
Pembrokeshire Community School  
The Pembrokeshire Community School is set in a busy coastal town in the heart of Pembrokeshire. The school is a large Primary school with both foundation phase and key stage two provisions. The number of pupils on role at the school currently is at 372 with pupils ranging in age from 3 to 11. 
The school is dedicated to educating and preparing its pupils for their continued education and beyond, it also is of great importance to the school that it is the centre of the community. The school is one of the largest schools in the area and because of this is at the centre of the community because of this it was the decision of the governors to make the school into a community school. With this in mind the school also has a recently opened a flying start centre for children pre-schooling age. The decision to make the school into a community school was to encourage greater communication between the local community and school life. The school is often used for external meetings and clubs such as scouts and martial arts.
The school has 18 classes with the majority of years having three or four classes. The intake is growing further still with the number of flying start children and nursery pupils increasing. The school is set in an area of high depravation with 24% of pupils receiving free school meals and a further 38% of pupils requiring further support in their learning. There are currently 20 members of teaching staff and another 25 LSAs within the school.
Facilities within the school include a fantastic woodland area in which forest school sessions are organised each week, a school garden in which the students have the opportunity to grow fruits and vegetables for each season. All classrooms have access to outdoor learning spaces including key stage two. 
The role of myself in the school is primarily as the reception teacher however my additional role is that of the schools inclusion officer. The inclusion officers role is to ensure that pupils from all backgrounds, religions, cultures ect are included and feel like they are members of the school community. It is also important that the pupils within the classroom are able to access the learning, the inclusion officer will put in place any interventions that may need to be carried out for specific pupils that are struggling with any aspect of school life.




Refugee buddy system intervention
This intervention centres around the importance of social inclusion for refugee families and follows the idea of Bronfenbrenners ecological systems theory. This theory states that the child is at the centre and surrounding it is their individual microsystem. Within this microsystem are the people that are the most influential in the child’s life, their parents, siblings, friends and their teachers. It is vitally important that the people in this system work together to support the pupil and is even more important if the pupil is a refugee. 
The idea for the intervention is to create a family buddy system that will support not only a refugee child but their whole family. The buddy family will be used to support the new refugee family during their first year in the school. They shall work as the families first social contact within the school, talking to them and bringing them along to social events and activities such as coffee mornings, fundraisers and after school clubs. In providing the refugee family with a buddy it will hopefully help to integrate them into the school community and support them whilst they are making new friends. The intervention will also benefit the refugee family as it will support them with their English language development, giving them the chance to practice without feeling embarrassed about making mistakes.
The buddy family will be selected from any families that volunteer for the role. These shall be shortlisted so that the best family for the job is selected. 
 Both families will be supported by the school throughout the whole process, giving the buddy family instructions and input on how to support the new family before they arrive in the school. Additional support for the buddy family will also be provided through the rest of the year. Organising regular meetings to check the buddy family is gaining all of the support from the school they need and to ask how they feel the refugee family are settling in and if they have any concerns. Checks will also be done with the refugee family by the school to ensure that they feel they are gaining the correct support from their buddy family and from the school. After a year has passes the school shall call together the two families for a final meeting to discuss how they feel the intervention went overall, what were the benefits and limitations and if they were to do it again what would they change?
This intervention will support this new family whilst joining the school community and will help them feel like they are welcomed and accepted into this community.



Letters to Schools

Dear Sir/Madam,

My name is Caitlin Shanahan I am a third year Primary Education student at the University of Wales Trinity Saint David. I am currently undertaking an assignment concerning refugee children in welsh schools. I am looking to make contact with schools who have experience in integrating refugee children into their school community. 

The research will be focused on creating an intervention for the child and their family to aid them in becoming members of the whole school community. I will not need to make any contact with these pupils or their families. I would however like to discuss policies and interventions you may have in place, to learn from and take inspiration from.

If you have any of these pupils in your school and are willing to have a meeting with myself and share your expertise I would be very grateful.

Yours sincerely
Caitlin Shanahan

Dear …….
My name is Caitlin Shanahan, I am a third year Primary Education with QTS student at the University of Wales trinity Saint David.
I am currently undertaking an assignment in which I have to create an intervention for a specific group of pupils, I have chosen Refugee/ Asylum seeking families. Upon consulting my University Lecturer, they advised me to try contacting your school. 
I am looking to gather advice from schools whom have experience with these pupils and their families. I would not need to meet any children or their parents, I only wish to discuss interventions or policies you may have in place to aid in my research. Any information given can be anonymised. I look forward to hearing from you.
Sincerely Caitlin Shanahan
















Interview with School X Headteacher
On the 7th November an interview was conducted with the Headteacher of a Primary School that had a number of refugee students. In these notes the school and head teacher shall be anonymised as School X and Mr X.
Questions
1)	How Many refugee/ asylum seeking children do you have in your school?
“Approximately 10-15 Pupils”
2)	Have you made more before now?
The school has a very transient nature with 40% of pupils constantly moving to and from the school in a year. Due to this a great number of pupils from all walks of life including asylum seeking/ refugee children have been through the school.
3)	What age/Key stage are the pupils in?
The school has refugee/ asylum seeking pupils in both Foundation Phase and Key Stage two.
4)	When did you first receive these pupils in your school?
Mr X estimated that that refugees have had a presence in the school for the last five or six years.
5)	How did you prepare staff for this transition?
Primary school X is already a very racially diverse setting with 90% of pupils being EAL and 27 different languages being spoken. This therefor has helped the staff to prepare for receiving refugee children as they already have experience with working with students from such diverse backgrounds. The staff within the school work in a very “close nit team”. Termly pupil overview meetings are also done with teaching staff to ensure that the child’s needs are being met socially, emotionally, psychologically etc. Half termly safe guarding meetings are also done. Once the families and pupils have been to an admissions meeting, the information received shall be shared with teachers to help prepare them for the transition and teaching. (This is not only done for refugee/ asylum seeking children but all new pupils entering the school).
6)	How did you prepare your pupils and their families for the new arrivals?
Children are very used to classmates from all countries and all walks of life so this doesn’t seem to be an issue. The school moto is also “all different all equal”. The hardest part for the pupils is usually when students move away as they so often do.
7)	What interventions have you put in place for the pupils?
No specific interventions have been put in place, interventions would depend on the individual need of the pupil and their family.
8)	Did you create any interventions involving the whole refugee families?
(See above).
9)	What challenges did you face initially?
The transient nature of the school, staff and students become attached to pupils and it can be quite difficult and emotional.
10)	How did you ensure the pupil and their family became members of your school community?
The school has a family engagement leader who is in contact with families (not only the refugees but all families). The school has a flying start centre and regularly runs various classes/ courses in the school such as Baby Massage and English classes (aided with support from Gower College). Social events and evenings such as come dine with me around the world have also been organised. The school also provides support sessions and has bilingual teaching assistants that help ensure families understand what is going on in school life at the time.
11)	What advice would you give to a new school receiving refugee children?
To create a school readiness program for the family, informing them of why things are done a certain way, the curriculum, the school ethos etc.

My Intervention
Strength of my intervention that were highlighted by Mr X included the idea of using parents/families as the refugees support instead of staff as if funding were cut it may not be possible to keep staff for this intervention.


Script
Thank you all for giving me the opportunity to come and talk to you today. If you have any questions please just make a note of them and I will try my best to answer them all for you at the end. For those of you who haven’t met me formally before my name is Caitlin Shanahan and I am the schools inclusion officer and reception teacher. 
My responsibilities within the school involve me ensuring all pupils and their families are welcomed and to make them feel they are a part of the school community. I have contact with lots of different families from many different walks of life. Many of these are from minority groups such as gypsy traveller and ethnic minority groups. It is important that all of these groups feel they are being supported and they have the necessary interventions in place for their needs.
As many of you may be aware we have recently had a number of refugee/ asylums seeking families moving to our area, with numbers of families from Syria making a significant proportion of them. This will present a new range of challenges for the school as it will be our first time welcoming these families into our community. Some of these challenges may include.
•	Language barriers: A large amount of theses families coming into the community will have little to no English, over time it may even be that the children become the interpreters for their parents. This will be a massive challenge for everyone involved. We need to consider how we will be interacting with the parents or guardians of these children as it is vitally important that they are able to raise any concerns or ask questions they may have about their child, their education and the wider community. It will not be the child’s responsibility to act as translator when such important and personal issues may being discussed.
•	Cultural barriers: Its important for us to remember that these families come from very different cultural and religious backgrounds to that of our own. We must try to be understanding and considerate of their beliefs and to be as accommodating as possible. This may include allotting time for religious traditions such as prayer, learning about and celebrating their cultural celebrations.
•	Stigma within the community: Stereotypes and stigma against refugees may have a major impact on the new families. Having open discussions with pupils and their families before the new family arrives will aid in eradicating these prejudices. 
•	Understanding of the welsh education system: This may be the first time that these students have had an education in a number of years or this may be the first time a child has ever gone to school. The new system may seem strange to the families so it is important that they are made aware of how their children will be taught and why they will be taught in this way.
By focusing on the inclusion of the refugee family it is my belief that these challenges will be able to be addressed and hopefully resolved.
In order to tackle these issues there are a number of things we as a school can do together.
First, It is vitally important that these families joining our school feel like they are accepted and welcomed into the community. So the connections they make will be extremely important. 
The people the pupils are in immediate contact with are within the child’s microsystem. This includes their family, friends and their teachers. All of these people contribute to how a child’s environment is created. The child is interacting with these people the most, therefore. this has a monumental affect on how the child will act between their home life and their school life. In order to achieve harmony a home school relationship needs to be established. The school and parents need to be able to have open dialog regarding the child and their education.
Welsh government highlight the importance of making friends and social inclusion for these children in the 2015 document ‘Inclusion and pupil support’. It is highlighted that in order for them to thrive they must be supported.
So how will we together be able to achieve this? Upon doing deeper reading I repeatedly came across the idea of using a buddy system to help welcome new pupils into the school. My intervention takes this one step further. The family buddy system. 
Inside your meeting notes you should have a copy of the school development plan I have created. The first action we must take is to create the buddy system.
So how will this work? We will need to work in 6 stages.
1)	First, a letter will be sent out to families inviting them to an open evening to discuss the arrival of the new members of the school, The letter shall detail the idea of the family buddy system and invite families that wish to take part to attend the evening. You should have a copy of this amongst your meeting notes.
2)	At the open evening a presentation on the family buddy system shall be given detailing what is expected of the buddy family, their responsibilities and the expectations of the school and its governing body. The evening shall be an opportunity for any question’s families may have to be answered, open discussion shall be had and families will be given the chance to volunteer. Obviously, this is a big responsibility and the families at the open evening shall be given additional time to consider the opportunity. A deadline for volunteering for the role shall be a week after the meeting.
3)	Once we have a list of all of the volunteer families, these will need to be reviewed. Obviously this will be a difficult process and additional meetings with the volunteer families will need to be set up in order to whittle down the options. Once the best family for the job is selected  we will then be able to move on to the next step in the intervention.
4)	Meeting the refugee family: I feel it is of the upmost importance that the refugee family are aware of the intervention idea. Therefore, during our initial interview before the child joins the school, the intervention shall be proposed and explained. Once this has taken place the meeting between the refugee family and buddy family may be organised.
5)	The meeting: During the meeting the two families will be able to meet and further discuss what their expectations of one another will be. This will be an opportunity for the buddy family to discuss any events coming up in the school calendar that the refugee families might wish to get involved in such as coffee mornings and school fundraisers.
6)	Implementing the intervention: The main step in the whole process is the implementation. During this stage the two families shall work together throughout the school year, engaging in school activities these may include organised events or something as simple as meeting at the school gates.
Regular check ups will be done with both families at the end of each term, to discuss how the system is working and what improvements need to be made for both sides.
7)	An end of the first year, a meeting will be set up with both families to review how the intervention went, any benefits or limitations that they felt it had. This element is vitally important to the intervention as it will also inform us if the families believe it has been successful overall.
It is my belief that this intervention will aid with all of the challenges we stated earlier:
1)	Through contact with the buddy family the refugee family will have opportunities to practice the use of their English in a number of different settings. This will not only give them opportunities to improve but it will also provide non-pressure situations in which they will be able to make connections with other parents.
2)	Creating the buddy system will aid the new refugee family in integrating into the community aiding in the cultural integration. 
3)	By having our open evening it will begin to allow for open dialog and will provide opportunities to break down the stigma surrounding refugees. 
4)	Having meetings with the refugee family will teach them about the welsh education system however having the buddy will aid in this understanding as they will be free to discuss any queries the refugee family they may have.
The second action for the school development plan is for the school to become the facilitator for events and activities the family may wish to get involved in with their buddy family. 
Organising events like school coffee mornings, and additional clubs such as baby yoga will support the socialisation between the new family and the rest of the school. Providing opportunities for them to share their culture through celebrations such as Ramadan will also support the school and our community into becoming more accepting and knowledgeable about others beliefs and traditions.
This change in our school may be challenging, however it is possible for us to be able to support this new family in the challenges they face. During my research I was able to make contact with a school in Swansea that has experience working with these pupils and their families. A copy of my meeting with the head teacher should also be in your notes. The good practice demonstrated in this school, I believe, will really help support our development in this process. An opportunity to make connections with this school is a possibility and I feel it is something all of the staff will benefit from immensely. 
Whilst I believe this intervention is strong and will improve the social dynamic within the school and with the refugees it is also important that we weigh up the pros and cons to this intervention. 
Some of the cons may include:
•	Families not wanting to engage in the buddy system. Some refugee families may be very private and feel that they do not need the help or do not wish to engage in the buddy system.
•	The buddy family may not fulfil their role, they may be come complacent or might just not understand how they can support the refugee family.
Some of the pros include:
•	The cost: By using current families in the school it will keep the cost of this intervention low, if we had chosen to use an external agency to support the new family we would risk losing this input if funding were cut, which we are all aware happens all too often.
•	Costs will be low for events such as come dine with me around the world and school fundraisers. These will be things all families can get involved in and may even be an opportunity to raise money for activities or classes such as baby yoga that may be more pricey. 
•	The buddy system is a non-intimidating way for us to check on our new families. Its non-intrusive and will open up a dialog we may not have had before.
•	Finally, this intervention can be used again, for many different families in many different situations. We may even see our refugee family become a buddy family in a few years time.
It is my opinion that we will be able to support this new family as they become members of the school community with the aid of this intervention.
Thank you very much for giving me the opportunity to speak, I will take any questions you have now.



Pembrokeshire Community School
Milford Haven
Pembrokeshire
SA73 5VP
Dear Parents/ Guardians
As some of you may be aware our community has recently become home to a new family of refugees. The children of this family shall soon be joining our school and it is important that we ensure that not only do the pupils feel welcome but that the whole family feel they are accepted and welcomed as members of the school community.
The governors and teaching staff have been considering how we, as a school, will do this and have decided to create a Family Buddy system. The family will be a friendly face for the refugee family, there to give advice, answer any questions they may have and meet with them for school events. Therefore, the purpose of this letter is to invite any families that feel they would like to take on this role to attend an open evening to discuss what the role would entail and to answer any questions or concerns you may have.
The open evening shall include some information on how we shall be welcoming this new family into our school and wider community and how you can support the family during the first year of their residency, even if you are not chosen to be the Buddy Family.
The open evening shall take place on Wednesday 5th December 2018 at 4:30. The open evening shall last half an hour in which the Head and Governors shall explain the Buddy system in further detail. If after the discussion you have further questions, there shall be the chance to speak to the members of staff present to discuss any of these issues or concerns.
We understand this is a big ask and a lot of responsibility, however if you feel you are up to the challenge, we are sure it will be rewarding, not only for the new family but for yourselves. We look forward to seeing you at the open evening.

Sincerely,
Miss C Shanahan
School Development Plan for Pembrokeshire Community School: Engaging with Refugee/ Asylum seeking families
Aspect 1:
	Our intentions and actions:
	Steps to achieve our intentions:
	Stakeholders in this process:
	Timeframe:
	Cost:
	How will we judge the success of this? 

	
Create and implement a family buddy system for a new refugee family joining the school community.
	
Send letters home to families detailing about the family buddy system and inviting them to an open evening.

School open evening to inform and educate families on refugees and recruit volunteers for the buddy system.

Review the volunteer families that have came forward. Until a family is chosen.

Give the selected family appropriate information/ training via online resources and through the Inclusion officer.

Buddy Family meet with the refugee family for initial meeting to set up contact and organise social meetings e.g. school gate, coffee mornings etc

Throughout school year an open-door policy shall be set up with both families, so they are free to discuss any issues they may be having.


	
The school staff: Headteacher, Senior leadership team, Pupils class teachers: 
Staff will need to be informed and aware of their role during this intervention. They will be expected to facilitate the buddy system supporting the two families and their children and answer any questions the families may have.

School community:
The wider school community shall be involved in these actions as it is vital that they are open and welcoming to the new family and are ready to support where needed.

Refugee family: 
The refugee family are one of the main stakeholders in this intervention. The family will be working with lots of other stakeholders and will need to be aware of the support they can receive.

Buddy family:
The buddy family will be the other main stakeholder in this intervention. They will have the most connection with the refugee family along with the staff.

Pupils:
Pupils within the school will be stakeholders, involved in making the new pupils and families welcome.
	
End of term meetings:

Discuss progress with both families, asking for feedback, if they need additional support/ guidance. What can the school be doing to help facilitate progress?
(To happen at the end of each term, Easter, Summer)

Final meeting before the Christmas holidays:

Evaluate how both families feel the intervention went. Benefits and limitations to be discussed and assessed.


	

Family buddies: Free.
With using families to create the buddy system it will mean there will be no cost. If the school chose to use external agencies it may mean risk losing this input if funding were cut.
	
The success of the family buddy system shall be judged on a number of factors.

· Feedback from Refugee family.
· Feedback from Buddy family.
· Observations made by pupils’ teachers and senior staff.



Aspect 2:
	Our intentions and actions:
	Steps to achieve our intentions: 
	Stakeholders in this process:
	Timeframe:
	Cost:
	How will we judge the success of this?

	
To ensure that the new refugee family are included and respected within the school community, and become active members in the schools social calendar.
	
Organise whole school events that allow families to come together and socialise. These may be events such as come dine with me around the world, coffee mornings etc.

Parents may be asked to provide their skills and knowledge for different themes or activities such as religious celebrations like Ramadan.

The staff will encourage families to engage with the extracurricular activities and parent groups, such as baby yoga, English classes and cook it club.
	
The school staff: Headteacher, Senior leadership team, Class teachers: 
Staff members within the school may be in charge or helping with organising these activities to help the family become engaged members of the school community.

External agencies:
If additional activities are being run the school may bring in external practitioners to run them e.g. yoga instructors etc.

School Community: In all of these activities to engage the family in the school community, the wider school community will be engaged as they will be taking part in many of these events.

Refugee Family:
The refugee family will once again be the major stakeholders as it is the aim to get their involvement in these additional social activities.

Buddy Family:
The buddy family shall play a major role as they are the people who shall be accompanying and supporting the refugee family.

Pupils:
The pupils shall be at the heart of the social events.
	
The time frame for these actions is ongoing. The intention of the school is to continue the social events and extracurricular activities each year, however the focus of getting the new refugee family to engage with the wider school community.
	
Cost: 

Will be very low, activities such as reading club and computer club will be free.

Events such as come dine with me and fundraisers may cost a small amount for families to create their meals. A budget of around £200 should be set aside for this.

External agencies: Some activities would need to be funded such as baby yoga, however this may be subsidised through fundraisers. Around £200 should be set aside for this also.
	
The success of the community events and activities shall be judged via feedback from the events with a keen focus on the feedback from the refugee family and their buddy family. 

The feedback shall be done at the end of big events, such as come dine with me, by using feedback forms.

At the end of repeat activities such as baby yoga there will be feedback forms also. 

This feedback with help the staff decide which activities to run again or what else families might like to get involved in.





Evaluation
Overall I believe this assignment went very positively. It provided the opportunity to explore new themes and topics within education and allowed the chance to explore my own interests within education, which may come in useful for the extended essay assignment at the end of the course. I was able to find a range of sources discussing refugee children and their families including advice and guidance from the Welsh assembly. This assignment also provided opportunities to develop profession teaching skills and allowed for development of a number of QTS standards.
Whilst I was able to gain lots of information from Welsh Government documents, very little information on the numbers of refugees was made accessible on STATs Wales. Whilst researching, attempting to find any information on the numbers of refugees coming to each county was near impossible, there was no information on this online. In order to try and tackle this issue, phone calls were made to welsh government to ask for any advice or information they have. Unfortunately, no one was able to provide any information on numbers of refugees as they said this information just didn’t exist. It was recommended to me that contact with local authorities would be the best way of gaining this information. However, once again, after I was informed that they had no information on this and any information they did have they would not be able to share with me. At this stage the decision was made to contact schools within the local authority, an email was sent out enquiring if any schools had refugee students. Of the 30 emails sent out only one reply was received. This was something I had not anticipated and made research harder. 
A connection with a school with real experience was made and proved to be very useful in gaining knowledge and understanding of how to work with refugee families. The school were very open and willing to share their expertise with me but wished to be kept anonymous.
Despite these challenges I feel like the information I was able to gather was relevant and aided in the creation of an interesting and successful intervention.
In my opinion the speech to the governors was clear and concise. The explanation of the intervention was well thought out and communicated how the intervention would be able to benefit the refugee family and the rest of the school community. In total this assignment was a very positive experience, it engaged interest and allowed for explorative practice creating an interesting idea for an intervention.
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