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1. Compare and contrast two different play-based approaches, you should include a critical analysis of the curricula guidance. 
Play-based approaches in early years education have been heavily researched over the past decades. Play-Based Activities is where children can actively and imaginatively interact with people, objects, and the environment around them through play (Queensland Government, 2023). 
Play-based activities combine cognitive and physical elements. These tasks can be set as sociable or solitary tasks (Haile and Ghirmai, 2024). While Play-Based Activities is a key component of early childhood education, it is suggested as more beneficial for physical development and interpersonal relationships for children. This is compared to more traditional learning approaches that are often used in practice (Education Endowment Foundation, 2023). However, Play-Based Activities carries risks, particularly if the approaches are not planned or structed correctly as they may not be appropriate to meet children’s learning needs and interests (UNICEF, 2018). Our Kids (2023) support the above further stating that use of play-based approaches can offer too much flexibility within the classroom. For example, children can choose their own learning and change activities when they feel content with their task. 
Rowan (2022) state that the Reggio Emilia approach is a play-based approach that is centred around the child and their unique surroundings enabling the child to develop. Gardner and Jones (2016) support Rowan (2022) further stating that Reggio Emilia approach puts emphasis on the child’s role within their own learning, the learning environment and the role of the practitioner to support further learning. Welsh Government (2015b) support the above further stating that following the reform of the Curriculum for Wales in 2015 there has been an emphasis on P-BA that has been supported through research on the Reggio Emilia approach and other play-based approaches. However, Mineo (2023) asserts that the Reggio Emilia approach is not considered an educational model where frameworks and standards must be obtained. Additionally, practitioners can feel unable to utilise play-based learning alongside the curriculum framework and continue to assess and track a child’s individual progression (Stokes, 2023). 
Pang and Simoncelli-Bulak (2017) suggest that children’s language skills develop rapidly when children are given opportunities to listen and use language through use of play based activities. The National Literacy Trust (2024) supports Pang and Simoncelli-Bulak (2017) further expressing that play supports children’s cognitive development and enhances the children’s problem-solving abilities within an organic environment. Furthermore, through play-based approaches children can develop their emotional responses and social abilities (NiDirect Government Services, No Date).
Gueterbock (2016) state that similarly to Reggio Emilia the Montessori approach also places emphasis that the child is central within their own learning. For example, practitioners use the national curriculum alongside Montessori approaches to support cross curricular learning (Progressive Education, 2022). Community Montessori School (No Date) support the above further expressing that when this approach is used children support their own development. Furthermore, children communicate and work alongside each other enhancing the development of skills such as problem solving and making adaptations when communicating with one another. Moreover, nurturing independence from early stages of their learning (King, No Date). Bronfenbrenner’s Ecological Theory (1995) support both Montessori and Reggio Emilia approaches through placing the child in the centre of their learning (Bronfenbrenner (1995) cited by Perron, 2017). Aljabreen (2020) support Perron (2017) further expressing that the child is perceived as a competent individual within their learning that enable their development, through use of their values and interactions with adults, peers and their world around them. 
However, Montessori (2017) state that the Montessori approach is recognised by a wide range of practitioners within the early years. International Montessori Schools (No Date) support the above further stating that Montessori approaches encourage development within multi-age groups of children. However, Gould (2023) state that schools rarely offer multi-age classrooms as this can be challenging for practitioners to challenge individuals learning and offer effective adaptations. Cronin (2019) support Gould (2023) however also state that primary schools can offer mixed age group classes where necessary, such as when classes are merged to create full classrooms to save on expenses.
Similarly to Reggio Emilio Approach, the Welsh Curriculum emphasises the practitioner's role when assisting children's learning (Birinci, 2017 and Welsh Government 2015a). Raintree International School (2025) further state that practitioners are co-learners within the classroom, observing, listen and guide the child’s learning based on their natural curiosity during tasks. Furthermore, practitioners are encouraged to develop strong relationships with the children exploring their interests and how the individual children learn within their environments (Bucher, 2023). Scottish Government (No Date) support the above further expressing that practitioners should encourage children to participate within risk taking activities that support holistic learning within their environment. For example, children are provided with well-planned environments that encourage a child to explore within a controlled and safe environment. 
Aljabreen (2020) support the above further expressing that practitioners should be knowledgeable, understanding building key relationships, making appropriate adaptations that correspond with curriculum, and scaffold children’s learning where needed. However, Nesbit et al., (2021) state that practitioners can feel restricted in allowing play-based learning and risky play due to pressures such as adherence to health and safety. Furthermore, practitioners can also feel less confident in implementing play-based learning and risky play due to feeling they lack understanding or training to support play-based learning. 
Equally Progressive Education (2022) state that use of the Montessori approach also encourages practitioners to observe and guide children when learning allowing them to develop independence whilst fulfilling their potential. Marshall (2017) supports the above further expressing that the Montessori method highlights the dynamic of practitioners, children and their environment. For example, environments should be prepared for the children to progress and develop independently with guidance, where appropriate from practitioners (Early Education, 2023 and BirthTo5Matters, 2021). This is further supported by the Welsh Curriculum to encourage responsibility and independence of the individual child (Welsh Government, 2023a). 
However, Meinke (2019) states that there are different methods of implementing Montessori approaches in settings. In addition, settings can incorporate key principles from the Montessori approach within settings. However, to become a Montessori setting practitioner must possess a high level of education for a Montessori practitioner's status. Education Endowment Foundation (2023) support the above further suggesting that it is key to support staff in preparing and implementing play-based approaches within the settings. Jian and Pane (2020) support the above further expressing that practitioners can be challenged with making adaptations regularly to support the child’s navigation of their own learning. Furthermore, children often change their mind when play-based activities are used, this can be difficult to support activities with the curriculum following the pressures of assessments and tracking the children’s progress (Stokes, 2023).
Magnet Schools (2020) state that within the use of the Reggio Emilia approach the environment is a key aspect of a child's learning. For example, the environment supports children to learn from experiences and individual interests encouraging appropriate communication peer to peer or with key adults (Pang and Simoncelli-Bulak, 2017). BirthTo5Matters (No Date A) support the above further expressing that when a child is exposed to an enabling environment, the child can choose their play developing their confidence when making decisions.
Similarly, as the Reggio Emilia Approach Marshall (2017) state that use of Montessori approaches also supports children to develop key skills that are needed prior to sitting and putting pen to paper through play-based approaches. For example, children need to develop their fine motor skills such as having ability to control hand movements that support skills to write. BirthTo5Matters (No Date B) support the above further suggesting that appropriate resources available for children within the learning environment encourages children to determine tools and items that are needed to further develop their learning.  Moreover, providing a wide range of activities within the setting provides opportunities for children to develop holistically such as emotionally, socially and develop problem solving skills (Early Years Alliance, 2019a). Renaissance Montessori School (2020) support that above expressing further that the Montessori approach places emphasis on the use of natural materials, that offer a range of sensory opportunities for the child. 
However, if staff are not provided with appropriate training this can impact how they perceive play-based learning (Early Years Alliance, 2019b).  Leicestershire County Council (2025) support Early Years Alliance (2019b) further stating that learning is enhanced when practitioners are confident and adequate in understanding the impact of their practice on child development. Furthermore, practitioners should be offered adequate training to support their knowledge development. National Education Union (2025) state that there are continued budget cuts within education over recent years. Fletcher (2025) supports the above further stating that more in house and low costing training opportunities will be offered where appropriate. Zhou (2024)
 support the above further stating that settings may have differences within their resources due to differences within budgets, impacting on how practitioners create enabling environments for children to experience play-based activities. Furthermore, staff within early years settings often feel there is no room for professional development, in turn this leads to a higher level of staff turnover. 


2. Considering the concept of the ‘Unique Child’ , critically evaluate methods of assessment, progress tracking and age or stage related development models within play-based curricula.
Many countries are now adopting P-BA within their curriculums; all the countries within the United Kingdom have implemented P-BA. The Welsh Government have embraced change within the curriculums. The curriculum for Wales, which was developed in 2015 and released in 2018, is based on five key progression steps that supports practitioners to enable holistic learning and development for children as individuals. Whilst developing children’s pride and understanding of their heritage and surrounding area empowering practitioners to have flexibility to adapt their curriculum to support their children’s learning (Welsh Government, 2021 and Welsh Government, 2020). Macmbinji and Hussein (2024) support the above further stating that Play-Based Activities offer flexibility for practitioners to adapt lessons that align with the interests and skills of the children supporting inclusivity within the classroom. 
Worcestershire Government (No Date) states that the unique concept of the child is when practitioners consider children as individuals who are forever learning. For example, in turn this supports children’s individuality, identify their motivations through supporting their unique needs (BirthTo5Matters, No Date B). Grenier (2025) supports the above further expressing that children develop and learn in a range of ways over a range of time. Department for Education (2024) support Grenier (2025) further stating that not every child can develop within a certain pattern, and practitioners should recognise the child’s development stage and support from this stage.
Education practitioners can also now implement consistent approaches for learners from the ages 3 to 16 years including Play-Based Activities. This allows practitioners to provide support for the children individually facilitating appropriate adaptations for the child to reach their potential through focus on the stage of the individuals development not age (Welsh Government, 2015a and NDNA, 2024). Although, many countries in the UK are implementing Play-Based Activities within the frameworks and curriculums, there are still variations to practitioner’s understandings of Play-Based Activities providing various forms of implementation (UK Government, No Date B and Khalil et al., 2022). However, HFL Education (2024) states that educational environments can be fast paced that can result in barriers to considering the child as unique learners. For example, each individual child has different environments and interactions prior to attending school and at times this can be difficult for practitioners to understand the importance of positive interactions.
A tool that is often uses within the early years settings is the Sustained Shared Thinking and Emotional Well-being Scale (SSTEW), this tool aids assessments to be conducted to evaluate support that’s provided by professionals within the setting (Coventry County Council, 2019). Furthermore, use of the SSTEW tool supports practitioners to gain a holistic understanding of the child’s development that has been created from research of theories that best support offering quality provision (Welsh Government, No Date B and Howard et al., 2018). Siraj et al., (2023) further suggest that the SSTEW tool is scored from one to seven, identifying where amendments to provision are necessary to support enrich environments and appropriate scaffolding and questioning being offered. 
Education Scotland (2017) states that assessments are implemented to support practitioners to assist in children's learning, identifying the child's understanding and abilities. For example, practitioners use assessments to support their understanding of the individual child's learning progress, identifying how to enhance further development with set activities that are provided within the setting (Welsh Government, 2022). Washtenaw Community College (No Date) support the above further expressing that the use of assessments is beneficial to the development of the curriculum and teaching methods that are employed in education settings. Steele (2019) also endorses the above further stating that assessments support children to lead their learning, further promoting them to better understand what is needed to progress in their development. Department of Education (No Date B) support the above stating further that assessments offer practitioners the ability to provide children’s parents with an overview of their child’s development and gain a better understating of their learning abilities. 
The Education Hub (2020) states that practitioners within the early years should use assessments that have a holistic perspective on the individual child's learning. Vygotsky’s sociocultural theory (1978) supports the above further suggesting that through play-based learning children can demonstrate what they are able to do, leading to identifying at what stage they need support with their learning (Vygotsky (1978) cited in Zhou, 2024). Furthermore, identifying support the practitioner should offer to support children within their learning.
Similarly, to use of stage not age assessments the use of learning stories is often used in settings to track play-based learning. Escamilla (2021) support The Education Hub (2020) further expressing that the use of learning stories is not a commonly used assessment tool. Furthermore, learning stories are created based on the individual's values and environments that are written by practitioners that observe the children's activities within their environments observing the use of language and decision making in play. Pack (2016) asserts that individuals write the story using descriptions of what has been observed. The practitioner will then read the story to the child making modifications where the child sees appropriate, before preparing how the play-based learning could be enhanced for the individual child. This is then shared with parents or carers of the child to allow them to support the child’s development. 
However, Care Learning (2025) state that use of learning story assessment tool can be time consuming due to the practitioner needing to take time to observe the child during play-based activities, writing the story and reflecting with the child. For example, this can impact on the time that practitioners spend with children within the setting. Krieg (2017) support Care Learning (2025) further stating that practitioners must have a good understanding of the child that is being observed.
Moreover, the assessment framework guidance asserts that practitioners feel there are barriers when conducting assessments. For example, settings may feel that assessments can be time consuming, resulting in the time practitioners spend supporting the child's learning within play-based activities (Perth & Kinross Council, 2024). Zhou (2024) support the above further expressing that staffing could also be a barrier when conducting assessments as when there are high staff turnovers it can be difficult in maintaining high standards of training. This can impact on the children’s development as staff may not understand the quality of appropriate questioning to support a child’s development. 
University of Oxford (No Date) state that assessments have shifted to become more inclusive focused for all children. For example, there has been a highlight in learners with additional needs needing adaptations to provide equal opportunities for all learners whilst maintaining standards. Department of Education (No Date B) support University of Oxford (No Date) further stating that planned activities that support the curriculum, and appropriate linking between observations and learning can support children on an individual basis to develop. Through use of strength-based approaches supporting practitioners to identify what support is needed to progress within their development (OECD, 2025). 

3. Write a blog suitable for a professional publication (for example, Nursery World, Small Talk) linked to considerations needed when implementing a play-based curriculum/curriculum changes. 
Supporting Additional Learning Needs within a play-based curriculum. 
UNICEF (2018) state that learning through play is a key factor within education, as this supports life-long learning and the child’s unique development. National Literacy Trust (2024) support UNICEF (2018) further stating that play enables children’s development of relationship building, their independence within a safe space for children to build their resilience. However, this can prove difficult at times for children with Additional Learning Needs, and settings should be adaptive within the curriculum and respond to the child’s individual needs to support their learning and development (Department of Education, 2021). 
Snap Cymru (No Date A) suggest that Additional Learning Needs (ALN) is used to describe when a child has difficulties or disabilities that impact on how they learn. It is further stated that children with ALN often need access to alternative ways of learning (Swansea Council, 2023). 
Senedd Cymru (2022) state that the new curriculum has taken a shift away from the previous expectations. Furthermore, the new curriculum proposes that settings shift to promote purpose-led opposed to previous content-based. Welsh Government (No Date C) support Senedd Cymru (2022) further stating that the new curriculum within Wales has offered practitioners more flexibility within learning that’s provided by the setting. For example, implementing this new curriculum has supported practitioners with breaking down the barriers through use of alternative learning for individual children. UK Government (2024) supports the above further stating that the UK Government have recently launched a review for the Curriculum and Assessment, that will support identifying the barriers that remain present particularly for children who have Additional Learning Needs. Dewis Cymru (2023) support the above further expressing that ALN can be longer term or short-term needs being presented by the individual child. These could be difficulties with processing, behavioural, social an emotional or medical needs that could affect their progress within their learning environment. 
There has been a new legislation implemented in Wales for children with ALN, Additional Learning Needs and Education Tribunal (Wales) Act 2018. UNCIEF (No Date A) support the new legislation within Article 23 of the United Nations rights of the child. Furthermore, stating that children have the right to have equality within the community and places responsibility on the Government to support all children. 
Kight and Lothian (2024) state that the new legislation supports learners from 0-25 years of age, where this has become a legal requirement for settings to follow from 2022. Senedd Cymru (2022) support the above further stating that the new curriculum will aid practitioners to work alongside the curriculum and Individual Learning Plans (IDP) for appropriate interventions and adaptations that are required for the individual child. Snap Cymru (No Date B) support Senedd Cymru (2022) further stating that IDP’s are legal documents that describes the individual child’s difficulties highlighting the action that is required to support their development. Moreover, the IDP is reviewed annually, however this can be reviewed when necessary if the plan does not support the child's development or support their progression. 
However, Newport County Council (2025) state that parents and carers can contest the IDP if they disagree with the proposed IDP, or if the school disagree with the need of the IDP implementation for the individual child. Furthermore, it is stated that the new IDP proses is created on a child-centred approach where the parents are a part of creating the IDP, supporting settings to overcome disagreements of how support is implemented. Estyn (2024) suggest that following the implementation of the new ALN legislation there has been an increase of children who require an IDP. Moreover, this is believed to be due to uncertainty from settings around classifications of implementations of IDP’s. Children’s Commissioner for Wales (2025) support the above further stating that in turn this is affecting how support is offered within provision for children with ALN. For example, children are being offered a reduction in their school hours due to provisions feeling unable to meet their needs or controversially children being denied support due to the setting feeling the child does not meet criteria for an IDP. 
Welsh Government (2024) state that the curriculum supports the holistic development of a child as an individual. Further stating that when the practitioner understands the child’s interests, they are more attune with the child’s learning engagement. Welsh Government (2023b) state that when implementing the new curriculum into settings there are three key enablers that support learning for all types of learners. Moreover, enabling environments, engaging experiences and enabling adults should be supported with play-based learning, outdoor environments and use of observations. 
Concentrating on one of these key aspects Early Years Alliance (No Date) state that outdoor play is a key role in children's development, as outdoor play can support children with ALN to engage in activities. Further stating that this is due to the children having the flexibility to move freely between their activities organically. Janik-Blaskova and Kilgour (2024) support the above further stating that within play-based activities children can create their own narrative of how they learn, and children are more equal when participating in play-based activities. Walther (2019) support both Early Years Alliance (No Date) and Janik-Blaskova and Kilgour (2024) further stating that when play-based approaches are used children make expected academic growth and beyond. Further stating that this due to practitioners providing well planned activities that are assessed well within the areas of learning set out within the curriculum. However, practitioners must have a good understanding of child centred approaches and understanding on how to fully meet the individual child’s needs (Welsh Government, 2024). Estyn (2024) support the above further stating that the new ALN act was put in place to further support children with additional needs, however it states that this has been challenging for practitioners to implement during the early stages of the new legislation. Further suggesting that due to the continuing budget cuts within the education sector this is impacting on providing the services that are needed to support children with additional needs. 
Additionally, settings should ensure that the children’s environment is inclusive to all learners where practitioners appropriately respond to the child and meet their needs (Wrexham County Council, 2025). Denbighshire County Council (No Date) support the above stating that each child should have access to a teacher that is appropriate to all learners including children with ALN needs. Furthermore, making strong links between the child’s wellbeing and their outcomes that is aligned within the curriculum (UK Government, 2021 and Welsh Government, 2024). 
UNICEF (No Date B) state that every interaction with a child is a form of communication, this is created from verbal discussions, tone of voice to body language that impacts on how a child develops emotionally. Furthermore, when practitioners actively listen to a child this supports them in feeling heard and understood that supports their connections whilst supporting their language skills (Department for Education, 2022). Queen Margret University Edinburgh (2023) support the above further stating that in turn this supports the holistic development within the child’s learning.
To conclude, it is key to support each child individually when supporting play-based learning particularly when the child presents with ALN. However, this can prove difficult to sustain as challenges to the implementation of the new ALN act are yet to be amended due to the early stages of implementation. Practitioners are required to adapt the child’s individual learning around the child supporting them in achieving at their individual pace with the appropriate guidance from practitioners.

AI was not used throughout this assignment. 
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