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Name: Rachel Challenger
Student number: 2010741
Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	To engage in wider reading again analysing for further comparisons and differences between sources and reflecting on what this makes you think (synthesis).
	I have looked at different sources to show evidence of different arguments presented or comparisons in texts. 

	Target 2
	In reflection, aim to refer back to the literature that is informing your thinking.
	I have incorporated literature in my conclusion which has helped inform me. 





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	The purpose of this bridging was to look at Assessment for Leaning (AfL) strategies in more depth and the implementation of them in a classroom.
In the session we explored the Great Teaching Toolkit and look in more depth at the four dimensions presented. We discussed in groups how we were implementing aspects of the Great Teaching Toolkit and AfL strategies already in the classroom and there was an opportunity to feedback to the whole group. It was useful to share ideas.
We were also provided with information on how Cwm Brombil implement different AfL strategies and examples were provided.
The aim of this bridging experience was to trial 4 different AfL strategies into our placement classroom and then we would have an opportunity to feedback on 2 of the trialled strategies in the share stage.
	It was useful to share information on AfL strategies that we had already implemented in the classroom and hear about what others had used. This was helpful as it provided some insight and also some examples that we could trial.
I wanted to ensure I was clear on which 4 strategies I would be implementing and consider where best to do this. It was helpful to have ideas shared from other students as this helped provide different options of strategies I could look at. It was also helpful to receive information on reading that would assist and I purchased a copy of Embedded Formative Assessment by Dylan Wiliam. 
I have learnt some interesting things from the meet session that I look forward to implementing into my practice. I have already started to implement AfL strategies into my teaching with the guidance of my class mentor, and I plan to share with her my ideas of the 4 strategies I am looking to trial.



Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The 4 strategies that I was going to implement was the creation of a class success criteria, questioning to activate prior knowledge, think pair share and self/ peer assessment.
My class mentor had commented on my effective use of questioning in lessons and this was something I wanted to explore further. I wanted to extend my questions to improve the quality of classroom talk and not only explore why they think an answer is write but questioning why it is wrong. I added in might questions as well to ensure all the children felt able to answer.
The creation of a class success criteria was used in a lesson where the pupils were writing an explanation text. This was following a series of lessons on Explanation Texts and I felt that creating the class success criteria was helpful to recap on what they had previously learnt. The children were able to identify the features of an explanation text. I had already prepared a Success criteria for them to stick in their books, which contained the majority of what they had noted.
I used think, pair, share in numerous lessons to try and encourage collaboration and discussion. On the whole it seemed to work as most pupils were focused and discussed the points I had asked them to. This was supported by ensuring I walked around the class to ensure discussions did not deviate from the task.
I trialled different types of self and peer assessment and made sure to inform the children that when peer assessing work they need to make sure they read the text. I noted that this was often not the case and pupils would assess without having read the work.

	By looking at different strategies and focusing on 4 to implement and reflect on helped my confidence in using these on a day to day basis in the classroom. I have gained an understanding of how to use these strategies in a lesson and also why they are helpful.
It has been helpful to have a focus but my aim now is to look at different strategies I can implement in the future. The 4 that I trialled all worked well but improvements could be made to adapt and this is something I am keen to look at over the rest of my teaching placement.
The pupils responded well to the AfL strategies that I implemented and I noted the positive results of using these strategies in the classroom. This is an area I would like to focus on in more detail and continue to develop over my PGCE.
My class mentor has been very supportive in helping me implement strategies of AfL into the classroom and continues to provide me with advice and ideas of other options.




Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	During the share stage, each student was provided with an opportunity to share their experiences of 2 out of the 4 strategies that they implemented. This was shared via a power point presentation with the student firstly sharing the information and then allowing time for any questions at the end.
There was a range of different strategies implemented and it was nice to have input from both Primary students as well as Secondary students.
The two strategies that I fed back on were the creation of Class Success Criteria and use of questioning to activate prior knowledge. I used these two as I felt out of the 4 they were the ones that worked well. I was clear to show examples of what I did and provided images of the class success criteria and the success criteria I had created. I provided details of what worked and also how I could adapt it further.

	his experience has developed my understanding of AfL strategies and how this can be implemented into the classroom. It was also helpful to have an insight into other students experience when they implemented a strategy, providing further ideas of things I could trial in the future.
It was helpful to see how some things worked better with one teacher than they did with another showing the need for adaption to your class as each class is different.
Moving forward I want to ensure that I continue to implement AfL strategies in the classroom and want to get to the stage where this is second nature to me. I would like to explore different strategies to ensure I have a full understanding of different ways I can implement it in the classroom.
I will continue to work under the guidance of my class mentor who has been great in supporting me in implementing strategies and providing feedback and ways I can improve in the future.






DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
 ​​​Closing the reading gap book- As reading is a passion of mine, I wanted to explore how to teach reading and to encourage reading for pleasure. I felt it would be helpful to look into the reading gap and discover ideas to teach reading with confidence. This book provided ideas on how to develop reading strategies to help children of all ages and abilities.  

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
Apple Teacher- I feel I have basic knowledge of using an IPad but was aware that most schools use IPads. As a result, I wanted to develop my confidence in this area. The apple teacher training looked at different apps that I could use with the pupils in lessons and how to use them correctly.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
P.E CPD- As part of PTE1 we were invited by the school to take part in a P.E CPD. As P.E is something I wish to develop further, I found this helpful as it provided example activities but also showed how they could be differentiated to fit with the age and abilities of the pupils. 








Safonau/ Standards
Professional Experience Template 1: Interacting with the children during online teaching
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
After receiving training with my class mentor on flip grid, I had created an introduction video for the pupils to get to know me. They seemed to enjoy this new method of sharing and lots of the pupils recorded videos back. They had also enjoyed interacting with both myself, the class teacher and other pupils via a google meet session. Following discussion with my class mentor, we noted that it would be quite nice to try and use flip grid more to get the children used to it and so they are trying a different forum. It was also something they had seem to enjoy. As lots of the children had mentioned how much they enjoyed it, this allowed them to lead the learner as I took this on board. I listened to what the pupils had said and as a result I came up with the idea of Thursday Thoughts. This was where I created a weekly video called Thursday Thoughts where I asked the children a question that they have to think about. This will continue every Thursday and it will create a new learning experience for the children. It is also nice for the children to interact with myself but also hear from friends in their class which helps with their well-being. Google meet also helped with this as many would not have seen their friends/class for some time. I worked with my class mentor to collaborate setting up Thursday Thoughts, but in creating a new idea and actioning it, I am able to lead a new project for the class. 

What have you learned?
I have learnt how important it is for the children to interact with the teacher and each other and how much they enjoy doing this. Due to the current circumstances, many have not seen their friends or teachers for some time and so were excited to see and speak to them both. It is also important that to a certain extent they lead the learning as it increased the level of involvement. It was  nice to break up the online learning and create something that was fun and did not require any resources. The children were very creative in their ideas and it developed a new way to get them thinking. I think it is important to work with colleagues at all times to ensure they can support and guide you but also so that we can add and adapt new ideas into the classroom. As a result of this experience, I will definitely use flip grid and other forums to allow the children to interact especially when they are not in the classroom. As noted by Vygotsky the best way that children can develop their language skills is via their social interactions with others (McLeod 2020) and I feel it is important to try and continue these interactions even when they are not able to do them in a school context.  

What next?
I will continue to ensure that I work with my class mentor to try and develop new ideas that will help with online teaching but also ensure I am listening to the pupils to ensure they lead the learning. I have noted that this helps with their involvement and if they feel part of the learning they are more likely to engage. Interaction is quite difficult at times online but I will continue to share a weekly video with the children asking them a question to think about and also with regular google meet sessions to check in with them. I have enjoyed learning about a new website that can be used and will endeavour to look out for other ideas that I can incorporate to ensure that there is a mix of experiences for the class. I will look at different online courses to assist with this and speak to my class mentor to see if she is aware of any other sites that can be used. 
Professional Experience Template 2: Lesson on Rounding numbers
Pedagogy Standard: Refining: Differentiation
What did you do and why? 
I took on a series of lessons regarding rounding numbers. This started with rounding to the nearest 10, 100 and 1000 and moved on to rounding decimals to the nearest whole number and tenth. It was interesting to see how this worked and how the lessons may need to be adjusted depending on the pupils understanding. When completing each lesson, I liaised with my class mentor regarding the different abilities and differentiated the work accordingly. In the first lesson I differentiated so the lower ability focused on rounding to the nearest 10, middle ability 100 and higher ability 1000s. I then continued to differentiate the work over the following lessons to suit each ability. I monitored the pupils at all times and noted that if they were finding a work sheet easy or manageable, I progressed them to the next sheet to ensure there was the right level of challenge at all times. Tomlinson (2003) notes that teachers often use a "one size fits all approach" but it is believed that learning should suit the individuals needs and differentiation helps with this. I also felt it was helpful to move them forward as it can be said children often do not push themselves and opt for the easy route. I also created numerous Miss Challenger's Challenge which aimed to advance the learning. The challenge set was usually advancing on the worksheet they had done to see how they managed a harder task. This also acted as a way of assessing whether they could move on to a higher worksheet in future lessons. Over the course of the lessons the learning was progressed and most pupils were able to move forward with a good understanding of rounding all different numbers. I spent time at the beginning of each lesson making sure I recapped on the previous lesson to ensure all pupils understood before we moved on to the next stage with rounding. In my first lesson, most pupils stated that they knew what to do and were fine with the topic and as a result, I moved on to the tasks quickly. This was as I did not wish to keep going over something if they knew what to do and was unsure how to deal with this. I noted that this was not the case and even though the often say they know what to do this may not be the case. As a result, in the other lessons, I made sure to spend time going through examples to ensure the whole class understood. I made sure that I managed the learning environment from this point to ensure pupils did not rush the lesson and all pupils were focused and engaged. This was achieved by inviting pupils up to the board to complete an example which made sure they were all listening and understood.  


What have you learned?
I have learnt the importance of differentiation in a lesson which links in with the humanistic theory which believes that the school is there to meet the needs of an individual. I feel it is important that each child is supported in their learning and as noted previously, there should not be a one size fits all approach as this does not suit all pupils. It also ties in with the thoughts of Vygotsky and the Zone of Proximal Development. The role of the teacher should be to firstly establish what they can do without any assistance and then the tasks should be differentiated to provide the right level of challenge. The children should be challenged in a way that progresses their learning but does not cause them to feel they have failed if they do not understand. I feel that the added Miss Challenger’s Challenge extended the learning and provided the extra challenge to see how they managed. I also learnt not to rush into tasks and ensure that the whole class understand before we move forward. This was one of my first class lessons and provided a great learning experience as I understood that despite what some pupils say, it is important to spend time going through examples to ensure there is a full class understanding. After speaking with my class mentor, she pointed out that it is helpful to invite pupils up to the front of the class to have a go at an example as this will provide a true reflection of their understanding and keeps them engaged. This has highlighted the importance of seeking advice and support and reflecting on lessons, not to pick up on the negatives but to understand what could be changed to improve. I have noted the benefits of managing the learning environment to ensure full engagement from the pupils but also checking in with how they are doing to see if they can progress forward. The pupils enjoyed the Miss Challenger's Challenge and this was a great way to add further challenge to the work and push the learner to reach their full potential. 

What next?
Moving forward, I will continue to differentiate the work for the pupils as I noted from the lessons the benefit of doing this. I will ensure that I take my time to go through examples before setting tasks and manage the classroom to ensure all pupils are engaged. In the lessons I have focused on differentiation of tasks but understand that there is a lot of literature surrounding this area and I would like to explore this further to gain a greater understanding. I will continue to liaise with my class mentor during placement to ensure the work is differentiated accordingly whilst providing the correct level of challenge to the pupil. I have noted the importance of understanding where the pupils are at in a series of lessons in order to progress to the next stage, and the benefit of a recap before they move forward. Following discussion with my class mentor, she pointed out the benefit of an assessment log during a series of lessons on a particular topic as the planning can be altered to suit if there is a vast amount of pupils who do not understand. Even though I did not keep a formal log of assessment, I was aware of the level of each pupil when moving forward. I think it would be helpful in future to keep a log for assessment as this will provide clear guidance and will help progress the learning. 


























Professional Experience Template 3: Budgeting lesson- Brazil Carnival 
Pedagogy Standard: Advancing: Cross Curricular themes
What did you do and why?
The class topic this term was Brazil and I had previously done a number of lessons on Brazil Carnival which they had enjoyed. As a result, I incorporated this into a budgeting lesson where the pupils had to plan either a day at the Carnival for 3 friends or a trip to Brazil to go to the Carnival for 3/5 friends. This was a great lesson to give them a different experience and way of learning. It also provided a real life context to budgeting as the task asked them to consider a scenario and how they would spend a set budget. They were able to look at budgeting but also link this to something they had learned about in detail. They were given a booklet which incorporated prices for different aspects such as flights, transport, tickets, food etc and there were numerous options to choose from. I made sure to add an expensive item like a first class flight and a lower priced item like economy and they had to budget to see what they could afford. It was interesting to see the choices that they made and I made sure to walk around and talk to pupils to discuss why they had bought certain items over others. I differentiated the lesson for the different levels by providing the lower ability with a task of attending the Carnival with three friends, the middle ability had to travel to Brazil and plan a day at the Carnival for 3 friends and the higher ability had to travel to Brazil and plan a day at the Carnival for 5 friends. This worked well in the class and the differentiation worked well for each ability. My class mentor had done a similar lesson with a previous class where they had to plan and budget for a party. As a result I took her advice and support on board to help guide my lesson. This was a great lesson as it incorporated a lot of cross curricular activities such as numeracy, oracy and decision making. The pupils were using the numeracy to budget and make decisions depending on what money they had left. We then used a diamond ranking system and spent some time at the end of the lesson discussing what they prioritised incorporating oracy into the lesson. It was interesting to see what some pupils prioritised which others did not and this sparked a great discussion with the class. 

What have you learned?
I have learned, like a previous experience that differentiation is a great way to ensure that all pupils are able to work to their full potential without feeling overwhelmed by the work. As noted in Tomlinson et al (2003) students will achieve better outcomes when differentiation is incorporated in the classroom rather than a one size approach. The lesson worked really well and the pupils enjoyed, although I could have taken differentiation further with the figures I used in the worksheet. As well as differentiating the task, it may have been helpful to add further challenge to the higher ability groups by given harder figures such as £3.57 rather than a round £3.50. I have also understood the benefits of taking on board advice and support in order to develop the best lesson possible. By taking on board the advice my mentor gave me, I was able to incorporate things in my lesson which she had said had worked well, but also creating my own versions of these. I feel that it was a great lesson to incorporate cross curricular themes as there were lots of different aspects to the task. The main aim was budgeting and ensuring they could plan a trip within a set balance, however the feedback at the end was insightful to promote further thought, as I would ask pupils if they had any money left to consider what they could add/change. As a result this is something I would add in future lessons as I believe the discussion created quality classroom talk. As noted in Wasik and Hindman (2018) children should be given different opportunities to talk as this helps them develop. Not all children will have the same opportunities at home to engage in discussions and so school is a great place to encourage talk and improve oracy. The real life context of the lesson was a great way to keep the pupils engaged in the task as they were considering what they would do in this scenario. 

What next?
 As a result of how well this lesson went and how much the pupils enjoyed, this is definitely something I would like to do with them again. I think it is important to provide varied lessons that tie in with topics etc to ensure pupils are engaged in the tasks. I would like to push the way I differentiate further to add extra challenge to pupils to provide a task that pushes them to reach their full potential. As noted this would be to vary the figures used rather than just the main task. I will continue differentiating work to ensure pupils are challenged and to promote their learning and development. I understand the importance of literacy and encouraging oracy in the classroom and will ensure that where possible my tasks encourage and provide the opportunities to talk. As noted this may be some pupils only chance to talk and as Black and Wiliam (2009) suggest, the teachers can not learn for the pupils but they can provide opportunities for pupils to develop and learn. 


Part 2: Critical Reflection
2,195
Introduction
[bookmark: _Hlk65919978]As noted in the Great Teacher Toolkit (2020, p.8) the central goal of those working in education “is to improve students’ lives.” They go on to note that every teacher has the power to make improvements to their practice if they wish to develop further. The researcher has chosen to focus on the area of differentiation as this is something they wish to develop further in their practice. During a recent school placement, the researcher has made use of differentiation in numerous lessons and as a result wished to explore this topic to gain further understanding.  

The Great Teaching Toolkit (2020) provides a model for what a great teacher does and there are clear links with differentiation and these four points listed. They note that a great teacher understands the content and how pupils learn, creates an environment that supports learners, maximize learner’s opportunities, and activates thinking. It can be argued that differentiation links with all four points as Tomlinson (2005) notes the aim of differentiation is that the classroom is a challenging but safe environment, and a teacher alters certain aspects to ensure everyone is able to progress. 

As noted in Successful Futures (2015), one of Donaldson’s Four Purposes discusses ambitious, capable learners and this requires pupils setting high standards and relishing in challenges. Again, differentiation is integral in enabling each student to reach their full potential and working through challenges appropriate to their ability. Similarly, one of the 12 pedagogical principles states that pupils should meet expectations that are high but achievable and it can be said that differentiation will assist in promoting this. 

Tomlinson (2014) suggests that there is an importance for student teachers to learn how to differentiate and to be successful with it requires them to practice this. This seems to support why it is a Professional Standard for teaching. For this reason, the student teacher wishes to critically evaluate and explore this area to obtain information that will help inform their future practice. 


Critical Discussion of Chosen Aspect
It has been asserted by John Holt that “the school system could destroy the minds and emotions of young children” (Petty 2009, p.16). This is on the basis that pupils have a fear of humiliation causing them to either become withdrawn or to act out and cause disruption in the class. As a result, it has been said by humanistic theorists that schools should “meet the needs of individual learners” and learners should not be meeting the needs of the school (Petty 2009, p.17). The humanistic theory is based on the work by Carl Rogers who believed in a “student-centred approach” (Gould 2009, p.81). Carl Rogers believed that to enable someone to “grow” they needed the right environment to do this (McLeod 2014). 

On this basis, differentiation can assist as it recognises that “all learners are different” (Bartlett 2016, p.1). Differentiation has been defined by Tomlinson et al (2003) as a method of teaching where a teacher makes adjustments to assist the needs of each pupil in the class. There is a common misconception as noted in Strahan et al (2012, p.3) by Carolan and Guinn (2007), that differentiation requires teachers to teach something in “at least three different ways.” This is not the case and as they note not at all viable. Tomlinson (2014, p.26/27) notes that the “philosophy” of differentiated classrooms is that it recognises that there is value in diversity, each learner has the capability to progress and “educators should be champions” of each pupil. Bondie et al (2019, p.336) suggest that most teachers are keen to use a “one-size-fits all” approach which does not work for all pupils. 

Differentiation can be linked back to the work undertaken by Vygotsky and the zone of proximal development (ZPD). As noted in Bates (2019, p.48), when learners are in the ZPD they develop a further understanding that is “beyond their previous level of comprehension.” The level below this would be something a pupil could achieve easily and the ZPD is what challenges the pupils. It has also been noted by Byrnes (2006) in Tomlinson et al (2003, p.126) that if a pupil is working below “the mastery level” they will not grow, however if they are working too far above this level, they will not understand which in turn will cause frustration. As a result, it is important to present the right level that provides an appropriate challenge to an individual learner. 

Petty (2009) suggests that to promote motivation in a classroom, each student should feel that they have achieved something. As a result, for the pupils to achieve, the work needs to be suited to their level. Watts-Taffe et al (2012, p.305) note that for a classroom to be rightly differentiated, learners should be “constantly growing and changing” as they complete a task. Carol Dweck has provided research looking at motivation of learners and developed the idea that there are two mindsets, the fixed mindset, and the growth mindset. Bates (2019, p.144) writes that the two differ in that a fixed mindset means they believe their ability can not be improved, whereas the growth mindset is believing that their ability can be “enhanced by learning.” The key point is that the learner must have the mindset that they will achieve. It is important for differentiation to work, pupils need a growth mindset as this will enable them to want to take on a challenge rather than settling for work that is easy for them. 

It is important to recognise the links between differentiation and learner’s well-being. Tomlinson et al (2003, p.127) suggests that when pupils work through a task which they do not have the capacity to complete, this affects their “achievement and feelings of self-worth.” There is evidence of this shown in Bandura’s work on self-efficacy. As mentioned in Gray and MacBlain (2015, p.119), Bandura believed that self-efficacy is “a child’s belief in their abilities to do well.” He goes on to suggest that self-efficacy has direct links to not only how a child thinks but also to their well-being. Gray and MacBlain (2015) note that if a learner has low self-efficacy, they are reluctant to try a task that challenges them. This can be said to support the concept of differentiation in its ability to promote self-efficacy and learner’s well-being. 

There are numerous ways in which a teacher can incorporate differentiation in a classroom. These have been noted by Bartlett (2016) as differentiation by task, resource or grouping. Bartlett (2016) notes that differentiating a task requires the teacher to provide different tasks to pupils that is dependent on their ability. The researcher has made use of this during a lesson providing different worksheets to different abilities. However, Bartlett (2016, p.6) notes that there is an issue with this since two pupils of the same ability may “work at a different pace.” As a result, this could create a limitation to their progress as one person may be able to move on to the extra challenges not because they are more able, simply because they work faster. This is something the researcher had not previously considered, but despite this, it can be said that if there is an appropriate level of challenge, learning will be achieved despite the pace in which it is completed. As Tomlinson (2014) suggests students should not be competing with others in the class, as to grow they will be competing against themselves to ensure they are always moving forward. 

A further way to differentiate would be by resource and as Bartlett (2016) notes this would be giving the pupils the same outcome but allowing them to achieve it in different ways. This could be by creating a PowerPoint, poster or even a recording. This is helpful as it allows pupils to access the same learning but enables them to choose the route that suits them best. This would also enable pupils to exercise some control by using pupil voice, which in turn allows them to become an active part in the learning (Tomlinson et al 2003). 

Additionally, Bartlett (2016) notes that it may be helpful to group pupils either by ability or mixed ability. There have been some concerns with grouping in mixed ability as teachers feel that this could result in higher ability pupils being “held back.” (Bartlett 2016, p.7) She goes on to note that this is not the case as they are often benefited on the basis that they must “teach others” (Bartlett 2016, p.7). As mentioned in Dixon (2014), Schumm and Vaughn (1992) alluded to problems grouping abilities could draw attention to the differences in pupils. To the contrary, Petty (2009) highlights that because individuals are diverse, the teacher will have to understand that they will have to be treated differently. 

Differentiation does not come without its challenges and Dixon et al (2014) note the difficulties in not only teaching the more able and the less able groups, but also covering the middle level learners. As Tomlinson et al (1998) suggest, teachers are often driven by the mindset that they have too much work to cover in a short lesson and as a result strive to teach a lesson that works through a single approach. They go on to note the issue with this as it may often be the case that some pupils are not challenged enough whilst others are out of their depth. 

It has been documented in numerous literatures that many teachers do not use differentiation for a range of reasons. Firstly, Schumm and Vaughn (1995) as noted in Tomlinson et al (2003) suggest that teachers feel that they are not required to differentiate. However, in Ruys et al (2013) it is noted by Coffey (2007) that the school should be responsible in making modifications to suit the needs of the learner. Again, it is important to recognise pupils as individuals and valuing their individual needs to help them progress. Furthermore, Schumm and Vaughn (1995) propose in Tomlinson et al (2003) that teachers do not differentiate as they are not sure of the needs of individuals. Additionally, Dixon et al (2014) note the difficulties in being able to address different levels of processing and understanding. However, it can be argued that this is information that the teacher will need to gather so that the right support is provided. As Tomlinson (2014) states, when using differentiation, it is important to make continued used of assessment to ensure the work moving forward continues to suit that individual.  

It is important to recognise the issues with the “limited” time that a teacher has when preparing lessons and this is noted in Watts-Taffe et al (2012, p.303). It can be argued that differentiation is not included as it requires teachers to take more time when planning a lesson as more resources need to be prepared. However, in a study completed by Brighton et al (2005), detailed in Bondie et al (2019), it was noted that when teachers had the support of others or had further time to plan, they were encouraged to add differentiation. This could suggest that to promote differentiation there should be a whole school support in this. The researcher has first-hand experience of the extra work that is required to differentiate a lesson but believes that the noticeable benefits and treating students in a way that makes them feel “equally valued and accepted” makes it worthwhile (Petty 2009, p.82). 

Conclusion
As suggested by Tomlinson et al (2003, p.126) “there is reason in both theory and research to support” giving attention to diverse needs. The researcher has considered the benefits of differentiation to support student well-being and ensure progression can be made. The evidence presented in this assignment has shown that a “one size does not fit all” and there is a need for pupils to feel part of the learning in a way that fits them as individuals (Tomlinson et al 2014, p.112).  

The researcher had previously not considered how differentiation supports student’s well-being and mindset. However, this assignment has addressed the fact that if pupils are completing work that does not suit their ability, it can provide them with the wrong mindset for future tasks. The researcher now recognises the importance of providing pupils with a “growth mindset” to enable learners to want to improve (Bates 2019). Furthermore, there is a clear need for promoting self-efficacy to ensure learners believe they can achieve (Gray and MacBlain 2015). These are both things the researcher will now provide greater consideration to. 

The researcher has considered the different forms of differentiation and on the basis that that have only trialled differentiating the task, they have considered implementing other forms of differentiation. It can be said that differentiation by resource may be helpful in allowing pupil voice and for pupils to be an active part of the learning and this is something they wish to incorporate in future. Despite the noted limitations in differentiating by task, due to pupils differing speeds of completion, the researcher is satisfied that if pupils are “constantly growing” and are challenged, pace is not of great importance (Watts- Taffe et al 2012, p.305). This is, as the main concern is ensuring that pupils move forward on their own path (Tomlinson 2014). 
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