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This essay will discuss the benefits of bilingualism/multilingualism within school whilst also considering cultural backgrounds.  Also, looking at research carried out on brain connections of bilingual speakers and if this equates to them being divergent thinkers.  
How English as an Additional Language or Welsh as an Additional Language is promoted within schools and how the Early Years Foundation Phase promotes Curriculum Cymreig within schools.

Bilingualism is the ability to speak two languages.  Bilingual children can ‘code-switch’ which means they change language during a conversation or use some words from the other language during conversation (Siraj-Blatchford and Clarke, 2000, p.28-29).  When speaking other languages children also learn the cultural background, this can lead to a better understanding of others as Whitehead (2011) p.21 states
“This means that young bilinguals soon become remarkable sensitive to social situations and can make subtle judgements about such things as appropriateness, power, self-expression, formality, dialects and the whole business of linguistic choices”.  
There is a disagreement among researchers regarding the advantages and disadvantages of children learning languages at different ages.  Language proficiency can range as children can reach higher levels whether they begin early or later.  Although, researchers agree that pronunciation Intonation develop better at a younger age (Hood and Tobutt, 2009, p. 9-10).  
Simultaneous bilingualism may have influenced some children as they have acquired two languages simultaneously from a young age.  As these children have experienced bilingualism from a young age this may cause them to be in bilingual mode more than sequential bilinguals who acquire a first language and later proficient in a second language (Wattendorf and Festman, 2008, p.9).  
Although Wattendorf and Festman believe this, children who are bilingual have greater job opportunities as stated by McLeod et al. (2015) p54 “Children’s ability to communicate effectively is important for participation in day-to-day life and lays the foundation for future academic, social, and occupational success.”  There has been no evidence to suggest that bilingualism has a negative effect in education.  Also, if the advantages are small, they are still beneficial (Kamenetz, 2016).  Gray, A (2017) states “babies who grow up bilingual have brain functions that are superior to those of monolingual children, because they have better “cognitive control”.  Children with better cognitive control may find learning another language easier as they have formed the connections in their brain.  Ensuring children can make these brain connections whilst young will prove beneficial later in life.  Alzheimer’s Society (2017) states “People who speak more than one language develop dementia symptoms an average of five years later and are able to cope with a greater level of brain dysfunction than monolinguals living in the same geographic area.”  From the research conducted by the Alzheimer’s Society encouraging children to learn another language will benefit them when they are older.  Promoting bilingualism and multilingualism within schools may improve their prospects of jobs whilst also reducing Alzheimer’s.  
It Is believed that bilingual and multilingual children are divergent thinkers.  Although, Haarmann, O’Rourke and Ragusa (2012) state “not all studies on divergent thinking and bilingualism provide support for the proposal that improved cognitive control benefits divergent thinking.”  
Within Welsh-medium schools’ Welsh culture and heritage is widely promoted through further opportunities to use the language such as competing in the Eisteddfod and Urdd.  Opportunities such as these will extend the child’s ability in many ways as it encourages children to use the language outside of school and shows the many benefits of speaking Welsh.
The Welsh Government have the Future Generations Act (2015) who plan for the future of Wales which includes promotion of the Welsh language.  They have a 5-year plan to increase the number of people speaking Welsh.  In 2050 their target is to have a million Welsh speakers in Wales (The Goals of The Wellbeing of Future Generations (Wales) Act 2015, 2015).  

Article 28 in UNICEF (n.d) states “Every child has the right to an education.”  Ensuring all children attend school enables the child to progress further developmentally and holistically.  
English-medium and Welsh-Medium schools should develop the Welsh language within the Early Years Foundation Phase (EYFP) thus allowing them to communicate through Welsh as an Additional Language (Welsh Government, 2008, p.5).  Garcίa and Baker (1995) p.157 state “Schools contain a mixture of first language Welsh speakers and those from partly or mostly English language backgrounds who have elected to take their education through the medium of Welsh.” 
Ensuring children are aware of their Welsh heritage whether they’re in a Welsh school is important to ensure they have a sense of belonging.  Schools can incorporate Welsh during registration time, weather, circle time, lunchtime and through songs (Welsh Government, 2008, pp5-31).  Teaching children rhymes, songs and stories in Welsh can be enjoyable for children and the EYFP believes that singing allows children to practice new sounds and pronunciation and intonation of the new language (Welsh Government, 2008, pp.34, Hood and Tobutt, 2009, p54).  Ensuring children can explore language through play ensures that it is enjoyable and not forced.  Mooney (2000) p.24 states “Montessori believed that children learn language and other significant life skills, without conscious effort, from the environments where they spend their time”.   By incorporating Welsh in play activities and carpet times can make it enjoyable, therefore children may communicate with one another and staff through the medium of Welsh, ensuring the classroom is a positive environment which provides opportunities for children to learn and explore another language which will encourage the child to build and use the language.  
Some children may have been raised in a Welsh home and thus, only speak Welsh and some may have left their home country may only speak their native tongue.  Although, children who can speak English can be included in activities as they can share their experiences, culture and language which will also make them feel included.  Introducing children to English as an Additional Language is needed within the setting.  
Practitioner’s should ensure the child can develop the new language in a positive and playful environment.  Also, Ethnic Minority Language Acquisition Service (EMLAS) will prove beneficial as they can support children with bilingual support assistants.  There are also applications on iPads that translates from their language to practitioner’s language if appropriate.  Staff must slowly introduce the English language and provide hands on learning.  Practitioners must value the child’s home language whilst also reaching out to the family or members of the community that speak the child or family’s language.  Implementing these strategies breaks down barriers within the community and ensures the child’s needs are met.  It also ensures that the child’s needs are met especially the child’s self-esteem through Maslow’s hierarchy of needs.  This approach is used widely in Reggio Emilia schools.  The Reggio Emilia Approach views language in other ways other than verbal such as through movement, drawing, shadow play (Edwards, Gandini and Forman 1998, p.7).  Applying these to the class allows the child to express themselves in other ways whilst they develop English.  Using picture cards can prove effective as a non-verbal cue for children helping with visual understand.  
It is equally important that children become multicultural which is supported in the Early Years Foundation Phase as The Welsh Government (2008) p.38 states “listening to and talking about stories from around the world and writing recipes for food from different cultures.”  Ensuring children explore other cultures reinforces diversity and educates them about others. 

The Early Years Foundation Phase (EYFP) contributes to the Curriculum Cymreig through providing activities that allows them to explore their cultural identity.  Also, appreciate all that is integral in Wales which includes the Welsh Language (Welsh Government, 2008, p.53).  
Curriculum Cymreig concentrates on the 5 aspects of learning including cultural, economic, environmental, historical and linguistic. Learning Wales (2013) p.6 state “At present the statutory expectation is that learners aged 7 to 14 should be given opportunities in all curriculum subjects to develop and apply their knowledge and understanding.”  As the EYFP contributes to Curriculum Cymreig settings provide the opportunities for children to increase their knowledge on the 5 aspects of learning.  
The EYFP must support an understanding of the Welsh culture by providing activities that allow them to explore their culture this can be through baking Welsh cakes or providing Welsh costumes in the role play area.  Ensuring the Curriculum Cymreig is implemented in a fun and playful environment will attract children to play and ask questions.  Creating activities such as these lays the foundation to support them and build on their knowledge which is supported by Bruner’s scaffolding theory.  Whilst this supports Bruner’s theory, it also corresponds with Vygotsky’s Zone of Proximal Development.  
Whilst children learn about their culture, language must also be promoted within the setting.  Mooney (2000) p.89 states “Vygotsky believed that language presents the shared experience necessary for building cognitive development.”  By promoting the Welsh language within the EYFP it increases their understanding of Welsh whilst also enhancing their cognitive development as Vygotsky mentioned.  
Successful Futures report conducted by Donaldson mentioned the commitment to the Welsh language and bilingualism within education.  The EYFP is promoting Welsh language and bilingualism amongst young children while also focusing on Welsh identity and Curriculum Cymreig (Donaldson, 2015, p.15).  Ensuring children can further progress and build on their Welsh is important therefore reinforcing Curriculum Cymreig within both English-medium and Welsh-medium schools must continue.  Through reinforcing the curriculum, children understand their cultural background and the countries language which will also give them a sense of belonging.  

When conducting the activity in the video it was important to choose a book that was fun and interactive for children whilst also promoting the Welsh language.  By repeating the book in both English and Welsh ensured every child understood.  Likewise, incorporating Welsh songs that develop language and mathematical skills can also be instrumental with learning an additional language.     
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