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Drawing upon appropriate psychological theories covered in this module, critically reflect upon the role of a chosen Community of Practice in supporting your personal and professional development.

  Communities of practice are formatted by a group of individuals who participate in the same process involving collective learning within a shared domain (Wenger, McDermott and Synder, 2000). This can include: pupils identifying their inner self at school or individuals starting a new job role. The idea that Communities of practice can relate to the idea of all individuals sharing a similar concern or passion for something they are involved in, with learning how to do that specific role to a higher standard whilst they take part in the activities daily. Communities of practice has a major role in helping individuals shape their identity, due to its integral part of daily life (Wenger 1998). The idea is developed further with the move away from traditional theories of learning (as an individual product) to ‘knowing’ as situated in resources (relationships and social contexts).

There are multiple communities of practice that are situated within society, for example: organisations, where it has enabled practitioners to take a collective responsibility for managing the knowledge that they need and recognising that given a secure structure they will end up in the best position (Wenger 1998). Furthermore, the government could also be considered as another community of practice. Where communities of practice allow for connection between people across formal structures and provide substantial organisational issues to overcome. This can also relate to education, where communities of practice effects educational practice in different ways. For example; How to serve the lifelong learning needs of students by organising topics which specify to their interests. 

Throughout this essay, the focus is on how communities of practice are used and acknowledged during my time as student from beginning to the end of my Psychology undergraduate degree. The transition from being a full -time carer to then becoming an undergraduate student provided difficult. The adaptation needed for knowledge was provided to be at a much higher standard than expected than when I had last attended educational facilities e.g. school. The initial jump from being a supervisor within the care setting to becoming a ‘student’ was shown to be a shock, where I had almost felt in a sense I had to take a step backwards in order to be where I want to be in the future. However, the adaptation soon took place once all elements started to take place. The same experience took place when leaving school once completion of my GCSEs then moving into a different environment. The use of the Social Learning Theory (Bandura, 1977) gives a clearer idea of how elements of this theory is adapted into the way in which behaviour is learned through the environment that they are exposed to. The observational learning, can be directly correlated to the transition to being a student. Where peers and friends as well as lectures portrayed similar behaviours. Therefore, this behaviour is then observed and imitated. Bandura (1977) said how we as humans are active information processors, therefore we become aware of the consequences between our actions and outcomes. 

The use of Gibbs Reflective Theory (1988) is used to describe to process experienced from being a full- time carer at supervisor level to transitioning to the identity of being a student. To begin with, on my first day at university we all congregated within the campus reception waiting to be taken through to the lecture theatre to be given a talk on the future. The feelings I experienced during these first moments was daunting and nervous, due to being an introvert I found it hard to make direct contact with our individuals on my course, and allowed myself to stay within my comfort zone. Although, I did notice that there were no gathered groups of students together which foremost gave me the impression everyone had been feeling the same and has not made any communication to begin the process of meeting each other and learning about one another. Once we had all settled in the lecture theatre, conversation began between those on the same row and that is when I began to feel less intimadated. The main module lecturers began to give individual talks on what they expect from us as students, which is the moment I acknowledged my new role and understood how I would need to adapt to this new setting. Looking back, I understand the way I had felt due to the new environment and new people but over time I adjusted to the new ways of life. This is a memorable experience for myself as I began my student life on this day and took this life lesson all through my time at university which encouraged myself to always realise that you are not the only individual experiencing those feelings. My overall university experience can be concluded as one of the most inspiring experiences I have yet encountered. Despite there being many stressful experiences, it allowed myself to grow stronger as an individual and develop many skills. Some of these skills include; communication, teamwork and problem solving. When bad time occurred such as; not receiving the best mark in assignment, they were always overlapped by the good times as a student such as; being motivated to do better and then receive a first in the following assignment. Being a student allowed myself to learn more about life and how to put skills into practice in the real world.

Wenger (2000) explained the theory of identity and Belonging shows three subscales which correspond to the emotions experienced when transitioning to a student. The identity took place with how we identify ourselves; the people, practices and places which show familiarity to us, the sense of identity is grown by knowing our position within that environment as well as knowing what is ahead of us e.g. requirements and deadlines (Wenger, 2000). The three subscales which effected the way in which I engaged within the student environment: connectedness, where I felt that I grew a strong identity between other students on my course as well as lectures and felt a strong connection was established due to all of us being new undergraduate students starting a new journey to a career. Secondly, the use of expansiveness can be correlated directly to how I felt with feeling open to new experiences within university and accepting possiblities that could occur. Thirdly, the idea of effectiveness started to grow participation in lectures and seminars took place where I felt that a healthy identity was established between myself and other students on my course, which is considered socially empowering. This idea can be portrayed in the article ‘Teacher Wellbeing – The importance of Teacher – Student relationships’ (Split, Koomen and Thijs, 2011). Where it is examined the importance of having strong teacher-student relationship for the development of children. The idea of teacher-student relationship highlight different levels of generalisation which could offer a window to understand how these personal relationships effect an individuals self -esteem and encourages confidence.

Furthermore, the experience I had as a student can correlate to that explained by the Modes of Belonging (Wenger, 2000). The engagement that I had when learning from the responses of lecturers and other students helped myself gain confidence in who I am as an individual. This would also be shown within the ‘imagination’ where being a student, we all have an image we have constructed of ourselves and where we would like to be in the future, the communities around us and the world in order to reflect on our situation and to understand the possible outcomes that could affect us. The final Mode of Belonging would be ‘alignment’, this was reflected continuously throughout my time as an undergraduate student. The idea of future interpretations and further our actions to obtain the goals we have set. For example, having to have good time management skills in order to prepare ourselves for exams. If this was obtained then a successful outcome in the exam would lead to a higher overall module grade which would provide the sense of achievement.

This element can link directly to the social identity theory. Tajfel (1979) explained how groups such as: teams, students and families – were an important source of pride and showed an element of boosting self -esteem. The idea of belonging to a group provides a great sense of belonging to the social world around us and allows confidence to grow. This idea is developed further by Tajfel and Turner (1979) where it was proposed that the self -identity theory has three processes that take place. The first stage would be ‘categorisation’, where individuals categorise people into specific groups in order to identify them. At university, I felt that this element of the theory has always been implanted by the idea of there being a separation between students and lecturers as well as any other university staff members. Secondly, the ‘social identification’ as students we adopted to the label given to us by conforming to the norms that are expected as students. Thirdly, the ‘social comparison’ stage takes place. Where, once we have conformed to the group we have categorized ourselves to then we begin to compare ourselves to other groups around us.   

An article by Korinek, L., Walther-Thomas, C., McLaughlin, V. L., & Toler Williams, B. (1999) ‘Creating classroom communities and networks for student support’ describes the strategies for establishing support within the educational community, as well as a sense of belonging within this setting. The use of student support within the articles highlights the importance of providing opportunities for student to contribute. This article reinforces the idea of students relying on other peers and teachers to encourage them throughout their time within education. 

Many emotions can trigger hostility and trigger competiton between groups. Although, as a student I feel that I did not necessarily feel competition between other groups, the idea that as students we identify as part of an in-group compared to those who we may consider an out-group would be those who we do not identify with which all have stereotypes attached to them.

The idea of having group biases can be furthered by Tajfel (1990), where he proposed the mimimal group paradigm. This is where the minimal requirement for group biases and discrimination to occur was to be part of a group even for a trival reason. Tajfel says that even the minimal groups research shows that even the most irrelevant distribution into groups can cause individuals to favour their group instead of others. An example of this can be seen with; an experiment of participants splits all involved into two different groups for a minor reason such as a colour preference or shirt type. Once individuals have been distributed into these groups, they then begin to show a bias towards their own group, and prejudice towards the opposing group. This would highlight that there does not necessarily need to be a justification with the groups in which individuals are apart of, the membership of the group is enough to induce prejudice. 

It should be foremost acknowledged that we all do not live by one identity, and that we do in fact belong to multiple groups. This is seen with Wenger (2001) Identity as Multi membership. The idea of having multiple memberships can be related to all individuals, by having identities, it is not something that we can turn off when we leave a certain environment e.g. those who are parents but work in an office will attend work but return home to complete the role of a parent, despite the engagement of the different roles being in a different location, the idea of eliminating the role of being a parent due to the idea that they are at work does not cease. When these employees are at work, there is a consistent conversation about their children, which reinforces the idea that all identities overlap one another.

This idea correlates directly to being a student full time but also being a part time carer. I feel that the adaption I had to make from being a full- time carer before enrolling onto my degree was a difficult process to complete. The transition of being a supervisor within a care home and having to consistently have a list of activities and tasks that each member would have to complete, to moving to an environment where I am being told what to do and what approach I should do this, and having to attend lectures where my listening skills were challenged. Despite only being part time as a carer now, I feel that the adaptation I made as a student benefitted my role as a carer. For example, the high standards of time management and consistent approaches to meet deadlines. This can also be considered with some of the roles I indulge in as a part time carer, for example; the high forms of consistent communication to families, managers and foremost the professional body which provides funding for the care. 

However, further research has been conducted by Wenger (2000) in ‘Developing learning communities: Using communities of practice within community psychology’,  on the role of identity as Reconciliation. This is where the identification of being one person will require hard work to be able to successfully reconcile different forms of membership. For example, different memberships come with different practices which would make it hard for an individual to combine all demands of different memberships into one identity. Wenger (2000) states three different factors which effect the roles of having multi memberships. Firstly, the different ways of engaging in practice of one membership may reflect different forms of individuality. Secondly, the idea of different forms of accountability may demand different responses to the same circumstances. Thirdly, elements of one situation and that membership may be concluded as inappropriate or even offensive in a different community or membership. An example of having to reconcile memberships can be seen with a doctor working at a hospital. If there was needing to be a decision made, then the doctor would have to meet both professional standards and personal beliefs. The work of reconciliation is a viewed as a significant challenge when having to move from one community of practice to another e.g. a child moving from a being at home with the family to having to adapt to being at school. In the case of myself, I had been working full time before joining university. Therefore, having to adapt instantly to the conformaties needed as a student from being an employee had been a challenge. Due to my previous role being a supervisor, I found it hard to adapt to the role of students having to listen instead of being in charge of a situation.




[bookmark: _GoBack]In summary, my experience of transitioning from being a part time carer into the world of being a student and using both those identities in my daily life has been displayed throughout the theories shown. The importance of understanding how multi membership can be proven to cause stress to an individual who is trying to juggle many different roles as an individual. In- regards to myself, being a carer, student as well as a daughter and sister did cause an overwhelming amount of stress at the beginning of starting my new identity as a student. However, the skills learnt between all identities has allowed myself to develop further as a student.  Due to role of having to complete assignments, read many chapters for different modules alongside my job as a carer. These roles also interfered with my personal identities as a daughter and sister. Overall, the development of being a new student to becoming a graduate has shown to be a challenge, however, the skills and practices which I have learnt has led myself to become a better individual and progress to developing a higher standard in professionalism as well as adapting to different situations. More so, the community of practice surrounding a student enabled me to development my personal skills as well as professional due to the continuous communication between peers and lecturers on a day to day basis. 
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