Good morning, my name is Zoe. Today, I will be reflecting on my John Muir scrapbook and critically analysing the concept of sustainability in relation to children. I will also explore how we can ensure that children develop a meaningful understanding of nature. 
In my scrapbook, I chose to explore my grandparents’ garden. I selected this location because it holds deep personal significance it is a place where I have grown up and created lasting memories. My grandparents have lived in their house since my mother was a child, and she spent much of her own childhood in that garden. When she had my sister and me, we continued the tradition, spending our own childhoods there as well. 
I also chose my grandparents’ garden because it holds a special connection to my Bampi. For as long as I can remember, he was the one who lovingly tended to the garden. However, he was recently diagnosed with dementia and can no longer care for it the way he used to. Creating this scrapbook felt like a way to honour his work and preserve the memories of what he used to do. It is my way of keeping that part of him alive.
[bookmark: _Int_Ah5vwm6w]In my exploration, I focused mainly on the flowers in the garden. Since my Nana has taken over caring for it, flowers have become the main feature. She has a real love for them, and her passion is clear in the variety and colours that now fill the space. While there are still a few fruit trees and some vegetables, the garden today is much more about beauty and calm reflecting her personality and what she enjoys.
[bookmark: _Int_EMSK5yt8]While working on my scrapbook, I did learn a few new things about the garden even though I have spent most of my childhood there. One thing that really stood out was finding out that our family dog, Jesse, who passed away a few years ago, is actually buried beneath the apple tree. My grandparents planted the tree in her memory, so they would always feel like she is still there with them. I found this incredibly moving, and it made me see the garden in an even more meaningful and emotional way.
Another interesting fact I learned about my grandparents' garden is that they used to sell the fruits and vegetables they grew. Quite a few people in the local community would buy from them, and I imagine it was because everything was homegrown which always seems to taste better. This shows how their garden was not just a personal space, but also a small, sustainable way of supporting others with fresh, local produce.
[bookmark: _Int_TD3xZ2bD]While creating my scrapbook, I also took some time to learn about John Muir himself, and I came across a few things I found interesting. Before this project, I had not even heard of the John Muir Award, but I now see what an amazing opportunity it offers. I think it is a fantastic programme for schools to use with children, as it combines fun outdoor activities with valuable learning experiences. It encourages children to connect with nature in a hands-on, meaningful way, which is so important in today’s world.
I also discovered that the John Muir Award has been around since 1983, and it recently celebrated its 40th anniversary. That is 40 years of encouraging people especially young people to care for and connect with some of the wild places across the UK. I found it inspiring to see how long the award has been making a difference, and how it continues to help people build a deeper appreciation for the natural.
If I had the chance to redo my scrapbook, there are a few things I would do differently especially with sustainability in mind. Firstly, instead of buying a new scrapbook, I would reuse cardboard boxes from Amazon or other home deliveries to create my own. I would also be more careful with how I used paper for example, by fitting more pictures onto each printed page to avoid waste. And for the drawings I included, I would use scrap or recycled paper rather than using a new sheet each time. These slight changes would help reduce waste and make the project even more eco-friendly.
I am so thankful I had the chance to take part in the John Muir Award. It gave me the opportunity to not only learn more about nature but also to discover new things about the garden I have grown up in things I had not even known before. This experience has deepened my appreciation for the natural world around me, and I am grateful for the lessons it has taught me.
Thank you for taking the time to listen to my reflection. I will now move on to my academic critique of sustainability.
Firstly, what is Education for Sustainable Development and Global Citizenship (ESDGC). According to the Welsh Government (2012), ESDGC aims to equip individuals with the knowledge, skills, and understanding needed to address major global challenges affecting both people and the planet. These challenges can include anything from climate change and global warming to fuel and food shortages (Welsh Government, 2012). The purpose of ESDGC is to prepare learners to think critically, make informed decisions, and take responsible actions that contribute to a more sustainable and equitable world (UNESCO,2024). 
 ESDGC is important because it helps learners understand the complex and interconnected challenges facing the world today, while empowering them to take meaningful and responsible action (Welsh HE Institutional ESDGC Group, 2010). In the context of global issues such as climate change, inequality, and conflict, ESDGC promotes critical thinking, empathy, and active citizenship (Welsh HE Institutional ESDGC Group, 2010). It equips children and young people with the knowledge and skills needed to make informed decisions about how they live, what they consume, and how they engage with the world around them (Adran and Oes, 2008). By embedding sustainability and global awareness into education, ESDGC helps to develop individuals who are not only environmentally conscious but also socially responsible (Welsh Government, 2012). 
In the Curriculum for Wales, ESDGC is embedded across all Areas of Learning and Experience, rather than taught as a separate subject (Adran and Oes, 2008). It focuses on key themes such as climate change, global inequality, identity, health, and sustainable living (Adran and Oes, 2008). Through an integrated approach, learners explore real-world issues, develop critical thinking skills, and understand the impact of their choices on the environment and society (Aber.ac.uk, 2025). Schools are also encouraged to support ESDGC through practical activities like eco-projects and community engagement, helping children apply their learning to create a more sustainable and fairer world (Tinney, 2021). 
There is no age that is too young to begin learning about the world what matters is how the information is shared. Research from organisations like Save the Children (2022) and NAEYC (2021) shows that even young children benefit from age-appropriate conversations about global issues. Introducing ideas such as fairness, caring for the environment, and cultural diversity helps children develop empathy and a sense of responsibility. When complex topics like climate change or inequality are presented in a simple and relatable way, children are more likely to feel empowered rather than overwhelmed (NAEYC,2021). 
UNICEF (2022) also highlights in Article 17 of the UN Convention on the Rights of the Child that children have the right to access information about the world through various sources, including the media, books, and the internet. This supports the idea that children should be informed about global issues, provided the information is appropriate and helps them understand the world in a safe and supportive way (UNICEF, 2022)
However, the Mental Health Foundation (2022) cautions that introducing children to global issues too early or in an overwhelming way can negatively impact their mental health. Young children may struggle to process complex or distressing information, which can lead to feelings of anxiety, fear, or helplessness if not presented in an age-appropriate and supportive manner (Mental Health Foundation,2022). 
While thinking of ways to engage children hands-on learning in nature is vital because it engages children physically, emotionally, and intellectually, fostering a deeper connection to the environment and enhancing overall development (National Literacy Trust, 2022). Adventure Holidays (No Date) stuts that engaging in outdoor activities allows children to develop fine and gross motor skills, as they navigate natural terrains and manipulate materials like soil and leaves. This type of experiential learning also promotes problem-solving abilities, creativity, and resilience, as children encounter and overcome challenges in real-world contexts (Adventure Holidays, No Date)
Furthermore, nature-based learning supports mental health by reducing stress and anxiety, providing a therapeutic environment that encourages exploration and self-discovery (Learning Through Landscapes, 2022).Research indicates that outdoor learning not only improves academic outcomes but also boosts confidence, social skills, and emotional well-being, making it an essential component of holistic education (Learning Through Landscapes, 2022).
When it comes to children and their connection with nature, there are numerous theorists and policies that highlight its importance for development, learning, and well-being. These perspectives emphasise how engaging with the natural world supports children's physical health, emotional resilience, and cognitive growth (National Literacy Trust, 2022).
One of the theorists that talks about nature is Frobel. Friedrich Froebel, founder of the kindergarten, believed that nature is essential to early childhood development (Frobel trust, 2023). He saw the natural world as a powerful teacher, offering children opportunities to explore, play, and learn through direct experience (Tovey, No Date). Froebel argued that connecting with nature helps children understand the world and supports their physical, emotional, and intellectual growth (Frobel trust, 2023). His ideas laid the foundation for modern outdoor learning approaches, such as forest schools (Frobel trust, 2023). 
In the book Biophilia, Wilson (1993) argues that humans have an innate emotional connection to nature, which he calls the biophilia hypothesis. He suggests that this natural affinity is rooted in our biology and is essential for healthy development. For children, this means that regular interaction with nature supports emotional well-being, cognitive growth, and creativity (Wilson, 1993). Wilson’s theory highlights the importance of giving children opportunities to explore natural environments, as disconnection from nature can negatively affect behaviour, attention, and mental health (Wilson, 1993). His work has been influential in supporting outdoor learning approaches such as forest schools and underlines the importance of including nature-based experiences in education (Wilson, 1993).
Lev Vygotsky believed that learning is a social process and introduced the concept of the Zone of Proximal Development (ZPD), where children learn best with support from a more knowledgeable other (Vygotsky, 1978). While this often involves adult guidance, Vygotsky also recognised the value of peer learning and child-led exploration (Merewether, 2015). This means learning does not always have to be adult-led—children can gain knowledge through shared play, collaboration, and guided discovery (Mark, 2013). 
In nature-based settings, such as forest schools, this is often seen when children work together to build shelters, investigate insects, or solve problems like crossing a stream (Merewether, 2015). In these moments, adults step back and take on the role of facilitators, allowing children to lead their learning, support each other, and develop independence and problem-solving skills through real-world experiences (Vygotsky, 1978).
Looking at the police side of things Play Wales (2023) explains that play Wales has developed a toolkit designed to support the provision of outdoor play opportunities for babies, toddlers, and young children in early years and childcare settings. Created in collaboration with researchers from the University of Exeter and the University of Stirling, the toolkit offers clear and practical guidance for early years practitioners (Play Wales, 2023). Its aim is to increase opportunities for young children to spend time outdoors, recognising the developmental benefits of outdoor play in supporting physical health, creativity, and emotional well-being. This resource aligns with the broader policy goals in Wales that prioritise child-led, nature-based learning experiences (Play Wales, 2023).
The Curriculum for Wales places a strong emphasis on outdoor learning as a fundamental component of early years education (NDNA, 2022). It encourages children to engage with the natural environment, promoting holistic development through hands-on experiences. The curriculum outlines that the outdoor environment provides access to natural resources, allows first-hand, authentic learning, and allows children to connect to nature (NDNA, 2022). These principles are integral to fostering a deeper understanding of the world around them (LTL, 2022). 
Additionally, the PACEY Cymru highlights the importance of creating effective environments that support outdoor learning, saying that the environment you create in your setting, indoors and outdoors, should be central to children’s authentic experiences (PACEY, No Date). Furthermore, Learning Through Landscapes (2022) emphasizes that outdoor learning can help fulfil the four purposes of the new curriculum, including developing enterprising, creative contributors and ethical, informed citizens.
Nature-based pedagogy plays a crucial role in fostering holistic development in children, using the natural environment as a dynamic setting for learning and growth (Moseley, 2023). This educational approach emphasizes experiential, hands-on learning that supports cognitive, physical, emotional, and social development (Moseley, 2023). Research shows that outdoor learning boosts concentration, creativity, and academic performance while reducing stress and anxiety (Children & Nature Network, 2023). 
Through unstructured play and exploration in nature, children develop essential life skills such as problem-solving, resilience, collaboration, and independence (Moseley, 2023). Loughborough University (2019) says that natural settings encourage risk-taking in a safe and supportive way, helping children build confidence and self-regulation. As Sobel (2004) argues in his work on place-based education, meaningful connection to local environments fosters environmental stewardship and a sense of responsibility toward nature. 
Educators such as Froebel and Montessori also championed the value of learning through direct interaction with nature, noting that it supports development in ways that classroom settings often cannot (Children & Nature Network, 2023). Moreover, nature pedagogy can help address the nature-deficit disorder described by Richard Louv (2008), reconnecting children with the outdoors in a world increasingly dominated by screens and structured indoor environments. Overall, embedding pedagogy in nature cultivates more grounded, empathetic, and environmentally conscious individuals Louv (2008).
When it comes to nature there are also the however with it such as nature deficit disorder. Nature Deficit Disorder is a term coined by Richard Louv (2005) to describe the growing disconnection between people especially children and the natural world. Although it is not a clinical diagnosis, the concept highlights the physical, emotional, and cognitive consequences that can arise when individuals spend little time outdoors (BBC,2016). 
Factors such as increased screen time and tightly structured schedules have contributed to a significant decline in unstructured outdoor play (BBC,2016). This disconnection has been associated with issues like anxiety, depression, obesity, attention difficulties, and reduced creativity (Louv, 2005). Research suggests that regular exposure to nature can improve focus, boost mood, enhance physical health, and foster environmental stewardship (Wells & Evans, 2003). Addressing Nature Deficit Disorder involves encouraging outdoor activities like nature walks, gardening, and integrating green spaces into schools and communities to support overall well-being (Grey, 2011).
 Studies indicate that children today spend significantly less time outdoors compared to previous generations. A 2016 UK study revealed a startling statistic: children were spending less time outside than prison inmates, averaging just over an hour per day (Persil, 2016). This decline in outdoor activity is attributed to numerous factors, including the rise of screen-based entertainment and safety concerns (Twenge et al., 2019). As a result, children are missing the physical, mental, and social benefits that come from spending time in natural environments (Gill, 2014).
Empowering children as active citizens involves giving them the knowledge, skills, and opportunities to participate in decisions that affect their lives and communities (Hart, 1997). This includes fostering critical thinking, encouraging social responsibility, and providing spaces where children can express their opinions and act on issues that matter to them, such as climate change or social justice (Torney-Purta, 2002).
 By involving children in decision-making processes, whether in schools or communities, we help them develop into informed, confident citizens who understand the importance of civic engagement (Shier, 2001). Encouraging such empowerment ensures that children not only learn their rights but also how to use their voices to bring about positive change (Shier, 2001).
In conclusion, Education for Sustainable Development and Global Citizenship (ESDGC) plays a crucial role in equipping children with the knowledge, skills, and values needed to address the complex global challenges of today, such as climate change, inequality, and social justice. By fostering critical thinking, empathy, and responsible action, ESDGC empowers children to become active, informed, and engaged citizens. 
Thank you for listening.
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