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Reflective Journal Entry Two – Workshop Two with Penrhys Drama Workshop
The second workshop with Penrhys Drama Workshop provided a rich opportunity to interrogate my facilitation practice through a critical lens. The session was designed to cultivate creativity, trust, and imaginative engagement, drawing on applied theatre principles that prioritise participation and co-creation (Nicholson, 2014). Working within such an intimate group created a heightened sense of relationality, where psychological safety and accessibility were paramount. This aligns with Thompson’s (2009) emphasis on ethical responsibility in applied theatre, particularly in contexts that invite vulnerability through play.
Throughout the workshop, I observed that my facilitation relied heavily on role modelling, a strategy that became more pronounced than in previous settings. This choice was not incidental; it reflects Bandura’s (1977) Social Learning Theory, which posits that individuals learn through observation and imitation. By embodying silliness and playfulness, I sought to dismantle hierarchical dynamics and invite participants into a shared creative space.
Brookfield’s (1995) notion of the autobiographical lens underscores the significance of practitioner vulnerability in fostering authentic engagement, and this was evident as participants mirrored my willingness to take risks. However, this process was not without tension. Initially, I resisted identifying as an “actor,” a label that felt restrictive and misaligned with my facilitation ethos. Reframing this identity as “playful facilitator” allowed me to step fluidly between roles, supporting participant agency and creativity. This adaptive shift resonates with Schön’s (1983) concept of reflection-in-action, as I recalibrated my approach in response to emerging dynamics. As Thompson and Thompson (2018, p. 41) argue, “Critical reflection involves questioning assumptions, exploring alternative perspectives, and being prepared to change practice in light of new insights.” This insight captures the essence of my experience, as I challenged my own assumptions about identity and embraced a more flexible, participant-centred approach.
The importance of creating conditions for trust and collaboration is echoed in Walker’s assertion that “Systemic Modelling encourages groups to move away from drama and towards collective trust” (Walker, 2014, p. 23). This perspective reinforces my observation that role modelling and playfulness were instrumental in helping participants open up and collaborate effectively. 
Similarly, drama education literature emphasises the generative potential of such environments: “Creating conditions for the emergence of the as-yet-unimagined: Drama in education as artistic pedagogy” (O’Toole and Stinson, 2016, p. 45). Furthermore, Baxter and Low (2017, p. 12) note that “Applied theatre practices can create spaces where participants feel safe to explore, express, and imagine, contributing to both individual and collective wellbeing.” This resonates strongly with my experience of witnessing participants move beyond their initial comfort zones into imaginative and embodied play.
Preston (2016, p. 33) reinforces this by stating, “Applied theatre facilitation is relational; it thrives on trust, openness, and the willingness to embrace uncertainty.” Recent scholarship continues to affirm this transformative dimension: “Applied theatre enables participants to imagine alternative futures and rehearse change in safe, creative spaces” (Prentki and Preston, 2020, p. 18). This observation mirrors my own experience that playfulness and vulnerability were key to enabling participants to engage creatively and collaboratively.
Emotionally, the session left me energised and affirmed, contrasting with previous experiences that felt more structured and less playful. This embodied response highlights the reciprocal nature of applied theatre practice, where facilitator affect influences participant engagement (Nicholson, 2014). I was struck by how my own vulnerability, being visibly playful, encouraged participants to open up and engage deeply with improvisation.
Intellectually, this affirmed the pedagogical value of role modelling, echoing Kolb’s (1984) experiential learning theory, which situates learning within cycles of doing, observing, and reflecting. The participants’ responses were equally telling; they left the session on a palpable high, suggesting that improvisation fosters joy, trust, and creative risk-taking, qualities central to the transformative potential of applied theatre. As Nicholson (2021, p. 67) notes, “The transformative power of applied theatre lies in its capacity to disrupt dominant narratives and create dialogic spaces where new meanings and identities can emerge.” This was evident as participants embraced improvisation to explore new ways of expressing themselves.
Critically evaluating the session, several strengths emerged. Role modelling proved to be a powerful tool for engagement, and the progressive structure, from reflective exercises to complex improvisation, supported imaginative development. The creation of a psychologically safe environment was evident in participants’ willingness to take risks, validating the ethical foundations of the practice. However, areas for development remain. My initial resistance to the “actor” identity signals an ongoing need for professional identity work, particularly in negotiating the fluid boundaries between facilitator and performer.
These refinements will ensure that future workshops continue to balance creativity with responsibility, enabling participants to flourish within a safe and inclusive space. Importantly, this process has deepened my understanding of my evolving role as a facilitator. It highlights the need for ongoing practitioner development through reflexive practice, critical engagement with theory, and adaptability in complex, socially engaged contexts. This commitment to continuous learning will strengthen my capacity to navigate ethical challenges and sustain transformative experiences for participants.
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Appendix One

Penrhys Drama Workshop- Workshop Two
 
Date: Tuesday 11th November 2025 
Time: 6:00-7:00pm
Facilitator: Kiara
Aim:

· To develop participants’ creativity, focus, and improvisational skills through interactive games and reflective exercises
Objectives:
· Enable participants to express and recognise their feelings through non-verbal actions or sounds
· Engage participants in activities that require attention and coordination 
· Use improvisation games to encourage spontaneous and creative responses
· Support participants in using body language and facial expressions to communicate ideas
· Combine imagination, quick thinking, and physical expression in a collaborative activity
· Provide space for participants to share how they feel after the session
Intended Outcomes:
· Participants feel safe and supported, enabling them to experiment with ideas confidently
· Participants collaborate effectively, building trust through shared group activities
· Participants take creative risks without fear of making mistakes, fostering innovation
· Participants demonstrate increased confidence in self-expression, supported by practice and positive reinforcement
· Participants show progressive skill development, moving from simple reflective and focus-based tasks to complex improvisational activities.

	 
	Exercises, Key points, Questions 
	Resources 
	Time 

	Reflection Circle

	Name, sound or action of how you are feeling

Aim: To understand how the participants are feeling through an action or sound.

	  
	6:00

	Concentration Game

	Sequences with Bean Bags

Aim: To pull concentration in and to work on focus and intention
	
	6:05

	Improvisation Game 1

	This is a Pen

Aim: To encourage participants to use their imagination and quick-thinking skills
	
	6:15

	Improvisation Game 2

	What’s in the box?

Aim: To continue encouraging the participants to use their imagination, their quick-thinking skills and to use their body and facial expressions to gesture what is inside the box
	
	6:25

	Improvisation Game 3

	What are you doing?

Aim: To support participants to use their body and facial expressions while being told what they need to improvise
	
	6:35

	Improvisation Activity
	Park Bench with Sentence starters

You’re not going to believe what just happened!

I didn’t think today would turn out like this…

Wait—are you serious right now?

I have a plan, but you’re not going to like it.

This is not what I signed up for!

Aim: To bring together all of the elements from the previous improvisation games into one exercise to see how well they are able to use their imagination within improvisation
	  
	6:45

	Reflection Circle 
	Name, sound, or action of how you are feeling

Aim: To understand how the participants are feeling through an action or sound.
	 
	6:55

	Reflections on the workshop/facilitator notes:

· 3 participants
· Brilliant workshop full of improvisation and use of imagination
· Finding that I am role modelling a lot more than I do in other set ups, this supports the participants to be able to connect with what I am asking them to do
· Starting to see the participants open up and play within the improvisation which on reflection, is linked to them seeing me play and be silly
· These sessions take a different energy from me than I have previously found, I am left with an excitement to keep playing and finding new material for them to work with
· I fell into a rut of saying I am not an ‘actor’ whereby taking away the noun of actor and replacing it with playful, fun and role modelling has supported me to step in and out of role
· The participants left the session on a real high and I also found this within this feeling myself
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