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	[bookmark: cysill]Targed/Target 1
Ensure that when presenting findings, I make consistent links between theory and practice.
	I have attempted to link research, theory and personal practice into my writing.
	This can be found within my written response to the question asked and within my reference list. 

	Targed/Target 2
Ensure arguments are developed and supported by relevant literature.
	I have attempted to do this by continued research into relevant literature when discussing strengths and limitations. 
	This can be found within my written response to the question asked and within my reference list.




ECAD5007 – Who Am I Teaching?

Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.

  Within this assignment, I will be critically reflecting upon a chosen intervention that is designed and implemented in order to aid the learning and development of a learner. In accordance with the BERA (2018) Ethical Guidelines, the use of pupil names and school names will be discussed using pseudonyms in order to ensure anonymity whilst discussing the chosen intervention and why it has been implemented to aid pupil progression. (BERA, 2018). Daisy is 10 years old and is currently in year 6, meaning she should be working towards progression step 3 within the Welsh Curriculum. However, Daisy was diagnosed with Developmental Language Disorder (DLD) which causes Daisy to have severe speech, language and communication difficulties which Daisy displays in different ways. (NHS, 2018). For example, Daisy can become very emotionally deregulated during class when she is struggling with work especially within Literacy and causes her to cry. Having DLD means that Daisy struggles to verbally express how she feels and discuss what she is struggling with and results in a guessing game between her and staff members. In addition to this, Daisy struggles to contain information and is unable to remember information that has been given to her in order to complete a task causing her to veer off of task. Lastly, another major struggle of hers is that Daisy has great difficulty in writing and typing as she cannot identify letters and numbers unless they are pointed out to her or written in front of her, meaning she can rarely complete tasks independently. Prior to Daisy’s DLD diagnosis, she was receiving Speech and Language Therapy within her school Ysgol Blue. However, due to the fact that DLD affects only around 7% of children and young people, they were unable to continue this intervention due to her diagnosis not being included within the requirements of the outside agency providing the support. (NHS, 2018). Therefore, Daisy now participates in the intervention of Colourful Semantics provided by the school themselves. Colourful semantics is an approach or intervention used in order to aid spoken and written language development among children and young people. It is a system using colour coded sentences allowing for a breakdown of sentence structure to build understanding of the role of words in a sentence and help to better understanding of word order. (Newman Speech and Language Therapy, 2022). Colourful semantics was created by Alison Bryan with the intention to teach children to associate different types of words with specific colours following a step-by-step process to gradually progress from simple sentences structures to longer and more complex sentence structuring. It was created for children with a range of speech, language and communication needs in order to support those with a reduced vocabulary. The aim of colourful semantics is to assist children with learning new words, producing longer sentences, organising words more accurately, answering questions more fluently and improving their story telling skills. (Norfolk NHS, n.d.). Due to Daisy’s DLD diagnosis displaying each of these struggles, this is more than suitable for her considering her lack of access to Speech and Language Therapy as it will still allow her to build on the skills she is currently lacking.

  Developmental Language Disorder (DLD) has primary effects on language development and skills. However, due to the fact that language intertwines with multiple different cognitive processes including memory, attention and problem-solving skills, DLD causes children to experience cognitive challenges which are indirectly related to their language difficulties. DLD’s main impact is on an individual’s language acquisition and usage, but the impact on cognitive abilities can vary amongst those with the diagnosis. (Webster et al., 2006).  For example, DLD has a large impact on both Daisy’s language acquisition and her cognitive abilities. One theory which suggests how children develop their language skills is the ‘interactionist perspective’ which discuss that language acquisition results from a mix between biological predispositions and environmental influences. This therefore suggests that children learn and develop their language skills through their interactions with parents or caregivers and by having exposure to language-rich environments. Overall, this theory proposes that both instinctive factors of biological mechanisms supporting language learning and environmental factors, such as linguistic input and social interactions, have very important roles in developing language. Whereas in relation to Speech and Language issues such as DLD, this theory implies that children may experience challenges with multiple aspects of language acquisition due to deficits in processing linguistic input or producing language output effectively. For example, DLD can affect different aspects of language development such as phonological development causing challenge in being able to distinguish and manipulate the sounds of language, the inability to grow vocabulary independently resulting in a limited range of words, difficulty in understanding and producing grammatical structures and sentence forms accurately and pragmatic skills which affects children’s ability to use language in social contexts such as inability to follow social cues and maintain conversation. (Bishop, 2006). This therefore can have a large impact on children’s ability to communicate effectively in social, academic and daily life contexts which can be seen within Daisy’s development. 

Socially, Daisy is very reserved in class due to her struggles in being able to communicate and relate to her peers but does have a group of friends both within her class and from younger years in which interacts with when physically playing games rather than having to use communication, such as tag. In Ysgol Blue, students are encouraged to use SNOT (Self, Neighbour, Other, Teacher) as an aid to support their struggles with work. However, due to her lack of pragmatic skills, it has been observed that Daisy struggles to use this and often allows herself to carry on with work independently despite having a lack of understanding of the work and will only communicate her struggles when a teacher is live marking. Academically, Daisy struggles with her phonological development as she very often cannot read words aloud due to not being able to distinguish the sounds of language, and often mispronounces words due to this. However, she is very capable of copying down text written in front of her. But when it comes to independently writing text, she struggles with her grammar and syntax as she cannot produce grammatical structures and form sentences and often has to complete work through visuals such as story boards instead. One other intervention that Daisy could benefit from alongside colourful semantics is Read Write Inc, where this is a focus on phonics development and writing skills development. Furthermore, in day-to-day life, it has been communicated between the school and parents that Daisy does struggle to communicate her feelings, especially when upset and distressed, which has also been observed within school and class time. Due to her limited vocabulary, it often results in teachers and carers having to guess reasons why Daisy is distressed and her having to communicate through nodding or shaking her head. 

On the other hand, one prominent theory of cognitive development is Piaget’s theory of cognitive development. Piaget (1952) proposed that children progress through specific stages of cognitive development which include sensorimotor, preoperational, concrete operational and formal operational stages and each of these stages are characterised by specific cognitive abilities and ways of understanding the world around them. (Piaget, 1977). This theory suggests that children actively construct their understanding of the world through interacting with their environment through engaging in processing including assimilation which is fitting new information into existing cognitive concepts and through accommodation which is to adjust existing concepts to fit in new information. (Piaget, 1977). Piaget (1952) therefore proposes that cognitive development is driven by the combination of biological maturation and through individual experiences within their environment. (Piaget, 1977). Whereas in relation to DLD, children can experience challenges in cognitive development due to the language related difficulties they experience. For example, Daisy often has difficulties in understanding and producing language as previously discussed, which therefore has an impact on her ability to engage in symbolic thought and representational thinking, which according to Piaget’s theory are very important aspects of cognitive development. (Bishop, 2014). Furthermore, another theory that describes children’s cognitive development is Vygotsky’s sociocultural theory. Vygotsky suggests that cognitive development occurs through social interaction and cultural influences and suggests that children cognitively develop through the use of ‘scaffolding’ which is the process of children learning and developing through interactions with more knowledgeable others (MKO’s) such as parents, teachers and peers. In relation to this theory, language plays an important role as a tool for thought and communication, and allows children to internalise knowledge, problem solve and regulate emotion and behaviour. (Vygotsky, 1978). To support this, Vygotsky emphasises the importance of language in attributing to cognitive development which suggests that verbal communication assists in internalising concepts and developing higher order thinking skills in children. (Vygotsky, 1978). However in contrast, DLD can affect cognitive development in relation to Vygotsky’s theory by limiting children’s ability to engage in meaningful social interactions and utilise language effectively as a tool for thought. Due to difficulties in understanding and producing language, children with DLD may have limited opportunities for scaffolding and learning from MKO’s which can delay cognitive development. (Bishop, 2006). As previously discussed, this limitation is displayed by Daisy due to her inability to communicate her feelings and struggles with MKO’s such as parents, teachers and peers around her and being unable to explain what concepts of work she is struggling with and therefore when using the process of SNOT, she does not progress past self and continues to struggle until it is noticed by others.

  According to the Welsh Government in the new curriculum for Wales, progression refers to the continuous development and advancement of students’ skills, knowledge and understanding across the 6 different AOLE’s. (Welsh Government, 2022). The new Curriculum for Wales focuses on ensuring that students make consistent and meaningful progress within their learning journey through building on achievements and previous experiences. The framework provided supports and aids the holistic development of students and promotes not only academic achievement, but also personal, social and emotional progression and promotes the importance of individual learning pathways by recognising and catering for diverse learning needs and abilities. (Welsh Government, 2022).  Furthermore, the framework emphasises the importance of the roles teaching facilitators have in pupil progression by providing high-quality teaching and support, and specifically targeted interventions. It also promotes the importance of the collaboration between educators, parents and specialists to ensure students receive high quality support that addresses their specific needs. Overall, the Welsh Government’s framework for progression aims to create an inclusive and supporting learning environment allowing students to reach their full potential. (Welsh Government, 2022).

In guidance with the Welsh Governments curriculum and aspects of progression, supporting pupils such as Daisy who have DLD in their language and cognitive development requires the use of targeted interventions and accommodating to their individual needs as each child with DLD has different limitations. However, there are multiple ways to support Daisy’s progression whilst catering to her specific needs. For example, the implementation of early intervention would be crucial for supporting her language development which can include speech and language therapy in order to help improve her communication skills and underlying language difficulties. (Conti-Ramsden and Durkin, 2012). However, a limitation of this is that due to Daisy’s DLD diagnosis not being included in the bracket of requirement of needs for Speech and Language Therapy from outside agencies within her local authority due to the rarity and complex needs, she lacks the access to additional highly trained support from professionals, putting her language and cognitive progress and development at a disadvantage compared to those who do have access to this support. Although, before her diagnosis, Daisy did receive Speech and Language Therapy which proved to be very efficient in aiding her progression as she now has a larger vocabulary and attempts to communicate struggles and issues with trusted members of staff and can sometimes ask for support from these members of support but struggles to explain why she needs it. She therefore would benefit with the continuation of this, but due to lack of funding and access, she now undertakes the intervention colourful semantics. Another example would be through the use of Individualised Education Plan, or under the Welsh Government’s ALN Framework, Individual Developmental Plans (IDP’s) that follow students throughout their entire academic career. These plans outline and set specific targets that are tailored to the needs of an individual, which can also include specific strategies to aid progression. (Welsh Government, 2020).  In Daisy’s case, her IDP includes strategies such as the use of the intervention of colourful semantics implemented through groups or 1:1, visual aids such as worksheet templates or story boards to reduce the need for writing, parent and carer involvement, transitional planning etc. However, a limitation to the use of IDP’s is the fact that obtaining and updating IDP’s can be very time-consuming and often require extensive training and main different personnel and agencies to ensure individuals get the support they need, which in return can delay the support individuals receive which was the cases for Daisy during her diagnosis process. (Christenson and Ysseldyke, 1989).

  The main intervention Daisy is currently undertaking is colourful semantics which is a therapy-based approach developed by Alison Bryan in order to support those with language difficulties and semantic language disorders, such as DLD. The approach works by using colour-coded visual cues in order to help children understand and use language through the use of association between different colours and different parts of speech and sentence structure. (Bryan, 1997). Colourful semantics can be implemented by many different personnel such as class teachers, support assistants and parents. However in Daisy’s case, the learning support assistant within the classroom implements this intervention with her, which I was able to observe during my PTE2 and my bridging experience. The LSA in which she undertakes colourful semantics with has appropriate training regarding implementing lower-level interventions such as this, but has no specific training regarding Speech and Language Therapy. Colourful semantics was first introduced within Daisy’s learning by assessing where she currently is regarding her language abilities including her understanding and use of vocabulary, sentence structure and semantic relationships. From observation, there is no official way to assess to progress of language development other than observation of Daisy during class time, socialisation outside of class and through communication with parents and carers. The initial assessment information identified during the introduction of colourful semantics was gather from communication from parents and carers regarding Daisy’s struggles at home, from previous teachers termly assessment results from general learning and struggles within the classroom, from assessment results past from previous speech and language therapy undertaken and from general observation during class time. From identifying areas of strengths and areas needing improvements, a colour coding system was then able to be introduced. For example, during the implementation of Daisy’s colourful semantics, ‘who?’ is associated with orange, ‘what doing?’ is associated with yellow, ‘what?’ is associated with green, ‘where?’ is associated with blue and ‘when?’ is associated with brown. The use of visual aids and examples were introduced to Daisy to aid her in understanding the concept more, which eventually led onto structured activities. 

After the initial introduction to colourful semantics, this intervention can either be grouped based or on a 1:1 level where structured activities such as students matching up images to the corresponding noun, adjective or verb, are introduced. For example, I observed Daisy undertaking this task to build on her sentence structuring, where she placed images such as “the boy” to match ‘who?’, “walked” with ‘what doing?’ and so forth.  Daisy undertakes this intervention both in a group setting and 1:1 so that she can both develop her language skills and vocabulary and develop her social skills. By completing this task in a group setting, where she is pushed into a stretch zone of learning, it allows her to build her knowledge from her peers by being able to observe them and communicate among them. This is implemented based around Vygotsky’s sociocultural theory, where Daisy is encouraged to work with more knowledgeable others in order to expand her understanding and development. (Vygotsky, 1978). These activities first start with simple sentences and the complexity is then gradually increased as children become more proficient. The current step Daisy is on within colourful semantics is semantic mapping, where she is encouraged to identify and organise words based on their semantic relationships within a sentence in order to help her understand the meaning and function of each word in context. This is an ongoing intervention for Daisy where she will be continuously monitored, and the complexity is gradually increased until she eventually transitions into comprehensive school and an evaluation of her areas of strengths and challenges will be based onto her new teachers in order to continue to aid her progression. This particular intervention has been very beneficial towards Daisy’s development and progression as it has allowed her to expand her vocabulary, learn to answer questions, develop a better understanding of nouns, adjectives, verbs and prepositions and develop her story-telling skills as she is now able to complete story boards during literacy. 

   After being able to observe colourful semantics as an intervention and participate in further research, I have been able to identify many benefits to the implementation of this. Firstly, one benefit of this intervention is that it encourages the use of visual representation. By using colour coded visual cues, it provides students such as Daisy with a structured framework for understanding language. This therefore allows for the intervention to be accessible for children who have language difficulties. (Bryan, 1997, pp.211–224). Another benefit is that this allows for children to improve and build on their semantic understanding. Colourful semantics allows children to develop their understanding the meaning and relationships between words within sentences. This then allows for students to improve on their comprehension and expression skills which they can carry throughout both their day-to-day life and academic career. (Bryan and Jeffries, 2011). In addition to this, another benefit of this intervention is that it promotes engagement through the use of colourful materials and interactive activities. The use of these ensures for the enhancement of motivation and participation in learning and practicing their language skills. (Bryan, 1997, pp.211–224). Furthermore, another benefit of colourful semantics is that the skills developed and learnt through this intervention can be generalised to other contexts and settings such as home life which supports broader language development. (Bryan, 1997, pp.211–224). However, despite all these benefits there are potential limitations of colourful semantics. For example, one limitation is that implementing this intervention can sometimes require specialised materials and trainings for teachers and support assistants which can be resource intensive and time consuming. This is something I personally observed as the LSA undertaking Daisy’s intervention was not specially trained in speech and language therapy. (Bryan, 1997, pp.211–224). In addition to this, another limitation is that some children may potentially find colour coded systems and structured activities difficult to understand, specifically children cognitive and attention difficulties. (Dockrell and Marshall, 2015). Finally, despite the fact that colourful semantics has the ability to improve languages skills through the use of structured activities, it could be a potential challenge for children the generalised these skills to everyday communication due to the lack of structure they are used to, which could result in them requiring additional support and practice. (Bryan, 1997, pp.211–224). 


  In conclusion, it is clear that the implementation of colourful semantics as an intervention for pupils with Speech and Language disorders and developmental issues can be a very effective resource in order to aid the progression of learners when implemented regularly. During my bridging and PTE experience, I was able to observe pupils undertaking colourful semantics and through further research I am now able to understand the importance and the benefits this intervention has surrounding aiding pupil progression and in assisting students to meet their personalised targets within education. Despite the inability to be able to properly record pupil progress through testing and documenting data through charting due to the lack of timing teachers and LSA’s have to implement the invention, it is still clear to see progress within students on a day-to-day basis through observation from members of staff both within the classroom and outside the classroom. For example, before undertaking colourful semantics, Daisy struggled to communicate her struggles and feelings to members of staff, especially whilst emotionally deregulated. However, Daisy is now able to let staff members throughout the school know when she is upset or when she is struggling with work but is still unable to discuss why or how without prompting. Additionally, prior to undertaking this intervention, Daisy had great struggle in completing written work or independently describe the contents of images. However, Daisy can now confidently write her name and build sentences more independently. She is also able to very confidently and independently describe the contents of images and often using images and drawings within literacy in replacement of writing in order to build and create stories. It would be beneficial for Daisy’s teacher and LSA to continue communication with the schools ALNCo in order to continue to fully support her learning through the use of interventions suitable for her such as colourful semantics throughout the duration of her time within the school. Due to the schools lack of funding and inability to implement Speech and Language Therapy due to the rarity of her diagnosis, it would be beneficial to continue the use of colourful semantics but with LSA’s being provided with the appropriate training on how to support students such as Daisy further due to her and other students complex needs. In addition to this, Daisy would benefit by introducing colourful semantics at home with her parents and carers where it has been discussed that she feels most comfortable communicating in order to continue her progression with sentence structuring. There is already effective and positive communication between the school and parents regarding her progression, therefore continuing this and providing parents with resources to aid Daisy’s progression at home would allow her to continue to build on skills. Furthermore, it would be beneficial for Ysgol Blue to continue effective communication with Daisy’s Comprehensive school she will be attending in September in order to ensure there are provisions in place for her in order to make her transition more comfortable and allow her to build and positive and trusting relationship with her future teachers. Daisy’s progression in learning and development will continue to increase at a steady and comfortable pace should her person-centred approach and support from those around her around her continue. 
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