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Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment).
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.

SUBMISSION DETAILS: 11th of April 2020, 3pm.
School of Sport, Health & Outdoor Education

Assessment Feedback Sheet

	                Student No./Name: 1701612/Ellis Hudson	
                                               Module: Assessment in Physical Education
                                     Module Code: SHSS6078


	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	The detail and design of the rubric.

	Which aspects do you consider could have been improved in this piece of work?
	The reflection of the assessment.

	What have you found most satisfying whilst undertaking this submission?
	Creating a rubric and considering what should be assessed in physical education.

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
0-25%
	Unsatisfactory
26-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 85%
	Exceptional
86– 100%
	
  %

	Quality of rationale and detailed outline of assessment rubric
	1, 2, 3 
	
	
	
	
	
	
	
	50%

	Pupil report
	2
	
	
	
	

	
	
	
	25%

	Reflections on the assessment process
	1, 2, 3
	
	
	
	
	
	
	
	25%

	It is expected that students will present work that is proof read, correctly referenced and adheres to the Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
	

	TUTOR COMMENTS:













	 Submission date: 
via Turnitin
	Return date:
(at least within 4 weeks)
	Tutor: 
	Mark: 





Rational for Rubric

Assessment is a vital component in the development of pupils during their time in education. The assessment of the pupil should develop a holistic image of the learner’s strengths and the area that they could develop to be able to access the higher levels/grades (Welsh government, 2018). The assessment of pupils in physical education has been described as ‘one of the most fraught and troublesome issues’ that teachers have to address (López-Pastor, et al., 2013). As a result of these issues regarding assessment of pupils, the English national curriculum expert panel made the decision to stop dictating how schools were assessing pupils during their time in education. The responsibility was placed on the teachers, support teachers and heads of departments to create a rubric that was able to place pupils into their correct ability levels and encourage students to develop themselves. As a result of this, many teachers were left uncertain on how they would proceed to assess pupils in physical education (Youth Sport Trust, 2019). The youth sport trust (2019) created a resource using the head, heart and hand model to aid teachers in creating a rubric to assess pupils.

The rubric will use three separate areas for teachers to be able to assess the pupils. Firstly, will be the head, which depicts the thinking of the pupil or the cognitive physical being (AFPE, 2018; The Youth Sport trust, 2019). Secondly, will be the hands, the doing of the physical being (AFPE, 2018; Youth Sport trust, 2019). Lastly will be the heart, which is described as the behavioural change of the physical being (AFPE, 2018; Youth Sport trust, 2019). The holistic approach to the assessment of pupils in the head, hands and heart model is stated to ‘reclaim a personal perspective’ and engage pupils and the school into the real world (Singleton, 2015). 

Similar to the welsh national curriculum (2008) the rubric will use levels to aid teachers to be able to assess pupils. By placing the pupils into levels based on their current abilities, it will aid teachers to develop an understanding of what pupils need to progress to access the higher levels and check if they’re at the correct level dependant on their age. Although England gave the teachers the ability to create their own assessment criteria, teachers still had to ensure it followed the national curriculum set out by England (2013). Therefore, this rubric will be influenced by the current national curriculum in Wales and will take into account some of the guidelines set out by the England curriculum, to create an assessment criteria. 

Before a teacher or head of department is able to decide what to place in the rubric to assess the pupils, they must first decide what they what the outcomes of their physical education program are to be. Due to the nature of physical education is can be hard to singly define what should be taught. Rather than having a single definition of physical education is it has been described as an umbrella term, which incorporates all aspects of the national curriculum set out by the governing bodies (Harman, 2007). The broadness of the subject set out by the national curriculum allows teachers to use their own personal values to effect what is taught as part of the subject and therefore what is assessed (Capel and Piotrowsky, 2013). If a physical education department is able to have a variety of different experienced teachers with different specialisms, it allows pupils to get a broad range of different activities. If a physical education has a diverse range of knowledge and expertise in varies activities, they will be able to assess the correct skills and techniques required for that sport. The rubric contains the requirements for pupils to be able to make the correct decision and possess a range of advanced skills in sports. This aspect will be mainly shown in competitive activities and requires teachers to have the have expertise in a range of activities, therefore a diverse department would be beneficial to assess the pupils.  

The advanced skills required of the pupils are at the higher levels of the rubric with the lower levels consisting of fundamental movement skills. The mastery of these fundamental movement skills has been reported to contribute towards children’s cognitive, social and physical development (Lubas et al, 2010). Although these fundamental movement skills have been placed in the ‘hands’ section of the rubric, they have an effect on other aspects such as the social (heart) and cognitive (head) aspects of the pupils. These fundamental movement skills are a vital component of physical education. With the current developments of the welsh national curriculum as a result of the Donaldson report (2015), the importance of lifelong participation in physical activity has been highlighted as a key aim for physical education. Fundamental movement skills have been significantly associated with participation in organised physical activities in later life (Okely, Booth and Patterson, 2001; Lubas et al, 2010) and there is strong evidence to support that the competency of Fundamental movement skills is linked to weight states (Lubas et al, 2010). 

Both the English and Welsh national curriculum state as an aim the development of competence to a broad range of physical activities (Welsh government, 2018; Department of education, 2013). Hulteen et al., (2018) created a model to show a physical activity across a lifespan. The model shows fundamental movement skills as the pre-curser before specialized movement skills are able to form. If a pupil is able to have a wide range of fundamental movement skills, they will be able to build the specialised movement skills required to achieve motor competence and success in variety of activities. Stodden’s et al. (2008) model of synergistic development and trajectory of motor competence and physical activity suggests that if pupils are able to achieve motor competence, alongside health-related fitness, they will be able to enter a positive spiral of engagement. Entering this positive spiral of engagement from an early age will help to reduce the risk of obesity, ensuring that pupils are of a healthy weight.

Stodden’s et al. (2008) model of synergistic development and trajectory of motor competence and physical activity shows that they believe health related fitness is a part of the model that is needed for children to enter the positive spiral of engagement. Fitness levels has been included in the ‘hands’ section of the model with children needing a good level of fitness to achieve level 4. The fitness testing completed by the teachers must be done so in the correct manner. Fitness testing can provide a detrimental effect on children’s experience of physical education, particularly the overweight or the less fit individual. Bad performance can lead to reinforcing a low level of physical activity (Moliner-Urdiales, et al, 2010). Cale and Harris (2009) suggest that fitness testing in physical education is a ‘misdirected effort in the promotion of healthy lifestyles and physical activity’, however, testing a pupil’s fitness could offer an answer into why pupils are unable to enter the positive spiral of engagement. Lloyd, Rachel and Tremblay (2010) support this and conclude that the information can be gathered from fitness testing should not be out weighted by the fear of assessing it. They also conclude that fitness is one of the important components of the physical education curriculum and has the potential to determine a childs health. With the developments to the new curriculum in Wales health is a key aim and fitness testing could be a vital component of assessing children’s levels of fitness.  

Rubric
	Levels:
	Head:
Decision making 
Understanding 
Collaboration

	7
	I am able to use my tactical/strategic understanding to make the correct decision and rarely make mistakes.  I am able to use my tactical/strategic understanding to directly impact the game and am able to adapt if it isn’t working. I am able to identify the importance of physical activity and list a range of benefits associated.

	6
	I am able to use my tactical/strategic understanding to make the correct decision most of the time. I am able to correctly officiate 2 sports of my choosing with good levels of confidence and communication. I can analyse others’ performances providing them with technical and tactical improvements. I am able to use my knowledge of tactics and communicate with a group of peers how to improve performance in a game scenario. 

	5
	I have a good of knowledge of the rules/laws of at least 2 sports. I have a good tactical/strategic understanding and am able to apply these to influence the game. Using my tactical/strategic I am able to make the correct decisions in a sport some of the time. I am able to use my tactical/strategic knowledge to direct others to have an effect on the game. I am able to lead a small group warm up with an understanding of how a warmup effects the body. 

	4
	I am able to identify a variety of weakness from my performance and others’ and plan using my knowledge how to improve. I have some knowledge of rules/laws of one sport of my choosing. I demonstrate some tactical/strategic knowledge and can apply these in a game scenario. I am able to identify how physical activity effects my health.

	3
	I am able to watch others’ performances and identify some of the positives and weaknesses. I am able to name a range of different ways exercise has an effect my body (short- and long-term effects). I am able to describe the elements that contribute towards an effective warm up.

	2
	I am able to provide some ideas of how peers could improve their performance. I am able to identify some weakness in my performance and provide ideas how to improve them. I can identify 2 short term effects of exercise.

	1
	I am able to listen and respond effectively to instructions given from the teacher. I can identify 1 short term effects of exercise when prompted by the teacher.




	Levels:
	Heart:
Social 
Emotional 
Effort



	4
	I am confident to lead others and actively look for the opportunity. I actively try to help others in my group and am able to develop their skills through my knowledge. 

	3
	I am able to lead a group of my peers to achieve a goal.  I am able to listen to others’ ideas and use them to work towards a common goal.

	2
	I always offer my opinion when in a group discussion with my peers. I’m confident in attempting new skills. I show high levels of engagement with the activities the teacher set out. 

	1
	I sometimes offer my opinion in a group discussion with my peers. I engage in activities that are set out by the teacher. 






	Levels:
	Hands:
Physical competence
Participation in activities 


	7
	I am able to demonstrate a wide range of advanced skills across multiple different activities with constant success. My movements show fluency, efficiency and effectiveness in a range of activities. I represent my school in at least one sport. I have a good level of fitness.

	6
	I am able to select and apply a variety of skills effectively in a game situation with pressure from the opposition. I can demonstrate a number of different advanced skills with success. I Have a good level of fitness.

	5
	I have a variety of fundamental movement skills and I am able to apply them correctly to a range of different activities with success my movements show constant accuracy and I attempt advanced skills with variable results. I have an average level of fitness. I am able to take my skills in one activity and use them to achieve success in others. I Have a good level of fitness.

	4
	I am able to choose the correct movement skills and apply them correctly to achieve a goal. My performance shows fluency and effectiveness and I am able to apply my skills into a competitive game with some success.  I Have a good level of fitness.

	3
	I can demonstrate a range of different fundamental movement skills with constant success. My movements show correct shape and I am able to link movements together with fluency.

	2
	I can demonstrate a range of different fundamental movement skills with moderate success. I begin to link some actions together.

	1
	I can demonstrate some different fundament movement skills, including jumping, traveling and catching with variable success. 




Report of pupil
Report for pupil leaving year 5 entering into year 6.

Head: Level 5
Pupil shows a good understanding of the rules and laws of both football and rugby with the ability to use them to influence their effectiveness when playing. Pupil has shown on a number of different occasions that they are able to make the correct decision however the decision can sometimes be incorrect. In a game situation pupil has shown communication with other pupils and directing them to the correct positions during periods they were stood in incorrect positions. Pupil was able to lead the warmup for their peers.

To obtain the next level the pupil must focus on their ability to make the correct decisions and aim to achieve a higher success rate. Pupil must use their knowledge of football and rugby to show their ability to officiate a game. The pupil must use their knowledge of the game that they already possess to be able to identify the weaknesses of others’ performances and provide advice on how to improve in a game situation and during practice. 

Heart: Level 3
Pupil shows great leadership skills and was able to lead their group to through a series of challenges that were set out by the teacher. While working as the leader of their group, they were able to identify others’ ideas and apply them to the situation to achieve the goal set out by the teacher.

To progress to level 4 the pupil must be seen to actively look for the opportunity to lead a group of their peers. When working in a group, Pupil must be seen to help others in their group with their skills and pass on knowledge that they possess to help another develop. 

Hands: Level 3 
Pupil is able to perform a variety of fundamental movement skills with consistent success. When performing the fundamental movement skills, they are correct shape and they begin to show fluency. 

To obtain the next level the pupil must use the fundamental movement skills they have developed and apply them correctly in a situation to achieve a goal set by the teacher. Although the pupil has begun to show some fluency in their movements they still need to improve slightly and refine the movements.  The pupil must use their skills and apply them into a game situation for example show their catching ability in cricket or rounders. Pupil has not been given the opportunity to show their levels of fitness however when placed in a task they seemed to tire quickly, therefore their fitness level needs to improve to be able to access the next level.



Reflection on the assessment process 

The assessment of the pupil presented some issues due to it only being one session that was viewed.  The session that was presented by the teacher included enough activities to be able to place pupils into levels however the pupils were not given an opportunity to officiate a game so there were no opportunities presented to obtain the next level. As the teachers were not presented with a copy of the rubric prior to the lesson it would have been difficult to ask the teacher to see certain topics that they may have not covered prior to the lesson.

During this assessment I was using informal teacher observation which has been described as the most common type of assessment that can be completed (Metzler, 2011). Although I was examining pupils in relation to a criteria, the levels were based on my observation skills of a singular pupil. Metzler (2011) describes this as not truly assessment, however, it can provide the teachers with some knowledge of the learning the pupil has undertaken. Metzler (2011) also includes a section on the rubric in his book. He describes the rubric as to ‘inform students of the performance criteria on the assessment ahead of time and serve as the basis of teacher’s review of completed work’. As we were unable to speak to the pupils prior to the lesson there were no opportunities to inform the pupils as to what was in the assessment criteria therefore it was at a disadvantage to the pupils. Also, as I was assessing pupils halfway through their unit of work rather than a review of their completed work, it was therefore not a true reflection of their abilities. 

Although there were some presented problems with the rubric assessment of the pupils there were some advantages. As I created the rubric and understood what the requirements were for each level, it was easier to place a pupil in their levels. The rubric gives the teachers opportunity to create assessment criteria that are specifically designed to what they want the outcomes of the unit of work to be, allowing the teacher to feel more confident in the targets set (Metzler, 2011). Another benefit I found during assessing the pupils was that it gives the pupils the opportunity to show their skills and what they have learnt in a variety of different ways. Physical education is mainly taught practically due to the nature of the subject and the aims of creating a physically active pupils, therefore it is only fair to the pupils that they are able to be assessed on their abilities through the means that they learnt the knowledge.

One of the most difficult aspects of the assessment process was assessing pupil’s tactical ability during their small sided game. If I were to repeat the assessment of the pupil again, alongside the rubric, I would want to have another way of assessing the pupil’s tactical ability. To assess the pupil’s tactical ability, I would use the game performance assessment instrument (Oslin et al, 1998). This instrument has a relatively high reliability and would provide teachers with the ability to assess the pupils tactically ability on and off the ball. (Arias and Castejón, 2012) 
In conclusion, if I were to assess the pupils again, I would show the pupils the criteria prior to the lesson and allow them to have the opportunity to observe what they need to show to gain certain levels. I would ask to assess the pupils at the end of their unit of work as to get a fair reflection of their learning. Prior to creating the rubric, I would ask to have a copy of the unit of work to create a rubric specific to the learning that the students have undergone. Lastly, alongside the rubric I would want to use other instruments such as the game performance assessment instrument (Oslin et al, 1998) to gain a fair reflection of the pupils tactical ability and create a more reliable assessment. 

Word count:3172
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