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Reflective Account – Words: 1,038

This assignment critically assesses a recent session I delivered, applying Schon’s reflective approach (Budd, 2020), and utilising learner and observing tutor feedback, to examine how this impacts my continued professional growth. Schon emphasises a distinction between reflection-on-action, which entails reflecting to analyse practice, and reflection-in-action, which entails reflecting and adapting while teaching (Hart and Bell, 2022). When combined, these methods offer a framework for analysing my pedagogical choices, the degree to which learning objectives were fulfilled, and potential improvements for future practice.
I felt that Schon’s reflection-in-action was visible throughout the session, especially regarding my response to students and my leadership of group participation. Learners expressed feeling “at ease to participate,” describing the setting as “engaging,” “diverse,” and “safe.” According to Hodgkins (2026), this is consistent with Maslow’s hierarchy of needs, which regards emotional security as vital to cognitive thinking. In line with Bruner's (1960) constructivist theory, that suggests new learning builds on preexisting schemas (Roseth and Thompson, 2025), I aimed to reduce emotional challenges regarding learning and stimulate prior comprehension, by incorporating an opening question as an icebreaker. According to learner comments, this strategy was effective as the opening question encouraged involvement and prompted conversation.
I felt that I made a conscious effort to incorporate humour into my lesson and utilise learner’s names, to build rapport. Students acknowledged this, complimenting my positive responses and entertaining and captivating delivery. The crucial role of inclusive educational environments, created through positive relationships, is emphasised by Brookfield (2026). Learners also complimented my continuity and my ability to answer any inquiries with efficiency and ease, which indicates reflection-in-action, tailoring explanations to learner’s individual requirements (Machost and Stains, 2023).

However, Maisey and Campbell-Barr (2021) state that reflection-in-action, also requires identifying constraints when educating. The observing tutor noted that on occasion, I was quietly spoken, which may have hindered transparency or availability. Despite my general pace and tone being complimented, this constructive feedback suggests that my self-awareness might be enhanced. In addition to this, throughout the lesson I could have offered learners more opportunities, to ask questions; numerous students noted this as an area for development. 
Reflecting on my lesson, Schon’s reflection-on-action provides more thorough investigation of lesson design (Lebak, 2024). Students praised my specific, attainable goals, pointing out that they were accomplished at the end of the lesson, which provided learners with a feeling of accomplishment. While recognising the value of my objectives, the instructor recommended that the creative thought model, should also have been incorporated as a lesson objective. According to Hamdoun (2023), such feedback aligns with Bigg’s constructive alignment theory, which emphasises the significance of consistency between lesson objectives, instructional tasks, and evaluation. Even though the creative thought model was discussed in detail during the session, clearly defining it as a desired learning objective, would improve accessibility and transparency.
Students found the practical exercise to be extremely interesting and inspiring, particularly the timed portion and the invention pitch. Numerous learners claimed that it supported students, in recognising their individual creative abilities and enabled learners to apply the concept to daily routines, Promoting effective transfer of knowledge. Kolb (2014) suggests that this aligns with Kolb’s experiential learning cycle, where active exploration and tangible experiences, increase comprehension. The observing tutor’s evaluation corroborated such a suggestion, recognising that I described the theory adequately, presented applicable examples, and encouraged groups to relate to the creative thought model during the task.
However, learners constructive feedback included: improvements in lesson planning and presentation. The observing tutor advised to taking into consideration, the contrast of colour and font size for students with ALN, as a number of my PowerPoint slides could be classed as visually overwhelming. 
Additionally, my integration of the Welsh language aspects was applauded, however, learners as well as the observing tutor, recommended integrating Welsh more frequently, in addition to incorporating the Welsh Government slide regarding Welsh culture and heritage more smoothly, since it momentarily disrupted the flow of the lesson.
The activity’s brainstorming stage was reported as an additional area that required enhancement. Students believed that I should have clarified the reasoning behind the time restriction more clearly. Due to the task being created to replicate time restriction innovation, a more thorough explanation of the aim, would promote ethical clarity and fosters fairness (British Council, 2025). Finally, regardless of prompting students to connect the hands-on task to teaching, the observing tutor suggested to include links to post-sector settings, as according to the Government UK (2025), greater implementation would enhance learning and foster professional significance and adaptability.
According to Schon, true reflection requires applying concepts into practice (Iqbal, 2017). Reflecting on the constructive feedback that I have received, it has assisted me in identifying a number of specific recommendations for future lessons: 
1. I will make sure that learning objectives specifically include theoretical frameworks, such as innovative thought models. I also intend to explain more clearly, how practical activities and results, relate to student's professional domains, which also incorporates post-sector applicability. 
2. Presentation slides will be revised utilising inclusive colours and greater font sizes.
3. I will insert organised question and answer intervals, throughout the session. 
4. To ensure learners comprehend the aim of time-sensitive or brainstorming exercises, I will provide a more thorough explanation and check learner understanding.
5. I will rehearse vocalisation skills and explore potential opportunities for micro-teaching, to enhance voice projection.
6. Throughout the lesson, I will utilise Welsh terminology and relevant examples, in addition to the intended objectives. I will also make sure that transitions to Welsh heritage and cultural features enhance rather than disrupt the flow of the session.
Continual development is both professional dedication and ethical obligation, according to Welsh Government (2019). However, according to Jardinez and Natividad (2024). the broader ethical obligation to advance fairness and respect a range of needs, is reflected in ensuring accessibility, cultural inclusion, accurate theoretical framework, and ensuring that education is student centred. 
My objectives for the long term, are to continue developing my reflective ability, expand my understanding of ALN teaching strategies, and improve my comprehension of the concept of innovative thinking. By applying the steps identified above, I intend to develop my practice and reiterate my obligations to student’s progression, health and well-being, in addition to learner’s professional development.
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