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‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with 

justification for the next steps in learning.’ 

 

Supporting pupil progress is pivotal within an educational setting, as Bronfenbrenner (1979) 

highlights, different external factors impact on a child – an educator must therefore 

understand the whole child to foster holistic development. Consequently, as a trainee teacher, 

it is a necessity to be able to successfully monitor students, and to develop understanding to 

know how to drive them in the correct direction. To do this, it is imperative to understand the 

context of the school and the child, which relates to Donaldson’s (2015, p.22) new 

curriculum, where all factors must be considered to create ‘ethically informed citizens’.  

Throughout this thesis, the Ethical Guidelines of BERA (2018) shall be adhered to, thus 

allowing both the school and child anonymity. In relation to this, the school shall be referred 

to as School A and the pupil shall be referred to as Pupil 1. With regards to the school, it is a 

large inner-city school, within an area of high deprivation in relation to the Welsh Index of 

Multiple Deprivation, (2014). Furthermore, 25.4% students are eFSM; 17% EAL and 18% 

ALN (reference omitted to allow anonymity) this data is important to understand the context 

in which Pupil 1 is learning. Pupil 1 is currently within Key Stage 2 and undertakes a broad 

study of the curriculum. Thus, this essay aims to collect data regarding Pupil 1; analyse the 

current learning and provide justification on which areas shall be developed and which 

pedagogic practices will be best in developing this individual further.  

 

Data Collection: 

When it comes to collecting the data on how the student is performing, this shall be done in 

relation to the ‘Mosaic Approach’ (Clark and Moss, 2011).  Greenfield (2011) argues that 

before undertaking the Mosaic approach these three principles should be understood: children 

have feelings/beliefs; positive relationships and data collection should not be tightly 

constrained.  

 



M7X02153 
Student Number: 1800146 
Word Count: 4,537 

2 
 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Research tools for the Mosaic Approach within Greenfield (2011, p.110). 

As seen in Figure 1, these are the research tools that will be used in regard to analyse the 

development of Pupil 1. This form of data shall be a qualitative form, as Wragg (1994) 

theorises, that observational practice constitutes a qualitative form of data. In relation to the 

Mosaic Approach, it is a holistic way to collect data, as it allows the child to be at the heart of 

development. Lloyd – Smith and Tarr (2002) state that it is vital for young people to have a 

voice – which shall be of paramount importance within this data collection. In agreement, 

Clark et al. (2003) points out the need to listen to children in regard to their education. This 

will then allow the educator to fully understand how the student learns best, and why a 

student may not be succeeding in a specific area. Developing this further, it is imperative to 

understand how students learn within their communal area, as Vygotsky (1978) theorized that 

children learn from what and who is around them. Thus, within the collection of data, the 

Mosaic Approach is extremely valuable as it allows the practitioner a first-hand insight into 

what the student deems valuable within their learning environment - which in turn allows the 

teacher to use these valuable resources or areas to their advantage in helping the student 

develop further.  
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Furthermore, Nottingham’s (2013) ASK model shall be used when analysis Pupil 1’s work, 

skills and knowledge. The breakdown of ASK is available here in Figure 2:  

 

 

 

Figure 2: Explanation of the acronym of the ASK model taken from Nottingham (2013, p.2).  

This model in figure 2 will help when analysing the work, as it will help the educator 

understand how they are to use their next steps, and how they can use the model to 

manipulate lesson planning to help advantage all the students.  

In regard to the ethical implications of data collection, this research will be undertaken in 

agreement with the UWTSD Research Ethics and Integrity Code of Practice (2017) and the 

BERA (2018) guidelines. Furthermore, the storage of any data recorded regarding the child 

shall be completely anonymous and shall adhere to the General Data Protection Regulation 

(2018), in which how data is stored has been transformed. Furthermore, discuss with the class 

teacher over which student to analyse – here the need for permission for the research to be 

undertaken is pivotal. Thus, in Appendix 1 and Appendix 2, it is evident that the correct 

permissions have been attained, one from the educational establishment of the student and 

one from the parent/guardian of the student. Pupil 1 is the main focus of the research and they 

must be protected: it must be considered that their right to be informed of all practices; 

research methods to be used; to confirm consent; to confirm assent and understand they have 

the right to withdraw from the study at any given time . Sharp (2012) points out that 

observation needs to have a structure to provide solid results. Therefore, to combat any 

discrepancies in observation, observation shall follow the same format and Pupil 1 will be 

informed of how all data will be collected, so that they are aware of what shall be taken place 

– thus, keeping the process structured to try and mitigate any discrepancies.  
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Analysis of the learner: 

In relation to analysing the work provided by Pupil 1, the analysis shall be mindful of the 

limitations that may take place when levelling them against Welsh Government descriptors or 

levelling them in general. As the Welsh Government (2010) highlights that when levelling a 

student over a short period of time, care should be taken to not make inappropriate judgements. 

Thus, in regard to this, to avoid inappropriate levelling the A.S.K model shall be taken into 

consideration when analysing Pupil 1 as a whole, and when analysing each subject, it shall be 

broken down into, Attitude, Skills and Knowledge and them level them within the knowledge 

phase. In breaking down the analysis in relation to the A.S.K model, it will allow for 

exploration into key areas on how the child has succeeded in their learning. For instance, 

Nottingham (2013) highlights that attitude is pivotal in influencing their outcomes in a subject. 

Thus, it is important to understand a child’s attitude to a subject before analysing work. 

Secondly, it is then important to value the skills that a child has learned within that lesson and 

how they have succeeded in relation to the skills that were wanting to be assessed by the 

teacher. Finally, it is it will be to level them in regard to the knowledge and understanding they 

possess.  Four areas are to be looked at, after consultation that due to limited time on placement, 

that there is not sufficient evidence in other areas.  

Literacy, Language and Communication: 

When asked about their attitude about English in our structured interview, the reaction and 

attitude was a very positive one, and when asked about their favourite subject, this was the 

lesson that was chosen – all of this information is evident in Appendix 3. Thus, in relation to 

the A.S.K model and Nottingham’s (2013) view on attitude, this provides an explicit insight 

that they will be naturally curious in relation to this subject, and therefore will be more 

motivated to succeed and develop their skills and understanding in this area.   

When focusing on the skills that Pupil 1 is developing in Literacy lessons. In relation to the 

LNF, Welsh Government (2014), with regards to the area of Oracy in the LNF, they show very 

good oracy skills, as they are able to confidently and clearly share ideas with others and are 

able to discuss with others to predict a story. A lesson plan is provided in Appendix 4 of the 

lesson where students had to discuss prediction, in this lesson, it was observed that Pupil 1 was 

very confident in sharing ideas with others and was able to listen attentively. Robbins (2011) 

argues that allowing time to develop communication skills will have a positive impact on 

written work. In agreement with this, Arnott (2014) highlights that discussion allows for further 
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development of understanding and ideas. This theory supports the targets of Pupil 1, as in 

relation to the written skills, it is visibly clear that Pupil 1 struggles to keep writing clear and 

this has been a constant target, additionally, it has become evident that Pupil 1 needs to continue 

to develop reasoning behind their answers, this evidence is available in Appendix 7. This need 

to develop their sentences has been identified by Pupil 1 themselves, they have identified an 

area that they struggle with and that is being able to extend sentences with WOW words:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 3: Picture of the Wow Words that Pupil 1 took. 

They have provided a photograph in figure 4 of what helps them with their writing in class, 

and that this is an area that needs to be developed further in their writing. With regards to giving 

Pupil 1 a level in English, it is difficult to provide levelling, as the time period that has been 

spent witnessing and watching them undertake literacy-based tasks is not long enough to give 

an explicitly correct level. In regard to Pupil 1’s Oracy, they would be levelled around a 
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borderline level 4 or 5 and with regards to their written work it would be levelled as borderline 

level 4 or 5 as well.  

 

Maths:  

In relation to their attitude towards mathematics, Pupil 1’s response was that of a mixed 

opinion, in Appendix 3 they have stated that they enjoy the subject, but also find aspects of the 

lesson hard, thus in relation to their attitude towards the lesson, it shows that there will be a 

mixed level of curiosity and that if the level of the lesson is pitched too high, it may hinder 

their curiosity to learn.  

When focusing on the skills that the child has been developing within the lessons that have 

been taught, Pupil 1 shows good engagement and development.  In relation to the LNF, Welsh 

Government (2014), within the Developing Numerical Reasoning (Represent and 

Communicate) strand of the LNF: they are very confident when developing mathematical 

reasoning and being able to explain this through oracy. This was observed during the lesson 

and is evidenced in Appendix 5, where Pupil 1 is able to explore and communicate 

mathematical ideas well. In this activity, they were able to explain what right angles and use 

the ChatterPix app to record themselves explaining what right angles are. Hintz and Kazemi 

(2014) present the idea that it is hard for students to express ideas if there is pressure to be 

correct. Thus, Pupil 1 felt comfortable to express their ideas and understanding of the 

mathematical concept, showing their confidence in their maths ability. Furthermore, in relation 

to the LNF - Welsh Government (2014) - with regards to the Developing Numerical Reasoning 

(Identify processes and connections) strand within the LNF, they are able to relate 

mathematical concepts to everyday situations, this is can be evidenced from an Art lesson that 

was taught and the work produced is evidenced in Appendix 6, where she was able to identify 

that the picture of the ladybird was symmetrical, as it had three spots in the same position on 

each wing. Consequently, being confident enough to highlight this out loud in front of the class, 

this, therefore shows that she is able to bring her mathematical knowledge into everyday 

contexts.  

In regard to Pupil 1’s outcome in mathematics, as they are able to provide sound mathematical 

reasoning when justifying a mathematical principle, such as what a right angle is and how they 

are formed, and their ability to relate mathematical understanding to everyday situations, the 
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child would be levelled as a Level 4 border Level 5 with these observations being taken. 

However, the limitation to this levelling, is that there is limited wider evidence, and that a wider 

pool of work must be analysed before a level can be given.  

 

Health and Wellbeing:  

With relation to Health and Wellbeing, Pupil 1 is a very positive individual and has a positive 

outlook on their school life - this is evident in Appendix 3 where they state that they enjoy 

school. Furthermore, this is evident from personal observations on Pupil 1, where they are 

happy individual and enjoy coming to school to learn and are able to interact with those around 

them. Thus, due to this natural positive attitude, it bodes well for self-esteem, as they are able 

to bounce back when, mistakes are made and are able to take a positive attitude when learning 

new things. This is conforming to Carol Dweck’s theory of Growth Mindset, as Dweck (2007) 

argues that a child’s attitude is improved if they are open to learning form mistakes. 

Consequently, Pupil 1 is already showing this ability, therefore there is a need to nurture this 

so that it continues to develop and grow.  

Pupil 1 shows a good range of skills within Health and Wellbeing, in relation to the new 

curriculum and the Draft curriculum for Wales Health and Wellbeing (2022), they are showing 

good skills with regards to becoming more socially responsible, they are able to think other 

people’s feelings, especially as a new student has joined the class, Pupil 1 has made them feel 

welcomed and has tried to include them in social activities, thus showing a developed skill in 

supporting others socially. Hughes (2010) discusses that Environmentalists believe that the 

environment has a big impact on child development. Thus, it is imperative to model this 

inclusivity within the class, so that Pupil 1 and their peers, continue to foster this inclusivity 

when meeting new people. There are large limitations when it comes to measuring an 

individual’s Health and Wellbeing, and that is because every individual is different and that 

individuals will possess different attitudes towards life. PISA (2015) states that different 

governments and nationalities have differing attitudes towards life. Hence, Pupil 1 needs to be 

understood as an individual, and that their background and what their attitudes towards life is 

before being able to measure them, thus it is imperative to listen to their pupil voice which is 

stipulated in the UNCRC in Article 12 (UNICEF, 2010). 

Welsh: 
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With regards to the Welsh language, Pupil 1 has a negative attitude towards this subject, and 

this is evident within Appendix 3, where they state that they do not enjoy learning Welsh and 

that they struggle with the pronunciation of different words. Thus, in relation to Nottingham 

(2013) idea that attitude impacts attainment, Pupil 1 may be hindering their own attainment in 

this area due to their negative attitude towards the subject.  

When asked to do the challenge on the challenge board, which is evident in Appendix 8, Pupil 

1 was scared to talk in Welsh, even though she possesses a good understanding of the Welsh 

language. Furthermore, during slot drillios, she, along with the rest of the class, is happy to 

repeat the Welsh after it has been spoken as an example, however, is less comfortable when 

asked to say it by themselves in front of the class. This shows a lack of confidence in her skills 

and a lack of confidence in their knowledge base, which impart is impacting on their attitude 

to take part in these activities.  

Consequently, in relation to Welsh, the student took an image of the class Welsh board, which 

is evident here in figure 4:  
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Figure 4: Picture of the Welsh board that Pupil 1 took.  

Therefore, it shows that Pupil 1 needs support from displays within the classroom when it 

comes their development of the Welsh language. In conclusion, from witnessing Pupil 1’s 

understanding and attitude in this subject area, a wide range of support is needed. To level them 

in this area, would, in itself, be a limitation, as there has not been enough time assess gaps 

within their learning and in their written work. A close discussion with Pupil 1 regarding Welsh 

would prove more substantial in levelling.  

Next Steps:  

In developing a student further, the practitioner must have a sound understanding of who the 

student is and what they will interact with positively to secure their personal development in 

regard to skill and knowledge. Donaldson (2015) argues that teachers must put the student at 

the heart of learning. Thus, a practitioner must fully understand what will help each child learn 

and must constantly develop their understanding of up to date research. Donaldson (2015) 

supports this further by stating that teachers must now be effective researchers. A practitioner 

must have the motivation to review a student’s work and then research different interventions 

that can help and assist in developing a student in a holistic way.  

Literacy, Language and Communication:  

With regard to next steps in Literacy, the student has matched what I have observed within 

their work that they struggle to develop their sentences on further. One way that can be 

introduced to change this and is evident in the work provided by the student is getting them to 

create a sense of ownership, Latham (2002) agrees that creating a sense of authorship can 

inspire students to produce better quality work. As you can see in the first piece in their work 

in Appendix 7, it is evident that student is unsure what I am looking for when they are 

answering the questions and is keeping it minimal. Conversely, in Appendix 10 they had free 

reign to write a story and include anything that they wished, and the type of language used is 

more advanced and sentences have been extended. Thus, to keep developing Pupil 1, they shall 

be reminded to take a sense of ownership of their work, this links with the Education 

Endowment Foundation (2018) notion of quality feedback. As the practitioner, I need to make 

it clear to Pupil 1 and the rest of the class, that they are the owner of their work, and it must be 
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written in relation to the success criteria provided but need to be proud of it. Furthermore, I 

must constantly model, with student input on the expectations that the work must reach. By 

using, Sustained Shared Thinking, Wray (2014) argues that teachers and student should 

develop a skill together. Therefore, when wanting Pupil 1 to develop their sentences further, I 

must model this on the board, so that they feel confident in attempting to do this themselves.  

Maths:  

Consequently, when it comes to thinking about Pupil 1’s next steps within the subject of 

Mathematics, they themselves have highlighted an area in which they feel they struggle, and 

through the use of the Mosaic approach have provided evidence of where they struggle: 

 

 

 

 

 

 

 

 

 

 

 

Figure 5: Picture of 100 hundred square that Pupil 1 took. 

From discussion with the child, they have said they rely on the one hundred square when 

counting, adding and subtraction. This discussion is vital within teaching as it allows the 

teacher to understand what areas the student perceives they are struggling in. Siraj-Blatchford 

et al. (2002) argues that teachers and students should work together to solve a problem. Thus, 

it is imperative that when coming to deem what the next steps are, that the student is listened 

to in where they need help.  This, therefore, shows that they are lacking the confidence in their 

own ability to further than one hundred without the support of the number square. Thus, there 
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needs to be a development of resilience, as Johnston-Wilder and Lee (2010) argue that 

mathematical resilience needs to be built, so that there is confidence in overcoming barriers. It 

is pivotal that Pupil 1 is instilled with this resilience, and that they made to feel that they can 

overcome barriers in their learning. To further develop Pupil 1’s resilience towards 

mathematics, it is important to make sure this resilience is coming from both the school and 

home.  This links to Schaeffer et al’s (2018) view that parents can have a negative impact on 

mathematical development, if they possess negative attitudes themselves.  Thus, to engage 

Pupil 1 and to limit the negative impacts of not being confident in this area, it would be positive 

to build the notion of resilience in school and within the home.  

 

Health and Wellbeing: 

In regard to next steps within the area of Health and Wellbeing, 

Desforges and Abouchaar (2003) argues that parents have six times more impact on students 

than primary school. Therefore, to ensure that Pupil 1 has a holistic development in regard to 

their Health and Wellbeing, engaging parents is a must. Furthermore, this will not only benefit 

Pupil 1, but the class as a whole, as with increased parental engagement, parents will be able 

to discuss what is happening in the external environment. Bronfenbrenner (1979) argues that a 

practitioner needs to understand that there are external factors impacting a child. With 

increased parental engagement, this understanding of what is happening in life outside of 

school, will help with developing next steps in all areas of the curriculum, as if work is 

produced when a negative experience is happening, teachers will be aware when it comes to 

developing areas of next steps.  

Furthermore, to help with recording of health and wellbeing data, which in turn will help with 

developing Pupil 1 and the rest of the class’s health wellbeing, could be the possible 

introduction of the app Speakr. Speakr allows for students to rate how they are feeling when 

they come into the school in the morning and provides a record of how each child is feeling 

over the year. Speakr can be accessed within the reference list.  This data can be used when 

looking at how Pupil 1 has attained in an area, as if there is concern of work produced or attitude 

towards work, this data can be looked at. Furthermore, this looks forward to the Welsh 

Government (2022, p.9) input on the use of technology to support mental health – thus, using 

this app, would allow Pupil 1 to rate themselves using technology each day. 
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Additionally, Speakr asks them to develop why they are feeling this way, and this will link to 

the development of Pupil 1’s self-regulation, which is a progression step in the Health and 

Wellbeing Draft Curriculum (2022). As they will be able to justify why they are feeling a 

certain way, and they will begin to develop an understanding of emotional and mental health, 

and not just an understanding of physical health. One limitation could be that Pupil 1 could be 

unsure what they are rating themselves in relation to, as Leach (2012) states that students 

usually incorrectly assess themselves.  Consequently, it needs to be clearly stated what they are 

rating in relation to and is the teacher’s responsibility that they are clear in what they are asking. 

Thus, if this is clearly stipulated, this will help to develop Pupil 1’s skill in understanding what 

impacts them and why something has impacted them in this way. The Mosaic Approach is 

pivotal in this regard as it allows for the individual’s voice to be heard throughout.  

Welsh:  

In regard to the Welsh language, when it comes to developing Pupil 1’s skill in this area, the 

context of the Welsh language must be approached, the Welsh Government (2017) has initiated 

a drive to create one million speakers by 2050. Thus, there is both a pressure on Pupil 1, their 

peers and myself to ensure that language development and acquisition is taking place within 

the lesson. When it comes to developing Pupil 1 in this area, my personal ability in 

understanding the Welsh language and my ability to teach the language itself must be 

understood. Within Appendix 9, it became apparent that I had incorrectly written the Welsh on 

the PowerPoint slide, which was pointed out by the class teacher. Regarding the ‘Knowledge 

Quartet’ (Rowlands, 2009) I feel that I was unsuccessful in relation to the ‘foundation’ block 

of this theory, as I was not secure in my knowledge and understanding of the language.  

Furthermore, Schon (1983) theorises that a good practitioner is reflective. Thus, when 

reflecting on my ability to teach Welsh, it is evident that my confidence to teach the subject is 

weak. Macaro (2015) states that language development is provided by the teacher. Therefore, 

as my own understanding of the language is weak, this may hinder Pupil 1’s understanding of 

the Welsh Language, linking this to Vygotsky’s (1978) theory on the Zone of Proximal 

Development, I may not be able to successfully push them further, as I do not possess the 

language skill to do this. Therefore, as a practitioner, I must be able to further my own 

professional development and Donaldson (2015) states that teachers must become researchers 

and develop their skills. Thus, to help improve Pupil 1’s language acquisition it may be 
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valuable to take a place on a Welsh Sabbatical Training course, which is supplied and 

advertised by the Welsh Government.  

In regard to all aspects of the curriculum and in order to help Pupil 1 and the class to develop 

their learning further and in a holistic manner, I would wish to institute a marvellous mistakes 

policy or understanding within the classroom. Allmond et al. (2016) argues that allowing 

students to make mistakes builds confidence. It is therefore imperative to make this clear to 

both Pupil 1 and the class, that it is good to make mistakes and that no judgements will be made 

when they do. This will therefore help myself as the practitioner to be able to see what skills 

or knowledge they already possess in regard to different topics. Furthermore, Lemov (2015) 

points that those who are comfortable to make mistakes are able to help develop their own 

learning. Thus, I would try to make this explicitly clear for students, so they will feel confident 

to learn within the classroom and not feel that there are any judgements on the answers that 

they are providing.  

Conclusion:  

In conclusion, there are many limitations when it comes to this research project, due to 

external factors whilst on placement. Every step has been taken for this to be a holistic data 

collection and for the child to be at the heart of it. The main limitation was the time period 

given for the collection of data, and National Tests have impeded on the teaching of a variety 

of lesson. As previously stated, the Welsh Government (2010) argue that levelling a child 

over a short period of time is inappropriate. Therefore, any attempts to level the child will 

conform to this notion, as there has been an inappropriate amount of time in collecting data.  

With regards to the Mosaic approach, this approach is vital when allowing for a holistic 

development of a child, as it is imperative to understand how they learn, and to understand 

them as an individual. Their voice in their next steps, is just as important as the teacher’s 

observations. Furthermore, it is a teacher’s duty to be a reflective practitioner and understand 

that they may not possess the pedagogical or subject content knowledge to help develop 

students further. Thus, educators must continually develop their professional understanding 

further and create a learning environment for both themselves and students – where fear of 

failure is not prevalent. Vygotsky’s (1978) notion of communal learning, must be prevalent 

within every classroom.  
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Figures: 

Figure 1: Greenfield, C. (2011). Personal reflection on research process and tools: 

Effectiveness, highlights and challenges in using the Mosaic Approach. Australasian Journal 

of Early Childhood Volume 36, p.10. 

Figure 2: Nottingham, J. (2013) Encouraging Learning: How you can help children to learn. 

Oxon: Routledge, p.2.  

Figure 3: Picture of the Wow Words that Pupil 1 took.  

Figure 4: Picture of the Welsh board that Pupil 1 took.  

Figure 5: Picture of 100 hundred square that Pupil 1 took.  
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Appendix List: 

Appendix 1 – Permission letter from the class teacher, in line with ethical considerations, 

personal information has been omitted for anonymity. Master copy available on request.  
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Appendix 2 – Parental permission for the project, personal information omitted for ethical 

reasons. Master copy available on request.  
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Appendix 3 – Interview with Pupil 1.  
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Appendix 4 – Literacy Lesson plan, where prediction through oracy took place.  
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Appendix 5 - Maths Observation – looking at Pupil 1’s ability and oracy skills.  
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Appendix 6 – Artwork – here is evident that Pupil 1 has tried to make her ladybird 

symmetrical.  
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Appendix 7 – Literacy work – handwriting needs to be addressed, and to take away support, 

so sentences can be developed independently.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



M7X02153 
Student Number: 1800146 
Word Count: 4,537 

27 
 

 

Appendix 8 – Challenge Board – Challenge 4 is where the students have to talk to a partner 

for two minutes in Welsh.  
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Appendix 9 – Welsh PowerPoint slide for slot drillio, here you can see that the Welsh is not 

technically correct.  
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Appendix 10 – Story – where Pupil 1 was able to write what they wanted, here the sentences 

are more detailed and different literary techniques are used – showing that they have more 

ownership of their work.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


