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[bookmark: _GoBack]‘Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector’.
This essay will critically review the research article ‘Non-native English Students Learning in English’ (Bernardo and Gaerlan, 2011) and apply the themes to the teaching of Welsh in English-medium schools in Wales. The purpose of this research-based article is to provide an understanding of the experiences of bilingual students learning a variety of subjects taught in English; their second language. Their experiences were investigated from a psycholinguistic point of view, looking at the varying effects of speaking a first and second language on differing cognitive processes in a variety of learning activities. Also, explorations that utilise sociolinguistic methods show a spectrum of vital factors, in both personal and social life, that may affect a students’ ability to acquire a second language. The studies reviewed provided evidence to suggest that bilingual students can use their multilingual resources as methods to achieve their learning aims. Recommendations are made for teachers in promoting and supporting the use of different subjects to develop a second language. Having reviewed the research article, the writer will review the ways in which Welsh is currently taught as a second language within English-medium schools, suggesting ways in which a cross-curricular approach to the teaching of Welsh, in line with the new curriculum, could be implemented (Donaldson, 2015).
Throughout the research article, the authors propose different ways in which bilingual learners can acquire a second language, along with a variety of aspects that may affect the development of higher levels of proficiency. Grosjean, (1992 cited in Barnardo and Gaerlan, 2011) suggests, ‘to be bilingual you should possess the ability to spontaneously or intentionally mix and switch between the two languages’. The authors discuss a variety of advantages to learning a second language. For example, they argue bilingual learners benefit from having ‘enhanced cognitive functions’ which is important for language acquisition (Barnardo and Gaerlan, 2011). Their ability to switch between their different languages within learning tasks, allows them to reach a higher level of understanding. It is also suggested they can support other learners, through using their different languages to help give context to questions and activities, where appropriate. However, Qi (1998, cited in Barnardo and Gaerlan, 2011) suggests this ability is dependent upon the way in which the language is facilitated during acquisition. Moschkovich, (2005, cited in Barnardo and Gaerlan, 2011) supports this, stating that a bilingual learners’ ability to ‘code switch’ between languages is a useful resource for expanding language or adding further information for other language learners. Whilst promoting the learning of a second language, the authors suggest difficulties in doing so, due to a variety of aspects and surrounding factors.
Within the article, Barnardo and Gaerlan (2011) discuss the different sociolinguistic and psycholinguistic factors that may affect language acquisition. Many people decide to learn a second language for personal and social advantages, such as those of personal growth or advancement needed to achieve a certain job or to be greater involved within a community that speaks the language being learned. They suggest many other reasons also, such as those relating to cultural aspects, locality, vulnerability of a language or in order to access further or higher education which requires this. 
This can be seen within the current aims of the Welsh Assembly Government (2017). The Welsh language is officially within the ‘vulnerable’ category of endangered languages across the world. Statistics show there are currently 562,016 Welsh speakers living in Wales, which is around 19% of the population (The Endangered Languages Project, 2019). The Welsh Government (2017) have therefore created a vision to reach one million Welsh speakers by the year 2050. The main aim in which to achieve this is through increasing the ability, use and understanding of the Welsh language within different contexts. 
Within the article, the authors explore an approach to second language acquisition which may be of greater use in developing a higher level of proficiency. The approach discussed focuses on the development of English as a second language within different non-language subjects. Research was undertaken within the subject of mathematics, in which learners were taught mathematical language and skills through the medium of English. Evidence showed that the performance of bilingual students completing activities within their second language, was not always affected through using this approach to language learning. In fact, evidence concluded that bilingual learners generally performed better within this ‘non-language’ subject, compared with their monolingual peers (Barnardo, 1999 cited in Barnardo and Gaerlan, 2011). Results showed that when retrieving mathematical knowledge from memory, bilingual students performed better through using their knowledge of the language in which the skills were learned; in this case through the medium of English. However, this was not always the case, as when taking part in mathematical word problems, bilingual learners were observed to perform better when using their native language, due to the ‘understanding and application of conceptual knowledge’ required in answering the questions, which therefore contradicts pervious ideas (Barnardo and Gaerlan, 2011 p. 3). 
Therefore, it could be suggested that performance levels were higher for bilingual learners during the completion of tasks involving memorised mathematical skills due to the ‘rote learning’ approach to learning that is taken. Additionally, it could be argued that if the wording of a question was changed, performance levels may be affected due to a lack of understanding of the language which is used in the question, although the skills may have been taught through the medium of their second language. Klein, (1986) suggests that rote learning can hinder language progression as there is a constant need to correct errors within bilingual leaners’ second language. Krashen, (date unknown, cited in Klein, 1986 p. 28) supports this, stating language acquisition is ‘based on meaningful and purposeful communication with speakers of the second language’. It can be argued that learning parts of a language in order to acquire it quickly through repetition and mimicry of words and phrases, will not be as beneficial in acquisition and fluency as developing the language through natural interaction with speakers. In contradiction to this, it could be suggested that a bilingual learner’s development within a subject may be affected negatively due to the focus on learning a second language, rather than on the application of knowledge and skills that are needed for further advancement. Similarly, it could be of the opposite and affect the language acquisition as learners may concentrate more on the subject content than the language. Klein, (1986) argues for learners to become fluent within a second language they should be immersed within a context in which the language is spoken by others, allowing the bilingual learners to ‘pick up’ on different words, structures and sentence patterns.
Barnardo and Gaerlan, (2011) suggest there are different cognitive process that can affect how a second language is learned. Many languages are taught to learners in similar ways, throughout different countries, for example through methods such as immersion, repetition, instructional learning, through dual stream education, incidental and by example of good practice. The author also implies that processes within the learner’s surroundings are interconnected between the teachers, learning environments and activities, through these different approaches. Within the article, they reject the idea that second language acquisition involves a ‘memory-based process’ or ‘reproduction of knowledge and skills’, which many approaches are currently based upon. 

This can be seen within the current quality of the teaching and provision of Welsh within English-medium schools, which needs to be reviewed in terms of its effectiveness and is therefore a commitment for the Welsh Assembly Government (2010). Although the teaching of Welsh is mandatory within the English-medium sector and the number of Welsh speakers is rising, it can be argued that not many children are leaving school with the ability to speak Welsh fluently as a second language (Welsh Assembly Government, 2012 and Estyn, 2017). The importance in developing the use of Welsh is also recognised within the new curriculum stating, ‘the future of Welsh and Welsh culture is wholly dependent on transmitting the language to our young people’ (Donaldson, 2015 p. 26). 
Unfortunately, there are a few different factors that affect learners’ ability to learn Welsh within English-medium schools. Firstly, attitudes towards learning Welsh as a second language. Many children and young people do not have the desire to speak Welsh due to the difficulty surrounding language acquisition. Most learners within English-medium schools speak English (or another) as their first language. Lightbrown and Spada, (2006 p. 31) discuss the differences in second language acquisition at different ages. It is suggested, the use of cognitive skills already possessed by a leaner can interfere with language acquisition at an older age, due to leaners’ being able to draw on problem solving skills of previous ‘metalinguistic’ abilities as they can ‘no longer access the innate language acquisition ability they had as young children’. This therefore affects an older leaner’s attitude towards learning a language, as they may find it difficult when they are unable to use the language correctly. The current Welsh language provision available to second language learners looks to teach them the same language, phrases and sentence structures throughout Key Stage Two (Welsh Assembly Government, 2015). Although provision is beginning to change, Welsh is often taught within certain time constraints, therefore older students are likely to receive less input and exposure to the language and are less likely to develop a higher proficiency or fluency in it. As a result of this, many students have a negative attitude towards learning Welsh. This therefore supports the articles proposal of teaching a second language through different subjects, to increase learner’s exposure and time within a Welsh language enriched surrounding.
Within the article, Gaerlan, (2009, cited in Barnardo and Gaerlan, 2011) suggest a range of social factors that may affect language acquisition. It is suggested, the main resource to bilingual learners is exposure to the second language. This can be through learning it in school, speaking with friends or different resources within the community etc. However, it can be argued the language exposure within the home environment is of key importance for a constant and effective development within the second language. Within English-medium schools in Wales, most children come from backgrounds in which English, or another language is spoken. Therefore, when entering that environment, the bilingual learner is no longer developing their Welsh second language skills and are using their mother tongue instead. 
Similarly, teacher fluency is essential for effective language teaching. Gaerlan, (2009, cited in Barnardo and Gaerlan, 2011) suggests teachers should be models of good language use in all learning environments, such as those inside and outside of the classroom. Therefore, teaching a second language through another subject, such as science of PE, children can develop skills within a certain subject, whilst also acquiring their second language within a different, enhanced learning environment. This is supported by the Welsh Office Education Department (WOED, 1979) who suggest that tailoring lessons to match the learners’ interests, allows the learning to be more meaningful to them, encouraging them to be motivated to learn.  Additionally, this can bring a greater sense of enjoyment in the learning for both pupils and teachers, as the second language is not confined to a certain area of learning or subject. The learning will take a more cross-curricular approach, which is promoted within the new curriculum arrangements (Donaldson, 2015). For current and trainee teachers to become fluent in Welsh, sufficient training needs to be provided to ensure effective development is taking place, so their knowledge and understanding of the language can be passed onto their learners. Cymdeithas Yr Iaith, (2013) suggest trainee teachers looking to train in Wales need to show a level of ability to be able to teach through the medium of Welsh. They suggest providing a ‘one-year language course’ to do so, which will be fully funded by the Welsh government and in line with the PCGE courses that are available to them. They also suggest current teachers should take part in a 6-month intense training within the language. However, this may not work for everyone as, mentioned previously, older learners find it more difficult to acquire a second language (Lightbrown and Spada, 2006).
To conclude, the article can be useful in providing evidence towards successful language teaching within different subject areas of a curriculum. This is useful in recommending ways in which the provision of Welsh should be taught in English-medium schools, through using approaches such as immersion, which is often used within the Foundation Phase (Baker, 1985 and WOED, 1979). Other approaches such as ‘incidental’ language should be developed further, to ensure they are not just used to ‘tick a box’ but rather to continue to develop skills learnt within a range of lessons across the curriculum, using a range of newly learned Welsh vocabulary (WOED, 1979). It is therefore recommended that aspects of bilingualism should be involved in all parts of everyday life. Baker, (1985 p. 169) states, ‘For the Welsh language to survive, it needs to penetrate an individual’s whole way of life’. In order to do that, the approach and assessment for teaching Welsh within the English-medium sector needs to be addressed and changed (Welsh Assembly Government, 2016 and 2013). 
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