


Abstract


Motivation is the drive influenced by internal or external factors toward specific goals, shaped by various influences (Deci & Ryan, 2000). The aim of this study delves into university student motivation, employing Braun and Clarke’s (2006) thematic analysis framework to explore factors affecting motivation. Deci and Ryan's (1985) self-determination theory accentuates intrinsic motivation driven by autonomy, competence, and relatedness are key components that contribute significantly to student satisfaction and positive outcomes (Deci & Ryan, 2017). The positive impact of fulfilling autonomy needs on both intrinsic and extrinsic levels is highlighted, enhancing academic engagement and task performance.  Through the thematic analysis of a focus group, the study revealed four themes and eight sub-themes, elucidating the factors shaping motivation for the participants. Intrinsic and extrinsic motivation reflected the self-determination theory's principles, emphasising the importance of relatedness, competence, and autonomy in understanding and promoting students' motivation (Deci & Ryan, 2017). Exploring cultural factors through potential research could improve the understanding of the factors influencing university students.



















Introduction


Motivation is the stimulant that triggers, directs, and sustains an individual’s behaviours and actions that are influenced by internal or external factors (Deci & Ryan, 2000). Intrinsic motivation is the engagement in an activity due to its enjoyable or satisfactory contributions, driven by internal factors such as enjoyment (Deci & Ryan, 2000). Activity or behaviour derived from extrinsic motivation is due to external sources like monetary reward, rather than enjoyment or satisfaction (Deci et al., 1999; Deci & Ryan, 2020).

Deci and Ryan's (1985) self-determination theory was initially developed to elucidate the concept of intrinsic motivation and centres on three psychological needs: autonomy, competence, and relatedness (Deci & Ryan, 2020). The theory suggests that engaging in activities aligned with one's interests, enabling self-expression, and fostering self-development and meaningful relationships leads to higher satisfaction and motivation (Deci & Ryan, 2000; Deci & Ryan, 2017).

Intrinsic motivation is enhanced when internal factors are met (Ryan & Deci, 2017). Deci et al. (1991) showed that students who fulfilled autonomy needs increased intrinsic motivation, task performance, and persistence. Taylor et al. (2014) also found a positive link between intrinsic motivation and performance. Jang et al. (2010) reported that supporting all three needs in students boosted intrinsic motivation and academic performance. Self-determination theory is utilised within professional fields like education, highlighting that individuals’ autonomy, competence, and relatedness must be supported to promote intrinsic motivation and achieve favourable outcomes (Deci & Ryan, 2008; Guay, 2022). It indicates that intrinsic motivation enhances interest, enjoyment in learning, and encourages increased engagement, persistence, and comprehension (Deci & Ryan, 2020; Guay, 2022).

While intrinsic motivation yields positive outcomes, self-determination theory also differentiates various forms of extrinsic motivation, suggesting that the level of autonomy and quality lead to diverse effects on behaviour (Guay, 2022; Deci & Ryan, 2020). Mouratdis et al. (2008) revealed that autonomously experienced extrinsic motivation in university students boosted academic engagement and performance, signifying that valuing associated goals led to higher engagement and performance. 

Multiple factors influence university student motivation. Autonomy support, wherein students have control over their learning (Deci & Ryan, 2020). Parental engagement, encompassing interest, encouragement, and realistic expectations and teacher positive feedback in nurturing settings also promotes motivation (Guay, 2022). In terms of peer support, Deci and Ryan (2017) suggest that positive social interactions can contribute to an individual's sense of relatedness, which, in turn, supports intrinsic motivation. When students find personal meaning in their academic pursuits and experience ownership, it enhances motivation and overall academic performance (Guay, 2022). 
The purpose of this study was to explore what factors have an influence on university students’ motivation to apply for, and maintain engagement with, a university degree programme.
Method


Participants

The participants for this study were chosen based on the conveyed interest by a group of university applicants during the process of application over the previous two years. The participants received an email which included a brief explanation of the study’s purpose, a focus group was then organised. Of all those who responded with interest in participating in the study, the four participants mentioned below were those who could attend the specific date, time, and location of the focus group. The participants comprise two males, aged 45 and 20, and two females, aged 32 and 22. The final report used pseudonyms for confidentiality (Mark, Alex, Sarah, Emily).


Data collection

The researcher designed a semi-structured interview schedule to investigate motivation within university students. Ten open-ended questions were included with additional encouraging prompts for participants to dispense specific examples. A 60-minute audio-recorded focus group that included four participants was conducted using this interview schedule. After completion of the focus group, the researcher transcribed information provided by the participants verbatim for data analysis. pseudonyms were used for all four participants in the final report to ensure confidentiality. Any identifiable information within quotes was also substituted with other pseudonyms to prevent participant recognition. A final transcript was supplied to students for analysis in the second-year research report. Consent forms were given and signed before the study, right to withdraw explained, and debriefs given thereafter. 


Data Analysis

The method chosen to analyse the focus group data from this study was thematic analysis, aiming to identify recurring patterns and themes. The analysis followed Braun and Clarke’s (2006) six-phase framework. First, the transcript was consecutively read to establish content familiarity. Next, initial codes and comments were made within the transcript margins to condense large extracts of data to meaningful codes, followed by an attempt to uncover and develop themes from subsequent patterns within generated codes and notes. Individual statements were reviewed for their significance, distinguishing between personal views or a general shared opinion among the participants. In the fourth stage, preliminary themes were reviewed and modified and the cutting and pasting of data to support developing themes. Data correlating to each developed theme was considered to confirm its collaboration with the theme. The analysis's final phase included theme definition and the compilation of a conclusive list of themes and sub-themes.






















Results

The thematic analysis interpreted four themes, detailed in Table 1, with sub-themes and supporting quotes. The report will elaborate on the themes of influence and intrinsic interest. The table below is summarised, with a more comprehensive version in the appendices.

Table 1.

Table of Themes, Sub-Themes, and Supported Quotes.

	Themes
	Sub-Themes
	Supporting Quotes

	Influence
	Family

	“So it was like a push from my dad, but I got to choose the course…” 

“For me it’s literally just my kids. They’re the reason I turn up every day even when I really don’t want to.” 
 

	
	Life experience

	“I can no longer work on the sites – tha’s a given at this point.” – 4 

“And you know, I needed something more than but it genuinely did take me that time to realise that I wanted to do something more.”

	Sense of belonging
	Social connection

	“I really don’t like the interaction at all.” 

“… I mean, you’ve said interacting with people in the class, but it’s nice to just – just be around other people, not just on the course.” 

“…it’s just nice – really nice – to see other people and not just youngsters either, you know, it – it’s just not the youngsters being around you. It’s other people getting involved.” 

	
	Relatedness

	“And to connect with people who had similar interests as me.”

“I’ve made a really good group of friends on on the Applied Computing course though. And I feel like they are pretty much on par with me in terms of my personality in terms of my values in terms of how I, how I am.”  

“…maybe I felt like I didn’t deserve to be with any other groups of people.” 


	Intrinsic interest
	Enjoyment



	“I Find it interesting the things we can do with computers and what we can make them do, and I feel like studying computing can help me get a better job than I could have got if I just went into work somewhere now that u wouldn’t have enjoyed.” 

“I think the motivation to carry on just came from me understanding and making peace with the fact that I didn’ know it all at that point. That was a big thing and I was learning and, actually, the learning was the enjoyment from that point on.” 

“But I think he saw the enjoyment I got from ICT when I was in school...” 568 - a

	
	Self-determination 

	“…I think it’s fascinating how people think and behave, and I feel like with psychology you can make a difference… I want to make a difference.” 110 - s

“The pressure of social interactions sometimes just feels too much and I wanted to know why I’m like that…?” 130 - e

“But realistically I’m here for me and I’m here to learn...” 669 - e 

	Extrinsic interest
	Financial security

	“And I spent a good few days after that thinking about what I want to do after the degree, what else I can do to enhance my CV a bit more so that I can get a decent job and earn a decent amount of money.” 

“I would love to be able to be you know the provider for them…” – 787 - s

	
	Career prospects


	“Long-term my literal dream would be to have my own game development studio or company or something. I don’t really want to work for someone else.”

“…my goal, career, wise, would be to go into either forensic psychology or potentially work with young offenders.”




Theme 1: Influence

A theme of influence was interpreted with features applicable to all four focus group participants. Sub-themes for influence include family and life experience.  

Sub-theme 1.1: Family

This sub-theme captures the family's influence on the motivation of three participants who mention influence relating to their families.

Sarah's children interpreted clear motivation, even when she lacked the desire to attend university. “They’re the reason I turn up every day even when I really don’t want to.” (Lines 474-475, page 18) and “I want to set an example for them and do better for them and their futures.” (Lines 118-119, page 5). This intensifies Sarah's resolve to build a better future for her family, separate from their current situation, and become a role model.

Emily and Alex both share similar parental pressure. Alex explains, “Yeah, he my dad is definitely my main motivation, I think. I mean, he’s pushed me to do the best that I can do.” (Lines 571-572, page, 22) and “…I really want my dad to be proud of me.” (Line 780, page 30).  This strongly suggested Alex’s father significantly motivated his pursuit of a university education and served as a primary source of motivation, while a personal desire for acceptance is also evident.

Emily shared, “And I had my mum just on my case, ‘why are you always moaning? Why don’t you go and do something else then’ and eventually I kind of just did.” (Lines 555-557, page 21). While mentioned only once, this statement suggests enduring parental pressure.

Emily and Alex experienced parental pressure as motivation, whereas Sarah seeks to improve her family's life. While these viewpoints differ, they both stem from family influences.

Sub-theme 1.2: Life experience 

Connection was interpreted between life experience and motivation. Mark expressed an experience that led him to pursue university. Mark stated, “Like I physically can’t do what I want to do anymore so I’ve sort of been pushed to do something else?” (Lines 512-513, page, 20) and “…30 years in the industry….”  (Lines 509-510, page, 20). This also related to his previous career experience influencing his selected course.

Emily discussed a break to explore job interests. “So took a few years out, did a few jobs or worked at a variety of different places different retail shops. And that just wasn’t me [laughs] at all.” (Lines 527-529, page 20). Emily found that these experiences did not align with her career preferences, nor did she seem satisfied in these roles. This life experience motivated her to peruse another avenue whilst also promoting her autonomy. 

Life experience erved as a distinct motivator for specific participants, each driven by their unique personal experiences.

Theme 2: Intrinsic interest

Intrinsic interest presented as a common attribute within all four participants and was prevalent in the entire focus group, with sub-themes of enjoyment and self-determination.

Sub-theme 2.1: Enjoyment

The participants discussed a range of enjoyable motivational factors, whilst also highlighting that lack of enjoyment was demotivating, emphasising the importance of experiencing enjoyment for effective learning and continued engagement.

Alex articulated the joy of learning ICT at school. This early exposure was a clear driver for him to continue pursuing this further at university, as he shared, “…the enjoyment I got from ICT when I was in school...” (Lines 568-569, page 22).

Alex further conveyed that enjoyment was a strong factor. He acknowledged his lack of motivation for academic work that didn't bring him joy by saying, “There are assignments as well that I’ve not really fully enjoyed and I feel like there’s not really a strong push for me to do something I don’t really enjoy.” (Lines 583-584, page 22).

Both the presence and absence of enjoyment were discussed within the focus group, indicating that enjoyment is essential for motivation and sustaining interest.

Sub-theme 2.2: Self-determination

Participants showed self-determination by making choices aligned with their preferences, values, and goals. Empowered decision-making regarding life goals and personal growth was evident. Emily shared, “The pressure of social interactions sometimes just feels too much and I wanted to know why I’m like that…?” (Lines 130-132, page 6). This statement underscores the autonomous choice to understand oneself, highlighting the importance of introspection and self-discovery.

Emily also stated, “But realistically I’m here for me and I’m here to learn...” (Line 669, page 26). This emphasises a self-driven focus on personal growth and education, indicating a strong sense of personal responsibility for learning and development, driven by internal motivation.

Reference by Sarah “…short term pain for long term gain…” (Line 762, page 29),
signified a readiness to face short-term challenges for lasting benefits. This underscores the ability to make choices aligned with one's aspirations, emphasising Sarah’s determination to endure temporary discomfort for future success. 

The participants demonstrated self-determination by autonomously aligning decisions with personal preferences, values, and goals, highlighting a need for personal growth.

Overall, the focus group provided diverse elements that corresponded to the four interpreted themes, each contributing to a nuanced understanding of the factors influencing motivation.

Discussion

The study sought to investigate the factors influencing university students' motivation to enrol and sustain engagement within education. This was achieved through a thematic analysis of a focus group. The results interpreted four themes and eight corresponding sub-themes, elucidating the factors influencing motivation among university students. Extrinsic and intrinsic motivation were discernible and interpreted across the participants. 

While Extrinsic motivation was evident, it intertwined with a high degree of autonomy. Alex, for instance, initially found external parental motivation, but the autonomy to choose his course provided a sense of independence in his decision-making. Mark, despite career challenges, took control and transformed them into a chance for personal development by applying for and studying his original trade. This corresponds with Deci and Ryan’s (1985) self-determination theory, underlining autonomy's importance for motivation and its positive impact on behaviour and outcomes, even when initially driven by external factors (Deci & Ryan, 2017; Guay, 2022). 

All participants consistently cited intrinsic interest, unanimously agreeing that piqued interest was a key developmental factor. The prominent sub-theme of enjoyment underscored that lacking it in a specific area was demotivating. This reflects the autonomous factor of the self-determination theory, where the participants were more motivated when they made choices that aligned with their preferences (Deci & Ryan, 2000; Deci & Ryan, 2017). However, some research suggests that this theory may overly prioritise autonomy, potentially neglecting the significant impact of external and cultural factors on motivation, limiting its universal applicability (Chirkov et al., 2003).

The interpretation emphasised the significance of belonging. Sarah highlighted challenges in her first year, attributing a negative impact to an incompatible social group. Conversely, Alex pointed to positive connections with his 'core' peer group, driving engagement in less interesting topics. Relatedness was evident, with Emily stressing the need for connections despite self-perceived awkwardness. Participants also acknowledged that connection to a lecturer enhanced intrinsic motivation for study topics. These highlight the significance of relatedness for intrinsic motivation in education, aligning with the principles of self-determination theory. (Deci & Ryan, 2000; Deci & Ryan, 2017).

As there is widespread acknowledgment, research, and application of the self-determination theory in professional sectors like education to promote positive outcomes, it was unsurprising to find its components, including autonomy, consistently interpreted as motivational factors among all participants. The theory suggests that individuals attain increased motivation and satisfaction when their psychological needs are fulfilled (Deci & Ryan, 2017).

Given that there is argument by some researchers that the principles of the self-determination theory, such as autonomy, are culturally biased, being that cultural values, goals and desires may differ, future research in diverse cultures could enhance the understanding of various factors influencing student motivation, making it more universally applicable (Chirkov et al., 2003; Iyengar & DeVoe, 2003).

In conclusion, participants in this study were motivated by factors aligning with Deci & Ryan's (1985) self-determination theory, emphasising the fulfilment of basic psychological needs for autonomy, competence, and relatedness, to apply for, and maintain engagement within university.







References

Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative Research in Psychology, 3(2), 77–101. https://doi.org/10.1191/1478088706qp063oa
Chirkov, V., Ryan, R. M., Kim, Y., & Kaplan, U. (2003). Differentiating Autonomy from Individualism and Independence: A Self-Determination Theory Perspective on Internalization of Cultural Orientations and Well-Being. Journal of Personality and Social Psychology, 84(1), 97–110. https://doi.org/10.1037/0022-3514.84.1.97
Deci, E. L., & Ryan, R. M. (1985). Intrinsic motivation and self-determination in human behavior. Plenum.
Deci, E. L., Koestner, R., & Ryan, R. M. (1999). A Meta-Analytic Review of Experiments Examining the Effects of Extrinsic Rewards on Intrinsic Motivation. Psychological Bulletin, 125(6), 627–668. https://doi.org/10.1037/0033-2909.125.6.627
Deci, E., Vallerand, R., Pelletier, L., & Ryan, R. (1991). Motivation and Education: The Self-Determination Perspective. Educational Psychologist, 26(3), 325–346. https://doi.org/10.1207/s15326985ep2603&4_6
Deci, E. L., & Ryan, R. M. (2000). The “What” and “Why” of Goal Pursuits: Human Needs and the Self-Determination of Behavior. Psychological Inquiry, 11(4), 227–268. https://doi.org/10.1207/S15327965PLI1104_01
Deci, E. L., & Ryan, R. M. (2008). Facilitating Optimal Motivation and Psychological Well-Being Across Life’s Domains. Canadian Psychology/Psychologie Canadienne, 49(1), 14–23. https://doi.org/10.1037/0708-5591.49.1.14
Deci, E. L., & Ryan, R. M. (2017). Self-determination theory: basic psychological needs in motivation, development, and wellness. Guilford Press.
Guay, F. (2022). Applying Self-Determination Theory to Education: Regulations Types, Psychological Needs, and Autonomy Supporting Behaviors. Canadian Journal of School Psychology, 37(1), 75–92. https://doi.org/10.1177/08295735211055355
Iyengar, S. S., & Lepper, M. R. (1999). Rethinking the Value of Choice: A Cultural Perspective on Intrinsic Motivation. Journal of Personality and Social Psychology, 76(3), 349–366. https://doi.org/10.1037/0022-3514.76.3.349
Jang, H., Reeve, J., & Deci, E. L. (2010). Engaging Students in Learning Activities: It Is Not Autonomy Support or Structure but Autonomy Support and Structure. Journal of Educational Psychology, 102(3), 588–600. https://doi.org/10.1037/a0019682
Mouratidis, A., Vansteenkiste, M., Lens, W., & Sideridis, G. (2008). The motivating role of positive feedback in sport and physical education: evidence for a motivational model. Journal of Sport & Exercise Psychology, 30(2), 240–268. https://doi.org/10.1123/jsep.30.2.240
Ryan, R. M., & Deci, E. L. (2000). Self-Determination Theory and the Facilitation of Intrinsic Motivation, Social Development, and Well-Being. The American Psychologist, 55(1), 68–78. https://doi.org/10.1037/0003-066X.55.1.68
Ryan, R. M., & Deci, E. L (2020). Intrinsic and extrinsic motivation from a self-determination theory perspective: Definitions, theory, practices, and future directions. Contemporary Educational Psychology, 61, 101860-. https://doi.org/10.1016/j.cedpsych.2020.101860
Taylor, G., Jungert, T., Mageau, G. A., Schattke, K., Dedic, H., Rosenfield, S., & Koestner, R. (2014). A self-determination theory approach to predicting school achievement over time: the unique role of intrinsic motivation. Contemporary Educational Psychology, 39(4), 342–358. https://doi.org/10.1016/j.cedpsych.2014.08.002






Appendices

Appendix A: Consent form
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Participant Consent Form 


Title of the Study: Exploring motivation in university students
Research Team:  Stacey Coleman
Date: 06/09/23


Please review the statements below and indicate your response by circling either 'Yes' or 'No':

	1. I confirm that I have read and understand the Information Sheet for the above study.
	Yes
	No

	2. I had an opportunity to ask questions and have them answered satisfactorily.
	Yes
	No

	3. I understand that I may ask further questions at any time.  
	Yes
	No

	4. I understand that my participation is voluntary, and I am free to withdraw from the study at any time without penalty or giving any reason.
	Yes
	No

	5. I understand that my fully anonymized data will be utilized for a second year research methods project whereby students will be provided with the focus group transcript to analyse.
	Yes
	No

	6. I understand that I may decline to answer any particular questions.
	Yes
	No

	7. I agree to the interview being recorded for transcription purposes. 
	Yes
	No

	8. I understand that I have the right to ask for the recording to be turned off at any time during the interview.  
	Yes
	No

	9. I understand that any data collected will remain confidential and that any identifiable information provided by me will be removed or replaced with a pseudonym.
	Yes
	No

	10. I understand that I may withdraw my consent at any time during the focus group and up to one week later (up until 13/09/23). After this point, my data will be stored anonymously and confidentially.
	Yes
	No

	11. I understand that the anonymised data provided will be securely stored and accessible only to the members of the research team directly involved in the study, and that confidentiality will be maintained.
	Yes
	No

	12. I give my permission for the anonymised transcript of the focus group to be used for learning activities by students. 
	Yes
	No

	13. I agree to maintain the confidentiality of all members involved in the focus group and will not discuss any of the conversations had during this focus group with anyone outside of the focus group.
	Yes
	No

	14. I confirm that I am over 18 years old.                                                                                     
	Yes
	No

	15. I agree to take part in the above study.
	Yes
	No


Participant Name 	Date 	Participant Signature
________________________	__________	________________________

Researcher Name	Date	Researcher Signature
________________________	__________	________________________



















Appendix B: Debrief Form
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Participant Debrief Sheet

Title of the Study: Exploring motivation in university students
Research Team (include contact details): Stacey Coleman – stacey.coleman@uwtsd.ac.uk
Date: 06/09/23

Thank you for taking part in this study. The aim of the study is to explore the motivations of university to attend university, and to maintain their engagement on their chosen university programmes. We hope that you have found the focus group today interesting and if you would like to speak to the researcher about any of the topics discussed today, please feel free to contact them at any time on the email address noted above.

I would like to remind you that you have provided consent to maintain confidentiality of the information disclosed here today, so please ensure you do not discuss anything that has been shared today with anyone outside of the focus group.

Your data will be stored confidentially in accordance with the Data Protection At (2018). If you wish to withdraw your data from the study at this point, please tell the researcher now. If you wish to withdraw your data at a later stage, please note that you will be required to contact the researcher to make this known by no later than 31st September 2023, as after this point the data will be transcribed ready to provide to undergraduate students for use for their assessments.


Once again, thank you for taking the time to participate in this study.

Stacey Coleman CPsychol
University of Wales Trinity Saint David






Appendix C: Interview schedule
Focus group: Exploring factors affecting motivation in undergraduate students.

Interview Schedule:
1. As a starting point, could you please tell me what you think is meant by the term ‘motivation’?

2. What motivated you to apply for the course you are currently studying?

3. What are either your short- or long term goals related to your education?

4. What parts of your studies do you find most enjoyable? Why is this?

5. Can you share an example of a time when you felt genuinely excited and motivated to work on a particular assignment or project?

Prompt: what contributed to that feeling?

6. Can you explain whether there are any external factors – outside of your enjoyment in the subject – that influence your motivation to perform well at university?

7. How do you manage your motivation when subjects or modules don’t fully align with the things you’re interested in?

8. Can you explain how you think interactions with other people on your course can impact your motivation to learn and success?

Prompt: for example, interactions with lecturers, or other people on the course

9. Is there anything about the university you are studying at itself that contributes to your overall motivation to attend?

10. One of the main things reported by university students all across the UK is balance between academic commitments and personal life – or work-life balance. How do you maintain a positive work-life balance and how does this affect your motivation?

11. Finally, if you had to choose just one thing that you would say has been the most influential in making you motivated to carry on with your course, what would it be?








Appendix D: Table of themes
Table 1.

Table of Themes, Sub-Themes, and Supported Quotes.

	Themes
	Sub-Themes
	Supporting Quotes

	Influence
	Family

	“Umm, I think because like dad wanted me to do something in uni.” 

“So it was like a push from my dad, but I got to choose the course…” 

“I just want a better life for me and my girls, you know? I want to set an example for them and do better for them and their futures.” 

“For me it’s literally just my kids. They’re the reason I turn up every day even when I really don’t want to.” 

“And I had my mum just on my case, ‘why are you always moaning? Why don’t you go and do something else then’ and eventually I kind of just did.” 

“Yeah, I guess my dad is probably the main reason I went to university in the first place. He was always quite insistent that I do something that or something at university that I could get a job from.” 

“Yeah, he my dad is definitely my main motivation, I think. I mean, he’s pushed me to do the best that I can do.” 

“…I really want my dad to be proud of me.” 

	
	Life experience

	“I dunno if my reason for choosing to go to uni now is really a reason but I got injured in work – quite badly, obviously (laughs) so that’s sorta out of the picture to go back into manual labour work now. I’ve always taken orders and done duties and that, so I thought it might be interesting to carry on in an area I already know but, like, on the other side, ya’know?” 

“I didn’t really know what I was interested in before but having kids has made me realise that it certainly isn’t looking after children (laughs) or working professional with kids. The psychology degree interested me…” s 

“I can no longer work on the sites – tha’s a given at this point.” – 

“…30 years in the industry but the accident made me do it initially….” 

“Like I physically can’t do what I want to do anymore so I’ve sort of been pushed to do something else?” 

“…wasn’t quite in the place where I felt that I had anything to give, or I had anything to give to myself in particular, when it came to just doing more education. So took a few years out, did a few jobs or worked at a variety of different places different retail shops. And that just wasn’t me [laughs] at all.” 

“And you know, I needed something more than but it genuinely did take me that time to realise that I wanted to do something more.” 

	Sense of belonging
	Social connection

	“I really enjoy interacting with people. And I think some, or almost all of my degree, I should say, has like made me get involved with a lot more people than I thought I would have. I mean you think doing a psychology degree you’d be learning about people, but you wouldn’t necessarily be interacting with people a lot and I really have enjoyed that.” 

“And I feel like the modules that I’ve had that have like, meant I’ve needed to interact with people more have made me want to go more if that makes sense. I don’t know it’s just, it’s like yeah, so the modules I’ve enjoyed the most are the bits that I’ve had to interreact with people.” 

“I really don’t like the interaction at all.” 

“The parts of my studies I enjoy the most are when I get to sit in a room for hours on end just me and my computer and I get to sit there and just be my own…” 

“I just kind of like to do my own thing. Not sure how I feel about there being more interaction in the second year [laughs]. It is what it is and I’ll get on with it, I guess. But it wouldn’t be something I’d look forward to going into uni for” 

“…I’m keeping up with the kids. I’m getting up in the morning. I’m getting up and about and I’m outta the house and honestly, I think that coming to uni has saved me a little bit….” 

“… I mean, you’ve said interacting with people in the class, but it’s nice to just – just be around other people, not just on the course.” 

“…it’s just nice – really nice – to see other people and not just youngsters either, you know, it – it’s just not the youngsters being around you. It’s other people getting involved.” 

“…I’ve got some decent friends now…” 

“…based on me being an absolute loner you mean?’ 

“I didn’t really know what to expect and I ended up in a friend group, I suppose you’d called it, with a bunch of women who weren’t really that great to be friends with. So first year I didn’t have a lot of motivation for much. It’s been much better this year…” 

“But there are just this core group of boys that I’ve become really friendly with and honestly, you know, the what’s app group is pinging all the time, where we just have fun with each other and it's, you know, it’s quite interesting to talk to them.”

“…if they are there, I will go because I know what that I can get through even things I don’t particularly enjoy when they’re there because it just makes it a bit more fun.”


	
	Relatedness

	“And to connect with people who had similar interests as me.” 

“Yes! Relatable!” 

“He explained things really well and just had a bit of personality about him. And that made the task so much easier.” 

“I’ve made a really good group of friends on on the Applied Computing course though. And I feel like they are pretty much on par with me in terms of my personality in terms of my values in terms of how I, how I am.” 

“I sort of got burned a little in my first year when I got involved with a group of people who didn’t necessarily - their values didn’t align with mine in terms of what I wanted to do...” 

“…I’m not calling it peer pressure, but I spent sort of a lot of time pretending that u wasn’t doing as much work as I was, because I didn’t want them to think I was being nerdy…” 

“And there was, there were times that I used to dread going into class because I used to think I just don’t belong with these people.”

“…maybe I felt like I didn’t deserve to be with any other groups of people.” 

“and I think we get on with different lecturers, but they’re all great at what they do and they really do help in that motivation for me to turn up as well.” 

“And when you can relate to them and can understand what they’re saying and they don’t just use really big terms and they they try and break down things a little bit more.” 

“They do it because they understand that actually their students want to know, and and perhaps that’s how they would have preferred to be taught.” 



	Intrinsic interest
	Enjoyment



	“I’ve always been into, like, gaming, playing video games and stuff and I’m alright with computer. I did ICT at a-level and I enjoyed that…”

“I Find it interesting the things we can do with computers and what we can make them do, and I feel like studying computing can help me get a better job than I could have got if I just went into work somewhere now that u wouldn’t have enjoyed.” 

“I like the idea of learning more and learning it properly so that I can hopefully turn, like, the thing I do for fun into a career.”

‘There are things I’m studying now that I never though was related to construction either, you know and it’s like a new thing but its really exciting at the same time.”

“I think the motivation to carry on just came from me understanding and making peace with the fact that I didn’ know it all at that point. That was a big thing and I was learning and, actually, the learning was the enjoyment from that point on.”

“He just loved talking about personality and it made it so so interesting. That probably sounds naff [laugh], but his passion for it made me really excited to go in each week and learn about more stuff…” 

“...the only thing I can really think of now is something that I enjoyed because the lecturer was alright, you know?” 

“But I think he saw the enjoyment I got from ICT when I was in school...” 568 - a

“If I’m doing something particularly with a computer I find boring, or I find a bit monotonous, I do sort of zone out.” 

“There are assignments as well that I’ve not really fully enjoyed and I feel like there’s not really a strong push for me to do something I don’t really enjoy.”

“I’ve been quite good at some things that I’ve been really interested in and you know, I’ve had to work a bit harder on other things.” 

“…I need to work a bit harder than I would when something really doesn’t interest me.” 

“Because it’s, it’s quite easy to, to be in a class where you feel like you are getting what you need to be getting from your lecturers.”  

“It’s easy to be interested in something when the person teaching you is interesting as well.” 

	
	Self-determination 

	“…I think it’s fascinating how people think and behave, and I feel like with psychology you can make a difference… I want to make a difference.” 

“The pressure of social interactions sometimes just feels too much and I wanted to know why I’m like that…?” 

“Anything is better than sitting in the house, so I don’ really see things as I like them or I don’t like them. Anything that keeps the old box ticking I’m into it.” 

“But realistically I’m here for me and I’m here to learn...” 

“I just need to know that I’m doing the best that I can do for me.” 

“um, for me I’m just there for me, you know.” 

“…a routine Is really important for me…” 

“…depending on what assignments I’ve got, what part – what time of the year it is, then it’s work until, you know x time in the evening.” 

“…short term pain for long term gain…” 

“…but I feel like I need to be back there doing something.” 

	Extrinsic interest
	Financial security

	“I want to show them that their mam is determined to provide them with the things that I didn’t have when I was young.”

“And I spent a good few days after that thinking about what I want to do after the degree, what else I can do to enhance my CV a bit more so that I can get a decent job and earn a decent amount of money.”

“...it is I have to do well if I want to get to the position where I feel comfortable and I can give my girls a comfortable life.” 

“I would love to be able to be you know the provider for them…”

	
	Career prospects

Autonomous

	“Be the boss, be the one who knows that shit and tells people what to do [laughs].” 

“Long-term my literal dream would be to have my own game development studio or company or something. I don’t really want to work for someone else.” 

“…my goal, career, wise, would be to go into either forensic psychology or potentially work with young offenders.” 

“But I think considering what I would want to do in the future, definitely something in relation to the forensic side or that.. even the criminology side.” 

“So I think a degree is a really good way to number one learn a lot of different new skills that can transfer to whatever I end up deciding to apply for...” 

“I really want to pursue forensics, and then at that point, I can potentially go on and do the masters and forensics up in Cardiff.”

“…if I don’t learn this, I’m not going to get the marks that I need. And I’m not going to get them the degree classification that I really need to go further in in my life.” 

“So the main thing that makes me get up to go to university is the understanding that there are going to be more paths that I can go down with the degree…” 
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