A Correlation Study of MBTI Personality Types and English Writing Strategies
1. Aims of the Investigation
This study aims to investigate the relationship between personality types—classified according to the Myers-Briggs Type Indicator (MBTI)—and the use of Language Learning Strategies (LLS) among learners of English as a Foreign Language (EFL).
It will further seek to generate pedagogical insights relevant to the field of Teaching English as a Foreign Language (TEFL). In particular, the findings are expected to shed light on how individual personality traits may influence learners’ strategic preferences, thereby offering guidance for the implementation of differentiated instruction and the promotion of learner autonomy in EFL classrooms.
2. The Rationale and Main Conceptual Themes
2.1. The MBTI
The Myers-Briggs Type Indicator (MBTI), developed by Isabel Briggs Myers and Katherine Briggs during the Second World War, is grounded in Carl Jung’s theory of psychological types. Since its development, the MBTI has become one of the most widely applied personality assessment tools, used extensively in vocational guidance, educational contexts, and psychotherapy. It has also been increasingly adopted in language learning research to explore the role of personality in learners’ cognitive and behavioural patterns.
The MBTI is designed to assess individuals and generate descriptive profiles based on their personality preferences. It comprises four dichotomous dimensions, each representing a continuum between two opposing traits: Extraversion (E) vs. Introversion (I), Sensing (S) vs. Intuition (N), Thinking (T) vs. Feeling (F), Judging (J) vs. Perceiving (P).
These four dimensions combine to form sixteen distinct personality types, such as ISTJ, ENFP, or INFJ. For instance, an individual identified as INFJ is characterised by a preference for Introversion, Intuition, Feeling, and Judging. Importantly, these classifications do not imply superiority or inferiority; rather, they reflect the environments and conditions in which individuals are most comfortable and function most effectively (Furnham & Medhurst, 1995).
To better understand how MBTI personality preferences influence learning, it is useful to briefly examine the core characteristics of each dimension:
Extroversion vs. Introversion: Extroverts are energised by interaction, favouring discussion and collaborative tasks. Introverts prefer solitude and deep reflection, excelling in independent, structured learning.
Sensing vs. Intuition: Sensing types focus on concrete details and practical facts, while Intuitive individuals are drawn to patterns, theories, and abstract ideas.
Thinking vs. Feeling: Thinkers prioritise logic and objectivity, often making decisions based on principles. In contrast, Feelers emphasise empathy and relationships, seeking harmony in their environment.
Judging vs. Perceiving: Judging individuals value structure and planning, working methodically to meet deadlines. Perceivers, however, are flexible and spontaneous, preferring adaptability over rigid organisation.
These traits are expected to influence how learners engage with tasks and respond to instructional styles. Understanding such differences will provide the foundation for exploring how personality interacts with language learning strategies in this study.
In the context of education, the MBTI will be used in this study to support learners in recognising their preferred approaches to learning. It is also expected to help them understand and adapt to diverse teaching styles. For example, a student with a Sensing preference—who tends to value concrete facts and structured instruction—may find it challenging to engage with an Intuitive teacher who focuses on abstract concepts and theoretical exploration. Understanding such differences can encourage learners to adopt strategies that bridge the gap between their learning preferences and the instructional styles they encounter.
2.2. Curry’s “Onion Model”
Over a five-year period of research conducted across the United States and Europe, Curry (1983) developed the well-known “onion model” for classifying cognitive and learning styles. This model was based on an extensive psychometric analysis of 21 learning style theories and associated instruments. According to Curry, learning behaviour is primarily governed by personality traits at the core, which are then mediated by cognitive processing preferences in the intermediate layer, and finally shaped by environmental interactions in the outermost layer (Curry, 1983).
Within this framework, instruments such as the Myers-Briggs Type Indicator (MBTI) are identified as effective tools for assessing personality preferences, which represent the innermost layer of the model. In the present study, the MBTI will be employed to measure these core personality traits. As personality preferences are positioned at the centre of the model, they are believed to play a fundamental role in directing learners’ behaviours—affecting how individuals perceive information, process input, solve problems, and make decisions. Consequently, personality is expected to have a significant influence on the ways in which learners approach and engage with the learning process.
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Figure 1. Curry’s Onion Model
2.3. Learning Strategies
A variety of definitions of language learning strategies (LLSs) have been proposed by different scholars over the past decades. Although there is no universally agreed-upon definition, most descriptions emphasise the intentional, learner-directed nature of these strategies.
Oxford and Ehrman (1995) described learning strategies as the specific steps learners take to enhance their learning outcomes. Similarly, Oxford (1990) argued that learning strategies play a particularly vital role in language acquisition, as they function as tools for active, autonomous involvement—both of which are considered essential for the development of communicative competence. Mitchell and Myles (1998) defined language learning strategies as the techniques or procedures that learners adopt in order to maximise the effectiveness of their language use. In a related perspective, O'Malley and Chamot (1990) characterised them as “the special thoughts or behaviours that individuals use to help them comprehend, learn, or retain new information”. Oxford (1990) further elaborated on this definition by emphasising that strategies are the deliberate actions taken by learners to make language learning more efficient, enjoyable, focused, and transferable to novel contexts.
Despite the diversity of terminology, it is generally acknowledged that learning strategies are closely linked to learners' cognitive and behavioural engagement with the language acquisition process. Ellis (1994) offered a broader conceptualisation, suggesting that learning strategies involve mental or behavioural activities associated with specific stages of language learning or use. From this perspective, writing strategies may be understood as the behaviours or techniques learners employ during particular stages of the writing process—such as planning, drafting, and revising—when composing texts in English.
In this study, Oxford’s (1990) influential classification of LLSs will be adopted. This framework divides learning strategies into six major categories: memory, cognitive, compensation, metacognitive, affective, and social strategies. The first three—memory, cognitive, and compensation—are referred to as direct strategies, as they require the learner to engage directly with the target language through mental processing. The remaining three—metacognitive, affective, and social strategies—are classified as indirect strategies, which offer supportive conditions for learning without involving language use directly.
Table 1. The classification of Learning Strategies
	Generic Strategy Classification
	Representative Strategies

	Direct Strategies
	Memory Strategies

	
	Cognitive Strategies

	
	Compensation Strategies

	Indirect Strategies
	Metacognitive Strategies

	
	Affective Strategies

	
	Social Strategies


To be specific, memory strategies help learners store and retrieve information through techniques such as grouping, associating images, using mnemonics, and physical actions. Compensation strategies enable learners to communicate despite gaps in their knowledge. These include intelligent guessing, using synonyms, or finding alternative ways to express ideas. Cognitive strategies involve direct interaction with the language, such as practising, summarising, analysing, and organising information to enhance understanding and production. Metacognitive strategies support learners in managing their learning. These include setting goals, planning tasks, and evaluating progress. Social strategies rely on interpersonal interaction, such as asking questions, collaborating with peers, and developing empathy to support language use in social contexts. Affective strategies help learners regulate their emotions, motivation, and attitudes. Techniques include positive self-talk, keeping a reflective journal, and anxiety-reduction practices.
2.4. The Overall Rationale and Significance
The rationale and significance of this study can be summarised as follows:
In recent years, the Myers-Briggs Type Indicator (MBTI) has gained widespread popularity, particularly among younger learners, and has become a well-recognised personality classification tool. Given that MBTI enjoys a high level of awareness and acceptance among students, designing writing instruction strategies based on MBTI personality types may enhance students’ engagement and motivation, ultimately improving the quality of teaching and learning outcomes.

Although it may not be feasible to categorise students strictly according to their MBTI types in classroom settings, instructors can implement differentiated teaching strategies in lesson planning, task design, and homework assignments. By offering personalised options tailored to different MBTI personality types, students can select writing strategies that align with their individual traits. This approach has the potential to not only enrich students’ learning experiences but also strengthen their writing skills, contributing to overall improvements in instructional effectiveness.
3. Research Design
3.1. Research Questions
(a) What are the distributions of personality types among the Chinese English majors? 
(b) What kinds of strategies do the Chinese English majors prefer to take in writing? 
(c) Are there significant correlations between personality types and writing strategies? If there are, what are they like? 
(d) How personalities affect the students’ using of writing strategies?
3.2. Subjects
The participants will consist of approximately 100 final-year undergraduate students majoring in English at a university in China. Their ages typically range from 17 to 22, with an average age of around 20. The gender distribution is expected to be skewed, with a female-to-male ratio of approximately 5:1. All participants are anticipated to have begun their formal English education during middle school. They will be selected from five intact English classes.
3.3. Instruments
Two primary instruments will be employed for data collection in this study. The first will be the MBTI (Myers-Briggs Type Indicator) questionnaire, which participants will complete through the official MBTI website. This online platform, which provides access to the test free of charge, will serve to offer a comprehensive overview of the participants’ personality type distribution according to the MBTI framework.
The second instrument will be the Strategy Inventory for Language Learning (SILL), a widely recognised questionnaire developed by Rebecca L. Oxford. It is designed to examine the learning strategies utilised by language learners, and for the purpose of this study, it will be used to determine the principal writing strategies adopted by the participants. The SILL framework categorises strategies into six distinct types: memory, cognitive, compensation, metacognitive, affective, and social, offering a structured approach to analysing learners' strategic preferences.
3.4. Data Collection
Participants will be required to complete both the MBTI and SILL questionnaires. Prior to the administration of the instruments, the researcher will provide clear and detailed instructions to ensure that all participants fully understand how to respond to each item. They will be explicitly informed that their participation is entirely unrelated to any form of academic assessment or teacher evaluation. Furthermore, they will be assured that all responses will be treated with strict confidentiality and used solely for research purposes. The distribution of both questionnaires will take place during scheduled English classes to ensure convenience and consistency across the sample.
3.5. Data Analysis
The Statistical Package for the Social Sciences (SPSS) will be utilised to analyse the data collected in this study. The analysis will be carried out in three stages.
First, descriptive statistics will be generated to summarise the distribution of MBTI personality types among the participants.
Second, data obtained from the writing strategy questionnaire will also be subjected to descriptive statistical analysis, in order to identify the predominant writing strategies employed by the students.
Finally, a Pearson correlation analysis will be conducted to explore the potential relationship between students’ personality types and their preferred English writing strategies.
4. Ethical Issues
This study will adhere to the ethical guidelines set out by the British Educational Research Association (BERA), ensuring that participants’ rights, dignity, and well-being are fully respected throughout the research process.
4.1. Informed Consent
All participants will be thoroughly informed about the nature and objectives of the study, including the procedures involved and their rights as research subjects. They will be made aware that their participation is entirely voluntary and that they may withdraw from the study at any stage without providing a reason. Prior to participation, each student will be required to sign a formal consent form indicating their agreement to take part in the research.
4.2. Confidentiality and Anonymity 
To protect participants’ identities, all data collected—including responses to questionnaires and any interview materials—will be anonymised. Personal information, such as names or institutional affiliations, will be replaced with unique codes to ensure that individuals cannot be identified. Furthermore, all data will be stored securely, with access restricted solely to the researcher.
4.3. Non-Maleficence
The research design will ensure that participants are not exposed to any form of harm or psychological discomfort. Participation will have no bearing on students’ academic assessments or classroom experiences. The study will be conducted in a manner that upholds the principle of non-maleficence, ensuring that no participant is placed at a disadvantage as a result of their involvement.
4.4. Right to Withdraw
Participants will retain the right to withdraw from the study at any time, without facing any negative consequences. Should a participant choose to withdraw, any data associated with them will be permanently removed from the dataset and will not be included in the final analysis.
5. Research Timetable
The Gantt chart provided outlines the timeline for the proposed research project, detailing the various tasks and their corresponding durations. It begins with literature review and progresses through the stages of research design, ethics approval, participant recruitment, data collection, and analysis. Each task is clearly mapped out across a 12-month period, demonstrating a structured approach to the research process. This timeline ensures that all phases of the project are completed in a timely and organised manner, contributing to the overall success of the study.
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