning’ (Welsh Assembly Government, 2008). As witnessed on PTE, practitioners would work alongside pupils, have understanding of child development, know pupils’ needs and in some instances will scaffold them with their learning. This adapts to Vygotsky’s ZPD theory of practitioners knowing: ‘the gap in which the child can do alone and what they can do with the help of someone more skilled or experienced, who can be an adult or another child’ (Pound, 2005).

Some practitioners may reflect on theories like Vygotsky’s, in order to improve their practice. 
They may state that this theory is an excellent way for pupils to work effectively together in collaboration. Others may suggest that this theory is unsuccessful and that the more experienced person may not challenge the pupil enough and may just give them the answer and not allow the pupil to ‘take responsibility for their own learning’ (Welsh Government, 2015). 

The Welsh Government, under the Professional Standards for Teaching and Leadership (Please See Appendix 3), provides clear guidance to practitioners on how to develop effective Pedagogy. The standards indicate that all educational practitioners need to be critically engaged and to reflect on their own, through many research tools, including observation. There are different types of observation, these are narrative observation, critical incident and observational schedule. 

Before commencing any research, it was important to firstly consider the Four Yr Arthrofa Research Dispositions, these included: Being Sceptical, Being Ethnical, Being a Skilled Researcher and Being Part of an Inquiring Profession. This allowed for an observation schedule to be created (Please See Appendix 4) to observe Video Three. This enabled me the creation of an outline to convey exactly what the observer was looking for, which was to identify if the Role Play environment provided opportunities for pupil involvement and learning. Observation as a research methodology, does have many strengths, it allows practitioners to develop Quantitative and Qualitive data. This may suggest that, practitioners have more insight of individuals in the class and acknowledge their likes, dislikes, learning styles, behaviour patterns, progress, if pupils are meeting their learning objective and their needs. On PTE, I closely observed pupils in the class and understood their likes and dislikes. This then helped me to plan effective lessons which they all enjoyed participating in. Some may suggest that a strength would be that observation ‘provides…help to children whose progress is not adequate and who may be on the continuum of Special Education Needs (SEN) (Welsh Assembly Government, 2008). Observation allows practitioners to identify Additional Learning Needs in pupils which results in rapid response to support their needs (Welsh Assembly Government, 2008).
Others may state that observation as a research methodology may be ineffective, as Grigg and Lewis (2015) indicate that ‘gathering all the research findings from technologies such as audio-recordings is time-consuming’. Others may agree with this and say that practitioners have enough to do with planning and teaching lessons. Some may suggest that it is too arduous for one practitioner to complete notes, so may require additional support from other practitioners who may available to help. 
The observational schedule was planned so that it would incorporate the use of the Leuven Scale. The Leuven Scale was developed by Ferre Laevers and evaluates through two scales, the importance of pupil Involvement and Well-being (Please See Appendices 6-7). Both scales have numbers one to five, which places pupils in categories to measure their Involvement and Well-being in school. Pupils at number five seem comfortable in the environment, whereas, number one pupils may seem less, for example. 
Some researchers evaluate the Leuven Scale as an effective research tool, as it allows practitioners to reflect on their practice and to develop ‘a much deeper understanding of the children they care for’ (Arnerich, 2018). With this in mind, the Scale allows practitioners to understand their pupils performance during assessments, they can gain insight into which pupils may require additional support. Other researchers consider the Leuven Scale as an ineffective research tool and say it is limiting teacher research, as it is a one-time observation and may not be accurate, as pupils change all the time. The different categories of the scale could be seen as too broad, which could make placing pupils in these categories difficult. Public Health Wales, do not mention using the Leuven Scale within their work, which in a way, can make the scale insufficient and raises the question why some schools use it. 

Completing my research, many ethical implications like consent, assent, data handling, confidentiality and anonymity, had to be considered beforehand. If this research was completed at placement, informed consent would have been obtained, through signatures on an information sheet from pupils or parents of those involved. BERA (2018) explains: ’Researchers should do everything they can to ensure that all potential participants understand, as well as they can’. It is a legal requirement to ensure consent is given before any work is complete.

However, pupils under the age of 18 years old, cannot consent themselves and therefore, they must obtain assent to participate in the research from parents or carers. This would be in the form of a consent form. Waligora, Dranseika and Piasecki (2014) explain: ‘assent is an important ethical and legal requirement of paediatric research.’ There are also practical ways in which assent can be gained from Foundation Phase pupils and these include employing more practical methods of stickers and rewards systems, to allow the pupils to feel enticed and welcome to participate.  

As a researcher, it is essential to protect individuals who are taking part within the research. This means maintaining confidentiality by not disclosing any personal information about an individual and that no data that identifies a person is published. This involves using ‘fictionalising approaches when reporting’ (BERA, 2018). With this in mind, to protect participants, they should be kept anonymous throughout the research. ‘For example, if conducting fieldwork within a small, close-knit community’ (BERA, 2018). To protect the participants, rules for anonymisation of data were observed. These rules involve: sharing research information but being ethnically informed. Personal data should not be gathered and if this is so, must be stored in a safe location (computer with a password or in a locked file). Ensuring data was anonymous and handled carefully and individuals' rights and their identity is protected from others who may be engaged within the research. 

In a way, my findings of observing Video Three (Please See Appendix 5), did allow me to answer the research question to what extent does the Role Play environment provide opportunities for pupil involvement and learning. A strength was that, my observations were very regular (1 minute) of each child and this allowed me, in my findings, to focus on the question and write a numerical value and strength of where each child was on the Leuven Scale of Involvement. Also, my findings related to the criteria and with having a small sample of pupils, could suggest that it can be more accurate. This form of assessment was suitable for the age of the pupils because they cannot complete any formal exams.

However, in research it is important to note that researchers cannot definitely answer their question. To an extent, my findings could be seen as a limited resource because, I did not have all the information regarding this lesson. I feel that, it would have been more beneficial to know the learning outcomes of the lesson, to see if the pupils had achieved them. Observations need to be completed on a more regular basis, to have a clearer understanding of the pupils and where they are on the Leuven Scale. Just completing a one off observation provides information. However, if regular observations were made during the school year a more comprehensive picture would emerge and any changes in the children’s behaviour would be apparent.  

I recognise the importance of research but am aware that findings have to be considered in context.  For example, a one off observation can provide information but it is limited and would be better if a series of observations were conducted regularly over time.  
On PTE, for a period of four weeks, I did not observe research work being undertaken by staff at the school, which could ultimately affect pupils learning.  All teachers need to be active within their research, as this will then help support their practice. I would suggest that the school needs to undergo regular staff meetings, as this can positively impact teaching staff and pedagogies. However, it could be that time constraints do not allow for research and this is something that I should have canvassed with them at the time. With reference to observation and the Leuven Scale as research methods, I believe that both can be seen as effective. However, especially with Foundation Phase pupils, regular observations need to be carried out, in order to recognise sudden behavioural changes. For example, when I first began PTE, I did not know the pupils, therefore it would have been difficult for me to observe them using the Leuven Scale. However, overtime I got to know the pupils and their behaviours, so completing observations over a couple of weeks would be more suitable. 

The research question I have created is: Does observing pupils in the Role Play area, allow practitioners to identify if the learning outcomes have been met? I have chosen this question because, after evaluating the limitations of observation throughout this assignment, I have been interested in knowing if observation is enough to demonstrate pupil learning. Some may argue that, in order for pupils’ to achieve the learning outcomes, they must be assessed on what they have learned. I feel that this question does relate to my future practice and it is something I am interested in finding out, because I feel that meeting learning outcomes are indictive to successful teaching and pedagogy. 
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Appendix One.
All references are located in Reference List. 
‘The Seven Areas of Learning in the Foundation Phase:
· ‘Personal and Social Development, Well-being and Cultural Diversity 
· Language, Literacy and Communication Skills (revised from 2015 to embed the literacy component of the National Literacy and Numeracy Framework (LNF) within Foundation Phase planning, teaching and learning) 
· Mathematical Development (revised from 2015 to embed the numeracy component of the National Literacy and Numeracy Framework (LNF) within Foundation Phase planning, teaching and learning) 
· Welsh Language Development 
· Knowledge and Understanding of the World 
· Physical Development 
· Creative Development.’ 
Foundation Phase Framework (Welsh Government, 2015).



























Appendix Two.
All references are located in Reference List. 
Images taken by Charlotte Turner on PTE, 2020. 

Mathematical Area. 	                             Outdoor Area                                 Welsh Area. 
[image: ][image: ]                                                             
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Wellbeing Area. 
Role Play Area/ Knowledge and Understanding of the World.
Language, Literacy and Communication Area. 
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[image: ]Sand/Glitter Writing Area. 
Home/ Personal and Social Area. 
Creative Area. 
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Appendix Three. 
All references are located in Reference List. 
The five professional standards for teaching and leadership (Welsh Government, 2019)
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Appendix Four. 
Template 
Observation Schedule- Looking at Leuven Scale of Involvement.


Observer:                                                                                  Date: 

Age of pupils: 
                                                                                                  Time: 

Research Question: To what extent does the role play environment provide opportunities for pupil involvement and learning? 

Lesson Context: Observing three pupils playing together, by planning a trip to Japan in the role play area. The activity, being role-play is child-led and goes on for 4 minutes and observations have been made every minute. Child A and Child C were working in the travel agency and Child B was the customer.

Leuven Scale for Involvement. 
1. Extremely Low: Pupil seems absent from activity, disengaged, no concentration and no mental activity.
2. Low: Pupil demonstrates some engagement to activity, easily distracted and not putting full potential into activity.
3. Moderate: Pupil is busy with the activity, with a fairly routine and limited signs of involvement.
4. High: Coherent signs of involvement, not easily distracted and engaged without interruption. 
5. Extremely High: Continuously engaged with the activity, absolute concentration, with positive mental attention. 


	Pupils 
	1 Minute
	2 Minutes.
	3 Minutes. 
	4 Minutes. 

	Child A
	
	 
	
	
 

	Child B
	
	 
	
	

	Child C
	
	
	 
	
 


	Additional Information: (If needed).











































Appendix Five. 

Observation Schedule- Looking at Leuven Scale of Involvement.


Observer: Charlotte Turner                                                      Date: 30th April 2020.

Age of pupils: Year 1 
                                                                                                  Time: 10:30am
 

Research Question: To what extent does the role play environment provide opportunities for pupil involvement and learning? 


Lesson Context: Observing three pupils playing together, by planning a trip to Japan in the role play area. The activity, being role-play is child-led and goes on for 4 minutes and observations have been made every minute. Child A and Child C were working in the travel agency and Child B was the customer.


Leuven Scale for Involvement. 

1. Extremely Low: Pupil seems absent from activity, disengaged, no concentration and no mental activity.

2. Low: Pupil demonstrates some engagement to activity, easily distracted and not putting full potential into activity.

3. Moderate: Pupil is busy with the activity, with a fairly routine and limited signs of involvement.

4. High: Coherent signs of involvement, not easily distracted and engaged without interruption. 

5. Extremely High: Continuously engaged with the activity, absolute concentration, with positive mental attention. 
	Pupils 
	1 Minute
	2 Minutes.
	3 Minutes. 
	4 Minutes. 

	Child A
	5- Child A is communicating effectively with Child B. Excellent gestures, concentration, eye contact and speech. 
	5- Child A sits and listens to Child B and C’s conversation on excursions. Continuous engagement, as when his peers are talking, he writes down the excursion. 
Involvement- Child A asks Child B whether he wants to attend the excursion in the afternoon for morning.  He reads back the holiday to Child B to confirm. 
	5- Fully involved within the activity, uses the ‘prop’ of the phone to call the coach company.  Child A is decisive when on the phone and uses a coherent and polite tone.
Child A then involves his peers by informing them that there are “2 spaces available on the coach”.
	5- Thoroughly engaged in the activity. Calls the “bullet train man for spaces”.
Involves his peers into the conversation by informing them on how many spaces on the train.   

	Child B
	5- Extremely engaged, listening to instructions from peer. Works effectively with peer to spell his name. 
	5- Child B is engaged with the activity, looks at different pictures of excursions in Japan.  
Activates prior knowledge of Japan, points to his peers: “that’s the bullet train”. 
	4- Child B sits patiently whilst listening to Child A on the phone. Does start to look at the picture cards but is not too distracted. 
	5- Child B sits and listens to Child A talking on the phone.  Is amazed to find out there are more spaces on the train than coach. 
He’s concentrated and can ask Child C what she is giving him. 

	Child C
	4- Child C is showing signs of involvement, even though she is not talking as much as peers. 
	4/5- Child C becomes more involved with the activity. Positive attention and asks Child B what places he would like to visit in Japan. Child B asked her to ask him questions. 
	5- Child C still remains quiet and carries on with the activity by writing the holiday information down. 
	5- Child C is engaged in the activity and starts to write the ticket for the excursion.
Can explain to Child B what she is giving him (ticket to Mount Fuji).  








	Additional Information: (If needed).

The children were comfortable with each other and appeared settled in the roles they were playing.  They were very knowledgeable about Japan and knowledgeable about the workings of a travel agency.  






Appendix Six. 
All references are located in Reference List. 
The Leuven Scale for Involvement (Richard Wells, no date)
[image: ]





















Appendix Seven. 

All references are located in Reference List. 
The Leuven Scale for Well-being (Richard Wells, no date).
[image: Involvement and Flow2 - @EduWells]
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