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Part 2

This assignment will critically analyse, the unique benefits of utilising additional quality assurance techniques, as well as methods mandated by law. The exploration of how such techniques, enhance stakeholder trust, encourage continuous growth, and significantly improve overall standards, will also be investigated.
According to Papanthymou and Darra (2023), quality is an environment that is productive and continuously evolving, where pupils and caregivers build robust relationships. Furthermore, the Education Endowment Foundation (2025) state that according to empirical evidence, the most significant tool that educators can utilise to enhance student achievement, is high-quality teaching, and to achieve successful outcomes for all students, particularly disadvantaged individuals, it is crucial to ensure that caregivers are provided with the required support. However, Love and Horn (2021) argue that future studies can enhance concepts of what high-quality inclusive teaching represents, better meet the requirements of professionals, and close the continuing divide, between inclusive education study and experimentation.
According to United Nations (2017), quality education is essential, for promoting resilience and empathy, in addition to eliminating poverty and achieving gender equality. The European Commission (2022) claims that quality assurance, is the process of systematically evaluating educational services, in order to sustain and enhance competence, equity, and quality. Curriculum, teaching methods and learning, in addition to resources, behaviour management, and student welfare, should all be considered in the process of quality assurance (The Brilliant Club, 2024), as this highlights areas for improvement, creates possibilities, and encourages constructive organisational change (Kolomitro et al. 2023).
Quality enhancement is a method of augmentation or development, which involves taking intentional actions to improve the efficacy of pupil’s academic experiences and relationships (Williams, 2016). QAA (2023) states that in order to ensure that education is in line with students' requirements, experiences, and objectives, student 

voice is fundamental to quality improvement, as decision making with each child encourages motivation, a sense of ownership, and active engagement. According to Article 12 of the United Nations Convention on the Rights of the Child, children are entitled to freely express their opinions on any issue that concerns them (Welsh Government, 2021).
In healthy environments, children can benefit from additional academic support and nurturing, in addition to each child's cognitive, emotional, social, and personal development being significantly impacted, by gaining access to high-quality education (Teacher Development Trust, 2024). Furthermore, First Things First (2018) claim that a child's brain develops more rapidly, between birth and age five, than at any other stage in life, and according to research, a child's early experiences, whether positive or negative, not only have a significant impact on brain development, but also have a long-term effect on children's health, education and personal success.
The Leuven Scale provides precise and genuine evaluation of a child's knowledge, abilities, comprehension, and academic learning methods (Westwood Primary School, 2025). MacRae and Jones (2023) believe that the Leuven Scale, gauges how engaged children are in educational activities, by ranging from 1 (low engagement) to 5 (high engagement). Higher engagement is an indication of enhanced well-being and knowledge, and professionals utilise this scale, to modify teaching methods, promoting involvement and curiosity (MacRae and Jones, 2023). However, Paal and Peach (2022) argue that capturing the diverse nature of each child’s involvement and well-being utilising the Leuven Scale, is challenging; as in order to allow the effects of an activity on children, to be taken into account from a variety of perspectives, it is vital that educators adopt a holistic approach that includes, parent or legal guardian feedback, caregiver interviews, and child observation.
The SSTEW (Sustained Shared Thinking and Emotional Well-Being) scale, is an observational tool utilised in the early years, to evaluate the quality of interactions between adults and children, and focuses on how educators foster individual's emotional health, communication, and cognitive processes, which assists educators in improving academic environments (Victorian Government, 2024).


Tower Hamlets (2015) claims that the SSTEW Scale provides educators with a more comprehensive view, of what high-quality early childhood education and care can encompass, and is utilised in conjunction with other environment scales, such as ECERS and ITERS. However, the Department for Education (2021) argues that according to research, it might be feasible to create scales that are more accurate indicators of each child's developmental outcomes, than the SSTEW scale, which would also utilise fewer high-quality items, than the current scales. Additionally, it would be quicker to perform quality checks with fewer items, which would result in significant cost savings, and both children and caregivers in childcare facilities, would be less burdened by shorter assessment times, which may encourage management to enable their facilities to participate in future studies (Department for Education, 2021).
One advantage of the Leuven scale, according to Bryce-Clegg (2025), is that the scale is widely recognised and a valued addition to efficient assessment, which aids in the development of a successful learning environment. However, the Froebel Trust (2015) argues that since the Leuven scales are not intended for use in a performative assessment setting and are not appropriate for evaluating students with special needs, or those learning English as an additional language, concerns have been expressed regarding their implementation. In contradiction to the Froebel Trust (2015), Pen Green Centre (2024) claim that the Leuven scale was created specifically for children with SEND and provides a framework for the consideration of a child's play and growth, whilst permitting professionals to foster a child-centred approach. 
The quality of play within a setting, may be especially challenging to assess with the utilisation of the SSTEW scale, if the setting's quality is already somewhat elusive (King and Newstead, (2021). However, Hampshire County Council Shop (2025) claims that the scale can be utilised not only to evaluate the environment's quality, but also to pinpoint areas that require professional growth and to better understand practice areas, enabling continuous improvements in quality. Furthermore, educators are assisting employees in becoming leaders themselves, by setting an example of successful solutions, or directing them toward evidence-based strategies, such as the utilisation of the SSTEW scale (Grenier, 2020).


Mackenzie (2016) states that the SSTEW scale and the Leuven scale (Northumberland County Council (2017) are used, in environments with children aged two to five and builds upon ECERS and ITERS, by emphasising interaction observation. The scales are divided into 5 subscales: 1. Establishing trust; 2. Self-assurance and self-reliance; 3. Emotional and social health, 4. Promoting and expanding communication and languages, 5. Promoting education and critical thinking, while evaluating language and learning (Siraj et al. 2023). However, the SSTEW scale rates the quality of early childhood education, on a scale of 1 (inadequate) to 7 (excellent), and assesses how to improve preschoolers' learning and well-being, through prolonged shared thinking, emotional support, and staff-child interactions (Mackenzie, (2016). Whereas the Leuven Scale evaluates children's engagement and general well-being, on a scale of 1 to 5, a score of 1 denotes low levels, indicating disengagement or distress, whereas a score of 5 denotes deep involvement and excellent well-being (East Renfrewshire Council, 2020).
MacRae and Jones (2023) claims that instead of depending exclusively on the Leuven Scale, which may produce unreliable results, caregivers should actively monitor children's play to gauge interest, as a more accurate image of children's development and well-being in diverse play situations, is ensured by direct observation. However, the Froebel Trust (2019) argues that recent research indicates that it can be challenging for caregivers to observe and document students, who do not seek adult interaction, or those who do not speak English fluently, which also draws attention to the characteristics of students, whose learning indicators are more likely to be overlooked. Furthermore, due to a lack of research-based guidance on digital documentation, early education evaluation procedures, face the risk of being influenced more by commercial motivators, than by child-centred educational theories (Froebel Trust, (2019).
Central Bedfordshire Council (n.d) suggests that in addition to using scales in conjunction with various other rating scales and ensuring that staff training is implemented, to guarantee that staff members are knowledgeable on the scales’ utilisation, educators should obtain various perspectives from parents, children, and practitioners, in order to better comprehend individual needs and improve the quality of services. Furthermore, Casale et al. (2023) claims that this approach, will enable educators to include diagnostics into their regular classroom activities and recognise 

children's needs early, in order to implement interventions and the necessary assistance. 
According to the Teachers Institute (2023), the advantages of using rating scales include: providing seamlessly measurable information, that can be tracked over the course of time, they aid to standardise assessments, which lessens the subjective nature of evaluations, they provide students with simple, straight forward feedback that is simple to understand, and they are far quicker to complete than alternative methods of assessment, which enables educators to evaluate large groups of children effectively. However, there are limitations such as: rating scales may not fully represent the range of a student's emotions or behaviours, even though they are standardised, they can still be open to interpretation by assessors, and a minority of children may feel under pressure to provide answers that are socially acceptable (Teachers Institute, 2023).
Bethune (2020) claims that according to research, schools who proactively implement whole-school programmes based on rating scale results, to help students improve their social and emotional abilities, see notable increases in student achievement, and that happy children perform better academically. Furthermore, Lewis (2020) maintains that assessing a child's engagement and well-being, can also motivate and encourage educators, as practitioners are likely to be inspired and create a cycle of continuous development, if they are able to observe that their efforts are resulting, in a significant level of student well-being and involvement. Overall, the utilisation of rating scales, ensures that the necessary support is tailored to each child, in addition to enabling educators to provide high-quality care (Adisham Church of England Primary School, 2019). 
According to Welsh Government (2025), educational settings should utilise quality assurance evaluation tools and promote the sharing of best practice, in order to not only enhance and drive quality, but to acknowledge that the setting has improved to an accredited level and against an established set of standards. Furthermore, QAHE Association (2024) claims that to guarantee high-quality learning in educational settings, internal as well as external quality assurance is crucial and that educators can proactively evaluate and enhance the quality of education they deliver, by implementing rigorous quality assurance procedures. 


The importance of education in fostering a child's personality, skills, and capacities is emphasised in Article 29 of the UN Convention on the Rights of the Child (UNCRC) (Unicef, 2019). 
NICE (2018) claims that educators should also improve the quality of care they provide, by being informed of the data supporting various implementation strategies and evidence-based practice, as a combination of approaches could prove to be most effective. Skills for Care (n.d.) suggests that involving additional individuals in quality assurance, guarantees optimal results for each child and is an excellent example of strong leadership, care and support, therefore, educators should work in tandem with students, families, and external organisations. Furthermore, Oun et al. (2018) states that in order to guarantee a child-centred approach and improvements in quality, a greater emphasis should be placed, on listening to children's voices and providing each child, with more problem solving and decision-making opportunities. Children's freedom of expression is guaranteed by Article 13 of the United Nations Convention on the Rights of the Child (UNCRC), which also permits them to seek, obtain, and exchange information, while respecting the rights of others (People’s Commissioner Scotland, 2025). 
In conclusion, research suggests that rating scales and various other quality assurance methods, provide more advantages than disadvantages, regardless of their limitations. These resources offer insightful information, about early childhood education and care, assisting educators in determining their areas of strength and growth. 
Secondly, collaboration is fundamental to guarantee high-quality care, effective leadership, and early interventions, as children benefit from the nurturing environment that is created, when educators, families, and stakeholders collaborate. 
The final key point is that a mixed-method approach is required for quality assurance as educators cannot rely on a single strategy. Continuous improvement is facilitated by staff training, child-centred approaches, regular child observations and assessments, in addition to listening to children's voices. Caregivers may improve the learning environment and make sure individual needs are effectively met, by incorporating these strategies. Sustaining high-quality care requires continuous reflection, professional growth, and a dedication to best practices, guaranteeing that each child receives the opportunities and support required, for optimal development.
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