School Context
[bookmark: _GoBack]School X opened in 1985 and is situated in an urban location around 10 miles from the city centre. The school caters for children 4-11 years and currently has 245 pupils. 49% of pupils claim free school meals.
All stakeholders aim to:
· Provide a safe school environment which will promote the intellectual, emotional, physical, social, ethical and spiritual development of each child in the school. Children will be supported and encouraged to reach their full potential.
 
· Create a holistic whole school approach where the children’s desire for learning is encouraged through the acquisition of skills and knowledge in line with the National Curriculum.

· Give every child the opportunity to become: 
enterprising, creative contributors, ready to play a full part in life and work

ambitious capable learners, ready to learn throughout their lives



ethical, informed citizens of Wales and the world


healthy, confident individuals, ready to lead fulfilling lives as valued members of society






(Donaldson, 2015)







Transitions, Well-being, UNCRC Rights of the Child and Inclusion
The Oxford Learner’s Dictionary (2019), defines transition as the process of changing from one state or condition to another and a period of such change. Preparing children for the change is seen as a crucial factor in helping them cope with the transition and the different methods will be explored here. Transitions and the time taken to prepare children for the transition they are faced with, should be done to the best of our ability. (The National Educational Psychological Service, 2015).
According to The National Educational Psychological Service (2015), the methods used in preparing children for transitions can be described as a process as it can be long-term. The children will go through the transition and try to adapt to the changes. Some of the transitions a child could face in primary school include:
· Starting school
· Moving school (to a bigger school or different area)
· Change of school building
· Change of teacher (supply)
· Moving year group
· Change in expectations
· Change in routine 
· Change in social group
· Bullying or a fear of bullying
It should be recognised that both home life and school life will affect a child. There are transitions that could happen at home during the time a child is at primary school;
· Family breakdown
· New additions to the family
· Illness
· Becoming a young carer
· Death of a family member
· Marriage breakdown of parents
The Draft Curriculum for Wales 2022 establishes progression steps for each Area of Learning. The progression steps should take some pressure off the different transitions’ children must go through. (Welsh Government, 2019). There is also legislation for the transition between primary and secondary school that was put forward in 2006. The legislation (The Transition from Primary to Secondary School (Wales) Regulations 2006) includes regulations that specify the requirements of primary schools and secondary schools to aid and facilitate the process of transition for pupils. Secondary schools and their feeder primary schools must have a ‘transition plan’ in place. The legislation also sets out when the plan must be reviewed.  ‘A description of how continuity of curriculum planning, teaching and learning, and assessment will be achieved in the transition from the feeder primary schools to the secondary school’ will be included in transition agreements. Whilst this is in place for primary and secondary school, there is a need for policies for transitions that take place within primary schools in Wales An example for this could be for parents who have children that are starting school and moving from the Foundation phase to Key Stage 2. There is a lack of evidence of some schools in Wales having a transition policy available and whilst some of their current policies mention transition, there should be documents available to guide staff in their role in supporting pupils through a transition and information for parents so they know what to expect. 
Furthermore, Public Health England (2014), detail the importance of a smooth home to school transition and recommend ‘good transition practices’ that can be adopted such as, focussing on the whole child and providing strong leadership. It also suggests providing ‘Transition support sessions’ that are aimed at supporting parents and providing them with information so that they can ‘enhance the home-school relationship.’ A significant statement made is that ‘while most children make a successful transition into nursery and school, those with poor socio-emotional skills, poor self-esteem or low self-confidence may be particularly vulnerable to transition.’ It is therefore key to provide support to children and their families through a variety of strategies such as building a strong link between parents and the school and putting on open days to familiarise children ready for starting school. (Public Health England, 2014). 
There are many different transitions a child must go through during their time at primary school and it important to address the challenges facing pupils and teachers when pupils go through a transition. Challenges that are faced when pupils go through a transition can be social, intellectual, emotional or psychological. There is a need for pupils to become resilient. Bronfenbrenner’s Ecological Systems Theory looks at a child’s development through their relationships and support systems that form their environment. The theory defines ‘layers’ of the child’s environment with each influencing the child’s development. There are factors in a child’s life such as family and social relationships, their cognitive development and their societal background. As the child matures it is the way in which these factors interact that will determine the direction of the child’s development. Any change in the child’s life will positively or negatively impact all these ‘layers’ and therefore have an impact upon their development. (Paquette and Ryan, 2000).  
There are five systems that make up Bronfenbrenner’s theory and they are all interrelated. The first system is called the microsystem. It is made up of the groups of people that first have contact with the child. The most important groups are family and school relationships, however there could be other groups. These groups have an impact on the child’s early development. The second system is called the mesosystem. It is made up of the child’s relationships between the people in the microsystem. The third system is called the exosystem. These are factors that do not directly connect with the child however the factors do impact the child and their wellbeing. The fourth system is called the macrosystem and this is made up of the cultural elements that affect the child. The elements determine how a child expresses themselves. The final system is called the chronosystem. ‘It refers to the stage of life that the person is in regarding the situations they are going through.’ A death of a family member or breakdown of the parents’ marriage are examples of situations a child could be going through and this has a different impact on a child as opposed to an adult. (Exploring Your Mind, 2019).  
It is important to take Bronfenbrenner’s Ecological Systems Theory into account when thinking about the transitions’ children will face in primary school. A child may not have a strong support system at home or there may be other different external influences that impact the child. There are many other factors to consider that affect the child and the child’s well-being. 
The intervention I have chosen is aimed at Year 3 pupils. Year 3 pupils are going through the transition from the Foundation Phase to Key Stage 2. According to the Welsh Government (2011), pupils tend to focus on the positive aspects of the transition of moving from Year 2 to Year 3, such as the prospect of learning more, making new friends and being taught by new teachers. However, action should be taken by schools to ensure a single shared philosophy is shared across the Foundation Phase and Key Stage 2. All teachers across the school should be trained in Foundation Phase approaches and be encouraged to implement Foundation Phase classroom practices across the whole school. Children should be supported through their transition from the Foundation Phase to Key Stage 2 and adopting these approaches will ensue familiarity and continuity through both phases. (Welsh Government, 2011). 
Some of the challenges the children may face when moving from the Foundation Phase to Key Stage 2 are mentioned above; there may have been a change in building in which the children are being taught, and they will likely have changed teachers. The expectations are also different and greater. When delivering the intervention these things must be considered. Whilst the intervention is aimed at targeting and improving reading skills, there will be an emphasis on parental engagement and building parent-school and parent-teacher relationships. 
Teachers involved in the intervention should challenge themselves to be reflective during the process and should aim to be transformative when developing their input into the intervention and developing the intervention itself. Not only will this help improve pupils reading skills which link to the curriculum but also challenge to teachers to be better and develop their own skills. (Arshad et al, 2012). 
Wellbeing is paramount when considering the intervention. According to Donaldson (2015), the Welsh Government is committed to ensuring that school settings are a healthy setting, ‘where children and young people’s education can be supported by a holistic approach to health and well-being.’ In Successful Futures, health and well-being are at the heart of the new curriculum. (Donaldson, 2015).
Well-being and pupil voice will be central focuses of the intervention. It is important to support the children involved and ensure they are heard and able to express any worries or concerns. Pupils should be encouraged to come forward and lead their own learning. They will be encouraged to set targets for themselves and have freedom in choosing the books and different texts they read at the appropriate level. The children will be supported to make these decisions throughout the implementation of the intervention. It is key to establish a network around the children that communicates and passes information on continuously. The network should include teachers, teaching assistants, parents and volunteers. These links will be established and built upon to ensure the child’s wellbeing and progress is at the forefront of the intervention. Time will be taken to get to know the children involved in the intervention, so that they can be supported in participating in the intervention.
	‘The Well-being of Future Generations Act requires public bodies in Wales to think about the long-term impact of their decisions, to work better with people, communities and each other, and to prevent persistent problems such as poverty, health inequalities and climate change.’ The intervention will incorporate working collaboratively and work towards helping the children and families involved to participate in the intervention despite their socio-economic background. The intervention will be inclusive to all pupils including those with disabilities and those from ethnic minority groups. It is important to establish the intervention as a process that will adapt and change due to the needs of the pupils. The intervention will aim to continuously improve and will ask for feedback from pupils, parents, volunteers and teachers. It is hoped that the intervention will not prove to be too much for participants to take on. With pupils being continually assessed each day, it is important that the intervention does not add any more strain on pupils. This could be a barrier to the success of the intervention. However, only 30 minutes will be spent each day on the intervention and the outcomes of the intervention are not just about improving the pupils reading skills but also about building confidence in reading and engaging with literature and growing independence in learners to choose their own targets and take ownership of their own learning. (Future Generations Commissioner for Wales, 2015).
The intervention will incorporate the rights of the child set out by the United Nations Convention. The pupils involved will be encouraged to express their opinions and views during their involvement in the intervention and will be given opportunities to tailor the intervention to better suit their needs. Their opinions will be valued and taken seriously. It will be important that their voice is heard and that they are central to the intervention. Feedback will continuously be asked for and this will assist teachers, parents and volunteers to create a safe and comfortable system that helps pupils achieve their goals and improve their progress in reading. (UNCRC, 1990).
The pupils in Year 3 will all be monitored on their reading to assess and identify the 10 pupils for the intervention. The 10 chosen are those who are identified as needing support with their reading skills and those who could benefit from the intervention. It may be the case that there are pupils who are identified that have additional learning needs or are from ethnic minority groups. The intervention will aim to be inclusive and support all pupils in their progression in reading. These pupils should be included in all activities and discussions about the intervention. It would be ideal if these pupils saw the intervention as a process where they felt safe, listened to and felt part of something. All pupils involved with the intervention will have the opportunity to make new friends and support each other. 
Pupils with additional learning needs should be treat fairly and not discriminated against. The Welsh Government (2016) states, ‘the more flexible and responsive teachers are, the more likely pupils are to make progress.’ Teachers and staff involved in the intervention need to be flexible to the needs of the pupils and make their progress a priority. It may be necessary to have more specialist staff involved in the intervention such as Special Educational Needs (SEN) staff and/or English as an additional language (EAL) teachers involved with the intervention to better support the children who are identified as having additional learning needs. It is important they are given the best opportunities to help in achieving their targets and attaining higher skills in reading and literacy. One possible limitation of the intervention is the potential cost of involving more staff in the intervention. Teachers and SEN teachers should work collaboratively and share ideas and effective strategies in supporting all the pupils. There definitely needs to be a network of staff surrounding the intervention who are involved in monitoring progress and establishing links between the school and families, however there is scope for teachers, teaching assistants and SEN staff to pass on information to parents and volunteers to better equip them to be involved with the intervention and supporting the pupils. It may be possible to hold workshops and regular meetings to inform parents and volunteers of what is expected of them, to share best practice and to give them the tools and strategies to support pupils with their reading. The intervention will continually be developed and adapted to ensure well-being, inclusion and the rights of the child are paramount and at the forefront of the process.
Some of the possible limitations of the intervention could include parents being so involved. They may have work commitments and other young children they need to look after. Some parents may not be available to be involved at all. The children identified may not want to be involved and may be reluctant to engage every day with the intervention. It will be important to encourage the children and remind them why they should take part and how they will benefit. The number of children identified (10) may need to be looked at if there is a lack of staff availability. The number could potentially be reduced if this is the case and then revisited at a later date if staff to become available to support the children. Despite these limitations, it is believed that the intervention could work and could be possible.













I aim to keep costs low by:
· Involving parents in the intervention. 

· Getting students involved who are on PTE

· Reaching out to teacher training institutes and enquiring for volunteers

· Holding the majority of the intervention process during school hours

· Using a free app to keep up communication between parents and teachers

· There will be a cost initially to cover teachers carrying out workshops to parents and volunteers in the evenings






































Critical evaluation
The intervention- 
The intervention is interesting which can realistically be piloted in a school. The importance of literacy can not be overstressed. The fact that the intervention mainly takes time and care rather than money makes it more feasible. It helped that the proposer had had experience of the intervention on a small scale. 
The presentation- 
Content – the presentation had an explanation of the intervention. It set the scene by describing and reflecting on an experience as a student teacher that inspired the intervention.
The presenter could have had an example of a reading record to show to the stakeholders and governors.
The presenter then went on to describe the intervention. The model of why, what, why, where and how was used to explain and breakdown the intervention. 
Presentation skills-
The presenter used a power point slide show to set out the intervention. The presenter used suitable language in a formal setting but was friendly and engaging.
Because the presenter did not use a script, sometimes speech did not flow quickly. 
The presentation was interesting and well set out. The presenter showed they cared about the intervention and believed in it. 
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School Development Plan

	Target
	Action
	Performance Target
	Monitoring focus

	Raising standards in literacy: reading.
	To introduce an intervention where teachers, parents and volunteers are involved in listening to pupils read each day. Best practice will be shared between adults involved to ensure children benefit from the intervention and develop reading skills.
	10 pupils from Year 3 who have been identified as having weaker reading skills: The target is to close the gap of attainment and develop the children’s reading skills. To attain 80% of pupils achieving progression step 4 in the reading skills strand of the National Literacy and Numeracy Framework.
	Monitoring focus: pupils will be assessed after one termly cycle to bring together conclusions on progress and development. Continuous use of the reading record book and engagement with pupils, parents and volunteers to communicate progress, next steps and feedback on the intervention. 




Red for needs immediate action/work.








Initial idea/Rationale – Reflection of PTE
During time spent on Professional Teaching Experience (PTE), I was placed in a Year 5/6 class. I was asked by the class teacher, to spend time listening to pupils read each day. The three pupils that were targeted were the weaker readers in the class were on the stage reading books. The aim was to close the gap of attainment of readers in the class.
For the purposes of this assignment the three pupils will be named pupil A, pupil B and pupil C. Initially, issues presented themselves as two of the pupils were very reluctant to read to me. One of the pupils refused and there were several days where he would sit and not open his reading book.
Pupil A’s lived in poverty and had family struggles. His behaviour in school was very challenging and it was difficult to engage him in tasks and he was often distracted and not have very much respect for teachers and staff. However, I noticed that if he did become engaged in a task, he would produce good work and accept praise. When starting to read with him each day, he was observed as being slightly reluctant and would ask if he could do something else other than read. I offered that once he read, he could go and work on the iPads and this became an incentive to engage him in reading. 
He began reading and his confidence was low. His voice was quiet, and he lacked fluency. There were many words he did not recognise and some he did not know the meaning of. I helped him to sound out words and gave him the meaning of words he didn’t know. He would sometimes skip lines of the text he was reading so initially there was a need to use a pen to guide him though the text so he could follow. This was found to improve the pace of his reading and keep his concentration.
 What I found encouraging was that he became engaged with the story. If there were pictures, he would stop and discuss the story. Each day, I would try to listen to approximately 4-5 pages of the book. Sometimes without prompt, Pupil A would give his predictions on what he thought would happen next in the story and express his enjoyment of the story. Every time I listened to him read, I would make sure to write feedback in his reading record book. I always wrote down what was good, a note of praise or encouragement and I also found it was motivating for the pupils to write down what new words they came across each time. 
Pupil A’s progress was noticeable in the first week. Greater fluency was shown and a keener interest to read each day. He quickly moved up a stage and was excited to change books in the school library. He began to show eagerness when the time came to read to me and always wanted to read first. The need to guide the reading with a pen became less and less as he became more able to follow the text. 
Pupils in the class who read at home were rewarded with a ‘dojo’ point each day. Every morning, pupils who had read at home the night before would bring their reading record book with a comment signed by a parent and their ‘dojo’ point would be awarded after the register was taken. During the daily reading with Pupil A, I would encourage him to read at home and remind him of the reward of a ‘dojo’ point if he did this. In the second week, Pupil A began to read at home. This was an incredible step for him as he had never expressed or shown any interest in reading at home and the reward didn’t seem to have motivated him. However, due to his progress through the stage books and enjoyment of reading stories he began to read to his mother at home. His mother’s comments were really encouraging, and the comments expressed her pleasure of seeing her son enjoying and progressing with his reading. This gave a channel of communication between the parent and teacher and it was positive to see how his mother was becoming involved in his learning and reading. 
In the third week, Pupil A moved on to start full story books. He was so pleased to have finished stage books and I gave him the freedom to choose any of the story books in the library. He chose a fairly tricky one but really persisted with it. There were many words that were new to him, but I felt he should be challenged and be given the opportunity to broaden his vocabulary. He showed his enjoyment of reading the book as he brought it to school every day and would have it on his desk at school. His vast improvement and his newfound love of reading were incredibly rewarding for me. To see that he was engaging with the whole process of reading to me each day and reading at home was astounding given where his level of reading was when we started and his reluctance to read and engage.
Pupil B also lived in poverty and was a low achiever in the class. She lacked confidence generally and was a quiet girl. However, she was keen to read to me each day and keen to impress. She began on a higher stage that Pupil A and her level of reading was higher. She had good flow and pace when reading but her confidence was lacking and there was a lack of expression with her reading. I encouraged Pupil B to try and use expression when reading the speech of a character in the story. She understood what she needed to try and do but her confidence held her back. The continued feedback in her reading record book motivated Pupil B and she reminded me each day about reading and writing a comment. 
Pupil B’s progress was also substantial. She was eager to read everyday and worked her way through the remainder of the stage books and then onto full story books. Her reading became louder and more pronounced. Her confidence was slowly growing, and her expression was getting better. She chose to read a David Walliams book from the school library and enjoyed this immensely. She also began to read at home occasionally and would express pride in being awarded with a ‘dojo’ point each time. Her mother would leave a comment for Pupil B and the teacher and it was noted that her mother was excited at the prospect of her daughter enjoying her reading and becoming a more confident reader. It was a pleasure to see her progress with her reading and begin to enjoy books. Again, it was truly rewarding to make a difference to Pupil B’s reading and the improvement was vast.
Pupil C had a similar background and presented extremely challenging behaviours in school. He would often walk out of class when he didn’t want to engage with the learning and would refuse to return. He refused to read to me on numerous occasions initially. On occasion, he could be persuaded to read to the class teacher instead. Eventually, he began to read to me. I believe that him seeing other pupils read to me helped him to trust me and once he began to read to me, he slowly became more eager. We began with Pupil C only reading one or two pages each day. He was easily distracted and did not react well to doing more than this. Pupil C’s level of reading was the lowest of the three pupils. Simple, short words were a challenge and he would often make up his own words if he could not recognise the text. He needed to be guided with a pen and sometimes we would go back and repeat pages to encourage better flow. The repetition helped in recognising words and he became better at decoding words. However, I was reluctant to keep doing this as I was concerned that he would disengage if the task was too repetitive. I would help him to sound out words and encouraged him to do this himself. This really made a difference as he began to understand that this was a way of reading more independently and it gave him greater freedom and ability to finish each page on his own.
Over the weeks spent on PTE, Pupil C became more willing to read and displayed signs of enjoying the stories. He moved through the stage and completed it, enabling him to begin the next stage of reading books. He became very motivated to move onto the next book in the stage and was showing so much more pace and flow with his reading. This was exciting as Pupil C was rarely engaged in school. He did read at home occasionally and this was a massive step for Pupil C. His parents left feedback and began to recognise his needs. It was very encouraging to see the parents becoming involved and understanding the support their son might need at home. It made a difference to his reading and his progress was vast. 
Pupil C liked to discuss the plot of the stories and would often talk about the characters. I encouraged the development of this using questioning and it led to him beginning to predict the ending of the story and expressing what he thought of the characters and what they may to next. Again, it was noted that the feedback given to Pupil C each day through the reading record book was a large motivator and it helped Pupil C to recognise the next steps in his reading progression. Pupil C thrived from receiving praise and this really pushed him in achieving those next steps. 
At the time of finishing PTE, I was very proud of the three pupils progress and attitude towards reading. It was a very rewarding process and there were many surprises when the children began to read at home and became so keen to improve. However, on reflection nine months on from completing PTE in my second year, it is truly astounding to look back upon the whole process of spending time with these pupils and thinking how much they progressed in such a short period of time. To think back upon their attitudes to reading when they started and then how much they were keen to read at the end, even just for pleasure is amazing and the whole process was so rewarding. The process not only closed the gap of attainment in reading within the class but gave the pupils a newfound love of reading. To have helped and encouraged them and be a part of the process was a pleasure and I have such a sense of pride looking back upon it. 
This led me to think of my intervention. To have had experience of using this method and to have had a chance to pilot the intervention in a school will be extremely helpful in bringing the intervention together. I have seen first-hand the impact it can have upon pupils reading skills and I believe schools would benefit from using the intervention to greater expand pupils reading and wider literacy skills as well as give pupils the opportunity to be confident, competent readers who enjoy engaging with books and a wide range of text.

















Transcript
Hello, thank you for coming today to hear about my proposed intervention. For those of you that don't know me I am year 3 teacher in the school. My idea is a literacy intervention. Thank you for giving me the opportunity to share this idea with you. It all stems from my time as a student on professional teaching experience. I was given the opportunity to work with three pupils in the year that were identified as weaker readers and they were all quite low achievers generally. Over the 5 weeks I had the opportunity of listening to the 3 children read every day they started off on stage reading books and they were initially very reluctant to read one of them was even refusing to read he would occasionally read with the class teacher and when he saw what I was doing with the other 2 pupils he did eventually read to me. Over the course of the 5 weeks spent reading with the three children each day I found that their reading abilities improved massively. They were so much more fluent with their reading and more accurate. They would bring their books to school and they would have it on the desk and what was really rewarding about the whole process was that parents were getting involved as well. There were reading records that were kind of sent back and forth from school to home. I made sure that I fed back to the pupil each time I made sure I gave plenty of praise and after a while the parents started doing it too. The children were so immersed in what they were doing they were going home and reading and then obviously reaping the benefits because they became so much more confident and so much more competent at reading over the 5 weeks.
	This inspired me to think of this idea of trying to adapt it and role it out to schools. I believe that reading is such a key part of a child’s education. If they can read confidently and competently it will set them up for life.
	So, let me explain my intervention to you all, the intervention will initially be rolled out to 10 pupils in year 3. These 10 pupils will be identified as the weaker readers in the class or the ones that will benefit from having extra support each day. The 10 pupils will read to an adult everyday and this will aim to improve their reading skills and not just reading skill, but it should link onto oracy it should link onto writing and story writing. There will be an emphasis on closing the gap of attainment of the learners in the class. The hope is that they’ll also develop a love for reading and just be able to be more independent.
	So why is it needed? during professional teaching experience, like I said before the difference in the year 5/6 class that I was in was noticeable with the strongest readers reading published story books. This inspired me to get involved with the weaker readers in the class. The stronger readers were able to choose their own books from the library and pick another one whereas the children that I worked with were on stage books and had to wait to be told that it was ok to go to the next book or move up to the next stage.
	So how will it be implemented? The process of the intervention will hopefully only take 30 minutes each day but obviously every day. Parents of the children participating will be asked to get involved. Parental engagement is important, and I think that if the parents are made aware of the differences that they can make on their child’s learning and confidence then they will be eager to get involved. It is important that the teachers still stay involved so that they can monitor the progress and suggest to parents and give advice. A reading record book is an important part of this intervention. It will be used not only to monitor progress and give feedback, but it will be used as an avenue of communication between the teacher and the parent. Progress will be monitored throughout the intervention so that at the end of one term their reading will be re assessed. Hopefully they will attain progression step 2 from the National Literacy and Numeracy Framework. The aim is that 80% of the pupils in year 3 will achieve this and if this is the case it can continue the next term. Maybe a different 10 pupils will be identified, and their needs can then be supported. Maybe it could be rolled out to more than just year 3, maybe year 4, maybe year 2 as well. Over time hopefully the success of the intervention will continue to grow and grow.
	So, who will be involved in the intervention? Pupils will obviously be a key part of the intervention and I think its important they are given the opportunity to use their voice to set targets and each other’s targets. 
Teachers will be involved. Initially I think its an idea to have workshops, one or two which includes the parents of those 10 pupils just to give advice and give ideas of how to support the children and to share best practice as they go along. They will hopefully be working at home with the children and keeping up the reading at home and encouraging them to do that.
	Teaching assistants, I think it is important to get them involved as well. They can be a key part of reading strategies and methods in schools. Now from my experience many tasks like guided reading.
	SEN teachers, they are going to be important in the process it maybe the case that the 10 pupils identified, some of them might struggle and have an additional learning need. It is important to have them on board as well to support those children. Volunteers; the idea is that students can get involved if they are on placement with us or there is a thought of contacting teacher training institutions to get volunteers from universities.
	The intervention will take place every day. From experience I really saw that it made a difference to keep doing this everyday with those 3 pupils. It kept them on track and in the end, they became quite enthused to read every day. If parents were to come in to help with this as well as volunteers, teachers and teaching assistants the 10 pupils can be listened to within the 30 minutes. Maybe 4 to 5 pages will be listened to each day and then feedback will be given and written down.
	It is important meetings are set up between parents, teachers and everyone involved just to create a network and communicate and discuss how they are finding it as well as how the pupils are finding it.

The impact … the impact I saw whilst on professional teaching experience when I was a student teacher on placement was massive and I felt a real sense of pride when leaving because those children hadn’t just developed their reading skills, they had grown in confidence. They appeared to really enjoy reading. What I saw that really struck me was how much their reading had improved. They were more fluent; they were more accurate, and they were able to decode words more easily over the 5 weeks. Also giving them stars and stickers as an incentive for them to keep reading. Also, a big one with this was when they went home, they would maybe have a bigger reward or higher praise because for them to have gone and done that is a massive step in their progress. The impact of parental engagement will be substantial and will create better links between the parents and the school. This in turn will have a positive impact on the children. One of the main goals of closing the gap of attainment will be achieved with hopefully many of the pupils involved in the intervention achieving progression step 2 according to the National Literacy and Numeracy Framework.

I can’t wait to hear what you think of my intervention. Thank you for coming and listening to my idea. It is something I am very passionate about helping children to read and become more in love with reading. Thank you

