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Workbook Guidance

Please read these notes carefully; they provide essential information.

What is the workbook for?

The purpose of this workbook is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the College of Policing, for the BSc programme. Essentially, you are being asked to outline your experiential learning based upon your theoretical understanding in a range of operational situations.

This workbook covers the two components from your module descriptor 4001D, Policing in the Workplace 1. 

There are two identified learning outcomes:

1.  First learning outcome relates to component 1; is 3600 words, contributing 60% to the overall mark – ‘developing your policing practice and reflecting on your learning experience’.
 
It is a portfolio focusing on the first 5 elements listed below, covered by Task 1, Task 2 and Task 3. 
The nature of the your police work will no doubt have exposed you to  elements 6 to 10 so don’t be afraid to touch on these in component 1.

2. Second learning outcome relates to component 2; is 2400 words, contributing 40% of the overall mark – ‘demonstrate knowledge and understanding of a particular subject related to your professional practice and assess the actual and/or potential impact of applying what you have learned’.

This assignment covers Task 4; whilst this focusses predominantly on elements 6 to 10, again the nature of your police work will undoubtedly see some overlap and there may well be some duplication of the first 5 elements. 

Areas of Professional Practice covered by both components (also known as elements) :

1. Wellbeing and Resilience
2. Vulnerability and risk
3. Understanding the police constable role
4. Communication skills
5. Conducting investigations (Interviewing suspects)
6. Decision making and discretion
7. Public protection
8. Problem solving
9. Evidence-based policing
10. Policing communities

You may wish to use the same incidents as you’ve outlined in the Occupational Competence Portfolio. 
 
How should the workbook be presented?
 
Blank electronic copies can be found on Moodle of this workbook. You must submit this document electronically therefore it is important that you save your work regularly and upload the final typed version through Turnitin on Moodle. 
 
Word count policy can be found in chapter 7 of the Academic Quality under section 7.7 (this applies to presenting work above and under the specified word count).  
(https://www.uwtsd.ac.uk/media/uwtsd-website/content-assets/documents/academic-office/aqh-chapters/chapters---en/Chapter_07_Assessment_Taught_Programmes_Pages_72-79-UPDATED-05-11-2019.pdf) 
 
Reflective practice is a core aspect for your workbooks and although there is a variety of useful resources on Moodle, there is one particular book, that is specifically based on reflective practice in policing, here is a link to one chapter from Selina Copley’s Reflective Practice for Policing Students: 
https://moodle.uwtsd.ac.uk/pluginfile.php/298870/mod_resource/content/1/Reflective%20Practice%20for%20Policing%20Students%20-%20Selina%20Copley%20Chapter5.pdf
 
How is the workbook assessed?
 
Advice and support about the completion of this workbook will be provided by university staff as part of your initial training day.  Your tutor constable and in-force training staff will not be involved in assessing or marking your workbook after it has been submitted. 
 
Dates of workbook submission will be made available during the initial training day and posted on Moodle.
 
Once submitted your workbook will be assessed and marked independently.





Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the workbook. Therefore, you must:

· adhere to guidance in the Student Handbook about unfair practice and plagiarism;
· not identify individuals including witnesses, victims or offenders by name;
· not write information that enables any individual to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which were high profile and could be identified due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. 
· not include any dates of any incidents or anything that specifically identifies an actual incident.

Please be aware that any content that is deemed to be inappropriate, disrespectful, or abusive will not be tolerated. Following review of any content of this nature the information will be shared with the employer of the student responsible.  

Should any health and wellbeing concerns be raised because of disclosures made by the student within this workbook, the employer of the student will be informed.  



NOTE

Your workbook will be submitted electronically via Turnitin on Moodle. Guidance on this is in the Student Handbook. 

Remember that the workbook is YOUR responsibility you must not rely on the assessor or anyone else to pick up any confidentiality breaches as this is your work and you must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. 


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please see the Student Handbook for further guidance. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 
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Task 1 (Component 1)


Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	Focussing on your tutorship, reflect on the coping strategies you have applied to develop resilience and minimise stress when adapting to your role as a constable within the workplace (e.g. nature of the work, organisational culture, shift pattern, pressures of work and joining a new team).

750 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

For this essay, I will reflect on the coping strategies that I have used to develop resilience and manage stress during my tutorship. I will discuss what I have found stressful and explore how breathing exercises, staying positive and having the right support have helped me adjust to my new role. I will also touch on the effectiveness of journaling. 

According to the National Health Service (2021), stress is “the body’s reaction to feeling threatened or under pressure”. I knew that the next phase of training would be difficult, and that building resilience in order to cope would be vital. Resilience enables us to develop coping strategies that can protect us from overwhelming experiences, which could prevent mental health issues in the future (Miles, 2015). 

Policing, by nature is a stressful role. As well as exposure to confrontation, violence and traumatic incidents, workload and organisational culture also contribute to officer stress (Collins & Gibbs, 2003). It is therefore vital that measures are put in place to prevent this stress becoming unmanageable. Next, I will discuss the things that I have found useful to cope with these stressors while adapting to my role as a constable. 

A method that I find useful when dealing with traumatic incidents, is breathing exercises. One study finds that deep breathing exercises can have a positive impact on mood and stress (Perciavalle, et al., 2016). An example of a breathing technique I use is box breathing. This is when you inhale, hold your breath, exhale and hold your breath again each for the count of four seconds (Stinson, 2018). Breathing in this way helps me to focus and think more clearly about what I need to do next.

Another way in which I coped with stress and developed resilience, was by staying positive and learning from each experience. Research suggests that a positive attitude during stressful situations can help to build coping strategies that can protect us from adverse experiences (Tugade & Fredrickson, 2004). Learning how to deal with different scenarios has not only given me confidence which has reduced my stress, but it has also made me more resilient when responding to new situations.

Meeting my tutor and colleagues for the first time was also something that I felt anxious about. Prior to starting, I visited the station so that I could meet my Sergeant and the rest of the team. This helped me to better understand the organisational culture and gave me an insight into how I would be expected to behave. It also gave me the opportunity to be open and honest about the nerves I was feeling before starting. These conversations reassured me that I would be fully supported by others on shift. Having a support network is vital as it can maintain psychological health and enhance our resilience to stress (Ozbay, et al., 2007).

As well as learning a new role, there were also some outside pressures to contend with. The PCDA route requires us to do a degree alongside our normal working hours. This is something that I have found stressful as I have been out of education for many years and was worried that I would struggle. Also, I was concerned about having time to enjoy my hobbies outside of work, as I knew that university would be taking up most of my time. 

To manage this, I sought advice from the university about how to complete the workbooks and have also spoken with colleagues who are further ahead in their training. I started to keep a diary that I record important dates in, such as university deadlines. This helps me to organise my time properly to ensure I stay on track. It is also a place where I can write notes about my day to day experiences. This way, I can reflect on what I’ve learned and use it to progress in the future. Journaling in this way can help reduce mental distress and anxiety and increase wellbeing and resilience (Smith, et al., 2018).

I have shown resilience by listening to feedback and learning from each situation. I have developed a good relationship with my tutor and colleagues and feel fully supported as I approach independent patrol status. Although I do not feel as though I have been too adversely affected by stress during my tutorship, I recognise that as my workload increases, and with repeated exposure to trauma, my stress levels may escalate. Moving forward, I will continue to use breathing exercises when I feel overwhelmed and ask for support when needed. I will continue to plan my days so that I can keep on top of my work, as well as enjoying outside hobbies. With all of this in place, I am confident that I will be able to manage my stress and maintain my resilience as I progress in my career as a police officer. 

(Word count 810)
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Task 2 (Component 1)



Relevant areas of the National Policing Curriculum: 
Vulnerability and risk, understanding the police constable role, communication skills, decision making and discretion, public protection.

You must choose a policing incident in which you played a role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Explain your considerations in relation to vulnerability and your responsibilities for safeguarding individuals involved. Outline the police role in managing these factors to reduce risk. (Consider the personal vulnerabilities of the individuals involved, including situational/environmental factors that can result in risk or harm). 

Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.

1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

For this essay, I will be reflecting on an incident involving a young child. I will explain how effective communication helped me gather information and I will outline the factors that I considered while dealing with this vulnerable person. The reflective model that I will be using is the Borton’s Reflective Cycle (Dabell, 2018) which has three elements; “What?” is a description of the incident, “So what?” Is the analysis and “Now What?” Is an action plan moving forward. 



What? 
Police were called when a member of the public found a young child walking the streets alone late at night. The initial report said that the child was very upset, approximately 9-10 years old and was carrying a bag of his belongings. He was on his own and would not communicate with the person reporting.  The caller then followed the boy to keep eyes on him until police arrived.  As police officers, we have a duty to safeguard children. S11 of the Children Act 2004 gives responsibility to key authorities  to ensure their services are carried out with regard for the need to safeguard children, and promote their welfare (Children's Safeguarding Assurance Partnership, 2022).  To exercise my duty properly, I needed to gain the boy’s trust so that I could get as much information as possible. 

Initially, the boy was very shy. He was clearly upset and frightened, so I knew that I needed to build a rapport to get him talking. I needed to find out who he was, who his parents were and why he was out alone so late at night. 

While my colleague spoke to the member of public, I asked the boy if he would like to sit in the police car where it was warmer. He did not want to make eye contact; however, he nodded his head and followed me to the car. From here, using a variety of communication methods, I was able to strike a conversation with him. This helped him to relax and I was able to get the answers I needed. The boy explained that he was adopted and that he had left his home because he wanted to find his real parents. 

With the information that he had now given, we were able to locate his address and take him home. We then spoke with his adoptive parents and ensured that there were no safeguarding issues.  We spent time with the family and talked about why the young boy might have run away. It transpired that an incident at school, where teachers had asked the boy if he wanted to talk to his class about his adoption, is possibly what had triggered him to want to find his birth parents. 

After speaking with the parents, we were satisfied that the boy was safe. We then left the address and made the relevant referrals. Any children that are involved in a policing incident require the police to submit a Public Protection Notice (PPN). This means that information is shared with the relevant agencies and ensures that all children are protected. 

So what?
There were several things to consider during this incident. The boy was obviously vulnerable due to his age, however there could have been other factors contributing to his vulnerability. Was he injured in any way? Does he have any learning difficulties or illness that affects his ability to communicate? Had he been subject to any abuse that would make him fearful of adults? 

Article 3 of the Human Rights act 1998 protects people from torture, inhuman or degrading treatment (Equality and Human Rights Commission, 2018) and so it is my role as a police officer to negate any of these factors and find out exactly what had happened. 

Using open questions is one method I used to get the boy talking. One study shows that using open-ended questions encourages children to provide more information, as it encourages them to think more deeply about their circumstances (Ponizovsky-Bergelson, et al., 2019).  I asked the boy about his school, his friends and if he played any sport. By asking these questions, I was able to develop a rapport with him. Rapport building with children is important as it can help to reduce any anxiety or distress and help them give a more accurate account of what has happened (Roberts, et al., 2004). 

The child told me that he had run away because he wanted to find his real parents. He was also worried that his adoptive parents would be angry with him. This led me to consider if there was another reason that he had run away. I asked the boy if he was happy living at home and if there was any reason that he was afraid of getting into trouble. 

This was important to establish, because if I had reason to believe that he was being mistreated, I could consider my power under s46 of the Children Act 1989; “If a constable has reasonable cause to believe that a child would otherwise be likely to suffer significant harm, he may remove the child to suitable accommodation and keep them there” (The National Archives , 2022). 

By asking the right questions and listening carefully to what the boy had to say, I was able to gather the information I needed to get him safely back home.  

This was an emotive incident involving a young child who was clearly struggling. Although I needed to remain objective when meeting his parents, it was important to observe his interactions with them and to make note of the conditions of the house in order to aid my decision on whether the boy was safe at home. To get as much background information as possible, I asked questions about their relationship with the boy and tried to establish any other reason that the boy might have run away. Information gathering is an important part of decision making and is the first step of the National Decision Model (NDM) (College of Policing, 2013a). 

After speaking with the parents, I was satisfied that the child was in a safe environment. They were already working with the school and Child and Adolescent Mental Health Services to help the boy come to terms with his adoption and were upset that he had managed to sneak out of the house without them knowing. Safety advice was given to keep the doors locked and the key out of reach, and I told the parents that I would be submitting a referral to ensure that the boy was fully supported moving forward.

This incident helped me to understand how important it is to be thorough in our checks when dealing with children. Investigating why the child had run away was fundamental in ensuring his safety and meant that I could be certain of my decision to leave the boy at home. I explored the options by considering s46 powers; however, after speaking with the parents, realised that these were not needed.

During this incident, I believe that I acted with integrity by ensuring the boy was safeguarded. While it was important to acknowledge why the child might not be happy at home, I also remained objective by not judging the parents and taking the time to speak with them to establish why the young boy was so upset. 


Now What?
In the future, I will continue to use the NDM to help me make decisions in safeguarding. This was my first incident involving a child and I have gained confidence in the procedures involved to make sure that relevant agencies are notified of any children at risk.

As part of my role, I will be dealing with young and vulnerable people on a regular basis and this situation has taught me how vital it is to establish trust and rapport with individuals. I will continue to develop my skills by analysing my experiences and ensuring that I am up to date with legislation and guidelines. I know that some situations will be emotionally challenging, but with the support of my colleagues and by adhering to the code of ethics, I hope to make the right safeguarding choices to protect those who need it most. 

(Word count 1363)































Task 3 (Component 1)


Relevant areas of the National Policing Curriculum: 
Conducting investigations (Interviewing suspects), communication skills, decision making and discretion, 

You must choose a suspect interview that you have been involved and reflect on what happened. 

	
Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Outline your considerations when planning and preparing an interview (e.g. gathering evidence, suspect vulnerability and legislation). Explain and reflect on your responsibilities when conducting the interview in accordance with the PEACE interview process. Evaluate your performance in the interview and its effectiveness in the investigative process.

Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1250 words (+/- 10%: include your actual word count at the end of each section)





ANSWER:

For this essay I will be discussing an incident where I took the lead in a suspect interview. I will explore my responsibilities as interviewing officer, ensuring that legislative guidelines were followed. I will also explain how I used the PEACE model and illustrate which policing values I engaged during the process. 
To reflect upon this incident, I will be using the Gibbs Model of reflection (Gibbs, 1988).  This model encourages us to break down what has happened into 6 stages; description, feelings, evaluation, analysis, conclusion and action. 
This incident started when a member of the public reported a male that she had seen behaving indecently in a public carpark. A colleague and I conducted some house to house enquiries and after viewing some doorbell footage from a neighbour, we were able to identify the male responsible. This led to his arrest for the offence of ‘Outraging Public Decency’. This is a Common Law offence which is defined as “It is an offence to commit an act of lewd, obscene and disgusting nature, which is capable of outraging public decency, in a public place where at least two members of the public could have witnessed it” (Police National Legal Database, 2022)
The offender was already known to police as he has been arrested for similar offences previously. He is also known to suffer with Huntington’s disease. Huntington’s disease affects the nervous system and can alter movement, thinking, learning and emotions (Huntington's Disease Association, 2022). This meant that the suspect would be classed as vulnerable. The Police and Criminal Evidence Act (PACE) 1984 describes a vulnerable person as someone “who, because of a mental health condition or mental disorder may have difficulty understanding or communicating effectively” (Home Office, 2018).
The PEACE model is a framework that guides officers through the interview process. It stands for Plan and Prepare, Engage and Explain, Account clarification and challenge, Closure and Evaluation (College of Policing, 2013b).
To plan and prepare, I had to consider if an appropriate adult and solicitor were needed. Code C of PACE 1984 says that all detainees have the right to free legal advice and additionally, anyone who is considered vulnerable is entitled to have an appropriate adult present. An appropriate adult is there to “safeguard the rights, entitlements and welfare of vulnerable persons” (Home Office, 2018). Due to the suspect’s illness, he was entitled to have an appropriate adult and it was my responsibility to organise this, as well as a solicitor. 
 Next, I researched the offence and wrote an interview plan based on the points to prove. I ensured that I had printed the witness statement and had access to the footage that I wanted to show. I also completed the MG6a form, which is a pre-interview briefing to give the solicitor. This tells the solicitor the offence for which their client is accused, what he will be questioned on and a disclosure of the evidence I have. 
To engage and explain, I used the Aide Memoire to introduce the interview and everyone present. This is where I explain why the suspect is being interviewed and ensure that the solicitor and appropriate adult know their responsibilities. I also asked if there were any medical reasons why the suspect should not be interviewed. This is to ensure that the interviewee is fit for interview, as evidence could be considered unreliable due to poor physical or mental state (Home Office, 2018). I also explained the caution to make sure that the suspect understands it. This phase is an opportunity to build rapport with the suspect, which is an important part of interviewing as it encourages the suspect to give information more freely (Walsh & Bull, 2011).
Account clarification and challenge involves the questioning of the suspect. Typically, we start with an easy, open question where we ask if they are responsible for the crime that they are accused of. We then allow them to give their account of what’s happened, make notes on what they have said and then ask questions surrounding this. In this interview; however, the suspect exercised his right to stay silent and answered, “no comment”. 
During no comment interviews, all planned questions must still be asked to give the offender an opportunity to respond. Failure to do this could prevent the courts from drawing inferences (College of Policing, 2013c). I read out all relevant questions, giving enough time between them for the suspect to answer, should he change his mind.
To close the interview, I asked my colleague if she had any further questions to ask. I then asked the suspect if there was anything that he would like to add before explaining to him the next step of the investigation. I checked again on his welfare, thanked him for his co-operation and ended the interview.  
To evaluate the interview, I gave a summary to the custody Sergeant and explained that the suspect had answered “no comment”. I explained the evidence that I had to help him decide what to do next, which subsequently led to the suspect being released under investigation.  This means that there would need to be further enquiries before coming to a charging decision. 
I have several feelings about this experience. This was the first time that I conducted a suspect interview, so I wanted to make sure I did everything right. I felt nervous because the interviewee was vulnerable, and I did not know much about his condition or how it affects him. I was conscious that his appropriate adult and solicitor could intervene if I was to do something wrong which added pressure to the situation. 
Due to the nature of the offence and the vulnerability of the offender, I knew that this matter needed to be handled sensitively and I felt responsible for making sure that everyone felt comfortable and that a level of professionalism was maintained. During the interview, I started to relax and feel more confident. 
I was pleased that I had conducted my first interview and learned about the interviewing process. The things that went well was that I adhered to PACE guidelines and that I finished the interview feeling more confident. 
The reason the interview went well was because of my supportive colleague who guided me through the process and helped me to stay professional. I also think that because I treated the offender fairly, he was polite and co-operative which helped things to run smoothly. 
To conclude, this has been a positive experience. I have learned about the custody process and how to arrange a solicitor and appropriate adult. I’ve also learned how to plan an interview using the PEACE model. I have realised how important it is to stay in accordance with PACE and ensure that I do everything properly. I think that I performed well during the interview, as I didn’t panic when the suspect answered, “no comment” and knew that I needed to continue asking questions. One thing that I would change; however, is that I would have familiarised myself with the suspects illness prior to interview so that I knew how it might affect him. In the future, when interviewing suspects with medical issues, I will conduct some research about the illness which might help me to understand how the suspect feels, or how they might react. 
I have demonstrated several policing values; I treated the suspect fairly and with integrity by organising his legal rights. I have shown respect and objectivity by not judging the suspect and ensuring that I developed a good rapport with him. I have been emotionally aware by monitoring the suspects welfare during the interview and making sure that he was well enough to proceed. 
My action plan to improve my interview skills is to experience as many suspect interviews as possible. I will alternate between leading and assisting so that I can practice making notes and watch how my colleagues perform. I am also booked onto an interviewing course which will further develop my skills and enhance techniques. I will continue to use the PEACE model and adhere to PACE guidelines, as these are essential for ensuring that interviews are structured, legal and most importantly, ethical. 
(Word count 1361)



















































Task 4 (Component 2)

Relevant areas of the National Policing Curriculum: 
Problem solving, evidence-based policing, understanding the police constable role, policing communities and decision making and discretion.

You must choose an incident that you been involved in with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

Consider how the anti-social behaviour impacted the local community and what constitutes effective and appropriate police action. 

Outline your responsibilities when responding to anti-social behaviour (including enforcement, prevention activity and partnership activity). 

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.

Considering your experience to date, reflect on any aspect of problem solving, evidence-based policing, decision making and discretion which may impact upon wider police community relations.

For example:

How has your experience of policing the nighttime economy influenced your    perception of the wider community?

Other examples relating to your experiences would be equally valid.



1750 words (+/- 10%: include your actual word count at the end of each section)

	



ANSWER:


In this essay I will be reflecting on an incident of anti-social behaviour (ASB). I will explain what anti-social behaviour is and how it affects communities. I will discuss the importance of using partner agencies and look at my own responsibilities as a response officer when dealing with ASB. I will also reflect on the policing values I engaged while dealing with this incident and I will assess how bias can impact policing decisions. 

The reflective tool that I will be using is the Borton’s Reflective Cycle (Dabell, 2018). This has three elements; “What?” Is a description of the event, “Now What?” Is the analysis and “So What?” Is the conclusion and action plan.

The Anti-Social Behaviour Act 2003 defines anti-social behaviour as “behaviour by a person which causes, or is likely to cause, harassment, alarm or distress to persons not of the same household as the person” (Metropolitan Police , 2022).  In Gwent, ASB makes up 25.2% of all reported crimes (Plumpot, 2022). Behaviours can include drinking or drug use on the streets, rowdy and nuisance behaviour and even animal-related problems, such as an uncontrolled dog (Gwent Police , 2022).

Anti-social behaviour can have a devastating impact. One study finds that victims who have experienced anti-social behaviour have had both their mental health and quality of life negatively affected (Heap, 2020). The wider community can also be affected, as continued anti-social behaviour can lead to deprivation of areas and the closure of businesses (Schoolbeat.Cymru, 2022). 

The broken window theory signifies that “if a window in a building is broken and is left unrepaired, the rest of the windows will soon be broken” (Kelling & Wilson, 1982). The article by Kelling and Wilson denotes that disorderly behaviour left unchecked and unmanaged, can lead to more serious crime within neighbourhoods. This theory underpins why the correct policing of anti-social behaviour is so important; not only to address the immediate offences, but to implement long term changes within suffering neighbourhoods and improve their relationship with the police. 

There are several options that can be considered to deal with ASB. The most effective response; however, requires the involvement of partnership agencies. Next, I will discuss an incident where I dealt with anti-social behaviour and explain how I improved the situation. 


What?
I was dispatched to attend a family who had been longstanding victims of anti-social behaviour by one of their neighbours. On arrival, the female stated that the neighbour had been using drugs regularly outside their flat and that the smell was overwhelming. She mentioned that he had also made threats and used suggestive behaviour towards her 15-year-old daughter, which had caused her to become extremely anxious and unsettled. Another complaint was that he was continually having visitors, causing excessive noise and generally being a nuisance. The victim believed that he could be dealing drugs and she did not want her daughter to live near that environment. 

The female stated that these problems had been ongoing for the last 6 months. It emerged that the threats towards her daughter had already been dealt with by police, so at this point it was not necessary for us to visit the suspect again. I quickly realised that the reason we had been called that day was because the victim felt let down by police, and the behaviour was beginning to have an enormous impact; not only on her physical and mental health, but on her opinion of the police service altogether. 

So what?
It was evident that the victim was suffering as a result of the anti-social behaviour. She had already experienced two heart attacks and was on medication for depression and anxiety. She expressed her fear that if the stress continues, she could suffer another heart attack and end up in hospital.  

Due to the victim’s mental and physical health problems, and because there was a child involved, I submitted a Public Protection Notice (PPN). This is a risk assessment that can be shared with social services and notifies them of vulnerable people who are struggling. This referral was the first step in ensuring the family would be supported by the relevant agencies and was consented by the victim. 

The next thing I did was inform the neighbourhood team. The purpose of the neighbourhood policing team (NPT) is to work closely with communities and partner agencies to identify priorities and prevent and control crime (Bryant & Bryant, 2020). The NPT has regular meetings with partner agencies in which they discuss demand drivers in the area. They then discuss options and look at producing permanent solutions to problems. This corresponds with problem-oriented policing, which was developed by Herman Goldstein in 1979 and is an approach to policing that focusses on long term results (Brandon, 2015). 

Evidence-based policing (EBP) is another effective way of dealing with ASB. The College of Policing (2022a) explains that “EBP means that the best available evidence is used to inform and challenge policing policies, practices and decisions”. Using EBP means that we can see which problem-solving methods are effective so that we can adapt and amend the way we react to community issues in the future. 

One example of a problem-solving model used is ‘SARA’. This stands for scanning, which identifies the problem; analysis, where the root of the problem is determined; response, where an action plan is developed and implemented and assessment, where the effectiveness of the response is evaluated (Glenn, 2020).  Research shows that a problem-oriented approach to policing reduced crime and disorder by 33.8% (Hinkle, et al., 2020) and has helped to regain public confidence (Rogers, 2009).

As a response officer, I have an important role in addressing anti-social behaviour. During the scanning phase of the SARA model, it is imperative to gather as much evidence as possible. Part of my role as an officer is to gather information and intelligence which I can then submit via an intelligence report. In this case, I submitted intelligence to say that drugs were being used and possibly dealt from the flat. 

It is important when gathering information not to display any bias. Bias is “a tendency to prefer one person or thing to another, and to favour that person or thing” (Collins, 2022). One study finds that allowing bias to enter research can lead to inaccurate results and incorrect conclusions (Simundic, 2012). I had not spoken to the alleged offender in this case, and even though I felt empathy for the family reporting, it was important not to automatically believe that their account was true. I therefore graded the intelligence as ‘untested’. Entering biased information into the intelligence system could lead to incorrect policing decisions, which could subsequently lead to an ineffective police response. 

Another way of controlling ASB as a response officer is to deal with the offences. This can act as a short-term solution as it means that the offenders are dealt with for the crimes they have committed. By doing this, we can identify repeat offenders and gather more information about what is happening in the area and the impact it is having.  This action can help to identify the root of the problem and can help to build a picture of the issues within the community. This aids the analysis element of the SARA model. 

In this case, although offences had been committed, these were historic incidents that had already been dealt with by other officers. This meant that I had to look for alternative ways to deal with the situation that would satisfy the needs of the victim and help to rebuild her trust in the police. This coincides with the policing value of ‘public service’. The College of Policing (2022b) says “We are dedicated to work in the public interest, engaging and listening to their needs and concerns. We work to make sure that the public feel valued and engaged, which helps to build confidence in the police service”. Because of the effect the ASB was having, I wanted to ensure the victim felt heard and assured her that I would take action to improve her situation. 

One concern from the victim was that her housing association, Bron Afon were not helping her. She had been so upset by the ASB that she had contacted them and asked to be moved. This; however, had been ignored by Bron Afon and the victim felt very frustrated. The fact that she was willing to leave her home, even though she was the victim really resonated with me, as it proved just how desperate she was for the behaviour to stop.

To help, I told the victim that I would email Bron Afon and ask them to contact her. I reiterated her concerns and explained to them the affect that this situation was having.  This, along with the referrals that I made corresponds with the policing value “We are Collaborative”. By working collaboratively with colleagues and external partners, we can share our knowledge and expertise in order to achieve the maximum results for all  (College of Policing, 2022c).

Now What?
A few weeks later, I contacted the victim to assess if things had improved. I wanted to know how her daughter was and if the anti-social behaviour had stopped. I was pleased to hear that many of the issues that were upsetting the family had been eradicated. Following my email, Bron Afon had agreed to meet with the victim, in company of a neighbourhood officer and an agreement was reached. The PPN referral meant that the victim’s daughter was now receiving support at her school and had been given some counselling to help with her anxiety. The victim also told me that there are no longer drug or noise issues within the building. She was extremely grateful for the intervention and I felt reassured that her faith in the police had been restored. 

I have learned from this experience how important it is to listen to and value the needs of a victim. Even though, at first glance, it appeared that I could not help the situation due to the offences happening previously, there were still steps that I could take to ensure that a long-term solution was reached. By making the decision not to ignore the victim, I have been able to regain her trust in the police and make a positive impact on her life. 

In the future, when dealing with ASB I will continue not to let bias influence my decisions. I will assess each report individually and deal with any offences immediately. I will also continue to work effectively with other agencies and departments within Gwent Police to conduct a holistic approach to community problems. This will ensure that a long-term solution can be reached, which in turn will mean that public perception and trust in the police can be improved. 
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