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	Professional Experience Template 1
	PTE3 Understanding and creating Information Texts.

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	As part of a scheme of work relating to South America, the class learned about the Amazon Rainforest over a period of two weeks. In the first week children developed their understanding of the layers of the rainforest. We then considered the purpose and structure of an information text, finishing the week by creating information texts that would relay the information learned to others. 

To support the children in constructing their information texts, they were provided with checklists to place at the top of their work highlighting the particular aspects that would be required to successfully create the text. These checklists also featured self and peer assessment elements to support the children in assessing their work and then sharing this with their peers. On completion of their text children were asked to self-assess what they had done, and then share their work with another who could peer assess it. 

All of the children in the class completed the activities as directed, and the carried out the self and peer assessment. Engaging in activities like this enable the learners to take greater ownership of their learning and allows me as the teacher to also assess where they are with their learning and where they need to go next (Black and Wiliam, 1998). In this instance it provided useful information in relation to their understanding of the required features of the information text, and also their understanding of how to assess their work and that of their peers.

	What have you learned?

	In a mixed ability classroom, having structures in place to support learners with the various activities can mean that the teacher is better placed to provide targeted support where required. Likewise, the use of self and peer assessment strategies enables the learners to take ownership of what they are doing and gain insight and understanding of their own learning journey, whilst also providing real time feedback to the teacher on that activity.

However, whilst providing a checklist for learners to use certainly supports them and offers visual reminders of what they need to be including in their work, it is also something that I need to ensure I differentiate appropriately. Some children in the class required additional support to understand the wording of the checklist, whilst others needed more input to be able to accurately assess their work or that of their peers. Although the children did have experience of using checklists, peer and self-assessment, it is not something that occurs regularly, meaning that children possibly did not fully recall or understand what is involved in self and peer assessment and how to engage with the process.

	What next?

	Going forward, I will ensure that learners are fully familiar with, and engaged in, the concepts and processes of effective and regular peer and self-assessment. Children need to learn how to self and peer assess and understand why it is a valuable skill and how to maximise the effectiveness of it. As such, I will ensure that time is spent exploring and explaining it, referring to experiences they may have already had, and providing regular opportunities to practice this skill in order to benefit their learning and progression. I will also ensure that I continue to access research and discussion around development of techniques to support effective practice and engage with them through publications such as the Great Teaching Toolkit (Coe, R et al., 2020), conferences, my own action research and other CPD opportunities.




	Professional Experience Template 2
	PTE3 – Tribes of the Amazon Rainforest

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	As part of the term topic based on South America, children learned about the Amazon Rainforest. This included gaining understanding of the layers of the rainforest, the animals and plants that can be found there, and some of the tribes who call the forest their home. 

The lesson was structed to give an initial whole class input introducing the idea of tribes followed by a brief overview of a small number of tribes, touching on their customs, culture and population. Children were then split into mixed ability groups and given some further information to read and share, plus some prompt sheets and iPads to enable them to conduct further research. Learners were asked to find out as much as they could about the lifestyle, diet, habits and domestic arrangements of the tribes which they were then to feed back to the rest of the class by way of a short spoken presentation outlining what they had discovered. Each group was given a different tribe to look at in order to avoid duplication and also provide an opportunity for learners to learn from each other.

Asking the children to work in mixed groups meant that those who were more confident with aspects of the task such as reading or writing were able to support others in researching the task. Likewise those who were less keen to present information to their peers were able to remain involved in the task, helping to source the information to be shared with the class as a whole.

	What have you learned?

	In order for blended learning to be an effective approach, it is important to provide very clear directions to the learners so that they know what they are to do for different elements of the task (Stein & Graham, 2020). Whilst the prompt sheets giving suggestions of areas to investigate were useful and used by the learners, an additional more detailed instruction sheet would have been beneficial to provide something to refer back to and ensure that learners recognised the need to complete both research and presentation preparation prior to the end of the lesson. 

	What next?

	When planning for lessons of this nature in future I will ensure that full consideration is given to the way in which instructions are presented for learners. I will also take advantage of other methods for them to present their work through using tools such as Flipgrid where they can record their findings without feeling nervous or overwhelmed by the prospect of standing in front of their peers to provide feedback.



	Professional Experience Template 3
	PTE3 Making, costing, packaging and promoting Welsh Cakes

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	During the first week of March there was a pan-school focus and celebration of and on the Welsh culture. In addition to the school Eisteddfod competition, classes were encouraged to consider other ways to explore aspects of Welsh culture. 

Across two lessons to allow for adequate time and rotation through the workstations, learners made, costed, packaged and promoted gluten free welsh cakes. There were four workstations in total: making the dough, selecting a shape net to make a box then making and decorating it, an exercise in costing the ingredients and resources needed, and creation of a promotional or informational leaflet or poster.

Each workstation provided opportunities for learners to embed, practice and develop different skills. When making the dough, they were using literacy skills to read the recipe combined with maths skills to ensure the weights and measures were correct. When making the boxes they used maths, design and art skills to select an appropriate shaped net, cut it out, add decoration and construct it. The costings exercise gave them an opportunity to use a range of maths skills whilst also considering the idea of business approaches to costing, profit, loss and competitiveness, and the poster/leaflet exercise enabled them to demonstrate their artistic skills as well as providing opportunities to undertake further research into the history of the welsh cake through ICT based activity. All elements combined to provide learners with an experience where they were actively engaged in producing an outcome, through following a process utilising a range of skills in doing so.

	What have you learned?

	Utilising the elements of the Four Purposes within lesson planning provides a strong foundation for development of experiences that offer authentic contexts for learners. When this is combined with something that the children are actively engaged and interested in then they are more likely to consolidate existing skills and develop them further. 

It remains important to ensure that activities provide an appropriate level of differentiation. The class worked in mixed ability groups throughout the rotation and whilst this definitely brought benefits for the learners in 3 of the 4 activities, it did mean the costing activity required more support and input from the teacher in order for all children to understand it fully. Further reflection has also considered the nature and wording of that particular task, which will be borne in mind if undertaking a similar activity in the future.

	What next?

	When planning lessons in the future I will bear in the mind the benefits of using a ‘project’ based approach to support learners in gaining as much as possible from the experience (Laur, 2019). It is not an approach to use for every lesson and needs to have a specific link to a broader scheme of work in order to put the learning experience into an authentic context for the children. Likewise, it may be more appropriate in some instances for the learning to be spread out over several weeks rather than two consecutive days. Ensuring appropriate differentiation and scaffolding are provided is also key to the success of such learning experiences.



	Professional Experience Template 4
	PTE3 South America

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	For the duration of my final PTE the theme was South America. This theme was used across all AoLE with lessons planned to incorporate different elements of learning relating to the topic. Pupil voice was also taken into consideration with a number of lessons being based on things they had requested be discussed.

LLC lessons explored a range of different aspects. The first few sessions combined LLC with Humanities undertaking a comparison of two mountain ranges, one in Peru and the other being Snowdonia. Fact files were created to compare them. The next series of lessons created information texts on the layers of the rainforest, continuing then to look at Kenning poetry to describe some of the animals. Further sessions enabled children to explore the use of speech in writing, creating fictional stories involving rainforest animals.

Maths lessons considered aspects of planning a journey to South America including costs, distances and units of measurement to describe distances. Humanities lessons explored aspects of South American culture including the people of the rainforest and the significance of the Carnival and its relation to Lent. Expressive Arts lessons provided opportunities for children to create images of the Rainbow Mountain in Peru and combined with Science and Technology to design and make musical instruments for our own class carnival. Other science lessons prior to our trip to Folly Farm considered the relationship between producer, predator and prey, and explored the lifecycle of several South American penguins. During Health and Wellbeing PE Sessions, children were able to listen to and appreciate different types of South American music and then create gymnastic and dance type routines backed by the music. Slot Drillio and Welsh lessons explored various features of South American countries and developed language patterns to allow children to describe and share information relating to them.

	What have you learned?

	Taking a thematic approach to learning can be both positive and negative. Where the overarching theme is quite broad, such as in this case, it is possible to find a wide range of elements that will support learner progression whilst also providing interesting and engaging content. It does however require careful planning and recognition that the development of pupil skill and their associated progression must come first and foremost, not the activities (Barnes, 2007). Keeping the four purposes in mind whilst planning and approaching cross curricular activity also supports the binding together of skill consolidation, development and progression.

	What next?

	This particular experience, combined with input from lecturers prior to placement, provided a solid foundation for development of my personal understanding of planning for progression. Using cross curricular approaches in the classroom provides a means by which the experiences for the learners can be linked and make sense, and support delivery of authentic learning that is relevant to the learner at a personal level, then beyond into their community and further afield.
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The publication of Professor Donaldson’s Successful Futures report (2015) was the catalyst for the creation of the Curriculum for Wales (Welsh Government, 2021) and formed part of a comprehensive review of education in Wales. The report discussed a range of elements including assessment, the purpose of the curriculum, and pedagogy. As part of the discussion around pedagogy, Donaldson (2015) suggested twelve Pedagogical Principles that could be considered as supportive of the delivery of the curriculum and the four purposes he recommended the curriculum needed to have. Many of these principles have since been echoed in further discussion of what makes good teaching (Coe et al., 2020) with recognition that there is no one size fits all approach to teaching; rather it is the experience and knowledge of the teacher, knowledge of the class, knowledge of the lesson content and the needs of the individual learners that will determine the best approach or approaches to be used at any given time.

Such decisions regarding approaches used may become an almost subconscious part of the practitioner’s practice over time, however an ongoing commitment to reflecting on, researching, and seeking to improve practice is also expected of all teachers (Welsh Government, 2022). This extends to trainee teachers who are expected, as part of the Qualified Teacher Status (QTS) standards, to actively engage with research, their colleagues and mentors, and wider reading in order to evaluate, analyse and improve their practice (Welsh Government, 2019). With this in mind, consideration is being given to the fourth and sixth of the pedagogical principles which state “Good teaching and learning means employing a blend of approaches including those that promote problem solving, creative and critical thinking” (Donaldson, 2015, p. 65) and “Good teaching and learning creates authentic contexts for learning” (Donaldson, 2015, p. 67). These principles have been chosen in order to explore how a practitioner can develop teaching approaches that allow learners to make sense of their learning, relate it to their own circumstances and experiences whilst also incorporating the voice of the learner in directing their learning, including the development of skills required for life-long learning, employment and participation in their communities and beyond (UNICEF, 2019; Estyn, 2020; Welsh Government, 2021).

In order to determine what is meant by authentic learning contexts, it is first necessary to understand what is meant by the word authentic. It is widely accepted that an authentic experience or context is one that is based on fact, is reliable, and is genuine (Lexico, 2022). Taking this definition into a classroom environment could therefore be seen to suggest that the learning opportunities provided for children should relate to their individual understanding and appreciation of the world as they see and experience it. Creating such learning opportunities also then encourages development of a range of skills that go beyond the classroom, preparing learners for life beyond the school gates (Laur, 2019). However, it remains important to ensure that learners are able to progressively develop these skills, consolidating existing knowledge prior to building on it further, something that is demonstrated by the descriptions of learning and progression steps within the Curriculum for Wales (Welsh Government, 2021). This progressive approach to skill and knowledge development draws upon a strong theoretical base, taking into consideration the work of, amongst others, Bruner and his idea of the spiral curriculum (Bruner, 1977). Furthermore when considering the creation of blended and authentic learning experiences, it is possible to establish links to the work of Dewey (Pound, 2005; Gray and MacBlain, 2015) who discussed the benefits of such approaches for engaging learners in their learning.

In practice, providing such opportunities and experiences could be considered to be relatively straightforward and simply a case of selecting an activity that learners are likely to have some familiarity with, and making sure that it is designed in such a way as to include certain skills. In Part 1 an example can be seen of a lesson where learners were invited to make, package, advertise and cost a box of Welsh cakes. Working in small groups, learners were supported in two of the activities by an adult, whilst encouraged to work more independently through the other two. When the lesson was planned, consideration was given to a range of skills and descriptions of learning that would be explored (see Appendix – Figure 1), which in turn gave learners opportunities to think creatively and critically, and solve problems for example as they chose which net to use, and how to cost their Welsh cakes. However, the approach to planning the lesson may not have been skill driven in the first instance, with some of the what matters statements and progressions steps (Welsh Government, 2021) noted on the plan appearing to be tenuously linked to the activity. Nonetheless there is a clear link to the four purposes of the curriculum (described using the placement school’s own coding) which in themselves contain elements of the pedagogical principles (Donaldson, 2015) mentioned above.

Reflection on this particular lesson identified areas for practitioner development. Whilst the lesson content did provide elements that correspond with those outlined in the pedagogical principles being considered, there needed to be more thought given to the differentiation of some elements in order to meet the needs of all the learners (Sousa and Tomlinson, 2018). Some aspects of the lesson allowed learners to support each other with their learning, for example weighing ingredients and understanding the instructions for the recipe, however the mathematics task looking at costing the product needed a much higher level of teacher input than had been anticipated. As such, whilst this suggests a need for the practitioner to further develop their skills around creating differentiated resources and worksheets, it could also be said that there is a need to be more explicit in the teaching of ‘thinking’ as a skill (McGregor, 2007; Welsh Assembly Government, 2010).

Although children naturally develop thinking skills as part of their cognitive development, something that both Piaget and Vygotsky explored (Pound, 2005; Gray and MacBlain, 2015), the ability to think critically and creatively may only develop to a certain extent without further instruction in how to develop these skills (Byrnes and Dunbar, 2014; Murphy et al. 2014). This is reflected in the pedagogical principle where the concept of providing a blend of experiences to promote these skills is encouraged (Donaldson, 2015). However, it is necessary to consider that there may be differences in how this is achieved, depending on which phase of schooling the learner is in. For example, in a Foundation Phase classroom where learners may be considered to be developing skills noted in the descriptions of learning under progression steps 1 and 2 (Welsh Government, 2022a), use may be made of different areas in the classroom where children can explore independently or in small groups (Kemple and David, 2020), whilst other learners in the class are working in a group with the class teacher. Meanwhile in a Key Stage 2 class where children are developing skills across progression steps 2 and 3, the approach used may involve a higher level of whole class teaching with fewer opportunities for independent exploration, particularly in subject areas such as literacy and mathematics (Petty, 2006). 

In both phases however, it remains important to utilise a blend of approaches, whilst also recognising that other factors beyond the skill of the practitioner will have an influence on the outcomes for the learner (Coe et al., 2014). In order to promote critical and analytical thinking in learners, practitioners are likely to need to overtly teach and encourage children how to ask and answer appropriate questions (Gillies and Khan, 2009) as whilst natural curiosity may prompt some questions, it is unlikely that learners will inherently know how to ask deeper questions or take advantage of questioning approaches such as Bloom’s taxonomy (Moseley et al., 2005). Creating an environment in which exploratory talk is welcomed and encouraged is also likely to support the development of higher order thinking skills, but again is a skill that needs to be explicitly taught (Wegerif, 2008). Practitioners can further support the development of such skills through use of appropriate and timely feedback to learners (Wiliam, 2011; Siraj et al., 2019). 

Development of critical thinking and problem solving approaches may be further supported by the use of relevant and authentic learning experiences (Gillies and Khan, 2009; Brookfield, 2012; Byrnes and Dunbar, 2014; Donaldson 2015). As previously mentioned, a lesson involving the making, costing, packaging and advertising of Welsh cakes (see Professional Experience Template (PET) 3 in Part 1) could be considered to be an authentic learning experience as it involved elements that the learners were already familiar with and could relate to. However, other aspects of practitioner activity during the placement experience may also be worthy of consideration such as some of those seen in Professional Experience Template (PET) 4 (see Part 1) where the existing knowledge and experiences of the learners were drawn on as a foundation for further learning and development.

However, as noted in the template, use of thematic approaches as an authentic context as part of a learning experience needs to be handled carefully otherwise the learner may not fully understand or retain the skills and knowledge as the practitioner intended (Barnes, 2007). Likewise, care must be taken to ensure that learners are able to demonstrate progression across the descriptions of learning and what matters statements contained with the curriculum for Wales framework and guidance (Welsh Government, 2021). Although there are detailed frameworks available to support the development of literacy, numeracy and digital competence (Welsh Government, 2022b) giving a clearer indication of the skills to be learned, across the six Areas of Learning and Experience (AoLE) of the curriculum (Welsh Government, 2021) there is greater scope for individual practitioner interpretation and less direction given as to the specific knowledge learners are expected to acquire. Using a thematic approach may support delivery of well-designed cross-curricular learning (Barnes, 2007) and create authentic experiences for the learners, however it is perhaps more important to consider how effective and meaningful links can be established between subject areas in a way that makes sense to the learner (Rowley and Cooper, 2009). 

The idea of blending subjects together to support children’s learning is not new, with comment being made in the Plowden Report that “children’s learning does not fit into subject categories” (Plowden, 1967, para. 555). Likewise when considering the nature of life beyond school, it is quite likely that each day will require use of knowledge drawn from a range of subject disciplines blended together and not operated in isolation (Kerry, 2015). As such it could be suggested that creating authentic contexts for learning (Donaldson, 2015) should therefore be rooted in ‘real-life’ scenarios that are relevant to the learner (Petty, 2004; Barnes, 2007), rather than something created to link to a theme or topic. Therefore, elements of the Welsh cakes lesson seen in Part 1 could be said to meet this intention; many of the learners in the class were already familiar with the product, and had made them before, so extending that knowledge into a broader, work-based scenario allowed them to develop an understanding of an authentic context (Petty, 2004; Donaldson, 2015). In contrast however, some elements of the lessons noted on the Cross-curricular themes template in Part 1 such as looking at Rainbow Mountain and the significance of Carnival in South America, whilst of interest to many of the learners, may have been more abstract initially, requiring further discussion and investigation to become more concrete and relevant (Cuccio and Caruana, 2019).

Creating learning experiences that can challenge, engage and develop learners, their skills and knowledge requires a practitioner to call on a range of instructional approaches to support the learner, regardless of the content of the lesson (Rosenshine, 2012), something which is again reflected in one of the pedagogical principles being considered here (Donaldson, 2015). For a practitioner in the early stages of training and career development, further support in planning learner experiences may be gained by placing the four purposes of the curriculum (Welsh Government, 2022c) at the heart of the planning process. It is noted in PET3 in Part 1 that use of the four purposes supported the practitioner in planning as they provided a foundation for skills development and a focus in terms of real life links, something that was then reflected in comments from the placement mentors in the end of placement report (see Appendix Figure 2). Furthermore, it is clear from the Curriculum for Wales guidance that the four purposes are expected to be used as the starting point for curriculum design, in order to develop learners as ambitious, healthy, creative and ethical citizens of local, national and global communities (Welsh Government, 2022c).

This is again reflected in the QTS standards with specific mention made under the Pedagogy: Advancing strand (Welsh Government, 2019) of the need for practitioners to use the four purposes as “the drivers for learners’ experiences”. Further links to the Pedagogical Principles suggested by Donaldson (2015) can also be seen across these standards where practitioners are required to evidence use of cross-curricular themes, blended learning experiences, real life authentic contexts and provision of challenge (Welsh Government, 2019). Several of these areas are considered on the templates shown in Part 1, with initial reflection indicating aspects of practice for development, some of which can be linked to the two pedagogical principles that have been discussed.

Returning first to the fourth principle, “Good teaching and learning means employing a blend of approaches including those that promote problem solving, creative and critical thinking” (Donaldson, 2015, p. 65), the practitioner is increasingly conscious of the need to explicitly teach the skills associated with creative and critical thinking. As previously discussed, whilst learners may have some skills in this area naturally (Byrnes and Dunbar, 2014; Murphy et al. 2014), for more comprehensive development and understanding, learners will require scaffolding and support to extend their thinking skills and methods (Moseley et al., 2005; Gillies and Khan, 2009). In previous placement experiences, planning templates have on occasion included outlines of questions the practitioner would ask learners to support development of these skills (see Figure 3 in Appendix), written using Bloom’s taxonomy as a base structure (Moseley et al., 2005). This proved to be a useful reminder when discussing lesson content with learners; it is an approach that will be used again either in lesson planning or through the use of prompt cards for both practitioner and learners. Furthermore, it will be important to ensure that critical and creative thinking skills, as well as problem solving approaches, are taught for both individual and group use, as learners will encounter both scenarios through their education (Welsh Government, 2010; Haber, 2020). Another approach that the practitioner may consider using is that of Socratic questioning (Dunn, 2017) where different stages of questioning are used in order to challenge and deepen learning understanding.

Use of a blend of approaches links into the sixth principle where “Good teaching and learning creates authentic contexts for learning” (Donaldson, 2015, p. 67). Reflection around this principle suggests that care is required when determining what is meant by authentic as viewed by the learner (Weninger, 2018) and as such pupil voice has a role to play in helping to determine and create authentic experiences, but again needs to be appropriately managed in order to be relevant and effective (Bragg, 2007). Using shared documents for learners to contribute their thoughts can support development of planning that responds to their interests (see Figure 4 in Appendix) and therefore makes the learning experience more authentic, however the practitioner also needs to ensure that the learning offered covers the required descriptions of learning within the progression steps of the curriculum (Welsh Government, 2021). It is important to ensure that a range of approaches to secure pupil voice are considered to ensure inclusivity and fairness in the process (Jackson, 2015).  

To ensure maximum benefit for learners in future, the practitioner would benefit from continuing to adopt a reflective approach in all aspects of practice. During placement experiences, use of a learning journal to capture moments that went well, or required further development, proved to be an effective and efficient way of identifying opportunities to improve and refine practice. Having a daily reminder to focus on practice may potentially help the practitioner in ensuring that the aspects discussed above continue to develop, whilst also creating opportunities to evolve and broaden experience in conjunction with colleagues through discussion, reflection and action research, areas which are all relevant to and part of the ongoing expectations of the QTS standards (Welsh Government, 2019). Furthermore, ensuring that the four purposes (Welsh Government, 2022c) remain central to planning, and are also modelled by the practitioner for the learners to develop is likely to support both individual development and the progression of learners through their educational journey.
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	Student-teacher
	Maudie Hughes

	Class:
	3

	AoLE/Subject
	Mathematics and Numeracy / LLC / Science & Technology
	Date:
	1 March 2022

	Lesson Focus:
	Mathematics: 
WM3 - Geometry focuses on relationships involving shapes, space and position, and measurement focuses on quantifying phenomena in the physical world.
PS2 - I have explored measuring, using counting, measuring equipment and calculating, and I can choose the most appropriate method to measure.

LLC: 
WM3 - Expressing ourselves through languages is key to communication.
PS2 - I can adopt a range of roles and manage my contributions appropriately. 

Science and Technology:
WM2 - Design thinking and engineering offer technical and creative ways to meet society's needs and wants.
PS2 - I can make design decisions, using my knowledge of materials and existing products, and suggest design improvements.

4P: ECC1 – I can use and apply a range of skills to create a specific outcome.

UNCRC: 
Article 13 – I have the right to find out and share information and say what I think
Article 28 – I have the right to an education
Article 29 – I have the right to be the best I can be. Education should help me develop my skills and talents to the full.

	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	LNF: Learning about geometry helps us understand shape, space and position, and learning about measurement helps us quantify in the real world: I can progress to use standard units of measure:
● length: I can measure on a ruler to the nearest 0.5cm
● weight/mass: I can use 5g, 10g and 100g weights to measure and compare the mass of objects
● capacity: I can read scale to to the nearest 100ml.

Expressive Arts: WM3 - Creating combines skills and knowledge, drawing on the senses, inspiration and imagination.
PS2 - I can use creative materials safely and with some control under supervision

Humanities: WM5 - Informed, self-aware citizens engage with the challenges and opportunities that face humanity and are able to take considered and ethical action.
PS2 - I can take care of resources and not waste them, and I am conscious of the importance of creating a sustainable future.

Health and Well-being: WM3 - Our decision making impacts on the quality of our lives and the lives of others.
PS2 - I can take part in group decisions and I understand why some decisions need to be made as a group.

	Personal Targets
(Linked to QTS and identfied in weekly review)

	Pedagogy: Advancing: Real life, authentic contexts: The teacher demonstrates an understanding of the use of real life, authentic contexts for learning being provided as a natural part of the learning experience. This extends the learner's cultural, linguistic, religious and socio-economic experience and illustrates the applications of concepts and abstracts in practice



	Learning Objectives (Focus on Learning)
	WALT: work in groups to make Welsh Cakes, design packaging and marketing materials for them, and work out how much to sell them for.

	Success Criteria 
(process/product)

	Children will work in groups across the morning sessions to follow the instructions to prepare Welshcakes for cooking, design and make packaging for them, and create a marketing leaflet to promote their product.



	Key Resources Health & Safety

	Welsh cake ingredients (whole class will make gluten free welshcakes), recipe method, card, scissors, paper, baking paper, nets for different shaped boxes, coloured pens and pencils, plain paper, mixing bowls and utensils, welsh cake history fact sheet, iPads, Nets templates



	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	Children have been learning about weights and meaures in previous maths lessons, discussing promotional materials during LLC lessons, and will have been considering their cultural identity and heritage as part of the Eisteddfod celebrations during the week. This lesson will bring these different aspects together to allow them to make and create a traditional welsh product which they can then ‘market’.

	Opening Phase


	Offer children a sample of a welsh cake to try. Discuss things like texture, taste, how it looks, what it means to them etc.

Explain that this morning across both LLC and Maths lessons we will be making our own welshcakes, designing and making packaging for them, and some marketing materials to go with it. Whilst everyone will be able to make their own boxes, some of the activity will be done in groups e.g. discussion of suitable marketing materials.

	Teaching & Core Learning
	Split class into 4 groups. Groups will rotate around the following activity stations (25 – 30 mins per station):

1) Making welshcakes – involves reading the recipe, weighing and measuring ingredients, following directions, discussion of appropriate hygiene. Children to work in two groups within their groups so two batches made to be shared between them. (Mrs Davies to support)
2) Marketing materials – QR code sheet to look up some of the different stories about welshcakes, discussion of this and their own stories e.g. Grandma always makes them. Decide what to put on a leaflet to promote their welshcakes – what information is important to include, what is needed, images etc
3) Packaging – select from the available nets, why chosen that one, pros and cons of each, construct from card ready to use.
(Miss Langdon to float between groups 2 and 3 to support)
4) Costings – if we were going to sell these, how would we know what to charge? Supported worksheet and discussion activity. (Ms Hughes)

Activity to be photographed, to include worksheet and picollage created to go into books.

	Plenary

	Groups to share their marketing ideas and leaflets, and discuss the choices made for their packaging.




Evaluation of the Learning Experience
	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time)

	WHO - Whose learning will you evaluate? Individual learners/groups/whole class Individual learners, groups
HOW - How will you evaluate? Observation/learner tracking/speaking with learners/marking Observation, speaking with learners, marking
WHAT - What attitudes will you be looking for? Independence/confidence/perseverance/engagement/sustained concentration/collaboration/effective communication All of the above
WHY – does the evidence I have gathered support my judgements. Are my judgements reliable. Being able to speak with learners and observe them, whilst also taking into account the observations of other adults in the class as well will enable me to determine understanding and engagement of the learners and what they have been doing. Marking the worksheet element will also provide evidence of understanding – notes will be made to indicate the level of support provided to the learner in this activity.

	Next Steps for Progress

	WHO – which learner/s are you considering? (Individuals/groups/whole class) Individuals
HOW - How will you aim to implement them? Next week we will have further cross curricular lessons as we explore designing and making musical instruments. The knowledge and skills gained and developed during this lesson will be able to be transferred to that context.
WHAT – which targets will improve optimum opportunity for learning? (Consider individuals/groups/whole class) The next lessons will include opportunities for leaners to be more independently creative and so they will be using their knowledge and applying it with less scaffolding and support from the adults.
WHY- Do I understand how the next steps fit into a continuum of progression? Have a got a long term view? Being able to transfer skills from one context to another is important and supports the development of learners as ambitious and capable. Likewise, having opportunities to design and create items encourages their creativity and enterprise skills.



	Reflective Analysis of Teaching and Strategies for Development – including justification/rationale for pedagogical choices


	Evidence of my Effective Practice 


	What went well?  WWW
All children engaged well with making welsh cake mix ready to be cooked. Some needed a little more support than others with measuring and weighing of ingredients, but all were able to take part and understand the process. Children were able to create poster for their welsh cakes and choose from the selection of nets to make their boxes. There are still some groups to complete this activity, and one group to complete the maths activity.


	Areas for my Development

Personal Targets for Progress

	Even better if… EBI
The nature of the groupings meant that when working on the maths activity groups were very mixed ability. Some in the group were able to work on relatively unsupported once guidance given, but others needed a lot more support. It would have been better to create a different worksheet for each level so that they could access it independently or with less support. The nature of the full range of activities was such that it’s needed more than one double session to complete.
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[bookmark: _Toc103155577]Figure 3 – Use of planning template to model questions for promotion of thinking skills in learners
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[bookmark: _Toc103155578]Figure 4 – An example of a shared document to capture pupil voice for input into planning
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PEDAGOGY - Advancing learning (through effective application of subject knowledge and discipline)

Maudie demonstrates a knowledge and understanding of different pedagogies and disciplines. She has shown an understanding of how learning is incremental
through the planning and delivery of sequences of lessons covering cross-curricular themes. She understands the importance of selecting a variety appropriate
teaching techniques and challenges to benefit all learners. She has acted upon feedback given during the midterm review, making an effort to plan with the four

purposes at the forefront of the curriculum. She has ensured that real-life experiences have been incorporated into classroom practise, allowing the children to put

their learning into context.





image2.png
Once the planets have been made, discuss with
the children what the pipette is for and how we
might use it. Ask questions such as ‘how much
liquid can this hold?’, ‘Why don’t we need to
have a lot of liquid?’. Explain that a pipette
allows us to use small amounts/drops of a liquid
and can measure that out using a measurement
called millilitres.

First try dropping some water on to the planets
—just one or two drops. Ask the children to
observe what happens. Does anything change?
Why do you think that nothing happened? What
did we add to the planet? Did we use that when
we made it?

Then drop single drops of vinegar on to the
planets and watch what happens. Ask the
children to describe what is happening. Is it
bubbling? Is it fizzing? Why do you think this is
happening? How do we describe this?
(reaction). What is different this time? Did we
use a different liquid to drop on to the planets?
What was it? What happens to the planet? Does
it dissolve?

Children to briefly experiment with the pipettes
by filling them with water and dripping it out
again back into the cup to understand how the
pipette works. Once children have demonstrated
they can control the pipette move on to the next
stage.

Children fill pipette with water and drop one or
two drops onto one side of the planet.

What happened when you did that?

Could you tell me why nothing happened?

Why do you think there was no reaction to water
being dropped on to the planet?

Empty the pipettes and fill them with white
vinegar. Roll the planet around so they can drip
vinegar onto one side that has not had water
dripped on it. Drip one or two drops on vinegar
on to the planet to begin with.

What’s happening? What’s happening to your
planet?

Can you describe what you can see? What can
you hear?

Why do you think this is happening? Do you know
what this is? (Reaction)

more time can be spent on
doing the experiment.

Experiment Prompt Card.
iPad to take photographs

whilst the children
undertake the experiment.
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