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How does a comprehensive school support a child with Additional Leaning Needs, in particular Downs Syndrome?

[bookmark: _GoBack]It is apparent that throughout many secondary schools, the amount of children transitioning from primary schools with Additional Learning Needs (ALN) or Special Educational Needs (SEN) or awaiting a diagnosis is on the increase. ‘Approximately one in five learners in maintained schools in Wales has special educational need.’ (National Assembly Wales, 2015, p.1) With such a high demand and school budgets being cut, it is becoming increasingly difficult to reach this demand and provide the support these individuals need, to access the curriculum successfully. 
‘If children with developmental delays or disabilities and their families are not provided with timely and appropriate early intervention, support and protection, their difficulties can become more severe often leading to lifetime consequences, increased poverty and profound exclusion.’ (Singh, et al, n.d.)
Within this assignment I aim to focus on how school A provide the appropriate support for the needs of all students with additional learning needs. I intend to provide an overview of some of the successful strategies utilized in line with the current curriculum whilst relating them to practice and policies and relevant theorists.
Approximately eight hundred pupils attend school A of which approximately 25% display or are diagnosed with an additional learning need. With such a vast range of needs, needed to be met, teaching all these individuals can be a challenge. With the support of a strong Teaching Assistant (TA) team in place at school A, they aim to support these individuals through constant monitoring of every individuals attendance, behaviour and progression within class and around the school community. By building strong relationships with the pupils within school A the staff are then able to identify their strengths and weaknesses and provide them with the support they require, such as 1 to 1 support, differentiated tasks and extraction groups to allow the pupils to work at a slower pace to greaten their understanding and develop their processing time. 
Child A, currently studying in Comprehensive School A was born with Downs Syndrome. A condition whereby a child is born with an extra chromosome, chromosome 21 and therefore determines how a baby’s body forms during pregnancy and functions after birth. (Centres for Disease Control and Prevention, 2019) This can impact the way in which the child’s brain and body develops, and in some cases can have an effect on their physical and mental health. For children with Downs Syndrome their education is paramount to their development and greatens their chances of living an independent life.
As part of the transition process two members of staff went to meet child A before enrolling within school A, with child A also visiting the school on numerous occasions to allow them to become as familiar with their surroundings as possible. Just like the Welsh Government (2018, p.28) schools must ‘ensure smooth transitions and provide continuity of support when a child or young person is due to move into or between different phases of education, setting or services.’ The Additional Learning Needs Coordinator (ALNco) along with the child and the parents or guardians then create an Individual Development Plan (IDP) tailored to the individuals needs and where schools must take on the responsibility to draft appropriate measures to allow for a smooth transition. This aims to boost collaboration between services, placements to improve communication between the family, school and the wider community, stream line services to avoid duplication and focus on a holistic approach to support each individual. (Welsh Government, 2018, p.29) Due to the nature of child A’s condition a Statement of Special Educational Needs was devised. To allow all members of staff within school A to provide the best possible support for child A, a One Page Profile (OPP) and Individual Education Plan (IEP) was immediately devised and shared with all members of staff. These are then constantly monitored, reviewed and updated to ensure staff are aware of his strengths and weaknesses and are able to provide the best possible resources tailored for child A.
For the past two years child A has remained enthusiastic towards learning however due to his low cognitive functions, poor concentration and inability to retain vital information causes frequent barriers within the classroom. To alleviate behavioural issues and prevent disengagement the class teacher along with pupil As’ 1:1 Learning Support Assistant (LSA) must look to close the gap in his understanding, create highly engaging lessons and provide appropriate solutions. ‘The key to meeting the needs of all children and young people lies in the teacher’s knowledge of each child and young person’s skills and abilities.’ (Welsh Government, 2015, p.11)
For some individuals the levels of support that they require varies, and the characteristics they present are also different, with some individuals able to mask their struggles and their barriers. This can have a negative impact on the child’s progression within school compared to their peers and if left unnoticed and not attended to could have a profound effect on their mental, emotional, behavioural and social state. 
Schools must strive to identify individual’s needs and provide an inclusive approach to learning to deliver all learners equal opportunities to reach their potential. By developing a well-rounded curriculum this will focus on building competencies which are transferable across all areas of learning encouraging pupils to develop cognitively, emotionally and socially. The curriculum must be devised to cater for all learners, providing challenging tasks appropriate to all levels of ability, create additional scaffolding tools and interventions to support the task set, and developing strategies to motivate students to reach the lesson objective. Differentiation is a tool frequently relied on in educational settings to close the gap of attainment in the classroom. Differentiation refers to a range of ‘teaching techniques and lesson adaptations that educators use to instruct a diverse group of students, with diverse needs, in the same course, classroom or learning environment’ (EdGlossary, 2013). 
Differentiation is commonly used to aid learning experiences for learners with Additional Learning Needs. With students requiring different levels of support and needs to meet the curriculum teaching staff at school A are encouraged to set differentiated tasks to enable the students to gain the broadest understanding of the curriculum as possible. Within school As equal opportunities policy (2018) their intention behind differentiation is to ‘maximise the achievements of pupils based on their differing individual needs.’ These may consist of writing frames, word banks, visual aids etc. At School A teachers will alter their lesson plans by increasing the time duration for each task, reduce the workload, provide concrete learning tools with the intention that this will reduce student anxiety and enable them to complete the task independently. As noted in the Equal opportunities policy ‘the most important prerequisite of good differentiation is good and accurate knowledge of the pupils’ (School A, 2018). Forming positive relationships is a key aspect to understanding the pupil’s needs and therefore being able to provide pupils with the scaffolding necessary to access the curriculum and reach their potential. For example child A who is a kinaesthetic and visual learner, staff must adapt their lessons by creating visual tools, using colour where possible and movement around the classroom to meet these needs and in turn keep the individuals engaged. This not only gives the pupil the sense of inclusion but a greater chance of understanding the tasks set.
Welsh Assembly Government (2010, p.6) states,
The including all learners statement should be used by settings/schools to look at their existing arrangements and identify good practice, while also drawing attention to any ways of working which might create environmental or social barriers to participation and engagement.
Child A can easily lose concentration and motivation within class which leads to him becoming disengaged. This can then in some cases lead to undesired behaviour. To allow for child A to develop their independence school A along with the 1:1 support encourages child A to carry out tasks, move to and from lessons without guidance and interact with peers where possible. Psychologist Lev Vygotsky (1978) believed that a child learns and progresses through the social interaction of working with a More Knowledgeable Other (MKO) it is not always the case that the MKO is an adult such as a TA or the class teacher in some cases it could be a peer or a group of peers within the class.  
The importance of home school links with all pupils is essential but even more so for those with ALN. For pupils in comprehensive schools there is less direct contact with parents on a day to day basis. The main route of communication in school A is the pupil planner, checked and signed weekly, where pupils can record homework tasks, make notes and where necessary parents or staff can exchange information. Those within school A with ALN the need for greater communication and links home is vital. For child A the amount of communication is greatly increased due to the nature of his condition. Every morning child As 1:1 meets the pupil and his parents where any concerns or issues can be raised immediately before the start of the school day, this is also the case at the end of the school day. Further to this the ALNco will have frequent meetings with parents, child and TA to discuss any issues, update child As relevant documents such as his IEP or how to further support and develop their learning. Where further support is required the SENco is informed and can provide extra assistance. Adapting the standard of communication for those with ALN is one way in which school A ensures equal opportunities and promotes inclusion.
As outlined in school A’s disability policy (2018) they are 
‘Committed to ensuring equality of education and opportunity for disabled pupils, staff and all those receiving services from the school. Our approach reflects the social model of disability, which sees society and its structures as disabling individuals rather than the ‘problem’ lying with the disabled person and their impairment.’
School A aims to promote inclusion and give each of their pupils the opportunity to reach their full potential regardless of their gender, ethnicity, religion, language, ability or disability. Through the use of TAs and the child’s OPP, IEP and SEN school A are able to monitor the progression of child A and other students to ensure teaching is inclusive for all. Not only through differentiated tasks and resources and support within the classroom but making the necessary adjustments to the school environment for all those who attend, teach, and visit the school keeping in line with the guidance of the social model.
In conclusion it is School As main priority to make sure that the needs of all their pupils, especially those with ALN, are met and catered for by removing barriers that hinder them from reaching the best of their ability and to provide equal opportunities. School As additional learning needs policy (2019) aims to ‘ensure that the Additional Learning Needs of our pupils are identified, assessed and that appropriate provision is made.’ It is vitally important that those with additional learning needs are identified and supported at the earliest opportunity, ensuring appropriate interventions are put in place to meet their needs. This will also help to minimise the possibility of a negative impact on their physical or mental wellbeing, instead boosting self-esteem and increase confidence, ensuring they have inclusion in all activities and support to progress, with the appropriate interventions and provision put in place. 
Those with additional learning needs is on the rise so it is vital that the support measures that are in place continue to strengthen and progress with the appropriate adaptions made to suit all learners giving them the best possible chance to succeed and reach their full potential without discrimination. The UN Convention on the Rights of the Child (UNCRC) have devised a list of statements which aim to outline what all children are entitled to and ensure that they grow up in a society where they are all equal. Article 28 states that children and young people have the right to education no matter who they are: regardless of race, gender or disability; if they're in detention, or if they're a refugee.
Keeping in line with school A to continue to provide and support all their pupils with the basic needs within education and give them the stepping stone and equip them for the future, preventing discrimination and the feeling of segregation from their peers. School A aim to provide their pupils a learning environment that is accessible and inclusive to all regardless of their ability and where their needs are not seen as a barrier or a hindrance but as a welcomed part of the school community whilst ‘creating an environment of potential for every individual within the School by removing barriers to opportunity.’ (Equal Opportunities Policy, 2018)
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