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Using an appropriate Model of Reflection reflect upon your placement/work opportunity. Your professional reflection should reference relevant theories (e.g., career development, personal development, social sciences and sector leading practice as appropriate).

Description – what happened?

 Once a week myself and another student on my course hold Peer Assisted Learning (PAL) session for the level 4 students. At one of our first sessions on the 19th of October we were approached by several students in the session seeking guidance on how to deliver presentations in a live setting, despite neither of us having first-hand experience in that particular context. As this was something that was expected from them in their first assignment. For this self-reflection I will be using Gibbs’ model of reflection.

Feelings – what were you thinking and feeling?

 With neither of us having first-hand experience (Dewey, 1938) in delivering live presentations face-to-face (Blöte, et al. 2009) this made me experience a sense of panic (Blöte, et al. 2009; Berg, et al. 1998; Baker, et al. 2004). Not knowing what to say; I knew that I had to confess (Kassin, and Gudjonsson 2004) straight away that this particular context is something that neither myself nor the other PAL mentor had personal experience with (Snyder, et al 2016; Dewey, 1938). By confessing, this made me feel apprehensive and anxious (Cohen and Stern, 2017; Patulny, et al, 2019) that the students would feel that I was not equipped or experienced enough to be a mentor for PAL (Dewey, 1933; Dewey, 1938). This made me feel incompetent (Cohen and Stern, 2017; Patulny, et al, 2019). I then followed on from that by giving them advice (Gentile, 2010) on how I delivered live presentation online, letting them know the tips that worked from me, I could not help but feel like what I was saying was falling on deaf ears (Feng and Magen, 2016; Chentsova-Dutton and Vaughn, 2012), like my advice was non valid (Feng and Magen, 2016), and that I could have been giving non effect advice (Feng and Magen, 2016; Chentsova-Dutton and Vaughn, 2012), as everyone in the room all knew that I had never delivered a live presentation face-to-face, and that online presentations were different to live in the room. I then felt this sense of pressure (Linder, et al. 2019) to deliver on that question for the following session. After finishing the session, I felt uncertainty and self-doubt (Dewey, 1933; Cohen and Stern, 2017; Patulny, et al, 2019) that maybe mentoring was not right for me (Dewey, 1933; Cohen and Stern, 2017). I felt that I was not the right person (Dewey, 1933) to be giving advice (Feng and Magen, 2016; Chentsova-Dutton and Vaughn, 2012) to other students, as I could not relate to their experience (Dewey, 1938). 

Evaluation – what was good and bad about the experience? What went well and what went badly?   
  As a mentor for PAL I plan sessions around the level 4 modules content (UWTSD, 2023a; Furmedge, et al, 2014). Study skills (UWTSD, 2023b) was not something that I thought was delivered by PAL, only the contents of their assignments (UWTSD, 2023a). Symbolic interactionism shows how important these questions are as a way for people to talk to each other, share information, and learn (Mead, 1934; Blumer, 1969). Asking questions changes the way the mentor relationship works and helps people make sense of things (Mead, 1934; Blumer, 1969). Taking Goffman's (1959) frontstage/background theory into account. I am able to see this as a learning stage for me (Walle, Samson and Dukes, 2022). I may not know something at the time, but it will make me go and research the question for next time (Cottrell, 2019). Everyone seemed accepting when I explained that I had not actually delivered a presentation live in the room before but would do my best to advise them nevertheless, even if I could not speak from personal experience (Dewey, 1938). Looking at the epistemology of the interpretivism paradigm (Weber, 1991) I have no idea whether my advice was helpful (Feng and Magen, 2016) since they requested for further advice on the same topic the following module, when they had to do another presentation, and I still had yet to give a face-to-face presentation myself.  

Analysis – what sense can you make of the situation?

 Ethnomethodology shows that social order is something that is made through relationships between people (Gerst, Krämer and Salomon, 2019). When new students want to know how to study more effectively, they count on their peers to give them reliable and useful information (Gerst, Krämer and Salomon, 2019; Ward, 2013; Buell, et al, 2018). It is only natural that they will ask other students for advice (Gerst, Krämer and Salomon, 2019; Ward, 2013; Buell, et al, 2018) and support with skills surrounding assignments as they see us as students who have already done the modules they are currently undertaking (Gerst, Krämer and Salomon, 2019; Buell, et al, 2018). Taking on the role as PAL mentor I was already aware that I would be asked questions (Fiengo, 2007) that I might not know the answer to. By referring to Goffman’s (1959) Theory of frontstage backstage, being asked this question, on reflection is not as unexpected as it felt at the time (Travers, Morisano and Locke, 2015).

Conclusion – what else could you have done?

 Touching on Mead’s (1934) I and me theoretical perspective as well as Goffman’s (1959) theory of frontstage backstage I can see why I felt anxious at the time (Cohen and Stern, 2017), and I was left with the idea that I was under pressure (Linder, et al, 2019) to know what to say and do the next time I found myself in a position similar to this one. Using the Universal Design of Learning’s (UDL) theoretical approach (Glass Meyer and Rose, 2013) we could have practised giving presentations by getting everyone to deliver a mock presentation (Enser, 2017), we could have collectively looked up hacks and tips for giving live presentations (Cottrell, 2019), as well as finding online videos demonstrating how individuals can deliver effective face-to-face presentations (Massey, 2009).

Action plan – if it arose again, what would you do?

 I expect this to arise again (Dewey, 1938; Dewey, 1933) as I will be continuing with PAL mentoring for the next following academic year. Reflecting on this through a ethnomethodology (Gerst, Krämer and Salomon, 2019) lens I am expecting this question to be asked in one of the first PAL sessions (Gerst, Krämer and Salomon, 2019; UWTSD, 2023a) for the next academic year. Drawing upon the interpretivism paradigm (Weber, 1991), it is evident that in the absence of prior experience in delivering presentations in person, I am unable to offer first-hand insights or helpful advice in regards to my lack of relevant expertise (Feng and Magen, 2016; Chentsova-Dutton and Vaughn, 2012). For this I have already spoken to my PAL supervisor, she advised me to seek an appointment with study skills (UWTSD, 2023b) to practice my own skills on live presentations (Van Emden and Becker, 2022; Bradbury, 2006). I have currently made a study skills (UWTSD, 2023b) appointment on June 7th at 10:00 am with student services (UWTSD, 2023c). By embracing Maslow's concept of self-actualization (Maslow, 1970), I am actively seeking personal growth and improvement in delivering in-person presentations. Through my efforts and engagement in learning opportunities, I am therefor taking the appropriate steps toward reaching my fullest potential in mentoring (Maslow, 1970). Once I have experienced the study skills session (UWTSD, 2023b), I plan on advising (Chentsova-Dutton and Vaughn, 2012) the student in the sessions of student service (UWTSD, 2023c) with regards to their study skills session (UWTSD, 2023b), advising them (Chentsova-Dutton and Vaughn, 2012) on what they did for me and how it helped me, That is, as long as I find that it does help me. I plan on adopting a more UDL approach (Glass Meyer and Rose, 2013) and doing research (Lucas, 2006), by exploring online videos that help on how to deliver live, face-to-face academic presentations (UWTSD, 2023b; University of Sheffield, 2023). I also plan on creating a session around a mock presentation (Van Emden and Becker, 2022; Bradbury, 2006) so that we could all practice together as a group. Finally, I intend to research (Lucas, 2006) presentations tips and hacks online by the end of august ready for my sessions beginning in the new academic year.






















Description – what happened?

 For this reflection I will be using Gibbs’ model of reflection.  Once a week myself and another student on my course hold Peer Assisted Learning (PAL) session for the level 4 students. There was a stretch of time during which no students showed up to the sessions; thus, I decided to talk to my PAL mentor about the situation. She advised that I drop into the level 4 lecture and speak to the students about PAL.

Feelings – what were you thinking and feeling?

 At first, the concept of dropping into the level 4 lectures did not sit well with me (Berg, et al, 1998; Baker, et al, 2004), and it made me uncomfortable, apprehensive, and nervous (Blöte, 2009).  Speaking in front of large groups of people is difficult for me (Blöte, 2009). Yet, I felt disheartened and a little bit irritated when students failed to attend the sessions, particularly when they asked us to go over certain topics in sessions then did not show up to them after we had planned activities and arranged our free time to put on these sessions.

Evaluation – what was good and bad about the experience? What went well and what went badly?

 As a mentor for PAL, I plan sessions around the specific content regarded to their assignments (UWTSD, 2023a). By using an ethnomethodology approach (Gerst, Krämer and Salomon, 2019), when welcoming suggestions from students for future topics (Chase, 2016) I am providing an opportunity for students to influence the content and direction of the sessions. This then establishes an expectation that students have a voice and that their suggestions are taken into account in shaping the session agenda. Despite the fact that it was terrifying to think about entering a level 4 lecture (Berg, 1998; Patuln, 2019). By appling Goffman’s (1959) theory of frontstage, backstage I knew it was something that I had to do, not just to encourage and advise the students about PAL (Wartick, 2001; UWTSD, 2023a) but also for myself. Speaking in a room of people big or small is an obstacle I find myself still needing to overcome (Blöte, 2019). After I left the level 4 lecture, I felt a sense of accomplishment (Cohen and Stern, 2017), even if I was only in there for 5 minutes. As well as that positive note, by popping into their lecture encouraged more students, new and old to attend the following PAL session (Wartick, 2001).

Analysis – what sense can you make of the situation?

 Anxiety is a natural emotion that a lot of people experience (Berg, 1998). Public speaking is a skill that people acquire over time (Blöte, 2009). By embracing Dewey's (1938) pragmatism theology, I have come to recognise that venturing beyond my familiar boundaries and delivering a brief overview of the PAL sessions during a level 4 lecture has equipped me with valuable skills for future circumstances (Furmedge, et al, 2014; UWTSD, 2023a). It is understandable that not all students who enrol in university require assistance or support (UNESCO, 2023) with their academic assignments or study skills (UWTSD, 2023b; Cottrell, 2019). It is important to recognise that certain students who participate in PAL sessions may not attend all of them (Wartick, 2001), as they may not require assistance or guidance pertaining to the subject matter covered in that particular session (UNESCO, 2023). Recognising that the sessions' content may not be universally applicable (Furmedge et al, 2014). This aligns with the fundamental principles of the interpretivism paradigm as outlined by Weber (1991). It acknowledges that the provision of comprehensive support and assistance may not be necessary for all individuals (Wartick, 2001; Chase, 2016). Upon reflection this is now not as disheartening as previously experienced (Moon, 2007).

Conclusion – what else could you have done?

 Initially, I experienced a sense of discouragement (Cohen and Stern, 2017) upon observing the absence of students during certain sessions (Wartick, 2001). However, I failed to consider the possibility of remote learners, completely alienating them (Dixon and Dutts, 1956 pp 2-17; Arenas, 2022). By providing a service for student on campus but not to those who are distant learners (Dumford and Miller, 2018). This follows UDL concepts of providing multiple means of representation (Glass Meyer and Rose, 2013). Thanks to the ideology of globalisation (Giddens, 1990), It would have been feasible to provide online access to the sessions in addition to in-person attendance (Fathima and Savitha, 2021), thereby accommodating individuals who were unable to participate in the sessions in person (Dumford and Miller, 2018). In retrospect, by applying interpretivism (Weber, 1991) and UDL’s (Glass Meyer and Rose, 2013) perspectives it would have been prudent to inquire with the students regarding their preferred days and times for the sessions, given that their availability may not be uniform (Dumford and Miller, 2018)

Action plan – if it arose again, what would you do?

 I am continuing PAL (UWTSD, 2023a) for next year from September, I plan on adopting a Social Cognitive Career Theoretical (SCCT) (Brown and Lent, 2005) approach by creating a plan by the end of September for the new academic year. It is essential to consider my own self-efficacy in fulfilling my role as a PAL mentor (Bandura, 1997; Brown and Lent, 2005), by reflecting on my past experiences, strengths, and areas for growth, and identify strategies to enhance my self-efficacy in supporting students effectively (Bandura, 1997; Brown and Lent, 2005). Thanks to globalisation (Giddens, 1990) I will propose a plan which will involve the creation of a form that will solicit the email addresses of students in line with GDPR (GDPR; 2018; UWTSD, 2022; UWTSD, 2018), with the option of adding them to a PAL Microsoft Teams tile (Microsoft, 2023). The Microsoft Teams tile will be created by the first week of the academic year. This will enable the facilitation of online (Fathima, and Savitha, 2021; Dumford, and Miller, 2018) as well as face-to-face PAL sessions (Furmedge et al, 2014; Buell, et al, 2018). I will be requesting that the lecturers upload the same form to the level 4 modules on Moodle (UWTSD, 2023d), with the hopes that this will be done by the end of September, making this available and accessible by the time I attend the first level 4 lecture. Upon attending their initial lectures, I intend to bring the form to their attention. Additionally, I will be asking that the lecturers could put my university email address on the module tile in Moodle (UWTSD, 2023d) by the end of September. This would enable them to contact me directly should they have any questions or concerns (Fiengo, 2007) that they prefer not to address in a public forum (Blöte, 2009).
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