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Supporting your discussion with theory, practice and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one particular transition period (horizontal or vertical). The response should include:
1.A written reflection.
2.A one page profile of the pupil and a support plan that outlines the provision, the role of key stakeholders in the transition process and any evaluation strategies.
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As children age and develop, they inevitably experience a number of different transitions and significant events which may impact upon them in different ways (Clarke, 2020). The term ‘transition’ refers to two types of change: changes that occur on a daily basis (horizontal transitions) and changes that occur between one stage of life to another (vertical transitions) (Middletown Centre for Autism, 2023). A horizontal transition could range from a child going from the classroom to the playground (Open Learn Create, n.d.) or going home from school. In contrast, vertical transitions constitute a major change to a child’s everyday routine, for example, starting school for the first time (RCTC Borough Council, 2023) or moving from primary to secondary school.

In this assignment, I will be critically evaluating and reflecting on how I would support a learner whose progress is being affected whilst going through a particular transition. The pupil Harry is based on a learner I had in my PTE 1 class. However, the name and the school have been fictionalised to protect their identity and keep confidentiality (BERA, 2018).

Harry is a seven-year-old boy currently in year 3. Under the new Curriculum for Wales (2020) Harry is in Progression Step 2. He attends School A in a small village located in Bridgend. Unlike most primary schools, School A has two sites: an infant site (ages 3-7) and a junior site (ages 7-11). As Harry has just started year 3, he has now moved over to the junior site meaning this is a vertical transition for him. Since starting at the junior site, Harry has found it quite difficult to settle in. As a result of this, there has been a significant change in his behaviour both in and out of school. This assignment will discuss the support that would be put into place to support Harry and his future learning and progression.
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In 2021, when Harry started year 1, staff raised concerns about Harry and his development. These concerns included: social and emotional difficulties, attachment needs and cognition difficulties (see Appendix A). Following on from these concerns, observations were made which led to Harry being put forward for an ASC (Autism Spectrum Condition) and ADHD (Attention Deficit Hyperactivity Disorder) referral by the school’s ALNCo (Additional Learning Needs Co-ordinator). Harry is still currently awaiting an official diagnosis from a GP (General Practitioner) today but has been told that this process can take up to another year. This is important to highlight as many children with autism have a hard time adapting to unexpected changes (Operation Autism, n.d.) and transitions.

Research shows that like many other children, Harry’s social development was affected due to the COVID-19 lockdowns. Studies found that children were finishing reception a year behind in their expected goals compared to pre-pandemic years (Adams, 2022). As children missed out on the opportunity of seeing and interacting with children their age their social skills deteriorated catastrophically (Stringer, 2023). Upon returning back to school, staff made it a priority to help their pupils to develop the social skills they had pre-lockdown.

Harry encountered significant challenges when readjusting to the school routine following lockdown. Mornings were especially tough, as he would become quite upset when his Mum attempted to bring him into school, displaying a strong reluctance to part from her. Once in school he showed a preference to play by himself rather than interacting and conversing with his peers. Harry’s Mum shared that the family underwent a difficult period during lockdown when Harry’s great-grandfather who was living with them at the time passed away. Following this loss, Harry has developed a noticeable distress whenever he anticipates people leaving him, such as his Mum dropping him to school in the morning or when his friends leave to go home.

Working alongside the school, Harry’s mum arranged to drop Harry to school slightly later than when all the other pupils arrived. This adjustment made the transition from home to school easier as Harry wasn’t so overwhelmed with all the other children and families around. This arrangement went on for a few months until Harry was familiar and settled with the routine and became more confident going into school by himself. Harry also attended ELSA sessions to help support him with his emotional development following the passing of his great-grandfather. To support his social development Harry also attended Lego therapy with a small group of his peers which encouraged the development of Harry’s social skills, language and motor skills (Seath, 2020).

By the time Harry finished in year 2, he was very much settled and familiar with the school and his confidence and social skills had greatly improved since year 1. Nevertheless, upon transitioning to the junior site, he faced challenges in adapting to the new school environment and daily routine. 

The junior site differs significantly from the infant site in terms of size, timetable and classroom setup. Consequently, several of Harry’s peers also encountered challenges when going through this transition due to the new and unfamiliar environment. While School A’s infant site is predominantly female teacher based, the junior site is a blend of both male and female staff. Following an ELSA session in year 1 (See Appendix B), Harry expressed having a fear of men. Harry faced challenges transitioning from a learning environment where he encountered exclusively female staff to a learning environment with both male and female staff. As a result of this, Harry was observed becoming very ‘stiff-like’ and clenching his fists together when a male staff member walked into the classroom. Harry doesn’t take part in PE lessons due to the other year 3 teacher, Mr Harris, leading the activities with both year 3 classes.

On multiple occasions, Harry has been observed becoming very overwhelmed in the classroom and runs out as a response. The common denominator between these outbursts are usually when the learning environment becomes too loud, when an unfamiliar change happens or if Harry’s work goes wrong. It is common to find Harry hiding in the cloakroom where he is found hiding in the corner, rocking back and forth with his hands over his ears, making self-loathing comments. It is very difficult to calm Harry down when he is in this state, but Harry has found comfort in the school receptionist who allows him to colour to calm down in one of the meeting rooms in her office. 
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There are a range of support strategies that could be used to support Harry to get settled into the new environment however, the strategies that would be most beneficial for Harry would be restarting ELSA sessions, using a visual timetable and having brain breaks (See Support Plan).

Research indicates that there is clear evidence that children who are emotionally and mentally healthy achieve at school and have a greater chance of being able to successfully participate in school and community life (Hills, 2016) Therefore, ELSA sessions is one of the best strategies to use to support Harry’s emotional needs. An Emotional Literacy Support Assistant (ELSA) is a trained school based learning support assistant who supports the emotional wellbeing of pupils (Bristol City Council, 2023). ELSA’s provide the time and space for pupils to think about their personal circumstances and how they manage them (NPT Educational Psychology Service, 2022). When children direct their emotional and cognitive energy towards personal and interpersonal challenges, their ability to focus on acquiring new information and skills is reduced. Hence the importance, of supporting learner’s emotional wellbeing and development.

Harry had previously attended ELSA in year 1 which was focussed on bereavement and coping with the emotions he felt. It would be in Harry’s best interest to focus these ELSA sessions on emotional regulation (See Support Plan for more information). The capcity to regulate emotions underpins the development of social competence (Smith, Cowie and Blades, 2011). Learning techniques such as breath work and grounding can help to calm Harry’s nervous system and focus his mind when he feels overwhelmed in the classroom (University of Arizona, 2023).

Considering that Harry has established a sense of comfort and associates the meeting room in the receptionist’s office as a calming space, it would be appropriate to hold the sessions there. By being in an environment where Harry feels comfortable and safe, he can relax, block out negative thoughts and focus more effectively on instructions (Eggebrecht-Weinschreider, 2020).

Measuring progress in these sessions is essential to ensure that the support provided is effective and meeting Harry’s emotional and social needs. Communication and collaboration with Harry’s teachers and parents is just as important for effective progress measurement. Harry would take a pre-assessment test before starting ELSA and use the scores from there to compare to his post-assessment scores at the end of the ELSA block. By comparing both of these scores it can clearly demonstrate the impact of the support ELSA has had on Harry and his holistic development (Elsa Support, 2023). From there it would be decided if it would benefit Harry if these sessions would continue next term or if it was appropriate to stop them.

The second strategy that would best support Harry is using a visual timetable. Everyday tasks can prove to be a challenge for an autistic child because they might struggle with organisation and need constant reminders (Burby, 2023). Transitioning from one task to another has the potential to trigger anxiety or lead to a meltdown. By using a visual timetable provides organisation, structure and predictability to the day (And Next Comes L, n.d.). Lipsky (2011) states that she can’t emphasise enough how critical it is to understand that staying on a script is the sole means of keeping anxiety at a minimum. 

The day would be broken down into cards with different activities such as break time, assembly and Language, Literacy ad Communication (LLC) lessons and arranged in order so Harry can see and know what to expect throughout the day. The visual timetable can also be used at home with activities such as brushing teeth, getting dressed and eating food to help provide some structure to Harry’s day before coming to school. The way the timetable could be displayed could range from digitally, being displayed at the front of the class or even Harry having a ‘mini’ version on his desk to tick off. Communicating and trialling these different options with Harry will determine which works best for him.

Measuring progress with a visual timetable would be an ongoing process. It requires consistent monitoring, data collection and communication with Harry to ensure it is improving his understanding and management of their daily routine tasks. Observing Harry in the classroom can also determine how well it is working for him and his learning.

The third strategy that would be most beneficial to Harry and his learning would be having ‘brain breaks’ throughout the day. Brain breaks are quick, structured breaks using physical movement, mindfulness exercises, or sensory activities (Morin, 2019). For students to learn at their highest potential, their brains need to send signals efficiently from the sensory receptors (what they hear, see, touch, read, imagine, and experience) to memory storage regions of the brain (Willis, 2016). Brain breaks are not only critical for pupils with ADHD and autism to self-regulate but they help all learners engage their sensory systems, effectively (Hawker, 2022). This can help calm the other pupils down too, which prevents them from getting too rowdy which has made Harry get overwhelmed during lessons. Using them with the whole class is much more inclusive rather than restricting it to only those who staff assume may need it.

Measuring progress with brain breaks involves a combination of quantitative and qualitative data, feedback and continuous observation. The main focus is on whether these short breaks are achieving the desired objectives, such as improved focus, reduced stress and enhanced overall well-being. The teacher would adjust the brain breaks depending on the results collected to ensure the most effective use of brain breaks.   

Other potential strategies that can be used to support Harry are discussed in Part B of this assignment.
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Maslow’s (1962) hierarchy of needs has made a major contribution to teaching and classroom management in schools. Rather than reducing behaviour to a response in the environment, Maslow (1970) adopts a holistic approach to education and learning (McLeod, 2018). Maslow looks at the holistic qualities (physical, emotional, social and intellectual) qualities of an individual and how they impact learning (Guy-Evans , 2023).

Maslow presents his hierarchy of needs in a pyramid shape, with basic needs at the bottom of the pyramid and more high-level, intangible needs at the top (Master Class, 2021). He suggests that people are motivated by 5 basic categories of needs: physiological, safety, love, esteem, and self-actualisation (Hopper, 2020). Maslow’s argument is that the most basic needs must be met before people can move “up” to the more advanced needs (Wichita State University, 2023). 

The practical implications of applying Maslow’s hierarchy of needs to teaching are evident. To address a pupil’s cognitive needs effectively, it is essential to ensure that their fundamental physiological needs are met first. Pupils need to feel emotionally and physically safe and accepted within the classroom to progress and reach their full potential (McLeod, 2018).However, whilst acknowledging that human beings do have needs to be met the existence of a rigid order of needs for every individual is questioned (King-Hill, 2015).

In Harry’s case, in order for him to excel in school he needs to know that he is safe in the environment he is in before he can build self-esteem in his environment. Although it may be difficult to do so, but minimising the amount of contact he has with male staff members can play a part to him feeling safe in school. A way that this can be done is by arranging to arrive to school earlier/later again so that Harry can get settled into the classroom without accidentally bumping into any staff.

Similarly Carl Rogers developed a theory similar to Maslow’s called the ‘Unconditional Positive Regard’. Rogers acknowledged that a human’s behaviour is a factor stimulated by the tendencies of self-actualisation to work and accomplish the highest level of their achievement and potential (Main, 2022). When people offer a pupil unconditional positive regard  it plays a role in nurturing that individual’s growth and it makes the person feel safe to learn and grow even if they do get things wrong (Cherry, 2023).

According to Venet and Gonzalez, (2023) Unconditional Positive Regard from a teacher’s perspective  means “I care about you, you have value, you don’t have to do anything to prove it to me, and nothing will change my mind”. Unconditional Positive Regard also has the power to improve classroom dynamics and reduce disruptive behaviour (Michael, 2023). Pupils tend to respond in kind when teachers interact with them in a respectful and empathetic manner. Pupils can also establish self-confidence and learn self-worth by learning in a positive, nurturing environment that accepts them for exactly who they are (Lsabino, 2021).
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As previously mentioned, ELSA supports pupil’s emotional development and can help them cope with life’s changes (Palphreyman, 2023). One of the many benefits that ELSA has is helping the pupils to reach their own solutions and coping strategies (Fishbourne Primary, 2022). By doing this promotes pupil self-confidence and independence but also allows them to take control of their well-being by recognising when they can use the strategies learnt in everyday life. Another benefit to ELSA sessions is that the pupil feels accepted, supported and listened to. This helps build a relationship between the pupil and the ELSA and provides the pupil with a trusted adult that they can go to with any problems in the future.

On the other hand, a negative to ELSA is that it is a long process, and it will take more than one or two sessions to best support the pupil and their emotional needs. Change cannot necessarily be achieved rapidly (Fishbourne Primary, 2022) and the pupil would need consistent support throughout to best help their emotional development. As previously mentioned, Harry’s progress in ELSA would be monitored throughout, however, Harry may mask his emotions which can make it seem like he is ready to stop the sessions when in reality he’s not. To ensure he is ready to stop ELSA conversations must be had with Harry’s teacher and parents to see how he regulates his emotions outside of the sessions to ensure that ending ELSA is in the best interest of him.

The second strategy discussed was using a visual timetable. Visual timetables are tools that can be used to help individuals with ASC to understand and manage their daily routine (Nurse, 2023). A benefit to using these is that they promote independence as the pupils can see what is happening next and begin to prepare themselves for starting the next activity. Another benefit is it can help to reduce and manage anxiety for pupils specifically with ASC as they know what will happen at any point throughout the day.

A disadvantage for using a visual timetable however, is that there are some situations that can occur that can’t be planned for such as the fire alarm going off and it’s not a drill. This can result in Harry getting very distressed especially as transitioning between activities or locations can be difficult for people with ASC (Hume, n.d.) and cause him to run away and hide. Harry uses ear defenders outside of school if he goes somewhere that is too loud so having these on hand can support him in this situation. A second negative to this strategy is it might take several different techniques to find which timetable best supports Harry. This can be a very time consuming process when making the different timetables to try however, communicating frequently with Harry can highlight what works well with each timetable to build the best timetable to support him and his learning.

The final strategy discussed to best support Harry is using brain breaks. Brain breaks are mental breaks designed to help students stay focused and attentive (Watson Institute, n.d.). The positives to this strategy is that is increases pupil engagement and cognition functioning. By having a five minute break away from completing work gives the pupils a chance to ‘switch off’, re-energise and re-focus before getting back to completing their work. This has been proven to enhance pupil focus, mood and learning. By having regular brain breaks can help keep the learning environment calm and improve the classroom behaviour. This benefits Harry as he won’t feel so overwhelmed if the environment is calm whilst completing work.

The negatives to brain breaks however, is finding an activity to do that ensures the classroom doesn’t get to chaotic. When searching ‘brain breaks’ on YouTube the majority of the videos that come up are dance brain breaks. It’s important to be mindful that there are other classrooms around and becoming too loud can cause distractions for others. Alternatives to this can be kinetic sand cutting or Lego cooking videos which won’t get the pupils screaming but still gives them the chance to ‘switch off’ and have a break away from their work.
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In conclusion, Harry is a seven year old boy who has just currently gone through a vertical transition moving from the infant school site to the junior site. Harry is in the process of getting an ASC and ADHD diagnosis. Like many other children with ASC, Harry struggles with transitions and new environments. Harry struggled to settle back into school after the COVID-19 lockdowns which resulted in him attending interventions such as ELSA and Lego Therapy to support his emotional and social development. When moving over to the junior site he once again struggled to settle into the new environment and routine. To best support Harry, restarting ELSA sessions would be most beneficial to support him and his emotional needs. Using a visual timetable can help provide structure to his everyday routine which has been proven to support children with ASC in particular.
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Harry Davies is a seven year old boy living in a small village in Bridgend. He lives at home with his Mum (Chloe), his Dad (James), his little sister Amelia (Mimi) and his dogs Casper and Marley. Harry attends School A roughly 5 minutes away from where he lives and has been attending since 2019. Harry struggled returning back to school after lockdown which resulted in him attending interventions to support his development. Harry has also been referred for an ASC and ADHD referral.

School A is split up into two different sites with roughly 10 minutes walking distance between them: one for the infants (ages 3-7) and one for the juniors (ages 7-11.) Since moving up to year 3 and over to the junior site Harry, has struggled to settle into the new environment.

During the ELSA intervention in year1, Harry disclosed that he is scared of men – other than his dad and the headteacher. School A’s infant site is primarily female teachers however the junior site has a mix of both male and female. This year, Harry has remained with his peers that he was with on the Infant site and has been placed with Mrs Jones this year. However, the other year 3 class has been placed with Mr Harris. Both year 3 teachers work together in PPA and often plan activities such as PE lessons where the two classes join together as one. Harry has been observed being very ‘stiff-like’ whenever a male teacher enters the classroom and clenches his fists and teeth together. He refuses to join in the PE lesson if Mr Harris is leading it and if Mr Harris tries to encourage him to join in, he runs away and gets very emotionally distressed. 

Harry also gets very distressed in the classroom if the environment is too loud, or his work goes wrong. He runs out of the classroom and hides in the cloakroom where he is found rocking back and forth, self-harming and making self-loathing comments. It is often very difficult to get him to calm down when he is in this state however, he has found comfort with the school receptionist and calms down in one of the meeting rooms in her office.

After a conversation with Mum, it has been brought to the school’s attention that Harry has been self-harming at home too, and it has only started since starting in the junior site. Harry explains to Mum that “the voices in my head tell me to do it” whilst he scrams, punches and pulls at his hair and eyelashes. There is no common denominator as to why or when the self-harming starts at home.

There are a number of different recommendations to support Harry through this transition which are listed in his support plan below:

	Reason for support
	Nature of support
	Who will be involved?
	Review date

	Emotional well-being support

ELSA sessions 

	· A 6-week period of sessions (once or twice a week).
· During these sessions, Harry would be able to discuss his emotions with the ELSA and develop coping techniques for his behaviour and self-harm.
	An ELSA will be the first port of call to support Harry during the ELSA sessions however, they will also communicate with Harry’s class teacher sharing any differences in behaviours that have been observed in class.
Harry’s parents will be informed that he is attending ELSA sessions and will be encouraged to discuss any issues or observations with the ELSA that they have observed at home.
	Harry’s progress will be monitored at the end of the term to see whether the ELSA sessions should continue next term or come to an end.

	Behaviour 


1:1 support
	· 1:1 support in class – potentially help him stay in class rather than run out of class when upset.
· Using electronic devices e.g. laptops/iPad to complete work with 1:1 in class to minimise frustration when work goes wrong in books (can’t change it) whereas on a device can be easily changed.
	Class teacher would work closely with 1:1 to discuss what they observe when supporting Harry so closely. From these discussions would follow techniques that could be used in the classroom that they found works best to support Harry and his learning.
	Harry’s progress will be monitored at the end of term to see if he benefitted from having a 1:1 support before deciding if it will continue next term or stop.

	Behaviour


Mindfulness/Brain breaks
	· Whole class approach – would benefit the whole class not just Harry.
· Whole class can be rowdy after lunch so having 10 minutes to complete a mindfulness activity can help the class calm down and potentially prevent the class from being too loud in the afternoon causing Harry to get overwhelmed.
· Helps Harry to calm himself down too before carrying on with his learning in the afternoon.
· Brain breaks throughout the day can also help Harry to have a break before starting a new activity/lesson. 
· Also giving Harry a card giving him the opportunity to go to a quiet space to calm down at any point during the day.
	Class Teacher would choose the mindfulness activities each day and discussion with pupils and Harry can find an approach that works the best.
	Whole year approach – trialling different approaches throughout the year to find a technique that supports Harry the best.

	Behaviour


Rewards
	· Following Skinner’s Theory of Learning – the use of positive reinforcement can encourage Harry to stay in class if he understands if he stays in class, he can get rewarded. 
	Class teacher will lead the reward system and communicate frequently with Harry to encourage/reward him following his good behaviour. 
	Reviewed at the end of term to see if Harry benefited from this technique before deciding if it should be carried over to next term.

	Concentration

Fidget toys
	· Giving Harry small fidget toys to use in class/assembly – can help his concentration when listening to instructions/other people talking. 
	Class teacher will provide Harry with some fidget toys which he has access to at any point during the day.
Any member of staff who works closely with Harry/supply staff will be aware that he can use these to support him during the day.
	Reviewed at the end of term to see if Harry benefited from this technique before deciding if it should be carried over to next term.

	Anxiety/classroom settlement


Anxiety Bear
	· Allowing Harry to bring a comfort bear from home to help ease the transition from home to school.
· Can use in class to help ease anxiety.
	Any member of staff who works closely with Harry/supply staff will be aware that he can use the bear to comfort him during the day.
	Whole year approach – When Harry feels comfortable to stop bringing the bear in – no set date to when that could be.

	Classroom Settlement


Visual timetable
	· Using a visual timetable in class (digitally/big version in front of the whole class/ ‘mini’ version on Harry’s desk which he can tick off) which breaks the day down into sessions.
· Provides structure to the day – Harry knows what is happening and when it will be happening
	Constant communication between Harry and the class teacher to trial different techniques and decide what’s working best to support his learning.
	Whole year approach – trialling different approaches throughout the year to find a technique that supports Harry the best.




	Week
	Activity
	Curriculum for Wales 2022

	1
	All About Me
Introduction to ELSA sessions – who’s who? when will sessions be?
Self-portrait activity – What do I like? What don’t I like? What’s important to me? Who’s in my family?
	· I can form and express opinions about something that is important to me, considering my own ideas, feelings and those of others (Humanities).


	2
	Emotions
Discussing different emotions – when do you feel these different emotions?
Emotion journal – Homework
Ask pupil to keep an emotion journal each day for the next week explaining the different emotions they felt and why they felt that way e.g. I felt angry when my work went wrong.
	· I can understand how and why my thoughts, feelings and actions  change in response to different experiences (Health & Well-being). 
· I can notice and communicate my feelings (Health & Well-being). 

	3
	Breathing Exercises
Teaching the pupil different breathing techniques* that can be used outside of the sessions – explain can be used when feeling emotions such as anger or fear.
*Counting breaths, Star breathing, Belly breathing, Bumblebee breathing.
	· I am beginning to notice when I need help to manage my feelings (Health & Well-being).
· I can self-regulate my emotions in a healthy way using strategies that I have developed (Health & Well-being).

	4
	Grounding Techniques
5-4-3-2-1 exercise – Encourage pupil to list 5 things they can see, 4 things they can touch, 3 things they can hear, 2 things they smell and 1 thing they can taste – this activity engages their senses and anchors them in the present.
	· I can, with support, focus attention on my perceptions and thoughts (Health & Well-being). 
· I can self-regulate my emotions in a healthy way using strategies that I have developed (Health & Well-being). 

	5
	Mindfulness spinning wheels.
Spin the wheels and find something in the room/outside that matches the sound, sight and feel that the wheel lands on. Get children to pay attention to detail and focus on their surroundings.
	· I can self-regulate my emotions in a healthy way using strategies that I have developed (Health & Well-being).

	6
	Muscle Relaxation
Ask the pupils to slowly tense and then relax each muscle following your instruction – helps to reduce stress and anxiety in the body, can provide immediate relaxation.
	· I can self-regulate my emotions in a healthy way using strategies that I have developed (Health & Well-being).
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has several irrational fears which he has raised with school's ELSA: he
worries about going out in the car in case it breaks down, and about using the
M4; he had a fear of eating chocolate after one experience of eating it and then
being sick; a fear of men (other than his Dad and the head teacher); of going
into town/ cities; of loud noises; of going on school trips - he keeps asking his
mum: “when am | going, how many sleeps? how will | get there? Who will keep
me safe? Who will | sit by on the bus? What will | have to eat?". has not

joined in with Sports’ Day, and struggles to self-regulate at others’ birthday
events.
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School have recently received a letter from 's GP who suggests that there may be
ADHD traits. School describes a range of Additional Leaning Needs, including social
and emotional difficulties, possible attachment needs, and cognition difficulties. Social
and emotional difficulties have raised the possibility of both ASD and ADHD traits.




