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The importance of catalytic leadership will be critically analysed in section 1 with the focus of what methods are used in Early Years settings to overcome the sociological barriers and issues when assisting children in their holistic development. Followed by section 2 where the role of the Children’s Commissioner for Wales will be discussed by evaluating how reports published have impacted how children’s rights are met. Finally, section 3 will critically evaluate the interventions and services that are implemented in order to support one sociological aspect which can impact children’s lives. 
Section 1
Catalytic leadership is defined by Kaczynski (2022) as being able to organise a community to work and communicate together rather than being inequitable or controlling. In line with this, Rodd (2013) emphasizes that to accomplish significant outcomes and achievements in the Early Years, pedagogical leadership must be viewed as a cooperative process that involves practitioners working together. Powers Resource Center (2017) adds that a catalytic influence represents a person who inspires others to take action. This is supported by Catalytic Leadership (2023) that states catalytic leaders are forward-thinking individuals with the ability to inspire action and transformation in others.
McDowall Clark and Murray (2012) believe that strong professional commitment establishes catalytic leadership, which then fuels a leading style by igniting the desire to make a difference either collectively or independently. However, Reed and Canning (2012) as cited by Hallet and Siraj (2013), explain that catalytic leaders can generate changes through sustained action, as opposed to authoritative leaders who can force change because of their position. In contrast, Rodd (2006) cited by McDowall Clark (2012) deems a leader as an individual with authority and strength, although, a catalytic leadership needs multiple leaders in order to encourage individuals and effect change (Morse, Brown and Warning, 2006). Research also shows that catalytic leadership can lead to higher levels of motivation, job satisfaction, and creativity among early years practitioners (Avolio & Gardner, 2005). This is important in early years provision, where practitioners must constantly adapt their approaches to meet the changing needs of children.
McMahon and Dyer (2017) emphasize that children's outcomes are considerably improved when being in an environment that values great leadership, according to research on the Effective Leadership in the Early Years Sector (ELEYS). This is supported the National Association for the Education of Young Children (NAEYC) (2009), that believe that the learning environment plays a critical role in shaping young children's development and a catalytic leader can create a welcoming and inclusive environment that encourages children to explore, take risks, and learn from their experiences. In line with this, it is suggested that catalytic leader can improve outcomes for children. Research has shown that high-quality Early Years education is associated with positive outcomes in areas such as cognitive development, social-emotional development, and academic achievement (Burchinal et al., 2011).
A catalytic leader can support staff to develop their skills and knowledge through training, mentoring, and coaching. This can help to improve staff morale and job satisfaction, which can in turn improve the quality of care and education that children receive (Gore et al., 2017). However, Aubrey, Godfrey, and Harris (2013) suggest that in Early Years settings, practitioners lead practise every day, but they are unaware that they are in a leadership role because they are not considered to be at a managerial level. To support this statement, Moorosi, Fuller and Reilly (2018) highlight that there can frequently be a lack of awareness and understanding of what being a leader entails, which means that certain practitioners discovered that their self-esteem in regard to leadership was missing. Consequently, McDowall Clark (2012) argues that it is essential to encourage catalytic leadership as an opportunity to inspire change in order to give practitioners a positive attitude and the knowledge that leadership is not focused on status.
The Children’s Workforce Development Council (CWDC, 2010) published by the UK Government (2010) states that in their workplace, Early Years practitioners will mentor and guide their peers. In contrast with this, Sims et al. (2015) shows research that practitioners fear the idea with having to take the lead when they are not given a leadership role. To add to this, Coleman, Sharp and Handscomb (2016) explain that with the multitude of expectations and alterations in the Early Years, it is essential to modify practise, which can result in practitioners being assigned management and leadership positions they did not ask for. Similarly, Palaiologou, and Male (2019) believe that without any of the appropriate training possibilities, some practitioners are obliged to manage with limited means, which can also actually be damaging to a setting's performance. Consequently, using the catalyst influence to combine leadership and teamwork can boost confidence when attempting to create difference and have an influence, which will also improve performance (Alade, 2022).
Lawler (2020) presents a report from the National Centre for Social Research (NatCen) published in 2020 which show the findings that due to insufficient qualifications, poor wages, and the rank of the occupation, the early years sector has difficulty finding and keeping skilled candidates. This shows the level of high demand in the role of an Early Years practitioner and the under payment of staff. Furthermore, adopting the position of a catalytic leader can be challenging since many practitioners are reluctant to put forth more initiative in their job if there is no incentive (Gaus et al., 2022). Additionally, Bassok et al. (2021) explains that early childhood educators are expected to meet higher standards, but compensation does not keep pace. Consequently, it is possible for settings encounter problems and for children attending them to access accordant care (Neaum, 2022). All early childhood educators must be encouraged, supported, and compensated fairly if they are to have the best chance of developing into catalytic leaders. Nicholson et al. (2018) supports the idea that early childhood educators frequently feel underappreciated, which can lower their desire to advance in the field.
Briefly describing the impact that sociological factors have on children in the Early Years. Page (2018) believes that leading and managing early years provision can be challenging due to the complex demands of sociological factors and issues that impact on young children's lives. These factors can include poverty, discrimination, and social exclusion, which can have a significant impact on children's development (Bernier et al., 2012). Children's family structure has a significant impact on their socialization and development. Research suggests that children raised in single-parent households face higher risks of poverty, behavioural problems, and academic underachievement compared to those raised in two-parent households (McLanahan and Sandefur, 1994). Additionally, children raised by same-sex parents face unique challenges related to social stigma and discrimination (Lick et al., 2012). Duncan, Magnuson and Votruba-Drzal (2017) believe that children from low-income families face a range of challenges that can impact their early development, such as limited access to quality healthcare, nutrition, and early childhood education. Moreover, research shows that the income gap between affluent and low-income families is widening, creating even greater disparities in opportunities for young children (Blair and Raver 2015). 
Further sociological factors that impact children are culture and ethnicity. Children's cultural background and ethnicity shape their experiences and socialization in profound ways. Research suggests that children of colour may be subjected to discrimination and bias in various settings, which can negatively impact their self-esteem and academic performance (Darling-Hammond et al., 2020). Moreover, cultural beliefs and values may influence parenting practices and expectations for child development (Super and Harkness, 1986). Gender can also be considered a sociological impact on children’s lives. According to Hilliard and Liben (2010) Gender socialization begins early in life, and children's experiences with gender can have long-lasting impacts on their attitudes and behaviours. Research suggests that gendered stereotypes and expectations can limit girls' and boys' opportunities and perpetuate inequality in various domains (Eagly et al., 2020). Moreover, gender identity development can be complex and influenced by a range of social factors (Herek and McLemore, 2013). With all factors considered, Parker (2020) believes that through achieving a solid understanding on what it requires to be a leader in the Early Years field and making sure they address social injustices, a successful catalytic leader will ensure that they are changing societal norms and creating secure and productive learning environments.
In conclusion, catalytic leadership is an important approach to managing early years provision as it encourages collaboration and innovation among early years practitioners to improve outcomes for children. The challenging nature of leading and managing early years provision also provides valuable opportunities for the workforce to develop the skills and knowledge required to respond to the demanding requirements of sociological problems and factors that have an effect on the lives of young children. Early years practitioners who are equipped with these skills and knowledge are better able to support children's development and to ensure that every child has the best possible start in life.
Section 2
The Welsh Government desires to have a positive impact and enhance children's and youth's lives in order to make the country better for everyone. (Welsh Government, 2015).  As a result, the Welsh Government accepted the UNCRC as the basis across all policymaking in 2004 (Welsh Government 2019) and furthermore, The Rights of Children and Young Persons (Wales) Measure 2011 (Rights of Children and Young Persons (Wales) Measure 2011) is a legislation that Wales passed in 2011 to ensure that children's rights are taken into account in all decisions that Wales makes. This builds on the UNCRC's protected rights for children, including their right to leisure and an education, as well as their right to safety, health, and happiness. (Welsh Government, 2015 and Unicef, 2019).
A Children's Commissioner was appointed in Wales in 2001 to serve as a primary contact for children, someone who steps up and defends young people and adolescents. (NHS Direct Wales, 2020). In Wales, the Children's Commissioner makes sure that children and young people will be heard and are informed of their rights. (Children’s Commissioner for Wales, 2016). A Children's Commissioner must be appointed, as per the Care Standards Act 2000 (Care Standards Act 2000), in order to defend and promote the rights of children and young people (Children’s Commissioner for Wales, 2017). Wales appointed a Children's Commissioner in 2001 and granted additional responsibilities, becoming the first nation in the United Kingdom to amend the Care Standards Act 2000. This led to the creation of the Children's Commissioner for Wales Act (Cook, Crowley and Thomas, 2008), with the aim of protecting all children’s rights in Wales. 
Peter Clark, Keith Towler, and Sally Holland, the three previous commissioners, had a significant influence on children's rights and helped shape the privileges that exist today. For example, they have collaborated with the Welsh Government to establish School Councils so that children's opinions can be acknowledged; they also support the right to free school meals, supporting the right to be healthy (Welsh Government, 2019). Correspondingly, policies were implemented, such as the Additional Learning Needs (ALN) Code of Practice, which resulted in the development of the Additional Learning Needs and Educational Tribunal (Wales) Act 2018 and aims to cater for the requirements of children with ALN and guarantee that they do so from birth until higher learning (Children’s Commissioner for Wales, 2022). To add, the Welsh Children's Commissioner has also made it possible for people to learn more about adverse childhood experiences (ACEs), which can help individuals better comprehend children's experiences (Children’s Commissioner for Wales, 2018). 
The current Children's Commissioner for Wales is Rocio Cifuentes. Cifuentes has been appointed the role since April 2022. Her duty as the Children's Commissioner for Wales also has a duty to work with other organisations and individuals to promote the rights and welfare of children and young people in Wales (Wales Online, 2022). Rocio Cifuentes is an experienced children's rights advocate and campaigner who has worked in the field of child welfare and child rights for over two decades (BBC News, 2022). Prior to her appointment as Children's Commissioner for Wales, she was the CEO of Children in Wales, an umbrella organization that promotes the interests of children, young people, and their families in Wales (Children In Wales, No Date).
Coles et al. (2016) highlights that both the UK Government and the Welsh Government are responsible for educating children and young people about the United Nations Convention on the Rights of the Child (UNCRC), as well as their guardians (under Article 42). In Wales, The Right Way approach (2022) was published by the Children’s Commissioner for Wales. This report provides that individuals who work with young people and children put their rights foremost in an effort to better all elements in their lives. (Children’s Commissioner for Wales, 2017a, and Children’s Commissioner for Wales, 2021). It also guarantees that organisations continually prioritise the child's rights and hold them responsible for all actions that have an impact on children's lives. (Children’s Commissioner for Wales, 2017a and Children’s Commissioner for Wales, 2022). This strategy aims to incorporate children's rights through every team that operates with children and young people in order to assure that they are abiding by the UNCRC (Unicef, 2019 and Children’s Commissioner for Wales, 2017a). Some elements of The Right Way approach (2022) highlight the importance of making sure there is equality and non-discrimination, empowering children, participation, and accountability to make children aware of what’s happening.
The Right Way approach (2022) believes in promoting equality and by tackling discrimination. This means that public sector organizations must take steps to ensure that their policies, practices, and services do not discriminate against any group of children or young people. In Wales, there are a number of policies and legislations in place to implement this, such as the Equality Act 2010. This legislation prohibits discrimination on the basis of nine protected characteristics: age, disability, gender reassignment, marriage and civil partnership, pregnancy and maternity, race, religion or belief, sex, and sexual orientation. Furthermore, the Social Services and Well-being (Wales) Act 2014 act sets out a framework for the provision of social services in Wales. It includes a duty on local authorities to promote the well-being of individuals, and to take into account their individual needs, preferences, and circumstances. Additionally, the Well-being of Future Generations (Wales) Act 2015 which places a duty on public bodies in Wales to promote the well-being of future generations in the decisions they make. The Education (Wales) Act 2014 is also put in place to include a duty on local authorities to promote the education and well-being of children and young people.
Participation is also a focus in The Right Way approach (2022). Children should be encouraged to openly share their views, and they should also be heard. As guaranteed by UNICEF (2019), under Article 12 of the UNCRC, their opinions should be taken into consideration when choices or actions are made that either directly or indirectly impact their lives. The Social Services and Well-being (Wales) Act 2014 also recognizes the importance of listening to the views of children and young people. The Act requires local authorities and health boards in Wales to involve children and young people in the planning, design, delivery and evaluation of services that affect them. Additionally, the Education (Wales) Act 2014 gives children and young people the right to express their views on matters relating to their education. Schools in Wales are required to involve pupils in decision-making processes and to take their views into account when making decisions that affect them. However, While the legislation in Wales recognizes the importance of giving children and young people the opportunity to express their views, there are still some limitations to this. Parker (2021) argues that the legislation recognizes that the weight given to children's views should be in accordance with their age and maturity. In line with this, Fundudis (2003) believes that younger children may not be able to fully understand the implications of certain decisions, which may limit their ability to provide informed views.
The Right Way approach (2022) focuses on empowering children and allowing them to be aware of their rights, so they know how to use them. Adult awareness is significant as a whole, as well as a possible information source for young children and adolescents. This is supported by Tompkins, Blosser and Downing (2020), who found that preschool children rely heavily on adults to provide them with information about various topics, including facts, concepts, and causal relationships. Thomas et al. (2010) explains research has revealed that social workers and specialists have a limited understanding of the Commissioner's position. This is concerning because if children do not understand this role to its entirety, it can send and inaccurate message to them. Briggs (2020) supports that Children and young people depend on the work of professionals like teachers, youth leaders, and social services. They are in charge of making sure that children are secure, healthy, and getting a good education. If children and young people do not know about the Commissioner, this is also a failure in this part of the system. Croke et al. (2021) shows that a survey found that few young people are aware of what the UNCRC is and that less children are aware of who the Commissioner or what their role entails. Lefevre et al. (2017) adds that trust is instilled where young people feel that their rights, views, agency, privacy and confidentiality are respected, and their participation is promoted through receiving information and explanations so that they understand their situations.
To summarise, there are numerous laws, regulations, and frameworks in place to support children's requirements and help protect children while taking into account all elements of children's lives. Children and families in Wales have been affected by the Welsh Government and the Children's Commissioner for Wales in a variety of ways. New policies and strategies are continuously being created. The effect that defending children's rights has not only on their developmental years but additionally in their adult lives demonstrates how crucial it is to defend the rights of every child, regardless of their particular situation. All things considered, there is evidence that the Welsh Government and the Children's Commissioner for Wales have more work to do.
Section 3
There are a multitude of sociological variables that can create challenges for children to sustain themselves in life. These can include environmental issues like poverty or living in a dangerous setting, health problems, or special educational needs (Walker et al., 2007). For this critical evaluation, children that are learning English as an additional language (EAL) will be the primary focus. Outlining some of the key impacts of being a second language English learner, Gass, Behney and Plonsky (2020) explain that being a second language English learner can have a range of impacts on an individual's life, from academic performance to social integration.
Learning English as a second language can be a significant challenge for students, particularly in academic settings. Research suggests that second language learners may struggle with reading comprehension, writing, and vocabulary development (August and Shanahan, 2017). To add to this, language barriers can lead to lower academic achievement and higher dropout rates (Mitchell, 2013). Similarly, evidence shows that second language learners may face challenges in communicating with peers and teachers (Loewen and Sato, 2018). In agreeance with this, findings show that language proficiency is a key factor in social integration, and that second language learners may experience social isolation and exclusion (Jing et al., 2020). Consequently, Ferris and Hedgcock (2013) explain that language proficiency can impact career opportunities and access to resources. 
Moyer (2014) emphasizes that learning a second language can also impact an individual's sense of identity. Norton (2013) supports this by stating that second language learners may experience a sense of cultural dislocation, as they navigate different cultural norms and expectations. Furthermore, this is supported by the statement that language proficiency can shape one's sense of belonging and self-esteem (Block and Cameron, 2002). In contrast, Fox, Corretjer and Webb (2019), believe that being a second language English learner can also have positive impacts, particularly in terms of bilingualism. To support this, Bialystok (2017) suggests that bilingualism can enhance cognitive development, problem-solving skills, and academic achievement. Bilingualism can facilitate cultural integration and promote intercultural understanding (Bialystok, Craik and Luk, 2012). In accordance with this, Rubstova et al. (2020) state that second language learners may develop valuable intercultural competencies, which can benefit them in future academic and career pursuits. 
There are a variety of interventions and services that have been implemented to support children with EAL in the Early Years. Sah (2022) explains that bilingual education programs have been implemented in many countries as a means of providing EAL students with academic instruction in both their native language and English. In agreeance with this, pervious research has shown that well-designed bilingual education programs can lead to improved academic outcomes for EAL students, such as higher levels of English language proficiency and higher academic achievement (Castaneda, 2020). However, there is some controversy over bilingual education programs, with some critics arguing that they can lead to academic disadvantages for EAL students, such as reduced English proficiency and a lack of preparation for the English-speaking workforce (Tharp, 2018). Although Mukan, Shyika and Shyika (2017) argue that if an education system does not offer any native language instruction, it transforms into a place where EAL students they cannot learn their language or culture, a place where they are not recognized or where their self-identity is questioned.
In Wales, the Welsh Government (2022) has introduced a new curriculum that places a strong emphasis on bilingualism and aims to develop bilingual learners who are proficient in both Welsh and English. However, some may argue that there is a need for ongoing evaluation of the new curriculum to ensure that it is effective in meeting the diverse needs of EAL students as the guidelines in the new curriculum are intentionally open-ended, as they are meant to be adapted to the specific needs of each school and community. As a result, this may also make them more difficult to understand and implement, as there may not be clear-cut instructions for how to apply them (Yang, Shu and Yin, 2022).
English language development (ELD) courses are designed to provide EAL students with intensive instruction in English language development. Some may argue that ELD courses are beneficial for EAL students. Saunders, Goldenberg and Marcelletti (2013) believe that ELD courses support EAL students to make great progress in learning the English language. Supporting research suggests that for EAL students, taking ELD courses can enhance their academic performance and English language proficiency (Fontenot et al., 2019). However, ELD courses can also have limitations, such as a lack of access to academic content in other subjects, which can lead to difficulties for EAL students in those areas (Bingley, 2014).
Manning, Baruth and Lee (2017) explain that multicultural education is designed to promote cultural awareness and respect among students of diverse backgrounds, including EAL students. Findings show that multicultural education can improve cross-cultural understanding and reduce cultural conflict in schools (Sue et al., 2022). However, García-Mateus and Palmer (2017) explain how multicultural education can also have limitations, such as a lack of attention to linguistic diversity and the needs of EAL students. Furthermore, Martirosyan, Bustamante and Saxon (2019) add that second language learners may benefit from social support, such as mentoring or peer tutoring. Peer tutoring and mentoring programs are designed to provide EAL students with social and academic support from their peers (Srivastava and Rashid, 2018). Supporting studies indicate that peer tutoring and mentoring can lead to improved academic outcomes for EAL students, such as increased academic achievement and higher levels of motivation (Dos Reis and Yu, 2018). In contrast, it is found that peer tutoring and mentoring programs can also have its challenges, such as a lack of training and support for peer tutors and mentors (López-Gómez and Camilli-Trujillo, 2018).
To conclude, being a second language English learner can have a range of impacts on an individual's life, from academic performance to social integration and identity development. Understanding these impacts can help inform interventions and policies aimed at supporting second language learners and promoting their educational and social success.
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