My interest in talking about dyslexia is firstly, a personal reason as my brother was diagnosed with dyslexia and struggled through most of his school years as no support was given. Secondly, dyslexia is prevalent learning difference that affects a significant portion of the population making it a matter of public health and educational concern. Understanding dyslexia is essential for providing appropriate support and accommodations to individuals affected by it, ensuring they have equal opportunities to succeed academically and in life. Additionally, exploring dyslexia sheds light on the complexities of the human brain and how it processes information, contributing to advancements in neuroscience and cognitive psychology. Furthermore, recognising the strengths associated with dyslexia challenges negative stereotypes and promotes a more inclusive and diverse perspective on intelligence and learning. Overall, the interest in dyslexia is driven by a desire to enhance understanding, provide support, and foster inclusively in education and society. 

Introduction 

So, what is dyslexia? To put it into simply term dyslexia is a learning difficulty primarily affecting skills related to accurate and fluent word reading and spelling. Key features include challenges in phonological awareness, verbal memory, and verbal processing speed. Dyslexia spans the spectrum of intellectual abilities and is best understood as a continuum rather than a distinct category, with no definitive cut-off points. While individuals with dyslexia may experience co-occurring difficulties in language, motor coordination, mental calculation, concertation, and personal organisation, these alone do not serve as makers of dyslexia. A reliable gauge of the severity and persistence of dyslexic challenges can be observed through the individual’s response to evidence-based interventions. This definition of dyslexia was proposed by Rose (2009) embraced by the BDA (British Dyslexia Association).

Identification/ diagnoses 

Early identification is a crucial element of an effective intervention program for developmental dyslexia. Research shows that children at risk for dyslexia achieve better outcomes when they are identified early and given appropriate intervention (Wanzek and Vaughn, 2007).

The research of Bradley and Bryant (1983) provided compelling evidence supporting the notion that certain indicators of weakness and difficulty in phonological awareness tasks, observed as early as three to four years of age, can predict future challenges in reading and spelling abilities. Their findings underscored the importance of early intervention and targeted support for children who exhibit these early signs, potentially mitigating the development of dyslexia or other reading difficulties later. 

However, Bryant (1985) also highlighted a critical challenge in the field of early detection and prevention of dyslexia: the lack of a precise and reliable measure to identify which children among a group of pre-schoolers are likely to struggle significantly with learning to read. Despite the recognition of early indictors such as phonological awareness deficits, there was no single, universally accepted measure that could accurately pinpoint individual children at risk of dyslexia at such a young age.

This gap in assessment tools emphasises the ongoing need for further research and development in the field of early screening and intervention for dyslexia. Efforts to refine existing measures and explore novel approaches to early detection are crucial for improving outcomes for children risk of reading difficulties and dyslexia.  

Nicolson and Fawcett’s research at Sheffield University highlighted the urgent need for early screening to prevent the detrimental impact of administering screening tests, often involving educational psychologists and lengthy procedures, were not feasible on a large scale due to their high cost and resources-intensive nature. 

To address this challenge, Nicolson and Fawcett embarked on devising a screening test that could be administered by teachers or school health professionals. This approach aimed to streamline the screening process, enabling early identification of dyslexia risk factors, and facilitating timely intervention and support for affected individuals. 

Studies have concluded that areas of the brain are vaguely distinctive in individuals with dyslexia which may be a reasoning behind their delays. Dyslexic brains show increased activity in the frontal lobe and reduced activity in the parietal and occipital lobes. The parietal lobe is crucial for accessing whole words and reading fluently and automatically. This reduced activity in the parietal and occipital regions may contribute to the reading and writing difficulties experienced by individuals with dyslexia. 

In December 2021, Matt Hancock, introduced the Dyslexia Screening Bill. But in March 2022, Mr. Hancock withdrew the Bill without going beyond what was prescribed.
The Bill suggested screening all children in primary schools for dyslexia. It also emphasised how crucial teacher preparation is to helping dyslexic kids get better results. Hancock contended that educators ought to be able to instruct students "according to how their brains work," given that the functioning of dyslexic brains differs from that of more neurotypical profiles.  The Department for Education is dedicated to making sure that all children and young people with Special Educational Needs and Disabilities (SEND), including dyslexia, receive the support they require to succeed in their education, even considering the Bill's withdrawal. Mainstream schools are required by the Children and Families Act 2014 to make every effort to ensure that a child or young person with special education needs (SEN) gets the support they require. Children with IEP’s should be accommodation with the necessary equipment to suit their needs. 

Supporting strategies  

The recommended approach advocates for having dyslexia specialist teacher in each school, or group of schools for very small ones, to provide the necessary expertise. Their role encompasses establishing early identification protocols for dyslexic children, training teaching assistants and classroom teachers, and ensuring appropriate interventions for struggling reader. These specialists should oversee the coordination of literacy interventions conducted by practitioners and teaching assistants. Ideally, they should receive comprehensive training enabling them to independently evaluate children, thus reducing the reliance on costly private evaluations. To maximise their impact on dyslexic students, they should also have opportunities for one-on-one work with them. Teachers with specialised training should extended beyond administrative roles. They should also be available to support school leadership teams, SENCOs, governors, and when needed, local authority staff. 

Barriers/challenges 

According to Coopersmith (1967), self-esteem is defined as a “personal judgement of worthiness that is expressed in that attitudes the individual holds towards himself” (Coopersmith,1967.pp.4-5). Many argue that students lacking self-esteem in their academic studies may seek other ways to gain peer attention (Kirk and Reid, 2001;Scott, 2004). Attentionally Riddick, Sterling, Famer, and Morgan (1999) concur with Peer and Reid (2001) that frustration in children with dyslexia often leads to antisocial and deviant behaviour, particularly in those with low-self-esteem. Molnar and Lindquist (1989) suggest that students may misbehave in lesson if they perceive the classroom and coursework as threating, using negative attention to protect their self-esteem. The issue with low self-esteem is that it can lead to the development of a negative self-image, causing students to fall into a self-fulfilling prophecy of expecting failure (Riddick, 1996). Morgan and Klein (2002) note that children who are labelled as ‘thick’ or ‘dumb’ often make life choices that further reinforce their low-self-esteem and lack of confidence. Barrett and Jones (1996) argue that it is native to assume that dyslexic students wouldn’t struggle with low-self-esteem due to their learning difficulties. Additionally, O’Moore and Hillary (1992) highlight strong connections between low-self-esteem, learning difficulties, and bullying. I concur with Molnar and Lindquist as my brother has dyslexia and had the same experience by lashing out in class and being kicked out for misbehaving to deflect that he couldn’t read or write. This was because the school didn’t or didn’t acknowledge his needs even though he has a statement which we had to go private for as his primary school didn’t address his difficulties even though they knew he had the signs of being dyslexic. 

Dyslexia in schools is one of the biggest challenges they face as a report underscores the critical need for training all teachers in dyslexia, revealing that 43% of schools in the UK lack an understanding of dyslexia challenges, and 80% of dyslexia students are leaving school undiagnosed.

A report found that only 1 in 10 teachers have a good understanding of dyslexic strengths, while 78% of UK students receive support that is average, poor, or non-existent. Additionally, 80% of the UK population describe the process of identifying dyslexic as difficult or impossible, and only 3% of the UK schools screen for dyslexia. This indicates that much more could and should be done to support teachers and dyslexia students in the classroom. 
43% of teachers report that their schools do not understand dyslexic challenges, leading to academic failure. Additionally, only 3% of schools in the UK screen for dyslexia, which is even less than the 4% of schools that conduct screenings globally.

According to 84% of educators, having training in educating dyslexic students is crucial. Practitioners are disadvantaged and require more assistance. Gaining these abilities enables educators to support all students who face reading challenges, irrespective of the underlying reason. For example, it gives teachers a better knowledge of children learns to read and write as well as instructional strategies, such as multisensory approaches. To assist educators in teaching literacy. However, a great deal more work needs to be done. A third (32%) of newly qualified teachers (NQTs) in primary schools still evaluated their training in teaching children to read as satisfactory or bad, despite a government study of NQTs showing that training in reading instruction has marginally improved recently. However, there isn’t much information accessible with these criteria to aid in the understanding of what this entails for practitioners or training providers. Thus, despite this mandate, staff are not receiving the proper training, a d our educational system is failing dyslexia students. Most educators lack a fundamental compression of dyslexia. They lack the following skills: diagnosing children who may be dyslexic: knowing how to support dyslexic students in the classroom; and knowing when to send them for additional testing and support. 

Conclusion 

Information on dyslexia and its links to problems has amplified, dyslexia isn’t just connected to English speakers but also other languages, (Caravolous, 2005), there remains a pressing need to translate theory into practice. This presentation has aimed to demonstrate how an understanding of dyslexia can be applied to identify children at risk of dyslexia early before they develop a sense of failure. The focus has been on viewing dyslexia a s a dimensional disorder rather than a discrete diagnostic category. Finally, evidence that children with dyslexic difficulties can benefit from specific interventions underscores the importance of timely action rather than waiting for a formal diagnosis. 
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