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Section 1
Within this section, I will be critically analysing the early years curriculum and how it was implemented according to reports such as the independent stocktake, Donaldson’s successful futures document and other research evidence, with adult’s role to be supporting children’s play. 
In 2003 the Foundation Phase was developed through the National Assembly for Wales (1999), with the intentions to build stronger foundations for learning in primary schools with a radical improvement for Early Years provision. Inspiration for the Foundation Phase was taken from Italy through the Reggio Emellia approach and through the Te Whariiki’s Scandinavian approach. These contributed towards the bases of foundation Phase pedagogy. (Welsh Gov (2018). 
Once the core of the Foundation Phase was developed and following the NAFW (2001) publication of the learning country: Foundation Phase aged 3-7 (2003) along with Professor Donaldson’s Successful Futures (2015) set out the key points to help improve children’s attainment and future results. It would be a curriculum that would engage young people to encourage and allow them to achieve. (Welsh Government, 2015). 
Within the Welsh Gov (2019) through play and first-hand experiences children consolidate their learning, problem solving, risk taking and their ability to experiment independently. Children according to Foundation Phase Framework (Welsh Gov,2018) become self-aware and learn about experiential play and cause and effect.
 To enable this Taylor et al (2016) stated that the Foundation Phase was developed to allow a fair process in which inequalities were addressed through policies and initiatives, such as Flying start. The play-based element of the Foundation Phase flagship policy was to replace the ridged assessments with a more experimental, free, active learning experiences. (Wiserd, 2016). While practitioners are able through the use of Role play mainly are able to observe children’s creative ways of thinking, while they are unaware of the learning they are doing. (Foundation Phase Profile Handbook, 2018)
Underpinning the Foundation Phase is a developmental approach where the child’s stage, not age is the outcome. (Maynard et al, 2013), this is in line with the Foundation Phase Framework (Welsh Government, 2018). The Foundation Phase Profile Handbook, (2018) states that the purpose of the curriculum through play is to undertake active learning to support the development of concepts, concentration skills, communication, and acquisition skills.
The recommendations as guidelines of the Independent Stocktake of the foundation phase in Wales (2018) stated, that cultural changes were needed within some settings to bring all settings to the same level. The continual thread throughout the recommendations seems to show the lack of continual development of teachers and staff training. To help with this, providing training by means of pilot schools who are preforming excellent and using underpinned theories and research. Staff all need to under-go developmental training to ensure their understanding of language, literacy, and numeracy is embedded, and the importance of the adult’s role and personal development plan. Alongside the staff’s development plan the inspection processes, legislations and policies are needed to be amended to allow comparable outcomes from inspections, (independent stocktake, 2018).
However, the stocktake also indicated that the level of interaction between peers and child-staff had reduced significantly, practitioners understanding was in a wide range of when the understanding of certain concepts for example experiential learning and play.
Other evidence within the stocktake states practitioners understanding and perception of how to deliver appropriate improvements, were largely misunderstood and that maintained schools did a lot better with the quality of the provision they were in compared to non-maintained settings.
Future directions as well as successful support and effective continual personal development. All these were documented within the Wales journal of Education (2017) where high quality practise evidence of effective, enhances and supports children. 
Stated within the Teaching in Focus #21: What does innovation in pedagogy look like? (OCED,2014) teacher’s qualities are highly acknowledged and this is how the educational system relies upon.
On the other-hand OECD (No Date) argues that continual update of their own practices as well as reflecting upon their own work, to allow children within the class to participate and progress through educational challenges. These educational challenges while being Incorporated within the child’s play and will facilitate a child’s centred learning environment. Defining Play according to Grindheim (2017) cited in Singer (2013) is a difficult task, which needs to be seen in its own right as a detrimental part of early years education. 
Siraj-Blatchford et al (2006) and a group of knowledgeable experts monitored the progression of the roll out of the Foundation Phase, while following the Foundation Phase Framework for children’s learning for 3- to 7-year-olds, in Wales. (DCELLS, 2008) All evaluations, changes and planning, in regard to the Foundation Phase should go through the experts in the planning group. The implementation of the recommendations from the Independent stocktake report found that many practitioners reported a lack of training in all areas. (Independent stocktake, 2018) It is suggested within the recommendations that more training for staff will help staff feel more confident in teaching the curriculum.
According to Estyn (2017) within the article Estyn supports schools in the foundation phase through new good practice guide states, that the Welsh Government and other local authorities can provide more training to help schools to identify and share effective ways of practice, while supporting the development of active experiential learning. 
Aswell as finding negative aspects and issues within the Foundation Phase, there were positive issues and aspects observed. Within the Foundation Phases criteria, the increased number of adult- to child ratio was increased. According to the Independent stocktake, this increase has encouraged more opportunities for conversations, more opportunities for indoor and outdoor classrooms to be used providing different ways of learning through play and more hands-on activities such as cooking and art. (Independent Stocktake, 2018).
Alongside these positive aspects, children’s Literacy and Numeracy skills needed to be boosted, this led to the Language and Numeracy Framework to be incorporated within the Foundation Phase. The Language and Numeracy Framework was designed to start with children aged five, however within the Independent Stocktake (2018) a number of school staff raised concerns that children aged three to four should be incorporated within the Language and Numeracy Framework.
All these findings contributed to the curriculum being rethought, leading to the eventual roll out of the New Curriculum by 2022. While the new curriculum is being implemented ensuring the continual roll out of a curriculum is key. Also included in this is the reasons why the curriculum is taught; how it is taught and having the abilities to have experiences which would allow the individual child to achieve the aspiration and shared vision, gained within the competition of the 4 purposes.
According to (Welsh gov, 2008) the current curriculum is offering limited creative approaches, with the curriculum narrowing and not being flexible. In 1988 the curriculum was introduced, times are changing, so is the need for an up-to-date curriculum. Creativity, digital skills and adaptability is needed more than before. 
This new curriculum will, through the use of the 4 purposes allow and encourage individuals to be ethical citizens, who are confident, and within society play a confident active role, ensuring sustainability and a positive future.

Part 2
The Foundation Phase Profile (2018) is part of the Early Years and Development & Assessment Framework (EYDAF). It sets out the requirements and provides support from the government regarding assessment of children’s learning and development during their journey through Foundation Phase.
According to the Foundation Phase Profile (2017) it states the purpose of the Foundation Phase Profile is to ensure end of phase outcomes are in-line with the national consistent baseline assessment.
The Foundation Phase Profile enables a child’s transition to be documented and any important information to be passed on (Welsh Gov, 2017). The foundation Phase Profile (2017) is used within schools, nurseries and educational setting and is used by practitioners to plan the individual child’s next learning steps.
The Foundation Phase Profile of two versions. The compact Profile Baseline is used to record a child’s progress using skills ladders, where-as, the full profile will assist completion assessments by teachers at the end of the phase. It will contain the 2015 version of the revised areas for learning where all possible outcomes are covered. The Foundation Phase Profile also contains: a gold, silver, and bronze ladder, where a child’s progress and development are recorded from 6 to 84 months, which is 7 years old.  
Baseline assessments, which are carried out within the child’s first six weeks of full-time education need to follow a path, so all baseline assessments are completed the same. Review, plan, do, access. Review and plan. 
Other benefits which include communicating and involving the parent/guardian so they too will know what the plan will be, this is the parent/guardian chance to provide information on a wide scale to enable summative judgements to be made with the child’s best interest at the heart (Welsh.Gov, 2017), this is an essential part of the Foundation Phase pedagogy. 
One limitation of the Foundation Phase Profile according to Welsh Gov (2018) states that the skills ladders addition would vary slightly between the full profile, but the same principles of the compact profile would apply.
Another limitation as stated within the Foundation Phase practitioner conference is the lack of Foundation Phase training as well as additional practitioners, outside agencies and cover practitioners could possibly not have had the correct or most up to date training to allow the best practise. (Welsh Gov, 2016)
The next step would be for the that teacher to develop a plan provides opportunities to allow the assessments to be undertaken. The benefits of this step would allow the assessments to be set up and ready so the child could undertake it when they feel ready as well as this planning could be used informatively to help plan the individuals next learning step, provide the learner with the information they need to help themselves progress as well as accessing support if needed. 
On the other hand, the independent stocktake (2018) suggested that the practitioner’s own knowledge of how to conduct observations were a concern and that training is essential to allow a fair assessment of the child’s progression and keeping track of how it impacts, allowing for future teacher and learner to be supported. All staff should undertake additional training to ensure they are all equally competent. If further qualifications are required to reach the level in which they are competent to carry out these observations, then they should be done before any assessments are observed by that individual.
As well as practitioner’s development socio-economic or the child’s age has not been considered. The child’s age could be a lot greater in flying start compared to nursery as children can develop at different speeds and no child is the same. Needless to say, a child’s background, parental input and sessions attended within a previous setting such as flying start would give one child a better score than a child who has had little interaction with their adult. (Welsh Government 2017)   
These baseline assessments are to be completed within the first six weeks of the child starting reception. The benefits to this, is it enables the teacher to develop a plan at the start to help the child. The children are also assessed at the same time allowing these to support the child’s independent abilities. (Welsh Government, 2018)
The limitation to this, is there are no set ways/ methods to record observations, there are guidance. Schools have the ability to form their own assessment method, including all practitioners to partake within the observing and assessing process. According to ESTYN, cited in Foundation Phase Profile Handbook, 2018) they state they only look at how accurate the assessments has been, and how children are being supported from the results of the assessment. They will do this by talking to the children during inspections, look at all different children’s Foundation Phase Profile and compare the children’s work to ensure fair assessments has been made. (Welsh Government ,2018)
Assessing and imputing the data onto a digital platform has its benefits. With the Foundation Phase Profile if you input the child’s details they are recorded and saved, so the chances of misplacing them are slim as the data can be backed up. On the other hand, the number of staff to child ratio is limited and inputting this data is time consuming and practitioners may not have enough time to ensure the data is input correctly. 
After the data from the assessments have been recorded those children have shown they need an intervention would be re assessed and the correct advice should be sort from the school Special Educational Needs coordinator or Additional Learning Needs coordination. (FPPH 2018)
With these interventions being identified, they could be started as soon as is possible the benefit from, this the more support the individual child receives from the intervention, the more they will receive. For those children although the Foundation Phase Profile has been designed with all the children in mind. The limitations of the Foundation Phase Profile are that it does not accumulate enough evidence to fully assess ALN or SEN children. Alternative appropriate assessments should be carried out of if the child’s developmental norms are low. Seeking advice or putting in referrals is a lengthy process, its lengthy waiting time a limitation to enable practitioners to supply the best opportunities. Parents acceptance of cooperation could also be a limitation as their permission to allow these alternative assessments to be carried out is vital as they would not be allowed to be undertaken without the parent/ carers written permission. (FPPH p 19)
According to successful futures assessing children continuously to ensure their learning is progressing is key, however each child learns in a different way, time scales and has different abilities which the Foundation Phase Profile has not catered for. The ALN children could possibly not be able to confirm the one outcome due to a later outcome but could not achieve the higher outcome as they were unable to complete the previous outcome. This would also be the case for children with English as an additional language (Lobley 19) as the assessment are usually done in English. Within the successful futures document it states that improvements are needed throughout the whole assessment process. Through careful research and reviews of assessments, the weakness within assessments have been identified and with a new curriculum being introduced by 2022. All assessments will be designed and implemented by each school, all following the guidelines set out in the ‘Designing your curriculum’. For the children in Foundation Phase, it must see learners and the assessment progression are intrinsic with that individual school’s curriculum.

Section 3
Every child has the right to the best possible health, Article 24 UNCRC (Unicef, no date).
The government must provide a clean environment. Article 31 in the UNCRC states children have the right to play and take part in a wide range of activities. (Unicef, No Date, b).
This has led me to think about the child’s rights to outdoor space and fresh air, and how to promote the outdoor area, to allow for different learning experiences. 
Within this blog I will look at children’s use of the outdoors and how it is used to promote and allow for different learning experiences. I will also touch upon parents and practitioner’s thoughts, feelings and why they could possibly be having a detrimental effect on the children’s learning experiences.
Firstly, to look at outdoor learning we need to define play, as play is how the children learn both indoors and out.
So, what is Play?
Through play children can explore the world around them, the world they will spend the rest of their lives in. Play can happen anywhere, at any time. It can be structured or not structed. Formal or not formal. Through the national literacy trust (2017) states that play is a key part to a child’s development. It can enhance their key skills through a fun, spontaneous ways. It allows opportunities to hand the reigns over to the child to feel in control of their own actions, choices and risk taking.
Play, outdoor learning and the classroom come hand in hand, allowing for a continual flow (Welsh Government, 2018). It is a fun way to develop skills, such as, fine motor skills and those gross motor skills they cannot really use indoors. By jumping, climbing trees, rolling around or down grass banks, splashing in puddles, the outdoor area lends a multi- sensory place with benefits such as developing healthy lifestyles, developing knowledge through exploring and positive impacts on looking after the environment and becoming environmentally friendly grown-ups.
The practitioner’s role outdoors is to challenge the children. The child’s natural curiosity and abilities bring the acceptance of the challenge. This kick starts their adrenaline to undertake and manage a degree of risk for themselves.
Some settings only have a small outdoor space. Having a small outdoor space still allows for outdoor learning to occur. This is not an excuse, outdoor learning is not an add on to the curriculum, it is part of the curriculum. A big part! Where the ability of developing children’s well-being and developing through hands on learning, while weighing out the risk, to the benefits.
Personally, I believe that over all the continual use of the outdoor area has many positive worthy benefits, which I class as important. These benefits out- weigh the indoor class learning. 
These are: 
*Fresh air
*Mental Well being
*Free to make physical movements
*Using a different tone or pitch of voice
*Real life experiences.
Play is so diverse, it can happen in groups, on your own, with another child or a parent. The hardest part for a parent is to let the child have space and incorporating the parent as a play buddy, not as a parent who has the urge to take over. 
As soon as the child wants play to happen outdoors, some parents feeling change. Having enough time to spend quality time outdoors, the availability of open space and the correct clothing for the weather, (although the weather can’t decide what it is doing, so how can parents dress their child appropriately.) all have an impact on a parent’s views on the outdoors and could be having a detrimental effect on their child’s learning. 
This versus children’s views on the outdoor area. The weather seems to not be an issue with most children, and the different learning experiences it provides is endless as the weather teachers cannot provide as a resource.
The fresh air for children has an impact on children’s health as well as providing opportunities to participate in activities with bigger more realistic materials. Building on a bigger scale with cardboard boxes outdoors seems in my experiences engage the children’s attention in a classroom with little Lego.
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